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. ABSTRACT
Fhe purpose of this research study was to determine

the definition of the generalist orientation by identifying

’
¥

the component elements to be ‘urther operationalized :th
terms of practice skills at the curriculum level. The stuoy
will serve to provide the basis for a pilot progect to be
conducted in the Fall of 1982 betwean the Schools othocial
york at the_University of‘Western Ontario and the University
_5} Windsor. ’

The study is classified as nistorical. library
reeearch. The researcher employed a library ‘computern search
as well as hand selected materials gathered from professional

periodicals, and books in seyerai libraries and through

persgnal correspondence, - ‘ ‘ :

The review of literaturé on the historical béckground
served‘to identify the key issues which stimu}ated the
emergence of a generalist orientation. The literature
reviewed focussed on 1) the distinction between the generic
issue and the genéralist orientation, 2) the evolving nature
of "social work practice and its influence on tne emergence

] of the generalist approach, 3) the influenoe of education
in defining the generalist orientation, and 4) the

relationship between theory and practice and the

-
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development of models propqsed for generalist practice,

The researcher conducted a syétematic,in depth analysis -

of five selected -generalist models which emerged between

1973 and 1981. The élements of the generalist orientation

S S . ~
as presented in the five models of practice,. were identififed
through a two-stage process of cross-checking. The elem

were presented in a correspondiﬁg two part table set; th

elements of the generalist orientation and représents
data collected.
The elements were organized into a_definition of the

generalist orientation. The orientation defined, could be

_operationalized in f§erms of practice or educational

objectives, thereby providing the basis for further

-
research, * . '

Specific recommendations for further research

gddressed both the ﬁractice and'education components of

social work.

M . ' . ..

<
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CHAPTER I

STUDY, PURPOSE AND RATIONALE

. The late 1960's and 70's witnessed the emergence of-a

phenomenon referred to as the generalist o;ientat;on in
50cia1.w0rk practice and education. As .a concept it was
-differentially defined and subsequently operEtionalized,
‘particularly in Socidl Woprk education.

Review of the iiterature indicates that'a significant
nomber of authors have addressed the issue of the generalist
approach. Their emphasis ranges from the application or

generalist in terms of curriculum-objectives to its

~implications in practice, Individual authors' work however

appeared to para%lel that of others rather than building
upoﬁ previous works. As.a result,very little consistency
in their definitions of the generalist approach was
evident. The reason for this lack of agfeement could be
the result of a difference in eophasis. The- following
metaphor seems apt in assessing the fragmentary definition
of generalist: "A group of blind men was presented with an

'
elephant and asked to describe it. The characterizations
varied widely, ereﬁding on which part of the elephanﬁ was
. handled by each indivianl man. None coudd describe the

.

3 .o
elephant as a whole" (Simon, 1977, 394).

—1-
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Today, generalést.socialkwbrk practice rémains
ambiguous and continues to be differentially defined.. The
implications however are more far—feaching. Currehtly;
approximately fifteen Schools of Social Work across Canada
have been agcrédited by Ph? CASSW Board of Accreditation as
having a genéralist B.S?ﬁ. program. The differentiation in
defining ?ﬁe generélist_orientation therefore becomes a

' point for critical examination. 1In 6rder to desién a
curriculum and implement educatidénal objectives that are
consistent with the overall program, in this case generallst,
a clear definition of the\concept is necessary. In
addition the definition &Egt be consistent across programs
identified as the same in order to ensure standardization

L)

or "quality control".

Past attempts to define the generalist orientation may
have failed as a result of the inability to bring the
explanation down to a concrete-level for practice application.

4

Other definitions do .not go beyond defining what the

. generalist is in terms of modified traditional approaches;
which when reduced tb its fundamental componénts is still
the traditional model.

It is the intent of the prpject therefore to delineate
the individual elements-that constitute thé generalist
orientation in an attempt to arrive at a clearer }

definition of the concept as a whole.



~

1.1 Classiflcation of the Stugyv

The study is classified as historical, library research.
The research process will include a library computer search,
nand seiected material .gathered from professional .
periodicals and books in seyerél libraries ih Canada and
the United States and personal correspondence.

. The data collection iﬁStrumené used is a two stage
cross-checking system which identifiee the elements through
rank ordering the components in accordance with the
frequency of their importance as defined by the literature.

The cross-checking system used, employs a two step table

for clarity.

1.2 -Outline of the Study

The emergence of the generalist orientation is traced
through the history of the social werk profession. The
significance of this procedure is evidenced on‘eQO‘accodhts.
Firstly, the historical analysis presents the reeeons that
stimulated the emergence of an alternative to the:existing
traditional modes of practice, i:e.; social work's five
methods. Secondly, the analysis provides the questions or
7ans witﬁ.which the 7eneralist orientation attempts to deal.

The historicel analysis begins with ; question that
ig different from, yet subsumed within, the generalist
question. In chapter two, first the distinction between
generic and generalist is made. This distinction is

“3=
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significant in that currentpliteraturé fbequedtly inéorrectly
uses the terms generic and generalist interchangeabl&. In
addition, it is-necessaryvto outline the @ifference betwéen

-~ the two terms in order to further identify thearelatioqship

that exists betwéén generic casework and generalist
' I

-

practice.

In the chapter, which presents the historical
framework of the generalist 1lssue, the researcher traces and
identifies those issues with which the profession stfuggled
and which ultimately stimulated the shift toward the
generaiist oriengation to practice. The account: of the
hist%fical issues, as stated'previously,-provide the ‘
reasons for the emergenée of the concept. The developments
-are therefore preg;nted in a systematic order with ]
intermittent summariies to draw the reader's attention to
the major factors involved in the generalist issue.

The factors identified as important in the develOpmentl
of the profession alsc figured significantly within the
context of education. Chapter three outlines briefly how
education déalt with the struégles invglved in the
emergence of the generalist-orientation. The implicatigns
of some of the developments that occurred historically
continue to be evident. Ther'efore, the educational

component is an important facet of the project's focus.



Chapters two and three essentially lay the framework.
for the subsequent examination of the individual generalist
elements defined in”the fourth chapter.ﬂh

‘ In the fourth chapter the researcher. traces the
influence of théory on practice and how this factor
contributed te the develé;ment-of the generalist
orientation. 'Examination‘of the relaticnship between -
theory and practice -as well as that of the properties of
theory itself identifies the theoretical framework for the
genéralist practice eléments. . Systems theof} ls identified
as providing the necessary framework, .

Given.the framework, the identiﬁicationiof individual.
eléments of practice follows. The project examined fiveA
theoretica)l models of a generalist orientation and through‘
critical analysis compiled a series of éight charts
Qutlining how each individual author defined the individual
elements. These charts were then collapsed into a series
of summary charts that listed the essential elements in
drder of éignificance as calculated by the frequency
ascribed to by the theorists examined. The final charts
ther?fore provide the information that gives rise to the
critical.features of the pgeneralist orientation. Clearly}
in many ways the charts depict elements that resemble the
traditional approach. 'However, the critiéal observation is

the significance of the apprpach or orientati¥n the worker

assumes in incorporating these elements.

—5-—
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Sased upon the analysis of the individual, elements
oresented in chanter four, considerations for further
analvsis and questions for reseérch are.oosed. The writer's
iritent therefore,.is that the definition of the zeneralist (
oriéntation and the manner in which the elements are

oresented may provide a useful tool for future research.

B

—



CHAPTER II
HISTORICAL FRAMEWORK OF THE EMERGENCE
OF THE

GENERALIST ORIENTATION

2;1 Introduction

In this chapter, the historical context in which the

generalist orientation emerged is examined. The analysis .

traces the major 1ssues that arose in the development of
‘ —

the profession of social work and points out their
significance in stimuiating thé generalist approach.

The generalist issue is related to, and essentlally
rooted in,an earlier question that arose in soclal wofk‘——
the issue oflgeneric practice., The basic issué to be
addressed in this chapter tﬁerefore involves tracing. the

the progression from generic practice to social casework

through to the emergence of the generalist approach to

social work practice. The analysis of this progression is |

structured through the following questions:
1. What were the issues that stimulated
the push toward generic social casework

practice?

—7-
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2. wWhat was the.generic coﬁnonent of the
different sneciaiizationsﬂin.the fields of
casework nractice, or of social werk as it
was defined in the 1920's?

3. How did‘the emer2ence of group work

and community organization as social work
practice fit into the' concentual framework

of generic practice?

4, tthat were the developments in the social
work profession that stimulated a chanze in
the issue to be discussed?

5. What were the issues that culminatéd in
the generalist orientation?

The progression outlined through these questions makes
the distinét;on between~generic practice and the generalist
aoproach te social work oractice. Through first defining the

differences between these two terms - generic and zeneralist -

‘it will later become apparent that-generic nractice.is

subsume& within the generalist apnroach. Stated more
precisely, the develooments in social casework practice which
effected thé'earlier shift toward generic practice, continue
to be instrumental today in defininz the generalist approach

to social -work practice as a whole. The historical issues

that stimulated the. emerzence of ;eneric casevork oractice -

diversification of casework activity in separate fields of

oractice as well as the need to define social casework -

-8-



are a nart of the oresent day concerns with which thg
zeneralist aonroach to social work nractice as a whole
- .

continues to strqule.

2.2 Dis¥inetion between Generic and Generalist

The review of both hi&tori;al and current literature
indicates that the terms ieneric aﬁd qeneqalisf are used
interchanzeably. ~The issues fhat each arose in response

to are quite different. For this reason it is-imuortant to
make the distinction between aseneric casework énd the
seneralist orientation. -

The distinction is basically that zeneric practice
refers tc the nractice components common to only social
césework and the generalist approach refers to the practice
avoroach that is common to all methods and functions of
social work. The fundamental differeﬁce therefore 1s that
generie histerically, is limited to comnonents of social
césework; whereas qenerélist refers to a method-free
anﬁroach to social work oractice as a whole.

¢

Havinzt clarified the distinction it is nossible to
| ] - o

further define the inter-relationshins that exists betireen

the two concents.
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2.3 Inter—Relationshiﬁ between Generic and Generalist

The inter-relationship between generic practice and
the generalist approach is identified.throﬁgh the questions
that each attempts to deal with. The -question that generic
ﬁréctice attempted to answer is: is there a common,
unifying base that identifies the.specialized fields of
practice as.socia{.casework? The géneralist approach on
the other hand attempté to answer the duesfion: Is there
a common, unifying base that ldentifies the traditioral
methods of practice in adhition to casewqu, as social
work? : -

Thus, by defining the generic components of social
caséwork, essentially one segment of the generalisé-
question has been dealt with - identification of the
components of social casework pragtice.

Table 1 illustrates Qhe relationship between generic’
‘practice and ﬁhe generaiist-approach, -- i,e, == the shaded
area is the commén compoﬁent of knowledge, clienﬁ, actioﬁ
and purpose involved in both the generic and the generalist
question. The. lower half of tﬁe diagram dgpicté the
identificatioh of practice‘aS'a méEhodf At this level the
qﬁestion becomes a generalist oqi, due to the fact that

at the time of the generic question, casework was the only

activity and was not regulated as a method.,

-10-
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COMMON ‘
COMPCNENTS
of PRACTICE
-Kmnowledge
—Clientele
-Activity
Casework Community -Mission
Organization ‘ '

METHODS of
PRACTICE
(emergence as
practice became
more defined by
theory)

Community Casework-

Organization as a
as a Method
Method -

TaBlé 1. -=Elements Involved in the Generalist Approach:
represents the Generic Segment

A and B equals the COMMON APPROACH to PRACTICE - involving,
the components and methods.

13 .

Thus the generic question represents one part of the

generalist questlion. For this reason it must be further

examined.

2.4 ° The Origin of Social Casework

The progression outlined in the foregoing discussion
from the generic practice issue to that of the generaiist
approach is substantiated in the historical analysis that
follows. The origin of social casework is presenteéd as a
prefacg to the emergence of the concern for a generic base
of casework practice. ?hese origins define the evolving

™\
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nature of social casework préctipé that later necessitatéd
the identification of a comﬁon base of casework—geﬁeric
pracﬁice.

Early social casework developed in two directions -

social reform of the. poor and assistance to individuals and

’/

-families under stress. Caseworkers who were concerned with
the welfare of soclety as a whole, "perceived fheir rqlé aé
that of calling attentign to the problem, rousihg the

public donséience speaking for the people invoived and
stimulating their participation, offering evidence as to the
nature éf theif needs, and'advocating appropriate
preventative or corpective measures'" (Bartlett, 1970, .21).
Such emphasis on social reform was further developed

through the settlement house movement led by Jane Addams

and Florence Kell who "were more interested...socilal

legislation tHan in arity and scientific helping"
(Gilbert and Specht, 1981, 233). Concern fbdr individuals
and families on the othel hand developed out of the early

" Charity Organization Sociaties movement of 1887.

Originally staffed by volun{eers, - Friendly visitors -
chafity work soon evol?d inko a highly t}echnical operation
of analysis and investigation quiring trained employees.
The clgar distinction between thése two m;ssions of social
casework, social reform and assistance to individuals and
families, resulted in the differentiation between casework

practice and social welfare work,

-12-
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2.5 Diversification of Casework Practice

Soéia;‘caseworkers who focused on the individual
client and the family continued to structure and affirm
thelr functicns fhrOugh the establishment of.tnainin§
prograﬁs and affiliation with- other professions.

