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ABSTRACT

The ©purpose of this quasi-experimental _study was to
evaluate the effectiveness of a STEP-based Program of fered
to parents of pre-school age children in a treatment centre.
The research hvpotheses tested were: (1) ‘There will be a
positive change in parents’ percepfions of . their children’s
hehavior aséocigted with their participatibﬁ in the progranm;
(2) there willi be a ppsltive change Iin.parental attitudes
toward fnmilé and child~rearing practices associated with
the parents’ particiﬁation in the program; (3) there will Se‘
a lessening 1in the severitvy of child manakement .problems
associated withr the parentsfrnarticipation in the prbgram:
and (4) participation in tﬁe program will be helpful to the

parents.

T%% sample consisted of 18 parents whose children
attended a di;gnoscic and dav treatment centre for pre-
school ape children; Eigh; parents tdok part in the parent
trﬁining program and 10 parents acted as a contrast group.
Parents in hoth.. groups completed questionnaires
assessing thelr perceptions of their childrens’ behavior and
their attitudes toward family and child-rearing practices

hefore and after the parenting program and at a 2 month

follow-up. The social workers at the centre assessed the

-



severity of the parents’ child management'prohlems at the
- N T _
same three points in time. Parents Iin the treatment group
also completed weekly evaluations -of the parenting sessions
and an evaluation of the program at the group’s completion.
- ' rl

The resufts failed to Hemonstrate the effectiveness of
this STEP-based parenting group in positively c;anging the
parents’ perceptions of their children’s behavior or; on the.
whole, their attitudes toward family and chilq-rea?ing.
practices. As heliﬂ . because there was lessening in thé
severity of the parents’ child management problems 1in both
the treatment and contrast groupns, these changes,for the
treatment group, could not he  accounted for ;olely by
participation iﬁ éhe program, The results did, howeﬁgr.
demonstrate that the group was helpful to the parents, as

measured bv thelr reported degree of satisfaction with the

program.

Vi
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Chapter I

PURPOSE OF THE STUDY

o

Thg family has =heen, and continues to be heseiged by
forces that change and alter its functioning ,while it, 1in
turn, hés begn a determining factor in the shaping of many
of these forces. Degnié Karﬁowitz (1980) states that the
famiiy.is not a static entity, but a ‘"changing, coping,

1

developing, adapting, acting, evolving social organism" (p.
28). . He nmpolints out that while no social 1institution has
adapted to such a wide variet§ of social changes over such
an extended time period, the preseﬁce of m;ny strengths does
not eliminate the manv problems now impinging pée%ﬂe family.
The climbing divorce rate, constant mobility,
perfectionistic expectations within parent-child
relationships and opluralistic values in relation to family
matters are just a few of man§ challenges that contemporary
families face (Karpowi;z, 1980).

In his summary of the impact of modern American society
on the family, Karpow;tz concludes that continued exposure
ko television may iIincrease aggrdssiveness, prevent
commdnication, nrevent or delay conflict instigation or

resolution and help create unrealistic expectations ahout

tvpical family 1ife. Poverty adverselvy affects family
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functioning, hinders optimaf child growth and development

* and creates anger and resentment. Changing roles and values

in North American society have created ambiguity .and-
uncertainty for many parénts. Geographic mobility can have
- adverse effects on family 1dife and ¢hild growth and
development, part#cularly when relocatiqn is frequent.
Nivorce 1is increasingly affecting larger numbers .of
children. Fgr more than one quarter of these children the-
negative effects of the divorce may be long lasting. One

parent and reconstituted families face many of the stresses
of two parent, first marriage fémilies in addition to the
stresses inherent In their unique experiences {(p. 40).

#arent education programs are one of many gesponses to -
the challenge contemporary families face. The genesis of

-

parent education has also been an effort to formalize thartr

-

which traditionally existed informally - a mechanism to
—~——_nrovide concrete guidance, support and reinforcement to
parents in the pefformance of theilr parental roles. Parent

education ProsTams have. 1largely been used by parents of
school age c¢hildren and oider children bué there has also
been Iinvolvement with parents ;f pre-school age children.
The researcher became interested in the concept while
working as a social work intern 4t .a day treatment centre
for pre-school age children and their families. At this

centre an Adlerian haed parenting group, modelled *on the

Systematic Training for Effective ©Parenting (STFP) progranm
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(binkmeyer & ﬁckay. 1976), was cffered by the social work
3 - . .
department as part of the iﬁdividualized treatment plan
formulated for each .child and family. .The researcher had
not previously heen involved in formalized parent education
and was Iinterested in learning ;ore ébout this type of group
‘as a com%onent of social work treatment for families
experiencing Ehild-rearing difficulties.
The plan to evaluate this program evolved from two
considerations. First, in social work, as in other helping

-

professions, there 1s a - growing iﬁpetus to évalua;e the
effectiveness of our therapeutic interve&tions and to
critically examine how well our treatment efforts meet the
needs of clients with which we work. Producing research
that documents the éuccess of our interventions is necessary
to validate our qlaihs that the treatment is effective; 1is
essential to our professional credibility: apd requisite for
justifving ?he financing necessary for their implementatiohy
Therefore, the decision to evaluate the effectiveness of the
parenting program was seen as consistent with the social
"work values of prevention and enbancement and as a
contribution to the body of knowledge on the program as a
form of social work intervengion. Seconq, and more
‘specifically, an evaluation of the particular program
of fered to the 9parents at the centre had never been
undertaken and the researcher was interested in determining

how effective the program was with this narticular client

group.
1]
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From a review of the literature on STEP an& STEP-based
programs it .becomes apparent the while 'these- types of

-programs have been effective with various client groups,
they 'have not heen uniformly effective 1in all settings.
Cenerally, the program'has been found to be most useful witﬁ
;iddle-class; literate parenting couples with school-age
children who, rather than having serigus problems with their
children, are seeking to enrich the parent-child
relationshins.in' their families. These findings are not
surpffsing in light of our knowledge that parenting problems
do not éx;st in a vacuum and are exacerbated by other
pressures and strains families may be grappling with. They
are also not surprising given that most of the studies
reviewed evaluated the'programs with middle-clasg parents of
school-age children in non-treatment settings. Therefore,
{t.appears that more research is needed to study Fhe effects
of the program on other client groups.

The focus of this guasi-experimental study was to
determine the effectiveness of a STEP-baséd-program with
single nparénts and parenting couples of ©pre-school age
.children ‘attending a particular day treatment ceﬁtfei

Infofhatidn éhtained would be both a contribution to the

literaure on this type of program with-another client group

and of wuse to the treatment centre in their evaluation of

service to their clients.
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‘In  evaluating the effectiveness of these types of
programs, researchers tvpically ' examine parents’

satisfaction with the program, thelir attitudes toward thelir

children’s gehavior, theig heliefs about themselves and
family life of their c¢hildren’s attitudes or behavior. The
effectiveness of the ur;gram is measured In terms §f
.significgnt positive change'in the parents, childrén, or
both that can be associated with the ﬁar;nts' participation

in the program. The rationale behind measuring change in
ri

the parents is that this tvpe of program is aimed at ﬁélning

parents c¢hange how tﬁey respond ‘to their chi}dren's

hehavior. Tt is believed that this, in turn, will change
o - .J B '

how a child behaves. Parental behavior change then, begins

with a change i{n how the parent perceives the c¢hild’s
behavior and in learning new wavs of responding. Thus
attitude changg is seen as a precursor of hehavior change
and an appropriate prUs_for determining the effectiveness
‘of the iﬁtérvention. Asséssing attitude change-'{s also an
expedient way of assessing\prpgram related change hec;use ;t

can he ascertained through .completion of questionnaires

rather than through home observation of parents’ and

childrens’ behavior.
) In summary, the purpose of the present study was to
evaluate the effectiveness of a STEP-based program offered,

to parents of pre—school age children in a particulaf

treatment setting. The effectiveness was determined in
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. accordance with the manner in which other studies revieyeé
ip the 1literature evaluated similar programs and aﬁ;aé;ed
parent perception and attitude change; parent satiséaction
with the program; and changes observed in the parent-chi\d\
interaction ohserved at or reported to the treatment centre.

The followine research questions were selected to
direct the study: (1) Does parents’ particiﬁation in this
STEP-based program lead to increasingly positive peEceptio;s
of their children’s behavior? (2) Does participation improve
the parents’ atfitudes regarding parenting and family life?
{3) Toes parthipation lessen the severity of the parents’
child management problems? (4) Is participation in this
group seen as helpful by the parents?

The literature pertinent to the study will be reviewed
in Chapter II. Chapter III will present Fhe‘methodology of
the researéh study'and Chapter IV will document the study’s
findings. Chapter v will discuss. conclusions,

recommendations for further research and implications for

social work.



Chapter II

REVIEW OF THE LITERATURE

2.1 INTRODUCTION

The pu:ﬁo;e of this chapter i; to review the literature
pgrtineﬁt to the. étudy and the rationale for parent
education programs. The emergence and history of parent
éducacion s described and. present trends in parent
educag}Kﬁ}JZre di scussed. The growing importance of
evaluation of pfac;icé is outlined and a vreview of the

literature on Adlerian parent training is presented.

2.2 EMERGENCE AND _HISTORY OF PARENT EDUCATIOR

Harman and Brim (1980) define parent education as a

"special case of education. It entails the use of
educational processes and techniques in an effort to
influence parental funetioning. Education constitutes the

format and technique:; parenting, the substance"(p. 12).

Parents have been concerned about the reponsibhilities

of rearing their children since the beginning of human
sociéty. When parent education 1is considered in 1its
broadést sense, ie is also true that parents have heen
helped, and have helped each other to fulfill these

responsibilities for as lengthy a period of time. Tasks
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related to providing for the physical needs of children as
well asrthe di ssemination of moral and ethical values have
been described and discussed in 1i:eratu;e for centuries.
In-a given culture, certain practices of cﬁild-rearing havg
been handed down from one generation to the next. In a more
specific sense, l;n planned, -organized.efforts to assist
parents in their tasks, parent education had its genesis in
the United Sﬁaﬁes in the 1late nineteenth century (Auerbach,
.19§8).

The Child Study Association of Amervica h;d its origin
in 18883 when a small group of mothers joined together for
the purpose of 1learning how they EOuld become better
parents. In sucéeeding decades, the Association continued
in ité attempts to further these aims: to help parents in
their tasks of fostering their childrens’ optimum physical,
mental, emotional and social devélopment. As new knowledge
was gained from research and exverience in the fields of
child deyelonment, dynamic psychiatry, education, soclology,
sociai‘ work and psychology, such knowledge  has been
correlated  and utilized in the development and
impleméntation oﬁ subsequent parent education programs.

The development of the broad social movement to educate
the North American parent in child rearing had, according
to Brim (1959), two fundamental causes.- The first was the
breakdown of cultural traditions 1in ¢hild rearing practices
and the second was dissatisfaction with previous child-

-

rearing practices.
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The family generally, apd parents - specifically, are
charged hy society with the funection of producing children
competent in their role as children and competent later in
their adult roles. According to Tremblav (1965?, one of the
tasks of the familvy involves ' the inculcation, through
training, of its voung in certain characteristics, behavior
patterns, bhelief svstems and values which are held to be
desirable bv the adult members of societ;..

Socialization 1s the process through which individuals
acgulre the motivations, knowledge, abilities, and value
systems that are necessary to become efficient members of
the societv within which they live. This process, for which
the family is the child s first socializing agent, <contains
two components. The first 1s "objectivg socialization™, the

-

process through which society assimilates the individual
within it according.to the patterns ¥ its own culture. Tt
includes the feaching of the ~values the society holds; the
}ange of techniques the society sanctions to accomplish thig
goal and the specialized arencies it entrusts with the task.
The second component, "squectivé socializaction), is the
process through which the individual internalﬁles, to a
greater or lesser degree, the wvarled cultural elements
offered him or he; (Tremblay, 1965 n. 735).