VSubsequently, thié component Qf social éasework became
recogn;zed as sécial work and thése practitioners '"soon
regarded themselves as professionals" (Bartlett, 1970, 22).
Social casework practice therefore was initially
recoegnized as family welfare. From this speciality

.emerged a concern for the protection of children from
adverse environmental conditions. As a result, child
welfare formed a second specialization of casework.
Affiliations with other professions stimulated the
'emergence of specialized social. workers in hospital,
ﬁsychiatric and educational settings. The result,
according to Studt was that, "each time the profession...}
‘specialized’ it...'cqt the pie' of practice in order to ‘
understand more fully éne’df’another fagtor in the helping
process" (1956, 263). In effg@t, casework was growing

.rapidly in many diversified direcgidﬁé simultaneously,
yith each specialty developing their own framework of
practice knowledge, skilié and techniques. The practice of
cagework had become organized along functional area lines -
separate "flelds of practice" (Gilbert and Specht, 1981, \
231). |

a
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2.6 Criticism of the Social Work "Profession" ) L

Ehe growth of social casework in separ te'fields.of
.practice made it ‘difficult to define the projtésion of
social work. In May of 1915, Abraham Flexner, a nbted
ééﬁolar on education spoke to the issue of professionalism
of'social work and in so doing, pointed to the Weaknesses
that had emerged in social casework. His concluding ’

'-statement'was that soclal work was not, a profession, buf

" instedd h;a "ﬁhe.responsibility of héd;qting rather than

;an/origiﬁal agéncy" (F{éxner, 1915, Sélf: Flexner's
criticism,‘therefpre was based upon the~fact that the
diversity casework had a;gumed in the separate fields of
practice, had essentially diluted social work as a
recognizable activity. This had occurred becdause social
workers defined their activitieé and responsibilities in
terms df thelr specialized fieldé father than the profession
‘(Bartl?tt, 1870, 23). In‘addition, because casework .-
activities were'usually ancillary to thé work of other
profgssioﬁéls, there‘werq nec compgnénts that could be
articulated, thereb& differentiat;né casework frqm the other

_ helping professions. Thus, social casework could not be
Qefiﬁed within it's own domain, nor could it's activity

\ ’
‘be clearly distinguished 'from that of other professions.

14w
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2.7 The Structural Def;nition of Social Casework

-

It had become apparent that social casework needed -~ .
to be structurally defined and distinguished as a viable
professional>acti§ity. The first 'attempt to systematicaliy

delineate what social casework practice constituted, was

outlined in Mary Richmond's book, .Social Diagnosis, -

published in 1917,

Richmond believed that a common base of kncwledge,
witp’clearlf defined components, existed across thé
© specialized fieids.of practice because:

In essentials, the methods and aims
of social casework should be the
same in every type of service....
Some procedures, of course, were
peculiar to one group of cases and
some to another, according to the
special disability under treatment.
But the things that are most needed
to be said about casework were the

things that were common to all (Richmond, 1917, 5).

Based upon this conviction, she operationally defined
: L4
social casework by outlining fhé steps of study, diagnosis
| and tre#tment sﬁe believed that were functional in éillh
casework specialitiés.

Richmond's work‘was essentiélly a delineation of
casework skills fhat could be used in the various
specialities. In this sense she.creatgd a framework for
the diagnostic activities of the caseworker and provided a

°

methodical procedure for casework operation. The rational

w

approach, outlined in Social'Diagnosis however, resembled

-15- .
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a medical’ treatment model formulated by a legal framework,
of.gatheriné,social'evidence. As a result, Richmond's
attempts did not differentiate casework operations from,
those of other helping professions (Bartlett, 1970, 32).
Although Richmond's work was well‘redeived,
divérsification of practice in speéialized fields
continued, The dif%erences between the specialties
became ﬁore defined as professicnal associations began to
emerge, - By the 1920"s social caseworkers in the hospitals
had organized, forming the American Association of Medical .
Social Workers (1518), school caseworkers formed the
Natiéhal Aésociation of Scheol Social Workers (1919), and
psychiatric caseworkers were in the process of forming a
pfofessionél assoéiation of their own (Encyclopedia of
Sccial Work, 1977, 1500 - 1502)t Caseworkers were
becoming identified with the agency in which they worked,
-their roles were:defined in terms of the.agency function,
Social work in this way faced the same problem of any
complex organization, in response to a technocratic society,
specializations in functions and roles emerge. The
speciaiization is manifested 1in differentiation that is
both internal and external, The result, therefore,
acpording to Bacher an& Strauss, as quoted by L.eighninger,
is that the profession becomes, "a collection of éegments
_ wiéh different identities, more or less delicately held

together under a common name at a particular pericd in .
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history" (1980 - 2). Social casework in the 1920's
essentially reflected this statement - a céllection»of

segments with different identities.

2.8. .The Emergence of Generic Practice — The Milford

_ Conference

By the early 1920's the profession of social wor&‘

i.e., social casework waé.faced with the foliowing issues:
1. Social casework had evolved from a |
defined operation of charity wofﬁ into a
highly diversified collection of specialized
fields of practice. ) |
2.. As a result, casework activities couid
no% be clearly articulated as being distinct
from the other helping professions.

3. In response to the aforementioned, social
caseﬁork was beginning to identify with %he

agengy setting and function in which caseworkers
opefateq, i.e., hospital 'social workers, school
social workers, etc. : ' .
4, Fragméntation of the specialtiés was further
pronounced by the formation of individual
professional assocciations that were beginning

to emerge. . -

-17- )

r——— i



Each of‘these issues were responsible for the
threatened fragmentation of the profession of sbciaf .
casework. The fear arose, how;ver, that if such
diversification continued to develocp, casewdfg specialties
would become separate functions, eventually absorbed by
* the othér pfoﬁessions. .

It became clear that the future of the social work
profession was threatened by the dévelopments stated
above. In an attempt'to define and strengthen the
profession és a unified whole, seventeeﬁ executives and
board membefs representing six national organizafions cf
social casework, met in Octéber, 1923, in M¥Milford,
Pennsylvania. - ‘ | .

The report of the Milford Conference (1929) greﬁ out
of the original conference's unsuccessful atﬁempts to define
social casework, as distinct from the other prbfessions.

In 1929, however, the deliberations of the Conference
resulted in the emefgpnée of a "fundamental conception

which had come to be spoken of as 'generic social casework.'"
This concept, "was much more substantial in content and

much more significant in it's implications for all forms of

social casework than were any of the specific emphasis of

the different casework fields" (AASW, 1929, 3).

18-



Thus, the Milford Report defined the generic content
of casework practice as embodying the following aspects:
Components of Generic Practice:

.

1. Knowledge of typicél deviations from
accepted standards of social 1ife.

2. The use of norms of human life and
human relationships. ‘

3. The significance of soci 1 history
as the basis of particdlarizing the
human being in need.

4, Established methods of study and
treatment of human beings in need.

5. The use of established community
resources in social treatment.

6. The adaptation of scientific
knowledge and formulations of
experience to the requirements .
of social casework

7. The consciousness of a philosophy

which determines the purposes,
ethics, and obligations of social
casework.

8. The blending of the foregoing

intc social treatment (AASW, p. 15,
Milford Report).

The common base of generic practice, as articulated
by the Milford Conference, outlined the basic components
that existed in all fields of. casework pfactice. In
addition, the Report alsoc acknowledged that specialized
fields did necessarily have components that were specific
to their particdiar specialty. Thus the Milford Report
established, "a balance between soccial work knowledge

generic to all fields, and knowledge specific to a field

-19-



and necessary to the field alone. It established a model
that provided linkages between geneflc and-specifié in
knowledge and skill areas" (Constable, 1978, 25).

The conceptﬁal framework of generic practice, as
developed by the Milford Conference, however was iimited
in counteracting the trend toward increasing diversification
of practice. Specialized casework continued to emerge in
response to the perceived needs of society and the
formulatiqn of the American Association of Psychiatric -
Social WOrkers.(1926) emphasized the distinction of
ﬁsychiatric-qaseworkers from the other caseworkers

(Encyclopedia of Social Work, 1977, 1500 - 1502),

2.9 Influence of Theory on Casework

Diversification of social casework was not limited
to structurally defined fields of practice. .The introduction
of Sigmund Freud in America in 1909 significaqtly influenced
social casework coperation. The full impact of Freud's
influence however, did not become apparen@}ynt;l the early
1930's (Borenzwelg, 1871}.

Freudian psychoanalytic theory gave socilal casework
a basis for understanding human behaviouf in response to
social forces. In the opinion of Ida Cannon, as quoted by
Lubove, casework '"service was to be founded upon
understanding, and understanding upon science and

psybhoanalysié was the scientific method by which to
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understand personality and therefore a person' (Lubove, 1865,

88). As a résult, soclal caseworkers, particularly in the
5sychiatrlc field, discarded thelr more active roles of
hefhing based uron economics, soclology and eugenics and
instead assumed a therapeutic role based upon psychoanalytic
_tﬁeory. This form of casework became known as the
diagnostic casework method and was predominant in the

New York area both in practice and education (Smalley,

1967, 23). -

A second theoretical'formulation.known as functional
theo;y infiltrated social casework methods, Functional
theory was originaliy developed in Philladelphia at what is
now known as the School of Social Work of the University of
Pennsylvania‘(Sma;ley, 1967, 23). The theory was based
upon the view originally conceived-by Otto Raﬂk, a
disciple of Freud. Rank believed that man was the creator
- of himself as well as creatﬁre. Taft and Robinson used
Rank's conception of man in.developing the functional
casework method. As a result,'they defined functional
soclal casework as, "an individual helping ﬁrocéss given
form'an§_directionvby social agency functioh”'(Smalley,
1967, 23 - 24). Thus, thé policy and function of the
practice setting‘(agency)ﬁdefined the method of service

caseworkers gave, , o
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.T The fundamental differences between the diagnostic

model and the functional model of social casework, as

e

outlined- in Table 2, further subdivided the already

exlsting specialized f;elds of practice.

TABLE 2, --Fundamental Differences Between Diagnostic
. Social Casework and Functional Social Qasework
ISSUES DIAGNOSTIC SCHOOL FUNCTIONAL SCHOOL

(1) UNDERSTANDIMNG
OF THE
NATURE OF MAN

(1)

{(ii)

(i)

(iv)

(2) UNDERSTANDING
OF THE
PURPOSE OF
SOCTAL WORK

(1)

worked from a (1)
psychology of
illness

the worker was
responsible to
diagnecse and
treat a patho-
logical
condition

(i1)

center for (iii)
change resides
in the worker

"treatment" (iv)

effecting a (i)
healthy

personal and

social condition

in client served

(agency purpose-

-secondary)

—20.

worked from a
psychology of

growth

worker's method
consisted of
engaging in a
relationship
process which
released the
client's own
power for
choice and
growth
center
change resides

in the cliént
‘helping"

*took into account
the effect of
social and
cultural forces

in human
development

for

purpose of the
agency represents
a partial or
concrete instance
of social work's
overall purpose
and as giving
form and direction
to the worker's
practice



TABLE 2., --continued

ISSUES DIAGNOSTIC SCHOOL FUNCTIONAL SCHCOL
(ii) caseworks= (1i). casework method=
+ individual soclal service
service
(3) UNDERSTANDING (1) reportoire. of (1) helping process
K OF THE .interventive . involving the
CONCEPT OF acts principles of
PROCESS initiating,
sustaining, and
terminating

Diagramatic Interpretation of
(Smalley, 1967, 25 - 26).

In the 1940's- the theoretical conflict between the
two schools of thought - functional and.diagnostic,
stimulated a re—thinking‘of.caéework practice; This
re=examination of practice‘led to the "emphasis on skill
in the professionai.relat;onship and the helping p;ocess“
(Bartlett, 1970, 44).

Tﬁe emphasis on skills, however, ppoduced other
unintended consequences in casework practice. The focus
on the development of self-awareness and self-discipline in
practice, for example, tended to produce young practitioners |,
who were overly concerned with their own professional
discipline and lacking in genuine warmth, gcceptance and
sensi%ivi#y in responding to the client. As a result, the

goal became the skill itself rather than a means to an end

(Bartlett, 1970, 45). The focus on technique and skill

-
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essentially obscurred the needs of the client and the
broader objectives of the profession and illustrates what

Schorr calls J'the retreat to the technician" (Schorr, 1959).

2.10 Casework Practice Defined by Agency and Setting
Skills were further defined by the agency structure
and function. Soc;al caseworkers became mare knowledgeable
aboutlsocial probléms 3pecific to thgir setting and
acquiréd more experience though collaboration with other
professionals associated with the setting. As a result,
practice in the specialized fields began to emphasize the
differences among agency setting.. The review of literature
published between 1929 and the early 1950's indicates the
tendency to refer to the function of the agency and the
praqtice,of the casewbrkér-interchangeably (Bartlett, 1970,

29 - 20).* The absence of a distinction between agency

*Articles in the Social Work Year Book (issued every three
vears starting in 1929) describing the different fields reveal
the trends in thinking about the prefession and the agency.
In the early period, the articles on medical and psychiatric
soclal work focused on the practice of the soclal worker,
while those on family and child welfare focused on the agency
and its' orogram., In the first volume of the Encveclopedia

of Social Work (which followed the year book in 1965}, there
is for the first time a discufsion of "professional aspects!
in the article on child welfare, but the article on family
soclal work continues to be written from the viewpoint of
agency ‘services, . School social work falls between these two -
approaches, starting with an .emphasis on the agency, but always
with some mention of social work practitioners, and moving
_toward a focus on social work practice. The field of
correctional services, which developed slowly, was variously
described in the Social York Year Book in agency terms, until
an aft}cle clearly focused on social werk practice in
corrections - Elliot Studt, "Social Work Practice in
Correctional Services" Encyclonedia of Social Woprk - 1985, -
D. 219 - 225. See also Zitha R. Turitz and Rebecca Smith,
"Family Social Work", p. 309 - 319. Encyclopedia of Social

“lork (New Tork: Natidnal Assoclation of Social YWorkers, 1955).
=24~




function and the praétice of caseworkers tend to move the
development of the profession of social work in an

unco-ordinated manner.