The goals 0of socialization 1include not only produciﬁg

individuals capaﬁle of attaining the ' personal autonomy

essential to hiological surviwval but, as well, meeting the

-
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indi;idual's requirements for optimal’growth aﬁd well being,
and meeting the requiremen;s of the social ggstem for the
inclusion of the individﬁai into society as a responsible
member ého is able to assume a varlety-of roles to which the
group gives certain valaes. o

As soclalizing agents then, parents, and later to

varying degrees = the school, church, media and peers, have

" the formidable task of meeting the individual’s biological,

emotional and social feeds and socletv’s needs for
responsible, contributing members. N
As an organized social structure, Brim and Harman

(1980) single out the .Inherent malleability and adaptability
of the family to ’constaﬁtly' evolving conditfbng as the
characteristics that have enabled it to prevail as the
primary social structure of societies. They also point out
that a parallelt aéa at times syndnymous, ?social structure
has 'heen that of the community. They state that "families,
. as components (or suhsets) of communities have, at one and’
the same time, related and contributed to the articulé:ion
of the community"(p. 13).

Anthropologists have stressed' the i1mportance of
community norms 1in traditional societies Iin setting forth
the exqectations for memhers and proviéing the basis for
societal rewards and punishments (Harman & Brim, 1980).

Tremblay (1965) points out that the more homogeneous a

culture or community, the more compelling the norms and the
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more rare the Aeviations. Tremblay further states that in a
context where iInstitutional and technological changes are

numerous and where diverse ideolopies c¢cross all borders

through mass media, society tends to become fragmented ¥ato

very diversi{ified social groups which provide conflicting
foel of attraction and identification. In modern societies
'whe%e there are numerous économic, political and reiigious
ideologies ﬁnd where leaders are'opposed_in their concepts
of bvasic goals, the individual 1is drawn by competing and
often <conflicting wvalues. Parents iIn sucﬁ a society
continue. te- be expected to plav .pivdtal roles 1in the
socialization of their voung (and are held responsible when
their children éeviate from . the norm), while they. are
confronted with wvarving and often ‘conflictL@g se;s of
beliefs, values and attitudes to Impart and the loss of
cohesive communitf expectations and supporvrt.

h further significant development 1in parenting roles
can be traced to '"the industrial revolutoﬁ and “the gradual
differentiation 1in age groups and specialization in

functions”

hecame 1increasingly nuclearized and Eorced by changing

circumstances to navigate their course without ,the benefit

of a supportivé community, bhut the roles and functions
within’ the nuclear familyvy have become increasingly
specialized and defined. As family members: extend their

networks outside the nuclear core, that core is suhjected to

(Farman & Brim, 1980, p. 13)., Families not only:
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1ncréased stress and tension and loosens its hold on members
(Harman & Rrim, 1980). ~

Parents {n traditional society were more certain of
thelr roles than they are at the present time. They were

members of homogeneous cultures which set and enforced norms

that served as guidelines to parents in c¢child-rearing

functions and were transmitted from generation to
. . . :
generation. In fact, intergenerational’ child rearing was

not uncomnon.
The eroslon of the community and new living
arrangements which often served to geographically distance

married children from their parents created a new situation

in which <community support and guidelines as well as
parental tuition were absent, Child rearing became a
venture which voung couples had te face alone, without

traditional guldeposts (Harman & Brim, 1980).

All of these factors combined ; the process of family
nuclearization, erosion of the community, "role
differentiation, geographic distancing of family ggnerations
and the increased entry of women inte the labour force -

have . created a new reality in which parents no longer

benefit from traditional structures 1in their parenting

roles.
Harman & Brim (1980) sugpest that the rise in parent
education efforts can he traced to a search for the kinds of

’

puidelines that  formerly existed and that parent education

i

Gt?
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may be viewed as "a new type of support, -a mechanism made
necessary by a confluence of eyolying circumstances -and the
decline of traditional child-rearing practices™ (»v. 14).
Furthetr,- parent educétion programs have bheen a response to
the gro;ing be;ief on the part of many beople fthat there
existed hetter -uays of‘ reari;g children th;n those
prescribhed by tradition.

In terms of child-rearing practices, attitudes toward
shaping children’s behavior have changed markedly through
the centuries. Jghn Mibols (13%3). in his historical review
of chiid discipline methods, éuotesALloyd NeMause as stating
that: — ) =

the history of childhood is a nightmare from which
- we have only recently begun to awaken. The

further back Iin thistory one goes, the lower the

level of «child care and the more 1likely the
children were to he killed, abandoned, beaten,

terrorized and sexually abused (p. 2).

Nubois reports that wvarious methods of conmtrol Thave
been used by parents through the ages. Children have heen
frightened by tales of ghosts, witches, devils, monsters and
hoogies. After the Reformation they were terrified by
stories about God, and the tortures Me " had in store fo;
children in hell. Uhen religion was no longer the focus of
these stories, figures such as werewolves, Blue Beard, Baney
{Bonaparte) were used and came under attack only in the 19th
century.

Infanticide was common in history until the end of the

middle acses. Killing of hoth lepitimate and illigitimate
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children was a common practice in antiquity. Infanticide of
légitimate childrén gradually declined during the middle
ages but the killing of illegitimate children continued
until the 19th éentury.

Abandonment to the care of othqrs was another commnon
childrearing practice. Until the 19th century the average
EFhild of wealthy parents spent his first 2-5 vears in the
home of a wet nurse, often a 'great distance from the
parents’ home. The oldest form of abandonment, however, was

the outright sale of children which was legal in Babylonian

times or the use of children as politidal hostages or as
collateral for debts.  As well, phvsical discipline was a
comﬁonly accepted practice for controlling children. Dubois

states that .
A very large percentage of children bhorn prior to
the 18th century were what would today be termed
"hattered children’. In over 200 statements of
advice on child-rearing written prior tp the 18th
century, . most approved of beating <¢hildren
severely and all allowed heating in wvarving
circumstances. Century after century of battered
children grew up and in turn battered their own
children. Public protest was rare. Even
humanists and teachers who had a reputation for
great gentleness approved of the beating of
children... Some attempts were made in the 17th
century to limit this practice. It was the 18th
century that saw the greatest decrease. As

beatings' began teo decrease, substitutes for
control had to be found. For instance, shutting \\‘\\\\

children up in the dark became quite popular in
the I8th and 19th centuries (p. 3).