2.11 Perlman's Attempt to Define Generic Practice

In response to the identification of casework practice
with agency settings, Pedman took the Milford Conference
attempts of twenty years earlier, one step further. Moving
beyond the identifi%ation of common casework skills, she
attempted to expose' the cocmmonalities that exlisted across
agenéy settings. According to Perlman, specialization in
casework had emerggd - not because there was an absence of
similarities acrosé fields of practice and agency setfings -
but aS a result of: (1) bepinning "neophytes" in social
casework ldentifying themselves as specialists; (2)
experienced practitiqners identifyinglﬁith the agency in
which they practiced and the educational training they had
been exbosed to*, and (3) the fact that neither the
neophytes nor the experienced practitioners identified

with the broader objectives of the.prefession of socilal

work as a whole (Perlman, 1949, 293). .

*Lducation in schools of social work was influenced by

functional and diagnostic theoretical orientations. Graduates

of these schools necessarily reflected the concentrated
focus in their orientation to practice. ’

o

~25=



wh

She'believed that analysis of the casework settings

would result in the "factoring out" of generic elements.

These elements,-basic to all social casework regardless of

where it was acticeﬁ, would constitute the base of the

profession., Gendric practice was therefore defined as the
incorporation of/the following components:

(1) a prrilosophy which sees human welfare
as both the purpose and the test of
social policy;

(2) a professional attitude which combines
a sclentific spirit with dedication to
the peopfgﬁahd\purposes that one
serves; =

(3) a knowledge of the major dynamic
forces in human belngs and the

interaction between them angd social
forces;

(4) a knowledge of methods and skills
whereby the person with professional
intent and understanding can help
persens with social problems better

et utilize their own powers or
hi opportunities in their social -
situations, °

(Periman, 1949, 294).

Perlﬁgn's delineation of the.generic elements of social
casework practice was essentially a coneceptual framework
made up of abstract components - philosophy, attitude;;and
knowledge. Components that were difficult to see in
concrete practice terms.’

Baftlett acknowledged~Perlman's attempt to move the
profession toward an integrated whole, nowever indicated

that Perlman's whrk was limited by the concept of setting

itself:
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What was not perceived by the

practitioners of that period was that

-this concept [setting] rested on factors

“~- outside their practice - elements in

the agency or program - which, it is

true, molded their work 'in important

ways but were external to it. Uhat

social work needed was a conceptual
_ approach based on the essential

elements within its own pract1ce...(1970 26).

2.12 Emergence of Group Work and Community Organization

Along with the idea abouf generic casework and in
addition to the theoretical deveiopments %hat influenced
sccial casewdrk, a growing recognition of diffq?ent‘forms
of casework bégan to emerge., N

The activities of the early settlement house movement
had evolved into a recognized casework function as a result
of the socio~political climate in the 1920's. Briefiy, the
air of intolerance and fear of Russian Bolshevisﬁ that
predominated after World War I led to suspicion of socilal
reform, ‘Advocateé of social reform, including Jane Addams
and the settlement house movement, were referred to as -
"nigger-lovers, Jew-lovers, agents of foreién goverﬁments,
and worst of all, Communist agitators® (Bof;nzw;ig, 1971,
10 - 11). The ideology that prevailed was that the
individual himself was responsible for his plight and not
society. The settlement house movement as a result begén

to focus on the betterment of the individual through

-2 =
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collectively teaching groups of settlements dwellers fhe
necessary strategies for individual living.

Casework for groups of individuals pecéme a
specialized field‘of practice. . Géoup work folloﬁéd_
"the casework model and gave primacy to the way of working
with people - the methodologic%l approach" (Bartlett, 1970, | '
35). Iﬁ 1936, group caseworkers forméliy orgahized -
themseives as the American Asssciation of Group Workers and
Eégan to study their unique contribution to social work
(Brune, 1957, 428), : /,'

pommuni%y Organizatisn, rocted in thée early
Community Chests and Welfare Counéil, was also affected by‘
the political atmosphere after World War’I (Klein, 1988,
174 - 176). In anitioh, aé'a result of the Greaﬁ Depression
in 1350, many of.the.;ocigl welfare functions that stemmed
from concern.of ;obie%al conditioné were ﬁéken over by the
federal government in 1935 (Encyclopedia of éocial Work, 1977,
1510). Community organizers were not concerned with .
therapeutic'infervention in’the same way that caﬁeworkers
were and in this way closely resembled a fuﬁction of social
casework., However, with the deletion of sociallwelfare
funcﬁions, community organizers began to'make their modes ’
of practice "look as much;as ﬁossibie like social casework."
The literature on community orgénization described it, "as -
a social work method coﬁcerned'predominantly with 'intergroup

. a . :

work' oprocess and develoomeﬁt of healthy social
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E
relationships" (Gilbert and Specht, 1981, 234 - 235). 1In

addition, the.distinction cof commuhity organizefs as a

separate form of social casework, the Associaticp for the

Study of Community Organization, was developed in 1947

(Bruno4 1857, 428).

'Thus by the 1840's, threé major qaséwork specializations:
claimed recognition as sociél work - soc%al casework, soéial
group work and cpmmunity organization. Casework practice
had become a complex collectivity of distinct segments:

1. Casework,'group work and community orgénization

. as forms of social casework;

2. Diagnostic and functional theoretical
orientations to casé&work pfactice in each of
these terms;

3. Specialized fiélds of caéework practice in which
the above.were practiced; and

4, Agency settings‘and policies thathgefined the
service provided by caseworﬁers."

~

Table 3 represents this complex arrangement of  the

t -
issues that had emerged by 1947 in the profession of social

casework. Each of the four influences which affected

Y

casework practice are indicated on the vertical axis. The

- directional arrows represent the inter-relationships of the

influences effected upon social casework. ETach influence

) 2
continued to cause specialization and differentiation among

the segments of casework practice. As a result of the

-29~
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complexity of the ilssues involved the quesEfons of Jﬁi‘ n
identifving the. generic components of casewbrk oractice

became more difflcult A unified profession was far from

being a reality. . R .
TABLE 3. -~The Evolution of the'Developménts in Social k\

Casework by 1947,

4Social Casework:Je
L

A L . RN T ‘ =
Family Child !Medical Psychiatric| [Schoo

FIELDS QF
PRACTICE
(1920's)

Welfare| [Welfare| |Social Social Work| |Social

l, . |[Work Work

N

™~

AGENCY
SETTING
-Policy

(1920's)

4

DIAGNOSTIC FUNCTIONAL THEORETICAL

(Freud) ' {Rank)

T L B

ORIENTATION
(1930)

FORMS OF
SOCIAL
CASEWORK
. PRACTICE
(1936 -
1947)

Casework Community
Ct Organization

)
}.
|
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2.13 Formation of the ﬁational Association of Social

Workers (NASW)

The need for a.unified profession however and the
increasing concern with genericigracﬁice began to reééiVe
recognition from the individual professional associations;
Formulated in the specialized f;elds of practice, the
individual associations began rocgssing on "the value Pf a
unifigd effort" of all social work practice. As a result,
the National Association of Social Workers (NASW) was .
instituted., The NASW was the mergér of the former
aééociations representing Group Work, Medicgl Social Work,

- Psychiatric Social Work, Research, School Social Work.and .
“thé Committee on Community Organization.. With the

exceptioﬁ of Community Organization, each of the specialties
retained diversiéied status as sections of NASW (Torgerson,
1965, 20). Thus, in'feality, the formation of NASW
represented a theoretical unification of the profession of
social work, It was not until 1963 that the structure of
NASW becéme more repreéentétive-of-the total ‘range of .
practice, by reclassifying_specializétions by methods of
practice - casework, grodb work, and community oréanization -
and adding to these commissions the councils on research and
administration., In addition, the Division of Practice and
Kriowledge was develooed for the ourpose of co-ordinating

and integrating the specializations {Torgerson, 1965, 20 -

21). Developments in pracﬁice however, continued to
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evolve and mature as separate components from the

traditionally defined casework dpproach. ' \‘//t)

2.14 Re-Definition of Group Work and Community Orgénization

as Méthods of Social Work Practice

F

Group work was originally conceived of as a field of
casework practice. Derived from "labor movement's concern
with the working conditions and the adult education of its
members; brotherhoods and nationality groups in settlement
houses; youth agenciles and recreation movements; and
.- specific organiﬁations“, early group work activity, in

contrast Eo casework, had no ackrfowledged set of methods
{(Goldstein, 1973, 26). As group work gained recognitidn
othrough inclusion in educational curricula, group work
.practitioners "began to articulate their activities in
communicable, purposeful and goal directed terms." Group
work became more thefapeutic and'drew from the theories
‘of T£ansactional Analysis, Géstalf, group dynamics and
Encounter -experiences (Dundee Conference, 1976, 19).
Community Organization also began to develop
spec;alized methods of therapeutic intervenéion based‘upOn
theories of social psychologzy and concepts of social
disorganization (Dundee Conference, 1875, 139). Communi Vi
organization practice developed into a systematic aporoach

to community oroblems {Goldstein, 1973, 27).
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The result therefore, of the édoption of relevant
theoretical foundations to therapeutic intervention, was the
propulsion of eachlmethod,group work and community _
organizatioé?iﬁto a more articulate, accountable and effective
status (Goléstein, 1973, 49). Thus social work practice had
evolved in three distinctly, separate directions - casework,
group work and commuglty work, In addition, each of these
methods began incorﬁoratiﬁg "its own diagnostic approach,
cluster of knowledge and ways of working with people"

4

{Bartlett, 1970, 35).

é.ls The Working Definition of Social Work

In response to tﬁese developments in social work
practice and.the serious imbalaﬁce that had beén created in
the growth of the profession as a whole, Bartlett attempted
to clarify and define practice in a wholistic sense. EEE‘

working Definition of Social Work, a working paper,

delineated the components which were common to all fields
and methods of social work practice. Each of the foﬁr
components, values, purpose, sanction and method, accordihg‘
to Bartlett, existed in varying degrees in all social work
nractice .(Bartlett, 1958).

The definition of social work practice, given- the
appeabanCe of a collectivity of components, was howé&er
criticized by Gordon {(1962). He indicated that the:

critical weakness in Bértlett's definition was the lack of
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a unifying thread linking these elements into a solid
framework. The effects.on practice were limited. The
components were differentially defined withih each of the
practice specializations. In addition, with the growing -
recognifion of three social work methods, as Oppoged'to
ﬁné.- casework ~ the methods segment of Bartlett's
definition was not functionalﬂin concrqﬁe terms.

As a result of these developmehfé.thenefore, the
‘question of identifying the commonalities of caéework

o :

practice - the generic question - was no longer useful in
unifying the profession of_social work as a whole; casework
now.only accounted for one third of sccial work practice.

3

2.16 Re-Definition of Social Work Practice in Terms of

Methods .

The expansion of social work practice into the three
methods of casework, group work and community organization,
in itself was not a c¢ritical .issue, It evolved into a
eritical issue however, when the techniques and skills in
each méthod became narrowly defined.as the result of
increased experience in the practice methods. The hazard, .
therefore, as‘stéted by Kahn in Bartlett's book, "The Commoﬁ

Base of Social Work Practice, .was that:

Technical and skillful operations
tend. to become more efficient as
they move toward better understood...

~34-
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problems and situaticons., Practitioners
experience greater satisfaction and
security in dealing with a manageable
problem; therefore they may
unconsciously put the "successful"
techniques first and seek situations
that f£it the method (1970, 42),

In addition, the structural barriers of agency and

fields of practice further distinguished the separate

methods of social work practice from each other. The

refinement of skills in each method and definition of agenéy‘
function resulted in the rejection of cligﬁés-who did not
fit into either the pattern of method-sK@lis formulation

or the function of the agency. Clients who were accepted,
were subjected to'treatment defined by the agency, and method
specializaticn without consideration of whether or not it
was most relevant'té the clients' problems (Bartlett, 1970,

43).

2% 17 Change in.Sacial Wlork Practice
Social work practice in the decade of the-%QBO's
underwent a number of significant changes.- The social
upheaval of the 1960's fostered three major developments
summarized by Gilbert and Specht (1981, 2 -~ 79), as
follows: i
(1) the civil ripghts movément,'which vas part of

and probably the cause of a general revolution

in human relations;
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(2) the evolution of national programs such as the
War on Poverty and Model Ci"ties, which were
directed at producing large-scale social change;
and

(3) the growing concern at the start of the 1970's
with questions of 1nsfitutional inequaliéy.

Societal focus on inequality, civil rights and

poverty in the 1960's led to an attack on the entire sccial

work profession. To soclety, social work represented, "the
failure of what was supposed to be [thqiq] means of
preventing poverty and discrimination" (Gllbert and Specht,

1881, 238). The practitioner's therapeutic/clinical

orientation was criticized as ineffectfve and at the high'

point of the assault Sargent Shriver announced that "there
was no place for casework in the war-on-poverty-programs'

{(Gilbert and Specht,; 1981, 279). -

Criticisms indicated that social workers method
specializaticn haddbgen ineffective in dealing with
'society's poor., In response to these severe criticisms
and public attacks, social workers assumed advocacy roles
in supporting the Elient's right to dignified and human -
treatment. As é result of‘the-formatioh of the Ad Hce
Committee on Advocacy, 1968, social work resources were
channeled into soéial action; ﬁany agencieS'Bégan to.focus

on community organization and development of consumer

groups; citizen participation in.policy-makinz was
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encouraged and supported; and the community was led to
become more aware of ;tSaneeds (Gilbert and Specht, 1981,
2395. Thus; the social work practifionér's rcles and
methodological app?oaches'became reformulated in response
to the needs of the environmental context of the Yar on
Poverty. And with this upheaval, emerged the need for
practitioners who were able to intervene effectively with
a variety of problems and client groups. No lonéer could
social work practitioners define the client's problem by
the methodelogical apporoach to which they themselves adhered.
This was confirmed in the Social ‘Worker's Code of Ethics
(MASYW, 1965; CASSW, 1970). -

The sécial ﬁork profession as a result faced-a second
question - the generalist question:

What is the common, unifying base that ideﬁtifies'
an approach to practice that is method free? '

The'generalist ques%ion emefged in an attempt to move
toward a definition of a common apppqach to soéiai Qork

practice. It is the question that will be further

examined, ‘

2.18 Summary Statéments

' The lack of social work concepts and a defineable
.framework of sociai work operation had historically been a
harrier to the effective integration of the social work

profession, To recapitulate, the generic practice issue
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emerged in response to, the following developments:
(1) the evolution of casework from charity work
_into a highly diversified collection of
specialized fields of practice;

(2) the inabllity to differentiate casework practice

from the other helping professions;

* * (3) identification and definition of casework with
the agency settings and functions in which
casework was practiced;

0 (4) fragmentation of the profession by the formation
of specialized associations;

. (5) division.of casework inte¢ functional and

/‘ t' diagnoétic theoretical models of practice; and-

(6) the emergence of other forms of caséwork‘- group

work and community organization.

Further, the generic queétion‘attemﬁfed to embr*ace the
emergence 6f the.: group work and community organizajion
methods of practice by referring to "treatment of the
community as the client", etc. The terms clients and
treatment, however, continued to carry indiﬁidual
personality and casework diagnostic inferences and as a
-result the functionality of the genefic question became

ird

artificial. )
As the methods became refined along separate lines,
it became apparent that social work methods were not

effective in helping clients, and subsequently, the
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generalist guestion emerged: (Gilbert and Specht, 1981),
What is the common, underlying base that identifies a
method-free approach to social work practice?
Thus, the genéralist approach question emerged in
response to the following developments: '
(1} the inefféctiveness of the methods'beéause the
‘ methods of casework, group work ‘and community
organization had begun to define the problems;
(2) the changing role of social work wifhin the
soclal structure as a result qf the social
upheaval of the 1950's and criticisms by the
public;
(3) 1increased focus on social reform as opposed to
| a therapeutic/clinical orientation; and
(4) thé need for a social work practitioner who was
* able to intervene in a greater variety of
settings and problem areés. X
The uhderlying develooments that stimulated -the
emergence of the generalist-apprbach will be evidenced in
the following chapters as the individual components are

I

defined.
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CHAPTER III
INFLUENCE OoF EDUCATIQN ON DEFINING THE

A GENERALIST ORIENTATION

3.1 Introduction

The preceeding chapter identified the issues that were
instrumental in the emergence of the need for a generalist
crientation in social werk. This chépter presents a brief
éummary’of implications af the issues in education and how
education attempted to incorponéte solutions in their
poliey statements and curriculum objectives. The
significance of a survey of\the educafional component is
primarily in terms of. examining the influences that shaped
the definition of the generalist orientation. Additionally,'_
these developments are functional in stimulating questions

for future research.

3.2 Early Education

Formal traininé'fdr social work grew out of the early
supervisory sessions and in-service tfaining classes giving
instruction in "investigation, personal service, ;nd %riéndly
visiting" (Encyclopedia of Social Work, 1977, 1541). |

In 1898, the first Social Work school was chartered
{now the Columbia University School of Social Work,) and

P
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was essentlally a training department of the New York i

.Charity Organization Society. ' IS .
By 1904, several schools of social work had opened under »

the auspices of private agencies, Partnership between schools

and agencies evolved and as a result, school curricula

"stimulated the conceptualization of principles and methods

" of supervision and consultation, agency supervisory

trainiﬁg programs, dontinuing educatién seminars,. staff

eﬁaluations, and agency libraries" (Encyclopedia of Social

quk' 1977, 1542), Tﬁe control gf educational content was

essentially in the hands of the agencies,-and education

fesembled‘apprenticeship training. Affiliation with the_

universities was tenuous. The first school of ;;;ial work,

the New York School of Philanthropy (1898) was, "integrally

and not merelyhﬁominélly a part of what the [Charity

Organizatiod}Society was doing" (Devine, 1939, 66): Other

schools alsb developed in respbnselto the needs of the

practice context in which they were situateq. The.content

of instrqction‘at Chicago School-of Civics and Philénthfopy

(1907) reflected the‘neéds of frain;ng for the settlement

house movement initiated by Jane Addams (Bruno, 1957).

-

3.3 | Urging for a Generic Core Across Fields of Pfactice

-

Desplte Richmond's drgings to establish education on
a- broad generic bagis and thé:eby avold soecial;zatidnﬂand
provincialigm, education continged to simﬁZate thé needs
of specific fields of practice. g ’
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The Milford Conference (1929) put forth recommendations

sugg esting the content in the implementation of a2 broad

, common foundatioen of knowledce generic to all fields of . -

social caSeworku~rthe subject matter,taught_needed te ."
include thebtundamental techniques of social work in
general and an orientation or philosophy that'was practical
for all social workers (Levy, 1968, 38; 50). ;

The elements of generic casework were defined oy
the Milford Conference- as

.

Knowledge of norms: and deviatlons of

social life; methods of particularizing

the human individual and using

community resources in social “treatment;
the adaptation of .scientific knowledge

and formulatiohs of experience to sgcdal
casework; and a conscious philosophy (AASWf
1929, 11; 15). ' .

The recommendations however, appeared to Have affect
only on a philosophical level. Edtcational instruction,

’

for the most part, dontin&ssgpb reflect on'"enpheeis on
techniques of practlce rather than general principles of
: professionalﬂoperagégcgf and-they derived their teaching
meterial from daily experience rather t%ﬁn textbooks"

(Levy, 1968, 23}). Thus social work education did not

reflect preparatlon for orofessional Sractlce, as Flexner
-had nointed out much earller, and. the practlce component
controlled what was taught. Tnis control Became

formalized through'the accrediting practice exercised by

the individual associations of the various specialties.

* ) :-42-_
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The Association of Psychiatric Social Workers for example™
not only defined itself in térms of method and function. but
definea itself as a body fhat would provide recommendations
for and approve course content fof the segment taught-on

&
psychiatric casework.

3.4 Changes in Education as a Result of Theory

In c&njunction with increased specialization 6f fields
'éf practice being reflected in educationai.curridula, ‘the”
identification with specific- theories had a significant
impact. - | I o

Social.casework training at émith College shifted
toward a predominantly psychiatric sﬁecialization heavilyz
influenced by Fréudian theory._ Accérding.to Goldstein,
"the"result of these iﬁfluenées was a major- change in the
‘role of the professionail" (Goldstein, 1973, 39). The
" change was notilimited to practice techniques but influenced
the philoseophical oripntafion of tﬁe worker as Qéll.

The penetrating influence of tﬁégzy was duplicafed
by the functional theory introduced to the Pennéylvania

School by Taft and Robinson (Smalley, 1967). As well, in

the Chicago school, eduéatioﬁa; content- for casework reflected’

~1

. '

an interpersonal, theoretical orientation (Perlman, 1957).
Thus, educational content in the schools generally focussed
on techniques and as a result obscured the ability to focus

. .
— . -
i

-
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on broader objectives (Schorr, léﬁg). Education curricula

"also remained limited to teaching social casework.

3.5 ‘Snecialization by Method

In 1954 the Council on Social Work Education'£~(CSWE)
Committee on Specializations of Secial Work Education
.believed that the curriculum content on specializéd fields
was .inadequate and instead introduced a new basis for
differentiation jda division based on process (Smalley,
1956, 4 - S). ' -

The 1940's and 50's had witngssed the emergence'of
group work, community organization as increasingly
specialized methods of social work distinct from casework
with individuals. In addition, administration and,reseaféﬁa
had develooned as componrents of social work. This growth
in the profession became such that the "CSWE graduate schooll
curriculum of 1952 recognized these as specific socilal work
:pfocesses alonz with social casework" (Leighninger, 1980, 4).

The emergihg trend toward specializaﬁion of method,
both in education and praétice, could no longer be encompassed
by the attempts of the generic question. A common technique
ar ékill.conceptualizat%on could no longer provide a
generalized framelof reference., The "search for néw sourées-
oﬁ vrofessional cohesion," based on a "shared inte;lectual

4
and philosophical foundation' replaced the generic

\ ol .
objective (Leighninger, 1980, 8).
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. 3.6 Studies on Zducation K !

- Educationél objectives and content reflected the
uneven grdwth and development that occurred in the practice
compoﬁeﬁt. Curriculuﬁ studies and efforts aimed at
concretizing practice into identifiable objectives stressed
thé common body of Ehowledge, concepts and values. The
Hollis-Taylor Repbrt identified the need for an integrated
. body ‘of knowledge with common theory.and in addition
stimulated a re-thinking of the uﬁdefgraduate degree ‘in
soclal work education. The feature of the Report most
relevant in the move toward a generalist orientation is

their statement of purpose of sdcial work education

.

emphasizing attitude, behaviour and the development of the

-

"professional self",

The purpose of social work
education is to develop an
individual's zeal for learning
and his capacity to generate....
Education is not a matter of
cramming him with the technical ,
knowledge and skills of the -
profession. It deces, however,
include what the profession calls
"the disciplined use of self in
professional relationships....

X The most important gquestions
about content often do not relate

to what concepts are to be tauzght

but to the character and valuation

of Kknowledge used to give concepts
essential meaning (Hamilton, 1952, 55).
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Werner Boehmn's nine volume curriculum study followed,
cohnfirming the need for a common foundation of knowledge; a
well defined statement on function of practice and an
undergraduate curriculum that was on the same continuum‘as
the graduate level of education {Boehmn, 1959). The
definitioﬁ of social work put forth by the curriculum study
is significant in marking the beginning of an apparent shift
away from a.detgrministic point of view of man. The
definition that formed the basis of the 1959 study was:

'Sociél work seeks to enhance the

social functioning ®f individuals,

singly and ‘in groups, by activities

focused upon their socigl

relationships which constitute the

interaction between man and his

environment (Simons and Ainger, 1979, 203).
The indication of man in interaction with his -

environment remains a fundamental element in the generalist:'

definition.

3.7 flanpower Needs

The influences c¢n social work‘eduCation however were
not limited tg theoretical developments'and practice
specializations. A significant factor in the 1950's and
1960's was the manpower need. According to Horrow, as a
result of the Manpower Survey of 1953, "the National
Workshop on Soaigl vork Educgtion of 1956, the establishment
of the C. W. C. in 1960 and the development of new

Universitv and College orograms with government suppoznt in
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fhe 1960'55 were instituted (1981, 133 - 134). The most
siznificant result of the increased demand for social work
manpower was the establishment °f.#he Bachelor of Sooial Work
p;ograms fdr,social,service,wgrkers in the colleges (Morrew,

1981),

3.8 _The Beginnings of the B, S. . Degree

The undergraduate degree in social work began as, a
Soclal wélfare B. A, in order to distinguish it from the
graduate 1ével M., S. w. and hence professional education.
Initially the social work ﬁrofessign, particularly in the
education égmponent, was skepT¥cal as well as threatened by
the new type of‘worker. The CSWE set out standards for the
, new social welfare course emphasizing a ”generalized_
approach to iﬁterventive means. ..rather ‘than separaté
courses in eaéh,qf the methods." The council alsc urged,
"that this content...not serve in lieu of azehcy in-service
training but instea&, prepare students for genefalrproblem
‘solving activity in variodé social welfare settings" (CSVWE,
1967, 13). )
’ In a joint CSWE-NASY meeting the Ad Hoc Committee on
Manoovier issues voted to set standards for underg;aduate
programs which prepared studénfs for practice vositions.
The new standards of the educa;ional program included a .

"bread liberal arts base, cburses with soclal work content

and anbropriate educationally directed field instruction
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J/' with direct engagement.in service ac%ivities designed to
meet the stat;d_educational objectives" (CSWE,.1971, 9).
In conjunction ‘with the objectives it‘was recommepded that
education taks ? generalized versus specialized approach to
“social work intervention. Also, and mbst significantly,
the Counbil stated that "the néture of thé problem and the
goals identified rather than the number of clients
determines the intervention strategy" (CSWE, 1971, 17).
Genéral aractice therefore beéame'associated\with ﬁhe
undergraduate degree in social work. The problem that faced
educators was to develop a definition of the new question -
the generalist approach. A definition.that was capable of
being operationélized within an educational cirriculum.
asg;peated attempts ﬁavehbeen made. The 197¢% CASSW lanual of

T~ .
Standards and Procedures for the Accreditation of Programs

of Social Work Education, defines general pracﬁice as:

General practice: Professional
activity which is not deliberately
confined to a particular area of
service, mode of intervention, or
client system. Drawing upon values,
concepts, and principles which are
developed and integrated by the

soclal work discipline, it may
encompass-a diversity of service
activities. It refers not to a .
quality of the particular professional
act, but to.the non-determinate

range of the practice-content (1979, 4).

The difficultvy however becomes anparent in attempting to

define in curriculum content the "non-determinate" range of

practice. A further examination ¢f the components

~
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onerating in the generalist orientation is needed before a
clear identifjable definition can be determined - one that
is functlonal in terms of direct épplicatién in curriculum
content, _ »

The following chapter examines, in depth, the
relationship of theory and practice and traces this'
influence tﬁpoughout history. The exploration of the'
relationship between theory and practice brings intc focus
the, 1) need for a concentual framework bapable of
organizing the elements of practice, and 2) the elements
of generalist practice and how they are systemically

organized,
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CHAPTER 1V |
THE INFLUENCE OF THEORY AND PRACTICE
IN THE

DEFINITION OF THE GENERALIST APPROACH

ﬁ.l Introduction

| Social Work practibe.by nature is responsive to the
changing needs of society. As a result, the profession has
developgd through a process of'evolution and change. - A
significant factor within this development has been the
relationshiﬁ between theory and professional practice
(Goldstein, 1975, 17 - 18). Theory defines the purpose and
process of practice activity. Practice on the other hand
is the application of a particular'theory on either an
ideological or concrete level, The nature of thig
reciprocatiﬁg relationship i; summarized by the following
statement, "Science and theory affords a creative
application of'the'grt [practicé]. Artistry, in turn,'
vita;izes and animates'tﬁeory" (Goldstein, 1975, 18).
Theory therefore identifies and distinguishes practice
approacheé of social ﬁork intervention. A/ﬁheoretical

framework 1is fundamental to all medels of practice.
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The relationshin between theory and practice is a
critical factor in both the emergence and definition of the
generalisgt approach to social work practice.