In his review of the work of Phillipe Aires, Dubois
also points out that the conception of childhood as a

distinct pericd, free from serious economic responsibility,

/
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-is relatively new in Western culture.  He quotes Aires as
arguing that prior to the “17th centuryl children entered
into full participaction in aéult life Dbetween the ages of 4
and 7 and states: "Medieval society lacked not only a
concept of childhood, htt-a general awareness of ;ge and age
grading as an important aspect of personality identity and
role allocation"(p. 3).

Nithin this century, Duhols hﬁé noted four trénds in
¢hildrearing evident in Canadian sociery. The first was a
progression away from set values énd ideals tranémitted from
pérent to <¢hild to.the present situation in which parents
understand the psvchology of iIinfluencing children bhut are
nnsure of what influence they wish to exert. The second was
a nprogression awavy froem rigid discipline toward greater
freedon %nd permissiveness. Th; third was a progression
from the autocratiec family ;owards one in whiech - vyoung and
old have more equal rights. The fourth was the progression:
toward less sharply defined roles for boys a&d girls.

In the 1850'5,. parents attermpted to transform their
children, a;'quickly as possihle, into adults with the same
skills as they had. Tnstant, wunquestioning obedience was

demanded and corporal punishment was sanctioned by all

levels of societv. Ry 1900 there <was debate about "the
pafental‘expectation of unquestioning obedience vs. more
ob jective tolerance. —Child—rearing showed more variation

but the child sti1ll had no voice in the matter... Guidance
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-began to replace trainihg as the basic child-rearing
precept({p. 4). The depriﬁation of privileges began to gain
acceptance as"an alternative to corporallpunishment.

By 192Q child-rearing attitudes -became more liberal
largely, due to World War I, industrialization and the
~accelerating movement of npopulation from rural to urban
centres. Corpo;al punishment was no longer the dominant

form of child discipline but most children received an
occasional spanking. d
In the 1950°s child-rearing was even  further

o~
liberalized due to World War IT and the significant

influence of Dr. Benjamin Spock’s book Raby and Child Care
which advocated a more pgrﬁissive approach to c;ild care.
Advances in developmental psychology, personality ;heory and
Freudian theory became more widely known and significantly
affected the wavy in which pfofessionals and parents viewed
childhood and child-rearing (Dubois, p. 4). )

Thgfe advances in behavioral research on children and
their development have added to our knowledge an®& parent
education programs are based on these theories of chila
development and optimal family functioning. In this way,
parent educatieon programs are implemented by their various
proponents with two foci. First and foremost, they have
been developed to "have a heneficial impact on children and

secondly they exist to meet the specific needs of parents

outlined ahove.
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2.3 PRESENT TRENDS IN PARENT EDUCATION

Parent education, during the course of\its formal
exisgtence, ~has adapted and employed a variety of
instructional methods, and has addressed its clientelle in
three general ways - through mass , 1Individual and group

modes (Harman & Brim, 1920).

]
s

2.3.1 Mass Mode

The mass mode includes all ﬁarent education activities
which" address an anonymous, "massd audience. -The audiénce
is anonymous bhecause there is no direct contact between it

and the parent educator and mass bhecause, in theorv, any
person having the'desire, access and means may participate.

In this mode, parent education is provided wvia books,

booklets and pamphlets, magazines and neuspapeés, radio and

television, films, filmstrips, slides and lectures. The
producers of the information may he professionals,
professional organization’s, government agencies, and

journalists or film makers (Harman & Brim, 1980).

2.3:2 Individual Mode

Parent education which addresses itself to individual

-~

parents 1s usually associated with counselling and guidance
and provided by a numher of professionals with widely varied

hackegrounds such as social workers, psychologists, teachers,

and public health nurses. In this mode, specific content 1is
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determined‘by the counsellor and counsellee. Only issues
and problems concerning the participants at a sbecific point
in time are dealt with and 1issues which participants may

~
feel . uncomfortable raising in group forums can often be

/

dealt with in 2 counsellor-counsellee dvad (Harman & Brim,

1980).,

2.3.3 Group Mode

In the group mode, group leaders use their training in
grouf procedurés to help parents develop ﬁore effective‘
relationships with their children. They believe that
parents have -common problems which can be discussed in a
group setting and that this "setting provides an opportunity
for parents to recognize that they are not alone. According |
to Ninkmever and Muro '(19}9), the universal nature of
certain kinds of pgrent-child relationships provides the
real setting for.experiencing ‘the growth that coﬁes from
group pProcess. This experience depends on both
interactional processes and didactic information.

A strength of the group mode, .according to Dinkmever
and Muro (1979)3 is that where an individual may have
Aifficulty helping a parent see a ‘new way to relate, the
group almost Envariably increases the parents’ receptiveness
to different ideas. They state: "The example of parents
who try ‘certain procedures, investigate thém thoroughly,

make adaptations, and make them work Iis much more convinecing
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than any pontifical pronouncemenés of a professional" (p.
36).

The three main pa}eht education approaches which.
utilize the group mode are Parent Fffectiveness Training,
Adlerian Parent Training and Behavior Modification programs.
The following section will introduce Adlerian Pafent
Education, Parent Fffectiveness Training, Systematic
Training for Effective Parenting and the parent training

program used in the present study.

2.4 ADLERTAN PARENT TRAINING

One of the ploneers and majdr figures In the parent
education movement has heen Rudolph Dreikurs. While he has
published a great deal on parenf-ghild and teacher-child
Telationships, his no;t important hook on'parénting remalins

Children: The Challenge (Dreikurs & Solz, 1964). This book,

with the accompanving instructor’s manual (Soltz, 1967) has
been the basis of countless parent education and stuﬂy
groups (Fine, 1980).