This chapter develops this relationship within the
context of three fundamental.issues:

1. The influence of theory on practice

historically and how this factor
contributed to the development of the
generallist anproach;

2. The current state of theoretical

influence cn generalist practice;

and

3. The elements that characterize
generallist practice activity.

Basic to the exploration of these issues is an understanding

of theory.

4.2 Analysis of Theory h

Thecry is defined és "an inter-related set of concepts,
definitions and propositions arranged in a logical, '
“deductivé/inductiQe system." Further, theory ”presént[s)

a systematic view of a phenomenon by specifying ‘
relationships and yariables with the purpose of explaining
and predicting the phenomenon'" (Denisoff, Callaﬁan &
Leverne, 1975; Blalock, 1969; Duben, 1969 in Smith, Boss

and Carew, 1981, 3$. + Theory defined on an,agétract level

is denoted as having the function .of organizing the concepts

o
of that which is actual}v'occurring on a concrete level -

—

the level of action.

- ~51-
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The nature of fheory in terms of application\to
practice 1s more c¢learly articulated through its properties.
Accoraing to Argyris and Schdn, the properties of theory
are: 'generality, rélevance, consistency, completeness,
testability, centrality, and simplicity‘(1976, 187 - 198),
Generality of theory indicates the ability of the théory that
allows for propositicns to be made about kinds of phenomena
on a geﬁeral levél rather than iimited'observations'of
specific or iﬁdividual events. The relevance of theory to
practice furthers this first property by making vossible
the formulation of inferrable statements. The reméi ing
properties, - coggistehcy, completeﬁess, testability,
centrality, éﬂd’simplicity - are part of thg int al
construction of the theory itself. Tée degree ﬁz which
;these nroperties exist in a theory diétinguishes the
difference between a good theory and one which is only
adequate, Thus the properties of generality and relevance
are of critical importance in defining the application of
theoryvy to practice phenomenon, All theory therefore,
provides for a) the construction of propoéitions-aqut
practice that enable an understanding of events or a
éheﬁomena; and b) the formulation of inferrable'étateméhts
that define thg mechanics of practice activity in relation
to that ohenomena. Thgories differ in terms of emnhasis

on either a) or b). Thus the ramificatidns as”a result
. ="

oy
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of this factof,-mué% be outlined in order t6 articulate the
impact of theory on oracpice.

Further analysis of Eﬁe two fundamental 5roperties‘of
théory as senarate comgﬁg;nts is necessary in order to
de%onstrate not only the influence of theory historicaily
but also its cqntributioh to the emergence of the

ceneralist apoproach.

4.21 Approach Theory

The first property - proyiding for the construction
.of propositions about_practice that enables an understanding
of thé event ‘or phencmenon - can be defined as that
component of the theory that explains an aporoach.  Approach
%;Tipheories develon through the deductive organization of
knowledge; knowledge derived from both practice wisdom and
nure theoretical concemtualizationé systemically ordered
{Timms, 1970, 59).. By definition, an approach fﬁeory guldes
the orientation or approach ¢f the practitioner in‘;he
process of social work intervention. The unique featufe of
the approach theory is ité épplicability.across the various
fiefds of practice, agency settings and traditional methods

of practice.

4,22 Intervention/Practice Theorvy

The second proverty - the ability to formulate

. ~ j
“inferrable statements that define the mechanics of practice
- o
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activity in relation to a phenomena - is.defined as a
practice theory. Practice theories ogﬁ;ist of; "a set of’
intér—related theories of action th;t"specify for the ‘
situations of practice the actions that will, under relevant
assumptions yield intended consequenceéﬁ.(Argyris and

Schén, 1976, 6). Psycho-analytic theory, Transattional
Analysis, and thecries of soc£;1 disorganization, for examﬁlé,

emphasize this second property of theory.

- S

These theories specify an action;outcome_fonfiguration.
The foregoing analysis indicates that theory, as a
.contributing factor to the emérgence of the generalist
approach, 1s influenfial for two reasons:

1. the fact that a relationship exists
between theory and practice; and

2. the fact that because of the
properties of theory, a distincticn
can be made between approach and .
practice theories. ‘ N -
Both characteristics of theory must therefore be
taken into account in the subsequent discussion of its

influence on the historical development of the profession

of social work.

4.3 Influence of Theory Historicaifv

Social work began as a'vocation.of casework focussed
on soclety's poor and disadgantaged. By definition of their
function, i.e. -- "determining elizibility for and providing

basic commodities and services" - the worker's action was
' »
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. . | — .
not based upon a knowledge base or theopetical framework

*(Goldstein, 1975, 18). The attack on the "profession’ of

LG S

social casework by Fléxner_in 1915 stimulated the develooment
of a systematic framework of pféctice activity (Richmend,

1917). The medical-model -. study, diagnosis, énd'treatment -
served as the framework for defininé Social'Casework:préctiqe.

The developments in.casewﬁrk p;acﬁice that followed had

ulted in a highlj diversified collection of speciélized
fielfls of practice, functioning in distinct agenciles and‘
s ttiﬁgs,.ahd identifying with a'variety of professional
associations (AASW, 1929; Encyclopedia of Social work, 1577
Bartlett, 1970:; Leighninger, 1980). Practice became
defined in terms of the agenc} fﬁnction, field of practice-
setting or professionai association with which the )
practiticoner was affiliéted. The theory.structu}e used %o
define practice, consequently, resembled a piece—meai'of
copstructs borrowed from varying professiohal sources,
Psychlatric seccial work for egample was taught from a medical
model of practice.theory (Borenzweig, 1971) ’

The introduction of Sizmund Freud and vsychoanalytic
theory to ‘America had a significant impact on casework
'practice_as well. Casework in.the 1930's assumed a
‘therapeutic model of activity focussing on the individual.'
Psychoanaly%ic theory therefore, gave social casework practice
direction with ;n emphasis on thé actual intervention - the |

: . ¢
action-cutcome confifuration. The influence of psychoanalytic
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theory continues to be reflected in the diagnostic casework ~_-
. { i

. method and inﬂa number of programs of social work .education

(Smalley,'lgsz). ..
" A second majer thegretical framework - Functional
theory - modified by Taft and Robinson, also had an ‘ )
influence on sociai paseﬁ%rk-practice.‘ Practice, as Qefined
_by’fﬁnctional thgory, was directed by the specific social
" agency function. The émphas;s on préctice apﬁroach by the :
functional theoQZ'Indicateﬁythe ﬁirected‘pature gf the
-practic; theory relafionship. However functional theory
is classified ;é a practice -tReory in that it is based ﬁﬁon-
the-as;umption that pragtice is limited to a defined agency
.fu?gtion. . _f_' |
In the 1940's the theoretical conflict between
fUnctioﬂal and'psychoanalyfic thebgy,resulted'in&a raturﬁ
to-the "emphasis on skiil in‘fhe‘proﬁeésional relationship &'
% ' and the helpihg process" (Bartlett, 1379, 44).  The |
sigqificance.of this re;emphasis on skills ; self:awareﬁesé,
nrofessional discipline - becaﬁgrapparent in terms of é
preoccupétion with the mechanics of theﬂskill itself: The
foFug on practice'skill became the end in itself and as a
result the nee@s of thé glient and the»Sroader objecti&es

; of the profession became obscurred (Schorr, 1859). The

?fred"statements from ?hé theories defining actual

»
°

éu,ce activi®sy became treated as\sgds in theﬁsal?es.
3 . . :
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Skills techniques‘received-emphasis.at fhe expense of client :
dysfunction or sociétal problems; _ *
Casework therefore came.to be a meéhod of practice
ks -substantiated‘by borrowed theory. In many ways the over-
zealous conéumption of particularly psychoanalytic theory,
has resulted in what lever defines as‘ﬂprematurg foreclosure" -
the incorporation of ; model or theory intc practice wi%hout - -
regard for theirrinherené limitations (1973). .The result
Historically, was‘thatkborrowéd~theory ﬁas not integrated
\ - into a systematic framework and casework practice resembled
a pure operationalization.of theory. Thus theArelationshiD
between céseworkjpractica and psychoanﬁlytic theory was
initialiy a coﬁple;e identification. The caseworker
idenfified with the task and role of a psychoéhalyst of
individual behavipur. - |

'
s '

. - The praectice of group\work and commﬁnity'organization
emefged in 1936 and 1947 respectively and were initially
id?ntified as forms of casework (Bruno, 1957; Encyclopedia

of Social Vork, 1977). Each pfactice model however

déveloped out of distinectly different ideologies., Group work
ex;ended from theAexperimental.‘social learﬂing focus of

thé settlement house movément. The roles adopted by the

group worker included that of engb;er an& catalyst R
(Goldstein, 1975, 19). 'Gpoup work beg@h with the lack of

. ]
a theoretical framewopk to systematize and define practice.
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Community ofgénization gréw ocut of the ideologies of
social reform and the Communigy Chests, The emphasié oﬁ'the
impact of broader environﬁental'influencgs on human suffering
had not arisen out of a theory. Practice therefore was not

directed by a theoretical framework, and activity soon became

inéffective in terms of changing broader social conditions

_(Goldstein, 1975, 19).

Developing curricula for professional social work
education began to include group work and community
organization; As a result these practice activities
gravitated toward theoretical frameworks fhat defined aﬁd
directed actual practice:action. ‘Like casework, group work
became more thefapeutid, articulating "their activities in
communicable, éurposeful and goal directed terms" drawingw
from theories of Transactional Anaiysis, Gestalt, group- 4
dynamlcs, and Encounter 1"xpe::‘iences (Goldsteln, 1975, 19).
Communltv Organization developed a systemic aoproach to

intervention in community vroblems based upon theories of

social psycholegy and concents of social disorganization’

(Goldstein, 1973; Goldstein, 1975).

Casework had simultaneously modified and pérticuiarized
nsychoanalytic theory with Rankian, egé vsychology, behaviour’
modification and exigtential theories as well as others. The
adontion of relevant theories to define and prescribe practice

action propelled the profession in many directions at once.
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Theary; therefore can be éqcurately'described his%oriially as
‘"a mediating force in the evolution and development of the.
profession" of social work (Dundee Conference, 1975, 20).

Historically, practice developed without a fhgbretical
framework. Practice activity grew out of perceived needs -
those of individuals with T. ﬁ; for example or a group of
new immigrants, or those' of the poor society. Actual
pfactice responded to these needslguided by intuition,
values or any number of‘moral‘reasons.

Increasing complexity of carrying cut the practice
activity to meet the needs of society, stimulated %he
develobpment of education. Educaﬁion, as outlined in the
previous chapter, began as apprenticeship training by
specifié agencies.- The vocation-type practice however
became more technical and incorporated Richmond's framework
of study, diagnosis and treatment. This first attempt to
systematize the accumulation of practicg'knowledge
represented the beginninz relationshiop between theory and
practice. The need for theory became apparent.’ Theory
served to Structure and organize knowledgze into a meaningful
arrangement of propositions from which inferrable statements
could be made about practice (Gilbert and Specht, 1980).

Practice could be defined in terms of theory.

-

Sccial work practice however became fi;miy bound to
the operaticnalization of specific theories in each of the

three areas of social work - casework, .group work and

=59~
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community organization.” According to the 1964 NASY

Conference repq:é‘on the Building of Social Work Knowiedgg.
Jeven diagﬁﬁstic fﬁinking [had) been taught within the outlines
of-ﬁethods" (NASYW, 1964, 11; underlining added). As a result,
the action of the worker was defined by either the funcﬁioﬁ
of the -agency or fileld, or the particular theoretical
framework in which the practitioner received'their eduéation,
rgther than the presenting problem.or client group heeding
help. The thedry of practice itsélf bgcame the focus., Thus,
the effectivenesg.of ﬁhe traditional method approach began

to be questioned. _The traditional methods had become %too
limite@ by their individual practice theories. Theory had
become diagnostic. In addition the problemé caused by the
socio—politiqal’deveiopments in the broader societal context
could nof be dealt with effectively using traditional theory-
bound methods.

Alterations in social conditi?ﬁs - the War on Poverty
of the 1960's - resulted in changés in the kinds of problems
brought—to'social’agencies (Klenk and Ryan, 1974). _Egg,,/Q—
emergencébéf these newly defined oroblems therefore
demanded a more wholistic, interventive approach. This
aporoach needed -a worker with skills that could extend
bevond the limitation of one of the tréditional methods.