Pudolph DNreikurs based much of his thinking on the work
o0f Alfred Adler. Dreikurs was one of Adler’s early students
and <colleagues and made a profound impact upon parent
education, marriape and family counselling, the 'field of
education and the practice of psychotherapy. TMNreikurs’ work
gave a great deal of emphasis to the importance oﬁ\ the

soclialization process that takes place in the family. He

' v
stated: —— 7
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The family atmosphere = the attitudes, values and

relationships within the immediate family ...

provides the 1{initial, critical wmediuvm through
which the child’s personality takes shape. From

his experience of 1itc, the child creates a picture

of himself, of others, and of the world at large.

It -shapes his wvalues and provides the testing

ground for actions that will give him a sense of

belonging and significance (Christensen & Thomas,

1920, n. 56).

The assumption that underlies Adlerian parent education
is that asslisting parents is an educational endeavor rather
than a medfcal procedure. The model i1s an educational one
which makes the assumption that the lack of knowledge,
information, or experience, 1is the basis of maladaptive
behavior. It 1s assumed that individuals, if provided with
new and useful information, are capable of applving new
tinformation to their situation in order to ﬁring about
change (Christensen & Thomas, 1980).

A fundamental tenet of this program is that with the
emetrgence of a democratie social system and with the
striving for social equality evident in the human Tights

movement, the concept of equality has permeated our social

structure to the extent that children alsoc see themselves as

the social equals of adults. For this reason, Dreikurs
believed that autocratic trainﬁng methods = the age-honoured
disciplinary techniques of reward and punishment - are no

longer effective.

The purpose of this type of parent education is to

assist oparents and children discover more appropriate

patterns of interaction based on the assumption of equalicty
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{equal value "and mutual espect) between adults and

children. Tﬁé parent education approach 1is designed

- ~

primarily to teach methods of parenting to parents, as well

as to other adults, that are consistent with the concept of

equality. For example, rather than emploving punishment as
a disciplinarv. measure (which 1is seen as implying
S —

. e ’ .
superiority of one person over another) parents are taught
other corrective: procedures. The development of logical

-

conséquences is one such fechnique {Christensen & Thomas,
1980). <

The use of encouragement (Dinkmever & Dreikurs, 1963)
is another approach designed to develop positive heha;ior in
childrgn. The critical point is that the training methods
enploved by parents mnust he consistent with the concept of
mutual resnect and equal treatment inhe;ent in a democratic
setting (Chriétensen & Theomas, 1980).

To understand children as well as effectively relate to
them and guide tHen; an important component of this approach
is learning abodt and identifying what TNinkmever and.McKay
(1976) refer to as the child’s mistaken goals ér the four
goals of mishehavior: (a) attention; (b)) power; {¢)
revenge; and (d) display of inadequacv. These concepts are
based on the Adlerian assumption that human beings are
social creatures whose bhehavior 1{s purposeful and whos;

hasiec desire 1s to helong. Beginning with this assumption,

it follows that the primarv g£oal of all human beings 1s to
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establish a place of bhelonging and a sense of social
aczeptance ;nd usefulnes#.

The four goals of mishehavior are mistaken approaches
hvy which children, regardless of their personality or
hackground} attempt to find and secure a place of belonging,
security, and acceptance within the family oy group. These
goals are mistaken because, although children can keenly and
accuratelv.observe what goes on arouﬁd them, they often
misinterpret these events, draw mistaken conclusions and
make faulty decisions.and generalizations. They mav then
act upon these errors in judgement, 1in the mistaken belief
that these behaviors will help them to belong.

-This approach to parent education teaches parents to
ohserve their children’s hehavior. According to Dreikurs,
the four mistaken goals can be easily recognized-in children
up to the age of 1M, Dreikurs asserts that children at this
age have not yet learned how- to masé their real motives and
intentions and it is possible to'recognize their goals By
observation (Christensen & Thomas, 1980).

In addition . to obse}vation, however, children’s
nmistaken govals can he recognized by the effects these goals
have on othergzr-;he immediate, impulsivg reaction of other
people - Giving wundue attention, engaging 1in power
struggles, seeking retaliation, or giving up in despair, are

adult reactions te the: children’gu\goals. This 1insight’
-~

reveals how and when children’s faulty °~ behavior 1is
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reinforced by adults’ reactions. The Adlerian approach thus
asserts that Iif the faulty- behaviors of children are to
change, adults amust take the'initiative to modify their own
Dgtterns of reacting to these “ehaviors. When adults ghange
their responses to »rovocation, therefore, children are
stimplated to seek new ways of paining social rtecognition.
If, at the same time, the adults encourage the children,
théy develop new, cooperative and constructive relationfhips
(Christénsen § Thomas, 1980), “

The concepts of the four goals and the "recognition
reflex” are, acqérding to Christensen and Thomas (1980), two
of Nreikurs’ most . §ignificant contributions to
understanding, coérecting qnd preventing children’s faulty
hehavior. "Many therapists, counselors, teachers and parénts
have henefitted from emploving them in tﬁeir;relationships
with their children.

There are two basfic components to the Adlerian model of

parent education. fne is the. parent study group movement,
whick 1s hased on parent “leadership, study and group
discussion of Adlerian concents of childrearing. The other

is. the Parent-Teacher Tducation Centre movement which is

hased on a model for <counselling parents, children and

teachers. ' Y
The goals of the parent study grouns -inclﬁde

clarification of the regquirements of living tosether as

social eauals within a3 democrartic family unit; understanding
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that bhehavior is purpoeseful and goal o;iented; and
identifying and enqouraging behavio; appropriate for the
development of responsible and cqoperﬂfive family Ee%avipr.

Parent study groups are hased on Adlerian principles as
outlined by Dreikurs and Soltz (1967),- Dinkmeyer and McKay

(1973), Carsini and Painter (1975) and Gould (1977). The

Dreikurs model, following Children: The Challenpe is the

most widely used.

According to Mc¥elvie, Flliaton, Nodson, Gollow &
Graftow (1977), parent study groups are bhased on the
following psvchological principles:

S

l. Democratic relations bhetween parents and
children are based on mutual respect with ‘an
attitude of firmness and kindness. Kindness 1is
exnressed respect for the c¢hild: firmness is
reflected in respect for one’s self.