The development_of multi-service azencies and the
emergence of an integrated professional social work

assoclation - the result of the generic issue - further
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revealed the limitation of training in only one of the
traditional methqds {Baker, 1975). It became increasingly
aoparent therefore that a different approach had to be taken
in both education and practice. This necessarily meant a
re~thinking of the underlyinz thecretical framework of social
work practice. In response, proposals of generalist models
of practicé)'guided by an approach focuséd'theory, rather
than a practice theory bégan to emerge in the late 1870's,
To summarize, t#e emergence of the generalist approach
occurred as a result of:
1, the changing role of social work caused
by the social upheaval of the 1960's
and public criticism of the ineffective
therapeutic focus in dealing with the
Poor;
2. the increased focus on social reform
.as a component of the individual »nlight
of the Poor; -
3. - the dogmatic theory-practice
relationship that has developed 'in the
three method approaches which
consequently failed to. deal with
problems outside of the espoused
theoretical framework; and
4, the need for a social work practitioner
who would be able to intervene with
flexibility in a variety of agency
settings and problem areas,
Thus, the generalist approach models of social work
nractice prdposed by a numbepr of theorists attemnpted to
embrace these fouq_issues (Pincus and Minahan, 1973;

Klenk and Ryan, 1874; Stumpf, 1972; Goldstein, 1973;
K

‘Baker, 1975, 1976).
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4.4 The Theoretical Framework of thé Generalist Approach

The limitations in social work practice occurred as a
result of the relationship between theory and practice for two
reasons. Firstly, a dogmatic theory-practice relationshin
had developed in the thpee traditional methods of intervention.
Secondly, the thecories theg etructured the methods emphasized
the practiqe/interventibn preperty of theory, i;e., that
broperty which enables the formulation of inferrable statements
that define the mechanics of practice activity in relation to
a phenomena. Theldogmatic relationship of theory and
practicertheréfore developed as a result of‘the weakness of
the theories in the‘property of generality, i.e., the ability
to provide for the construction of proposition3 about
oractice that enables an understandina of. the Dhenomena. The
theories upon which traditional practice was based could not
be developed into a broad theoretical framework that could
provide a foundation for all social work practice. The
- changing demands on the sccial work profession required a

theory empha51zing the construction of propositions 1n'order
to‘provide an underiyigg frameviork usabie in all practice,
The approach theory suited to social work pracﬁice,and

knowledgze building is the general systems theory (Heag;,

1971, 2).
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4.41 General Systems Theory

The general systems approach, as a theoretical

orientation, for ‘social work practice is particularly

S

useful in its relevance to the generalist question. The
- generalist approach attempts to define and systematize
social work practice beyond the level of methods, fields
of practice, and agency settings. The general systems
theory* provides the framework for the structural
organization of the skills and knowledge of' the generalist
-approach. h
The sysftems approach emphasizes both properties of
, theory - generality and relevance. Therefore, systems
- o \
theory is functional in practice in terms of:
1. generating concepts that define the
elements in the assessment phase of
practice; and
2. identifying the principles of the
relationshiv between systems that
define the process or, action for
the treatment phase of intervention.
Lathorpe defipes_these two levels of theoretical
models in general as practitioner-professional and

-

prescriptive (Hearn, 197i, 48 - 49). Thus systems theory
b

*Detailed analyses and application' of the general systems
apvroach in social work practice can be found in:

James G. ililler, "Toward a General Theory for the
Zehavioural Sciences," American Psvcholosist, Vol. 10, 1955,
pn. 513 ~ B531. \ ‘

(Y

"s Gordon Hearn, "The General Systems Aooroach to the
Understanding of Groups", Health Zducation Monographs, - No.
14, Society of Public Health Educators, 1962,

B3~



_is useful in theory building as well as to define and

prescribe oractice action.

4.42 Additional Theories

Systems theory, according to the literature, is not .
the only underlying theoretical framework useful for a
generalist approach model of practice. In a comparative
analysis of generalist models, Garvin ascertained that the»
"task model" and a "social psychologicallmodel", in
addition to the social systems theéry provided a framework
for a generalist approach to practice (Garvin,-1976, 19).

The cross-comparison, carried out by Garvin, between these
three theoretical frameworks and the coﬁponents of soclial J//**

work practice, indicaﬁed however; a focus on an integrated 'ﬂ‘ ‘_/—\\\\$,
rather than generalist approach to practice.

The task centered and the social psychological
theories, by definition and organization of tﬁeir constructs,
aée however useful adjuncts to the Sy;tems theory in
structuring.the generalist approach; The distinctions
between the theories as a base for the generalist is drawn

Garvin compared the task approach, social systems and
soclal psychological theoretical modalities in terms of:

1. the focus of social work practice; 2. role descriptions
of the social worker; 3. knowledze bases of practice; and
4., components of a professional action repertoire. See

Charles Garvin, "Education for Generalist Practice: A
‘ Comparative Analysls of Current ieodalities" in CSWE Teachinz

s hutehe lalia—hudbd - §
for Commetence in the Delivery of Direct Services, M. Y.
18 - 30. 4
ey



af Fhe level of practice principles - the spcﬁnd proverty of
theory} B8y contrast the system;'approachﬂtheory nrovides

for genérating concepts in_addition to a framework in which
the skkill and knowledée“elements-of the ageneralist aporoach

can be orcdnized into a meaningful whole.

4.43 Svstems Theory and Social York Practice

Systems theory because of the embhasis on_ﬁoth
properties provides for a more flexible and all—encompassing
framework for social wérk practice. Dgfined in terms of the
two oroperties, therefore, systems theory is the espoused :
theoretical orientétion of generalist social work practice;

SYstems theory in terms of practice, directs the
orientation of the generalist oractitioner in assessmenﬁ and
definieion of the focus of intervention and treétment plan.
The general nature of the systems approach theory is’
sicnificant in that its principles can be applied to a
diverse assortment of problems or tasks at different levels
of analysis (Pincus and Miﬁéhan, 1975, 53).. This same
sroperty allows for the accomodation and subseguent
incornoration of specialized theoretical orientations such
as learning thedry. Further speclalization can also be
bﬁilt up;n its basic foundation.(Pincus and liinahan, 1975,
53; Hearn, 1971, 63). |

Systems theory in relation to develoning models of

generalistpéractice was helpful in defining practice and

~55- !
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'hdirecting the focus of intervention. Klenk and'Ryan nostuiate
that the baéié frameworlk of systems theory adds the dimension
of change in their "understanding of the'relationéhip

between man and his .gnvironment; in [their] ability to
theorize about these relationshins; in social welfare
programming; and in the responsibilities of social work with
respect to these new insights" (1974, &6 - 7).

Generally, éystéms theopy stimulates and provides for
the reorganization of the components of soclal work nractice.
It does not orescribe vractice inbdogmatic terms as with
traditional‘me%hods. _The distinct features of the

generalist approach are apparent when analyzed in contrast

to the traditional methods.

4.44 The Generalist Aporoach in Contrast to the RS
T

Traditional Methods

fraditiomnal social work practice is defined in terms
of specializations hased upon the method triad.
Specialization 1g further evident in the forms of:

1. fields of practice, eg. schools,
hospitals;

2. problem areas, eg. alcohol and
drug abuse, mental retardation;

3. population groups, eg. child
welfare and aging;

4, organization roles and skills,
en, administrator,<zuverviscr,
program analyst; R




5. specific treatment modalities, eg.
" behaviour modification, gestalt
therapy; and ‘

6. size of the target, eg. family
organization, or in the United States -
micro, mezzo, and macro (Parsloe, et. al., 1975, 52).

v

The traditional method'approach is based upoh a knowledgze
base oﬁ, "speclalized facts, theories,lskilfs and attitudes |
>ﬁécessary fo; helping in a particular way (through social
‘work processes) a particular group of peqplé {social agency
clients) around particular problem s;tuations (the'problem
for which social agencies have aécepted responsibility)”and
in a particular frame of reference (social agency setting
and service)" (Kadushin, 1959, 47). 7

The generaliét approach in contrast has the following
features: “ . )
1, alloﬁs for chpices_in terms of the level

of intervention utilized eg. individual
casework, commuqity organization (Baker,
1975; Pincus and Minahan, 1973);

2. moves beycend the tensionrbetweén the
traditional.structural and pathological
approaches to understanding and defining
social bfoblems (Goldstéin, 1973; Klenk
and Ryan,’1974); ‘

3. operates in terms of a strategy of
action rather than speciéiized skills
or techniques; practice skills are

L
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tased upon principles of practice
{Goldstein, 1973; Parsloe et. al.,
1975; Piricus and Minahan, 1973;
Baker and Campbell, 1976; Klenk
and Ryan, 1974); t

adds the interacti&nal dimensioﬁ

———

. ! .-
to practice generated by the

systems approach theory that accounts

for the relationship between
individuals and resource/social
systems (Pincus and Minahan, 1873);

generates, and is based upon a '

deductive model of instruction which:

involves a systematic and logical
organization of knowledge that
begins with a high level of
abstraction, and moves down to the

concréte situation in addition to

the traditional scientific, inductilve

method of gathering information’
(Parsloe, et. al., 1975, 39}; and

orients workers toward an approach

~that is flexible and allows for

intervention on a number of

simultaneous levels involvinz both

-G58—=
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direct and indirect practice {(Pincus

and Minahan, 1973; Paqgioe, et. al.,
1975; Baker, 1975). T
The vpoints of contrast outliﬁed are the features of
the generalist aopro;ch to practige. These features of the
generalist approaph demonstratg that prgctice is not an
attempt to conglomerate the_traditionél methoeds apoproach

into one aoprdach. qu is'Ehe,generalist approach a
"watered down" speclalist w£th minimal competence in a
variety of methods, population groﬁps, or specific treatment
modalitles (Baker, 1875). . . :

Instead the generalist appréach of social work practice
“apolies ajthgory that dgfines‘approach and practice action,
to a oroblem situation without regard for the.limi%at%ons“
'placed,by size of cliept Zroup, fieid of practice, agency
setfing or fupection, ete. The generalist.approéch theréfore
is differehtiated-from the traditional method of éocial work
practice, in terms of both approach to pfactice and practice

action. ' The characteristics of “the éeneralist are further .

defined by the categorization of elements.

-~ - ~

4.5 Elements of the Generalist Approach ilodel

4,51 Practice lodels as a Conceot

‘The practice approach and oractice action in social
work are conceptuélly organized through the use'of'hodels,

that structure the elements of observed bpactice activity.
. K . . ¢
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observable social work action.

" te human interactions" (Argyris and Schnon, 1974, 39).

: model are idendified/ by Johnson. ‘A model:

_. . ) - '.\
flodels, according to-Hearn, are defined as a "symbolic

reoresentation of a perceotual phenomenon! (Johnson, 1976, .
41). Defining practice in terms of models therefore is
functional for the puppose of analyses and comoar;son of
various.practioe activities as well as approaches to

practlce. lodels oy_definition, serve to operationalize

\ﬂbdels of oractice are also related to theory. Theory

{
implies "a high_level.of knowledge’development" that "may be

.developed in such a way that it is also a model" (Johnson,

lg7s, 41);' A model- of practice organizes the constructs

that define oractice, theory defines the constructs. Taken

t

r

one step further,.theory can be develooeﬁfto define the

-organization of the constructs. A model therefore extends

from and, ideally,. ooerationalizes tﬁgorj in actlon, i, e, --

o

models are "general characterivations of how theory apnlies

L]

4.52 lCharacteristics of llodels Dq@ineﬁa

Models .have a number of majo;\Eﬁaraoteristics that

-

further demonstrate their functional siﬂnificance in the .

l-

develooment of‘social NOFk knowledge,'a development that

is siﬂnlficant in tne advancement of tne nrofession -
N
Advancement of this naturé'is consistent with the shift
a L]
_tovard a reneralist aporoach The characterlstics of a N
, . . . /ar-_ﬁ-

»
1
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1, .is related to reality. A model
should.'define the nature of 1its
.- scope or territory...what aspects
within that scope will be considered...
the reality is limited to manageable.
content. -

2. consists of concepts and relationshinps
between concents. The content of the
limited reality is expressed through
concepts pertinent to the usane
projected for the model.

3. is, a disciplined, organized apprdach
to knowledge. The approach,..has
sufficient flexibility to organize
knowledge without imprisoning it, g

New concepts that arise can be included (1974, 41).

.. A practice model therefore becomes the framework that

classifies both the practice approach and the nrinciples

-of practice dcﬁion. The approach and principles in turn

identify and define the observable phenomenon that actually
occurs betwe€n a social worker and the client system. - Stated

otherwise, the orientation from which a worker approaches.a

.
'

problem will determine in what manner the problem is dealt

)

with (Gilbert and Specht, 1981, 355 - 365). As well,ithe
particular -organization of'practice components - assessmént,

process énd intervenfibn - as defined by the model detérmines

how the problem is dealt with. Thus the apnroach and how
o

this is orcanized in the practice model determines the

: ‘problem.

71
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4,53 Elements of Practice Models -

Mlodels differ in their organization of practice

elements. .The definition and organization of these elements

in relation to the other elements within the model, determines

the focus and direction of practice actititv. The  elements
of practice models are the variables that characterize a
particular, orientaticn or approach taken in practice.'

The elements of generalist.models are distinct from.
' the traditionel conceptual formulations about ppactice. The
" methods appraach, for example, emphasizes specific inter-
actional- techniques and styles." The functions of the
specialist practitioner on the other hand, are bounded by
organizational specifics" (Smith, et. al., 1981, 13). Thus,
in defining tﬁe}geheralist approacﬁ it is necessary to
examine the varioue elements otganized as compcné;ts of
this orientqticn. | !
. Genecalist approach models have been'developed bf a
number of theorists. Within the context of this project,
analysis will be, limited to those presented by Pincus and
Hinahan, 1973: ‘Goldstein, 1973; Baker, 1975 - 76; Klenk and
Ryan, 1974; and Smith, Boss and Carew, 1981.. The authors
selected, represent a cross-section of the more
comprehensive nenerallst models develooed Examination of

v

the indiv1dual elements of each of these models will proceed

systemetically, beginning with a classificatioen of" elements

on a broad level.
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4.53.5 A Classification of Elements

The e}éménts of the qenér#iist apsfoach model are
“ classified inté tw0'primar; categories, - A. governing
variables or underlyiﬁg assumptions and B. action strategies
or oractice theory (Argyris and Schoén, 1974; Johnson, 1976).
Briefly, category A ihc;udes-assumptioné related to:
' 1, the knowledze base - personality theory, 
theory about the nature of intervpersonal
interaction and sociological theory that"
exalains the situatien; _ : .
2. tﬂe underlying Vvalues of the model; and
3. the assumptions about the functions of
social work - purpose, principles.
Category B i&éntifies the three major concepts that identify
-actual practice. These concepts include:
1. assessmenth— information sought and how
it is used; | |
2. process or action étrategyz and
3. . intervention - goals, units of service,
tasks and specific technigques, principles
and stratezies (Johnson, 1976, 43 - 45).

L

By: definition, therefore, the Category A elements

arovide the foundation for the B elements. Subsequent

analysis is based uoon this oremise.

W
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4.5 Identification of the Generalist Elements . ' i

The eiements of the zeneralist orientétion are
identified through a &wo-stage process of cross-checking.
In the first fiqure of each set,of charts. the element is
identified in the words of the inaividual authors; and . ;
categorized by the similarities in tﬁeir statements. The
second figure of the chart set presents the data secured
through the process of the_first chart translated into a
'series of summary components. These components are listed
in order of significance as determined by the frequency that:
“each ié ascribed to by the theor;sts éxamined. As a result

of this process the critical elements that define the

generalist orientation emerze.

.

4.61 Rationale for the Develooment of a Generalist iodel

Examination of the wvarious medels, describing-the
generalist approach, must begin with an analysis of the
author's rationale for develoning aﬁ alternative to preéent
nractice. This analysis ié done through the cross-
checking orocedure.

Ta?le 4 ind#cates the individual authors statements
with respect to the underlying rationale for a zeneralist
orieﬁtation.L The siznificance of_identifying the rationale
ia in terms of validatirz tHe fact that each author e 1an
with eésentially the same '"mission". Table'S summarizes

o .
the felt need for.the develooment of a jeneralist aoproach

- : - =74-
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to social,wofk practice and hence the reason for the
development of an alternative model.

The information summarized in Tables 4 and 5 is
significant in that it provides two fundamental indicators.
firstly, the raticnale behind an endeavor such as developing
a generalist model, states the questions to Se aﬁswered in
the process. .Secondly, the rationale formulates the
direction toc be taken in dealing.with those questions, The
el;%ents of the genéralist orientation therefore: acéordinq
to the underlying rationale, must'inéorooratg the notions
of a)\.a core ;f knowledge that allows fér further
irtegration of new information; b} pradtice.that accounts
ror and is flegible to changing social néeds; c) interaction
between..man and nis environment; d) goal-oriented, planned
change with social aédoﬁntability; énd e) a social work
identitf. X

Given direction by the rationale, the analvsis .of the

first category of elements begins using the systematic

cross—-checking process described,

4.862 Category A Elements:‘ Underl}ing Assumptions

The undqﬁlying assumptions of the géneralist approach
-include, as the framework of basal elements —rpurﬁose,
values, principles and knowledge. These elements outline

the orientation of the practitioner that presuoposes and

EIRN .

onerates within practice action and form a network that guides

’ * . L)
o
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TABLE 5. =—The RATIONALE that stimulated the Generalist Orientation -
a summary of the factors presented 1n order of significance ,

rank ordered by frequency.

PINCUS HOWARD
AND GOLDS ANK
MINA RYAN

RON SMITH,
'BAKER BOSS AND
CAREW

(1) Attack on practide deminated

‘ by a single theory or method
i.es,—need instead a core of
professional knowledge as a
base/framework for further
knowledge building.

(ii) Changing social conditions and
the resultant change in types
of problems stimulated the
emergence of multi-service
agencies.

(iii) Increased focus on the
interaction between the
individual and the environment,

(iv) Focus on a Goal Oriented/
Planned Change Process and
social accountability.

(v) Need for an'integrated
.Professicnal Social Work
Association. Generalist would
provide the identity.

LY

=7 T =



fhe oractitioner's apprdach to a pfoblem (Pincus and
Minahan, 1973, 90). ,

- . [4
4.63 Purnose

The dictionary definition of purposes uses the ‘
following phrases in describinz-the term - "with intention®,
naim", "desisn", '"not by accident" (Webster's, 1974). Thus
the primary purpose in géneralist social work practice, as
indicated bv Table 6 and the corresponding summary chart,
Table 7, is to maximize the individual's potential in coving
and dealing with life tasks in relation Fo self, others and
the environment svstems in which involvement occurs, - .

The.distinguishing feature is that nurpose, froﬁ thé
‘generalyst perspective, no 1onger eﬁphasizes tﬁe loci of
channe as beins within the individual nor is the goal
'neceSSarilV to be functioﬁal within the social system.h instead‘
the focus has widened;‘the purpose incorﬁorates_the person iﬁ

environment as a unit to be dealt with wholistically.

4.54 Values ' ' . .

-

ol

Values govern practice. By defiﬁition, values includes
"social orinciples, goals or standards held or accented

(Webster's 1974), Table 8 and as summarized in Table 9, .

indicates that-the Zeneralist practifioner believes that the 3 )

respect of an individual®s dignity and thelr risht te have
access to resources that enable them to maximize their

notential. _’

-
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TABLE. 7.

—The PURPOSE OF Genkralist Practice -~ a summary of

the components presented in order of significance,

rank ordered by frequency.

PINCUS
AND
MINAHAN

HOWARD
GOLDSTEIN

KLENK
AND
RYAN

RON
BAKER

(1)

(11)

(1ii)

Maximize the psychosocial

autonomy and identity of the

client unit through the
enhancement of problem—
solving and coping capacity

" in relation to self, others,

and environment, in dealing
with life tasks.

Link people with appropriate

envirommental resource
systems and facilitate
interactions within and
among resource systems.

Develop and improve resource
systems and social policy in
order that through the
relationship between private
troubles and the public
issues that bear upon them,
change can-be effected on
several levels.
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© _TABLE_G.

Bl

h

—The VALUES that govern Generallst Practice Social Work —
a summary of ﬂﬁose most bften ascribed to,presented in
order of significance , rank ordered by frequency.

v

LG

PINCUS
AND

MINAHAN

HOV/ARD
GOLDSTEIN

KLENK
AND
RYAN

RON
BAKER

BOSS AND

1
!
SMITH, |
!
CAREW |
- i

(i) Respect for the dignity and
individuality of the client *
unit, irrespective of race, _

colour or creed. =

Each person is entitled-to

maximize their potential and -

society is obligated to ensure
accessibility of resource. o
systems to meet life tasks,
“alleviate distress and

realize their aspirations and

values. ' RTINS

(11)

(1i1) Non-judgemental attitude as-a
— result of self-awareness of
worker's own values and views
of the world.

S

-82-



ol
The Galues identified ae generalist do not avpear to bhe
. different than those guiding traditional social.work practice.
Previous social uork ‘frametvorks however, focussed on the

* ind 1dual asnects of situations which then located the
e problem uithgg the individual in.need of helo. The
generalist or genericist as referred to by Smith et. al.,
&is more concerned viith identifying ints‘abting problem
situations, selecting from a range of Derscectives and -

adootin® & number’ of differ%nt roles in the defined crobleﬂ

- situation (Smith Boss ana Carew, "1981).

" e . ) ~
o

4.65 Princinles oo : .

°rincicles define the fundamental ”rules of conduct" of-
the gractitioner (Uebster's, 1974), ' PrinCLDles, clearly flow
fr values and essentlallv' onerationalize th value stance
-held. The Drincicles of generalisb cractice are’ described in
- Table 10 and summarized in Table 11. The charts indicate
. - that generalist oractice is “guided by the traditional
orinciples first fcrmulated by Biesteckif In addicion}'however}.
oractice of the generalist‘abproach al;;itakes.intq account
the context in which Rraﬁfiee occurs; the sejuence, design and
goal oriented direction; and the features of interaction
netween client and worker. The distinction therefcre is tnat'

’eneralist practice functions forn a oroader cersoective -

. takinz into account a greater range of facto.s.

~ ’

R
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AEEE 11. ~—The PRINGIPLES that undeNlie the Generalist Orientatién to

—__ Social -Work Practice — a summary.of the fundamental elements. -
presented in order of -significance, rank ordered by freaquency.

& . - |
= _ PINGUS - HOVARD KLENK  RONM SMTTH,
g » AND GOLDSTETN . AND RAKER  ROSS AND
' A MINAHAN RYAN CAREY

(i) Biestek's principles -
Individualization, purposeful
expression of feelings,
acceptance, Confidentiality, * . * *
Non-judgemental attitude, ' .
Controlled Emotional
Tnvolvement.

{ii) Social work practicé mst take
into account the structure or- \
context of setting within * * ) *
vhich practice ocecurs. '

(iii) The interpersonal and
interactional process in the
client—worker change S * C* : *
relationship is significant. '

(iv) Practice desién and order
should include a sequence,

purpose, intentionality and . * *
follow in a goal-directed
swstema
¥ ,
- W
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4,68 Knowledqe T o Ty .
e - L -

The content of knowledge“ﬁas‘historicaily.béen the-apea.
to whigh studies have been»directed The peneric.questidn::
The curriculum studles and other efforts discussed oreviously ‘
have focussed .on the content of knowledge. As indicated by
Tables 12 and 13,_Ehe dlsplngulshlng feature is the‘use of
systems theofy as a frsqework %ogléhe organizatiofmr of ekist}ng
knqwl;dée'and theory, and Buildiﬁé'gfAhéw-knowledge'as.it
arises.' The lack of an organizing framework for knowledge

has in the history of social work been’ the reason for the
over-ze,ZBus Lttachments to isolated theorles such as Freudian
for examp}e. Thus, generalist practice'in moviﬁg away from

the dominasibn'Of a single theory or method,‘stafts.from a

systems perspnective, the generalist apnroach therefore more

. - L d

closely besembles alwholistitbo?ientation. tlore 'significantly,

the -generalist auproach in terms of knowledge building
emphasizes a deductive method of knowledze formulation that
can be translated into particular skills and actions in
response to tﬁe heeds andJ;haracter of the problem situation
(Smith, Bdss and Carew, 1981).

-

4,7 Catezory B Elements: Practice Concents

%

The vractice action c¢oncepts of the generaiist approach
include assessment, orocess, and skills which is subdivided
into tasks and roles. The practice action elements emanate

from the category of elements discussed to this point.

-86—
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-

_TABLE 13, -—The KNO'LEDGE BASE required for feneralist Practice Social “ork -
C a summary of information npcpssarvgnresented in order of significance,
rank ordered by frequency.

‘ _ PTNCYUS HOWARD KLENK RON SMITH,
e ) . AMD OLDSTEIM - AND PAKER  BOSS AMD
MINAHAN - RYAN . CAREY
(1) Knowledge should be ormanized '
within a framework thenrv -
Systems Theory — that allows * * ook * *

for the building of and
incorporation of new Mnowledge
as it arises.

(1i) Knowledge of the Behavioral

o and Social Sciences including
social problems, theories of * * . ¥ *” *
physical, social and
psychological phenomenon.

(iii) ¥nowledse gained from practice
°  experience and based upon
observations about the world * ¥ Co* * *
that have been:verified or
are capable of verification. —
Practice .wisdom.

(iv) Theory exnlaining interpersonal *
and interactional process. *

-88-
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4.71 Assessment . . )
Aasessnenu by deflnition implies a beﬂinning.- As

sumﬂarized in Tables 14 and 15 'assessment begins with a need

at some level of the svstem that:;s qung defined as a

oroblem. In addition, fhé assessment data defines the

direction of and action to be taken in-the interventiom that .

will follou. The features of assessmgnt that distinguish

the generalist practitioner are a) emphasis is placed on

the worker's oersoective, i.e., -- a more encomoassinh

assessment of the situation which includes.sociological,

psycheological and strucfural issues; and b) the asséssment

is not a static phenoménon but rather changes and continues

as. intervention pnroceeds. |

4

4,72 Process
The definition of process implies a continﬁous
development involving change throuzh time (Webster's, 13974),

Process, as an element, was the most diffusely described by

the various theorists. Tach tended to emnhasize a aarticular:

connonent at the exvense of another. Thus, as 1ndicated in

Table 16 and Table 17 the comoarison is limited by both

individual loci as well as terminology used by the

L

individual authq;s. The examination of Tables 16 and 17 in

conjunction witn the llterature reviewed indicates the
L4

tendency of 'authors to cencentrate on the process elements

based uoon the assumption that is the feature that

-89?_ ’ )
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JATE. 15. -—ASSESSMENT in eneralist Social orw Practice ictdion =

a summarr of the =asential components vresented in order
of signifiecance , rank ordered br frequency.

PRICUS HOWARD
AND GOLDSTEIN
MIMAHAN

Ladod SR ) SMTTH,
AND  BAXER-  BOSS.AND
RYAN - CAREY

(i) Begins with a perceived need
identified as personal, '
. Interpersonal, envirommental
or societal, and analrzed
in relation to the various
slements overating in the
oroblem svstem.

’

(11) Tasks and stratagles of action
are determined as a reault of
the assessment.

(3i1) Assessment defines the
different areas in which
intervertion will occur and
the action the mrker will
initiate.

fiv) Need perspective is identified
through the client unit, i.e.,—
How do they percieve it a3 a
problem.

(v) Goals, targets, service emerge
as a result of the problem
and must be feasible in terms
of operationalization and

o relevant in relation to the
problem.

(i)} The change relationship is
“structured and brought to
termination after re—assessment
of the client's autonomous
" functioning.

{(vii) Assessment involves the
development of an interpersonal
relationship between client
unit and worker.

(viii) Assessmert is 3 contiruous
. process throughout the change
affors.

(ix) Assessment is not limited bv
agency/setting function.

{x) rorker roles in assessment can
be direct or indirect, as
‘defined by the nroblem situation.

. (&) Theory underlving interpersonal,
© group and community organizatieon
' C. is significant in the assessment.

: -92-
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_ TARRE 17. ——The PROPESS'that occurs in Gene 1list Practicé‘Social Work -
X3

a summary of, éomponents involved presented.in.order- of .

51gn1flcance, rank ordered by frequency.

s

PINCUS HOWARD
. AND GOLDSTEIN
“ MINAHAN

S

AND
RYAN

KLENK RON

SMITH
BAKER  BOSS AND

CAREW

(1) Practice operationalizes * R
¥ change through phases of
time.