“2. The ahbility to identify the children’s
Immediate goals and the understanding of the
soclal consequences of their behavior enables
.parents Lo gain psychological wunderstanding of
children. ' :

3. Since reward and punishment have no place
in a truly democratic society where all are social
equals, natural and logical consequences replace
the authority of a person with the authority of
realityﬁ?nd the social needs of the situation.

4. Encouragement that communicates respect,
love, support and valuing of the child as a person
becomes the major tool for helping a child to feel
2 more positive sense of self worth. Mishehavior
is viewed as indicative of discouragement.
Through  bhuilding on. a child’s strengths and
through parental warmth, acceptance, and love, a
coopeTtative relationship is established. From
this friendly relationship the parent is able to
influence the child to more constructive and
socially useful attitudes . and behaviors
(Christensen & Thomas, 1980, p. 70).
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Adlerian parent stqﬂy‘groups usually consist of 7 to 9
memhers®' and are 1ideally made up of couples. These grouﬁs
typically qeeﬁ for abproximately 2 hours, once each week for
8 to 12 weeks. The group leaders are usuallv parents who

are familiar with the hasic principles 1in Children: The

Challenge and thave attenéed a previous study AToup. The
1e§ders act as moderators or %acilitators. rather than as
éxperts. ﬁpecific childrearing topics are discussed at each
meeting and there is an opportunity to discuss individual
problems confronting the participants. A svstematic format

for 1lecading groups 1is outlined in Studv COroup Leader’s

Manual for Children: The Challenge (Soltz, 1967). Handouts

and homework assignments are used to reinforce the concepts

and topics that are covered during the meetings.

2.5 PARENT EFFECTIVENESS TRAINING

Parent Effectiveness Training (P.E.T.) was developed by
Thomas CGordon (1870). Tts roots derive from Carl Rogers’
client-ccntred ﬁherapy, with its emphasis on the therapist’s-
accentance of the c¢lient and nbnjudgﬁfental attitude. The
zoal of his program is to improve communi;ation hetween
narent and child. Cordon b»elieves that pa?ents historically
have erected road hlocks to comnmunicating with their
children through the use of non-productive verhal responses.

These include responses such as ‘'commanding, threatening,

lecturing, blaming and moralizing"” (Fine, 1980, n, 9},

«
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Emphasis 1in the progranm 1s placed on "problem

~~—. ownership"” (whether a problem 1s the nparent’s or the
child’s), and "active listening”™. "Operationally, this is a

nonjudgemental response that communicates that the parent is
listening,: caring, and understanding" (Fine,1980, P 9).
For example, a.parent coula demonsfrate active listening
when a child complains ahout nﬁgyhcr \chﬁld‘by sayingl"I can
see that vou are Gery upseg, by what TRusty Aid". These

statements help the <child become aware of his or her

feelings and thoughts and permit the child to work out a

solution to the problem. In situations where ©parents
helieve that they are involved and need to actively
intervene, Gordon describes the use of "I messages". These

messages are expressed as stateﬁénts of personal concern
that are directly related to the situation and do not lay
blame. For example: "When you throw the ball in the living
room, 1 get verv concerned thecause I’m!afraid you’ll break
something™,

fordon alsc advocates a "no-lose method of conflict
tesolution” (Carver & Imeson, 1982, p-  20). Active
listening and I ﬁessages are utilized and all parties
%nvolved have the opportunity to express fheir point of
view. The six steps .in the no lose method of conflict
resolution are:

1. Define the problen

2. Think of all possihle solutions

3. Select the most promising solutions
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4. Select the hest solution

5. Tmplement it

/’__,

6. Necide if it solves the problenm (p- 20).

SYSTEMATIC  TRAINING FOR EFFECTIVE PARENTING (STEP)

The STEP program, developed by Dinkmeyer and cKay
) is ased on the Adlerian approach to childrearing,
ncorpqrates Gordon’s i1deas on communication as well.
program s humaﬁtsfically oriented and focuses on
ine a vpositive relationship between parents and their

’

ren. The STEP program helps parents understand the

of behavior and nishehaviof, -how to encourage their

ren, anplving natural- and lopical conseaquences and

menting familv meetings. The authors also incorporate

fordon’s active listening and I messages. It {is designéd

for use with groupns of parents and provides both instruction

and opportunity for discussion. The leader of the group is

a fac
the g

comnl

ilitator rather than an expert whose purpose is to keep
roup’s discussion focused. HYomework assignments: are

eted hvy parents hetween meetings and serve to put the

new knowledge into practice.

3

-



28

2.7 PARENT TRAINING PROGRAM USED IN THE PRESENT STUDY

The parent training program used in the present study
was closely modelled on the STEP program. The STEP Parent
Randhooks and Leader’s Manual were used and the material in

the STFEP program was presented in the prescribed order.

Both instruction and opprortunity for discussion were

Provided and. all of the homework assignments given. The
:ifference between this program and the STEP program lay in
the use of auditory aids and example; of children’s behavior
presented in the parent’s handbook. The present program was
implcmented'with parents of pre-school age children; Many -
of -the examples presented in Ehe %TEP material are more
appropriate for parents of older childfen. Thus examples of
prohlem behaviors were drawn from the parents’ experiences,
rather than from the accompanving program tape and parent”’s
handbook and these examples ;ere used as the basis for
generating discussion of the program material. In addition,
role playing was utilized to afford parents an opportu;ity
to practice the parenting techniques discussed ahd to
provide feedback to the parents from the groﬁp.on t%eir
nerformance.

In the next 'section, an overview of the evaluation of

parenting programs is presented ‘and the research on STEP

pregrans is discussed.



2.8  EVALUATION.OF PARENT EDUCATION RESEARCH

Harman and Brim (1980) delineate three criteria %y
which parent education efforts may be evaluated. The first

" examines. the, needs of parents and evaluates the extent to

which the program meets

hfﬁeif"hegdsr .‘qIndiga;org " of
sagisfaction are generally used to evaluate"this componegé!
The second examines changes in the parefits and differences
in kndﬁledge, self concept or behavior whlch 'éap he
.associated with participation in the progran. The third,

examines changes. in children aﬂd differences iIn cognition,
attitude, self concept or behavio£ which can ge aséociated
with their ovparents” participation in the program. Parent
education programs can e evaluated in terms of one or more
of these foci.

Carver and Imeson (1982), in their review of evaluation
in. parent education ?esearch state that each of the two
models of parent training - the communication, reflect?ve-
counselling or  humanistic model and the behavior
modlficattion model (Tavormina, 1974) defines and assesses
outcome from a different pergpectave. The success criterion
used byu the behaviorist model " is change in certain target.

hehaviors and generally measured bv a reduction 1in the

freauency of occurence of =2 neéative child thehavior. The
comnmunication model = which'includes the Adlérian, PET and
STfP approaches - uses as 1ts success criteria changes;in
cognitio?s or attitudes. Carver and Imeson (1982) quote

Mereford (1963) thus:
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Unlike some other areas of education, that of
parent-child relations is concerned primarily not
with kﬁowledge, information and facts but with
concepts, ideas and attitudes.  Since the ultimarte
goal Iin any attempt at educating pawents in the
parental role "is to change the parent’s hehavior
in his relations with his child, merely providing
the parent with factual knowledge i€ not enough.

- The ‘main problem 1lies in those parental
difficultfes -which stem not from ignorance but
from attitudes, feelings and-emotions. From this

..point of wview, therefore, the most appropriate
progran for~paren;§ is that of attitude change
which will in turn, %ead to behavior changeuﬁ::,,_.

In accordance with the criteria for the evalugtion of
the communication modél of parent education, the present
study utilized measures that examined . the extent to which
the parents felt that the oprogram was useful to them;
differences 1in thelr perceptions of their children’s
béhavior: differen;es in their attitudes toward parenting
and differences 1in the severity of their ehild management
problems measured indirectly through informal observation ;t_
the treatment centre and through the parents” seif—report.

2.9  OVERVIEW OF RESEARCH ON STEP PROGRAMS

Since the development of the STEP program in 1976, a
numher of studies thave bee; unaertaken to assess 1its
effectivenegs in changing parents’ attitudes toward child
rearing. The premise of the program, as previously stated,
i1s that children’s behavior will change in response to
changes Iin their parents’ behavior. The program’s g;al is
to help oparents alter their behavior hy providing
information about the goals of thuman behavior and about how

to promote more positive parent-child interaction.
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The effectiveness of the preogram in attaining this goal

has heen assessed 1in a number of\uay§{}-\150ne studies have
focused on_ parent attitude change (Bammett, 1981; Xozlowski,
1978; Sellick, 1979; Sunmmerlin & Ward, 1981). Others have.

examined changes in parents’ perceptions of their children’s

hehaviors (Clarkson, 1979; Cronauver, 1981; Todley, 1981

e

MecRay, 1976; MeKay & Fillman, 1979; Misja, 1981; Moeline,

1979), Other studies have assessed chances in children’s
self-concept and self-esteem as a result of their parentég

involvement in:STtP grouns {(Cronauer, 1881; PFsters, 1980
Hammett, 1981 ; Finkle, Arneld, Croake & ﬁeller, 1980;
RKozlowski, 1978: ‘teredith & Renninga, 197%) and one has
examined changes in the parents’ self-concept (Bauér, 1978).
Fewer studies thave examined actual child hehavior changesf
(Clarkson, 1979; fiould, 1979).

Twenéy three studies assessing the effectiveness of the-
STEP progran were reviewed for the present study. Twelve
reported positive changes in parents or children as a result
of involverment in the procranm. Seven of these studies

reported parents’ significantly more posiciﬁe perceptions of
their children’s beha;ior after involveqent in a STEP group
(Cr;nauer, 1931; CGruen, 1973; Me¥av, 1976; Mc¥ay & Fillman,
1970; Migja, 19R1; “oline, 1979; Sellick, 1979}, Four
reported fhat parents had more derocratic attitudes after

particinating in a STEP program {Gruen, 178, ¥inkle,

Arnold, Crodke & VYeller, 1980; *oline, 1979; Nvstul, 1982).
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Three reported positive changes 1n'childFen as a result of
their parents” involvement (Cronauer, &éSl:- Hinkle, Arneld,
Croake & Xeller, 1980: Gruen, 1978). Moline (1979) reported
significant positive change in parents’ attitudes toward the
freedom of children: Nystul (1982) reported that parents
who completed the STEP progran showed a significant Iincrease
in attitudes regarding the encouragement of verbalization
and a significant decrease in .attitudes reflecting
strictness. Summerlin and Ward (1981)-repcrted that at the
completiﬁn of the pfogram parents were more accepting of
their children’s feelings and behavior énd that the children
were more trusted as individuals. Bruner (1979) reported .
that mothers who pa?tiqipated in a STEP program had
significantly more positive perceptions of. their target
child’s behavior than did control mothers as well as more
rositive ratings on scales assessing the rationality of
their beliefs and locus of control. (A target child 1is one
whom the parents would like to improvg their relationship
with), In 'addition, however, Brumer reported that when the -
target children received Adlerian counselling as well, the
children’s vperceptions of their-/;other's behavior showed_
significant improvement and that they too had more positive
) ratings on scales assessing the rationality of their bheliefs
and locus of -control. Ehis study suggested that it 1is

beneficial to have the target children as well as their:

mothers participate in Adlerian study groups. Finally, in
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an exploratory study, Sharplef and Poiner (1980} reported
‘parents’ improvement betweenl pretest and posttest on a
questionnaire developed to test their knowledge of STEP

principles.