(ii) The change process is cyclical. * *

(1ii) Process between wotker and client
unit begins with assessment and : -
changes in relation to change ' Co
in needs and outcome.

(iv) Change effort is operatiohal : -
in more than one level of the *
system simulteneously.”

(v) Process is dimensicnal,
+ systematically goal directed
and operates between cli *
unit - worker and toward the - ~
resolution of the problem.

(vi) Process focuses on the elements
of the system that prevent *
accomplishment of life tasks. :

(vii) Process is flexible in order . *
to deal in a holistic manner
with the problem 51tua;10n. -

(viii) The change relatlonshlp
terminated when the client unit
can again function autonomously.

. . _
(ix) The relationship is ‘significant
and could be collaborative, - _._ *
. bargaining or conflictual.

(x) Process may take into. account
the context.

() Process operates along a
scientific method approach.

"
Ry

c-?‘\-



P Yy I )

distinguishes the zeneralist oractiticner. From the cross-

o
.

comparison shown, it is.difficult te distinpguish the ' . j
genéralist.from the traditional practitioner in the
intervéntive procesé. )

Process which incorporates the notion that changze:
'occurs throush time, that it isazyclical and begins from the
first 1nteracfion between the client and workery is not unlike
tﬁe process tﬁat occurs in traditional casework for exampnle. ;L
ilor is it vossible. to make distinctions dbout the generélist
approachlbased upoﬁ any of theJother_stateménts listéd in
Table 16. '

" The ;;gnxﬁigant peint therefore is-the fact that
generalist intervention is not inferior, as sometines
criticizgd; té traditional oractice at the level of actual
ope}ationalizat;oﬁ. On the practice level, the two apnroaches

resemble.gach cther,

4.73 Skills - Tasks ana/ﬁc’fl?s/

. The Skills Comgonent is subdivided into tl?fé verformed

e

-

by the worker and roles assumed.

T

-
The tasks segment is fairly cohesive- in terms of the
individual authors consensus on the tasks to be performed
97 the generalist worker as identified iﬁ Tables 12 and 19.
The task comnonent; a5 indicated in the discussion.on
« :

"assessment is defined by this element.. This feature

distinguishes the generalist from traditional’aporoéches

-97 -
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TABLE '19. ~—The TASKS (subdivision of SKILIS) performed by the Generalist
. Social YWorker — a4 summary of those most edsential,presented
in order of significance, rank ordered by freouency.

PINCUS HOWARD KLENK RON
AND . GOLDSTEIN AND BAKER
MINAHAN RYAN

-SUTTH, -
BOSS AND

CAREW

(1)

(ii)

'(iii)

(iv)

" the change process.

(v)

(vi)

(vii)

Coll®cting data, through
observation and listening in
order to define and describe
the components of the °

problem situation and idemtify
the underlying need. ’

Planned, focused intervenmtion
that comes about as the
result of a negotiated
contract between client and

worker. Practice action Eé .
. based on alternative -

explanatory interpretations
of the problem situation.

Assessment of Problem
Situations.

Ability to develop and use the
relationship effectively in

Planned intervention through
selection of techniques based
upon needs; and maintenance
and co~ordination of action
systems. .

' Termination/Appraisal/

re~-evaluation of the change
process upon completion of
the practice action.

Recording

-99- . ' ‘ :
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whefe the method or theory defines the performance tasks of
the worker.

The role semqment, as outlined in Table 20 is someghat
less nomogeneous in the comﬁariéonm _Table 21} howéver, dqes
indicate a relatiyely nich degreé of coﬁsénsus df nine of
the ident;fiéd roles.

In terms of distinguishing#the-generalisf practitioner,
the significant indicator is the numhér and variety of roles
whiéh the worker may assume. Traditionai nractice has |
tended to focus on the role of behavior change therapist -

a remnant ffom the diagnostic framework. The implication
therefore is that the generalist worker is more flexible

;n practice intervention, and can as a result intervene for
exampnle with a greater variety.of client ﬁnits or problem
systems, The elements analyéed represent the comnonents- of
the definition of the generalist orientation,

To summarize, the elements are:

Catezory A Elements: Underlving Assumntions

Purpose: to maximize the individual's vpotential in
coping and'dedling with 1life’ tasks in
relation'to éelfh;others and the
environmental systems, ﬁholistidally.

Value: a orob}em situation is non-deterministic'and

is a mﬁlfifaceted ohenomenon that is dealt

with throusgh an array of anproaches.

=100~
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TABLE, 21, -—The ROLES (subdivision of SKIILS) assumed by the Generalist Social
Yiorker — a summary of those most essential,presented in order of
significance, rank ordered By frequency.

PINCUS, HOWARD KLENK RON SMITH,

AND . GOLDSTEIN AND BAKER  BOSS AND
MINAHAN ‘ RYAN . CAREW |
(i} ®nabler - mobilization of ‘ * * * * *
resources.
(ii) Educator _ * * * * v
- (131) Adwo cacfy ' * * * *
(iv) Consultant T | | - * *
(v) Behavior Change Therapist S . * * *
(w.) ) Caretaker ‘ - o * * *
(vii) Supportem ' * . . % *
(viii) Advisor * * * .
{ix) Mediator . ‘ * * *
(x) Researcher and Planming * *
()  Administrator - * *
(di) Co-ordinator ’ * - ' *
(xdii) Detection ‘ ' *
{xv) Broker * - \

-102-
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vrinciples: practice takes into account all the
. ‘ . N
features operating, including context,

séguence, desizn, goals and- the

relationship between the worker and the
élient Jnit. | ’
Knowledge: 1is gaihed fhrough deductioh; as a result
L can be translated into skills and action,
| allows for the fncorporation of new theory,

and is orszanized by a systems theory

! . framework.

S

Categor# 3 Elements: Practice Concepts ';;\
Asseséﬁeqt: emphasis.is cn the worker's oerspective
of all the systems operating which
changes and is modified as new information
is secured throughout‘the change process.

Process: is change through time that is goal-directed

and begins with the first interaction between

the c¢lient unit and the worker, ?
Skills: |
| a) Tasks - the problem or need defines
- .tasks to be carried out by the
worker.
h) Roles - includes a wide range of roles
‘thaf need to be assumeq by the
vorker indicating flexibility

in practice.

=103~



4.?4 Definition

As a result of the preceding analysis of individual
élements, the following definition of the'genera}ist'
orientation is vostulated by the writer. -The generalist,
is not defined in terms of pracfice activity -but rather,
as an orientation or approach that defines, pguides and |
directs practice action. Thus, the_definitiop is not
intended to be directly applicable in practice terms.

The éeneralist oriented practitioner:

(i) Dbegins with the focus on the client.unit that is
functioning within an environmental system, and that has a "
-mutual responsibilit} with society in fulfilling life tasks
and maximizing their personal potehtial;

(1i) takes into account a broad perspective of

variables;

(i1i) organizes krowledge obtained in a deductive
manner,'within a systems framework; " -

(i) operateé in a dynamic process, asSeésing from'a
needs Derspective'and using this to define the problem and
in turn identify the tasks and roles needed to be assumed
in the process of interveﬁfion. 7

The definition of a generalist orientation oresented
is limited in the extent to which it can‘be operaﬁionaliied
in terms of practice objectives, The difficulty lies |
primarily in the inherent problemé involvgd in aﬁtemoting
to define a ohilosophiecal apprcach or orientation inﬂthe

-104~
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aﬁal&sis of the individual elements, is not intendgd to
identify practice at an.observable level; as brevibusly
iﬁQ}cated,‘generalist intervention resembles traditional
practice. The resultant definition prqsented; therefbre
identifies the eleTents that are overating throughout the
.processlof praétice intervention and as a part of the
éequence of overations.

The generalist orientation therefore is.not limited

.
ax

to a static, definitive entity but rather encompasses a

ranse ofnphenomeqa oaerating_simultaneiously within a
whoiistic framework. As a result practice of the generalist
nature may avoid many of the snafes nistorically experienced »

b& the traditional aparoacﬂ.

agn
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- CHAPTER V

SU:IMARY AND RECOMHMENDATIONS

. 6 L

Tﬁe nroject began with thé_intent ts define the concept
referred to as the generalist orientation. 1In order %o
define the parameters of the juestion, the histprical_issues
that influenced both the‘émergence and the development of
the models were exahined;, The relationéhip between these
factors as identifiedlin theory, and the aevelcpment of the
zeneralist approach was critically examined and as a result
the elements were identified. The elements were further‘
defined throush é systematic cross-checking procedure which
revealed tne essential elements snecific to the feneralist
orientatioh in social work vractice. The definition- of the
neneralist orientation emerged as a congloﬁération of the
individual elements.

The attempt to define the Zeneralist orientétion and
identify the elements that diétinguish this aqsroach
concluded with the following‘reéuLts:

The generalist orientation to social work ofactice is
constituted by four underlyin?’élements wWihich include i
‘purpose, valueé: principlegjand knowledze; and three
Ofactice concevt- elements whicﬁ inﬁlude assessnent, osrocess

‘and skills. These elements are defined as follows:

~-105-



(2)

(3}

(4)"

(3)

Purnose 0f Social Work - tc maximize the

individual's potential in coniny and dealing
with 11fé taslks in relation to self, others, and
environment systems wholistically.

Value Orientation that Guides Practice - a

oroblem situation is non-~deterministic, and is a £

~multi-faceted ohenomenon that is dealt with

¢

throush an array of approaches.

Princinles of Practice Action - vractice takes

into account all the features oneratinz, including
context, sequence, desizn, goa1§'and the
. ; _ ot

relationship between the worker and the client

unit. ' i

"Knowledae - 1s gained throucsh deduction, in

e ————

addition to induction and as a result can be
translated into skills and action, allowing for -
the incormoration of new theory and'organized [oX4

a systems theory framework. O

Assessment in the Practice Oneration - emnphasis
: []

is on the worker's Dgrception of all the systems.
coerating, which chanses and is modified as new
informgtion ig secured throuch .the change
process:

Process in Intervention - is chanze thirough tTine,.

that is zoal-directed, and bHezins with the first
interaction between the client unit and the
worker;

=107~
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(7) Skills which includes:

(a) Tasks - fhe problem or need defines the
‘tasks to be carried out by the
worker,

(b) Roles - includes a wide rancze of roles .
that need to be assumed by the
worker, izjdicating. flexibility in
vractice.

Thg definition of the generalisﬁ orientation defined
as the result of the identified elements ip this project,
was bresented as follows:

The generalist orientated aractitioner:

(i) begins with the focus on the client unit that is
functioning within an environmental system, and that has a
mutual resnonsibility with society in fulfilling life tasks
and maximlzing their personal potential;

(ii) takes into account a broad pnersvective of

variables;

' (iii) organigks knoyledge, obtained in a deductive

manner, within syste framework;

(iv) operates in/a dynamic process, asséssing from a
needs nperspective and using this to define the oroblem and
in turn identifv the tasks and roles needed to be assumed

in the process of intervention.
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The results identified through the definition and the
delineation of the individual elements of the generalist
orientation have sinnificance in terms of further application,

(1) Having partialized the generalist orientation
into its component elements, it is now poésible to more
systemafically define the generalist in terms of curriculum
objectives, i.e., the elements can be qperationally defined
in terms of curriculum objecﬁives and are thérgfore funééional
in structuring generglist curricula.

(2) The overational definitions of the elements can
be further defined in terms of practice objectives, i. e.,
how the components of generalisf are viewed on a practice
level by practitioners in the field; and thereby identify
the needs of the practice segment in relation to the
zeneralist aporoach. The result therefore could be an
"evaluation of the generalisﬁ orientation as well as the
identification of gengralist agencies for educational
instruction: | N

(3) f?hroﬁgh demonstrating the aistinction between
the seneric question and thélgeneralist anproach, the
literature on both practice and education can be critically
evaluated and;oerhaps in the future the confusion m;v be
eliminated,. . |

(4) In addition, since both the seneric content issue .
and, the generalist aporoach continue to onerate todav as one

or a combination of the %two concepts in both curricula and
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nractice, evaluation and‘changes can be made moqs
critically. |

Jased uoon the conclusions on the aoolication of the
results the following recommendations for further researcﬁ
are made: \

(1) To determine the effectiveness of the current
generalist curricula, it’is recommended that a study be
gpnducted of recént "reneralist" graduates' performance and
nercention of the geheralist apnroach in nractice.
| (2) To deté}miné the authénticity of the accredited
generalist p;ograms it is fecommended that a systematic
evaluation of generhlist program objectives be examined in
conjunction with their curriculum objectives against the
dgfinition of elements presented in this study.

(3) To determine an appropriate curriculum for the
generalist practiticner it is recommended tha£ the elenments
identified iﬁ this study be operationalized in terms of
curriculum objectives.

(4) To determine the need for a generalist
practitioner it is recommended th;f further studies be )
undertaken in the practice comoonent examinini:

a) the generalist anoroach against other practice
modalities.

b) the generalist aoproach in relation to different
aroblem areas.

c) the meneralist aonrcach in relation to different

sizes of client units.
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(5) To .determine the functioning'and feasibility of

the generalist practitioner with a oractice setting, it is

~recommended that a study be.conducted detérmining the needs

of éhe agencies'wheﬁe generalists.are‘emnloyed and further (
evaluate these peeds again;t tﬂé nistorical problems
identified in this study.

tG) To.éwpiq the dichotomozingz that has tyﬁically

evolved with each new d®velopment throughout the history

-

- of social work it is recdmméndéﬁ that active research be

. : . .
undertaken on a continuous basis; research able .to be -

.~

initiaﬁed,and avallable to both the practice and education

. '3 .
component, 'This center should provide the avenue for open

communigation between both segments and should be resoconsive

to the néeds of ‘both.

“
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