Two studies reported " no chénge on the dependent
measures after parents’ involvement in the STEP program.
Nodley {1981) conducted a study assessing the effectiveness
of STEP with 30 parents of seventh to twelfth grade stﬁdests
attending a treatment oriented educational setting who
shawed maladaptive behavior in the classroonm. While
statistically signifiqan; differences were found bhetween
pretest and nposttest on a questionnaire assessing parents’
knowledge of ‘STRP principles, no significant dJdifferences
were rtreported on nmeasures of parents’ perceptiéns of their
child'ﬁisocial behavior as measured %“v the Jesness Behavior
Checklis; (JBC) or on parents’ verceptions of thelr family
social climate as measured bv the Family .Environment Scale

-

(FES). - Scogin (1979) conducted a study to determine the

extent to whichk the STEP program influenced the cognitive
and . affective development of educationally deprived
Appalachian pre-school children and the extent to which the
proeram influenced the prime caregivers’ assessment of the
children’s hehavior. In this study, the STEP materials were
presented to participants individuvally, in their homes, and

not within a groun format. The results indicated that there

were no significant differences hetween parents involved 1in
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the STEP program -and control parents on cognitive or
affective variahles, as mea;}red by the Peabody Picture
Vocabulary Test (PVT) and the Florida Key (FK) or on
‘uérents’ assessments of their child’s behavior as measured
hv .the Adlerian Parental Assessment of Child Behavior Scale
(APACRS),

The remalning nine studies reviewed‘ reported mixed
results. Hammett (1981) and Xozlowski (1978) reported
positive changes in parental attitudes following invelvement
in the STEP nprogram but no changes on measures of the
children’s self concept. Gould (1979) and Meredith and
Benninpga (1979) alse reportéd no c¢hange on measures of
children’s self concept after .their parents’ involvement in’
STEP, hut Gould (197%9) reported improvement in the
children’s classroom bhehavior,and more positive perceptions
of ©parents’ behavior by two of three groups of children
whose parents attended STEP compared ¢to children vwhose

parents attended a counselling alternative treatment group.

Meredith & BRBenninga (1279) reported that parents who
attended the STFP groun developed significantly more
democratic attitudes and less authoritarian ones. Rauer

(1978) compared the efficacy of a."didactic” STEP group, a
"process oriented”™ STEP group and a "Dreikurs Approach”
Froun. The results indicated that all groups showed more

nositive parent-child interaction on the APACBS and that

neither STEP group ylelded better results than the other nor
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concept scores.

Z-

was effective in inproﬁing parents’ sel

4 owever, ohtained a

The parents in the DNreikurs grotu
significantly more positive total score 1in the self -concept
measure but not on the subhscales: self concept, self

-

satisfaction and family self.

In a study to determine whether oparents who
rarticipated in a STEP group benefitted significantlv more
than parents who read the STEP parent handbook and parents
in a no-treatrment control condition, Rellamy (1979) reported
that at follow-up, oparents Iin the STEP group obtained more
vositive scores on the Becker .A}jective Checklist (BAC)
which'measuré&’ perceived changes in the target childrens’
behavior for the "less withdrawn and hostile" subscales, but
that there were ;o other significant differences on the
Taylor-Johnson Tempevrament Analyvsis Profile (TAP) or on the-
Pereford. Parent Attitude Survev (PAS). It was conciuded
that in the sample studied, p;rents barcicipating in the
STF® group did not henefit sipnificantly more than did the
parents ‘who read the parent’s handhook in terms of attitude,
self-perception and perception of children’s behavior.

In another studv, Clarkson (1979) attempted to discover
whether changes could be demonstrated in the classroom after
elementary school childrens”’ parents had taken the STEP
program and the children had received group counselling
using the Neveloping Understanding of Self and Others (NUSQO)

program. Four groups were formed: Children 1in group
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counselling and parents {n STEP; ~Parents in STEP only;
~ .

Children in group counselling only; Wo group counselling and

no STEP. The result’s d4ndicated that there were no

differences .in children’s c}assroom performance betﬁeen
treatment groups or between the treatment groups and the
contr61 group. There were, however, significant positive
changes in the perceptions of their childrens’ ©behavior by
narents attending the STEP program regardless of the
childrens‘ involvement In group counselling. Parents who
did not _ participate in the group di& not complete  the
questionnaire assessing their perceptions.

Tn a study Iinvestigating the differential effectiveness
of two parent counselling approaches in altering self esteem
and academic achievément among latency age, low achieving
children, Esters (1980) compared the Gilmore Self Esteem
Parent Counseling aporoach to STEP and a comntrol condiﬁon.

The results Indicated that children  whose parents

participated_ in the counselling approach achieved
significantly better scores on the Pierglﬁafris‘Childfen's
Self Concept Scale (CéCS) than did chi;dren wvhose parents
were In elther of the two other groups. On the Behavior
Rating Form, parents in- hoth parent‘ groups repor;ed
significantly higher «c¢hild behavior ratings than did those
in the control group. In terms of their children’s Grade

Point Avérages (GPAs), children whose parents.attendedrthe

Cilmore ﬁslf Fsteem Counseling group showed significantly

. »
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greater improvement in Language, -Arithmefic, and” Social
Studies when compared to children whose parents were 1in the’
control condition and sinnificantly.greater -improvement‘in
L;nguége when compared to children whose parents attended
the STEP proup. )

'In another study reportineg mixed results, Weavo;,JIQSZ)
examined the relationship between thé effectiveness of the
STEP oprogram in c¢hanging rmothers’ and target “ehildren’s
behavior and participants’ socioeconomie status. Heavd v
reported that the STEP prorram was significantly effective

R
in changing the treatment mniddle to upper-middle income

mothers’ perceptions of their childrens’ hehavior tbhut did

not significantly change those of the low to lower-middle

=

income group. Attitudes toward the freedom of children Aid
not significantly change for any of the mothers’ groups. On
the Parent Behavior Inventorv (PRI}, there was a significant
difference reported for the =iddle and upper-middle
soéioecononic status‘(SES) target childrens’ perceptions oﬁ
their parents” bhehavior on the "positive evaluaéisn“ factor
and for the 1low to lower-middle SFES target childre%s'
Dercepciﬁns on the "nggging and intimidation" factor. As
well, analvses of diaries kept by both groups of mathers
indicated that middle to upper-middle SES mothers were more
aware of their feelings and more aware of alternative wavs

of relating to their target children than were low to lower-

-

middle SES mothers.
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In a different type of study, Dinkmever (1981).
1nvestig$ted the parenting :attitudes and behaviors of
individuals who had completed the STEP program 3-40 months
prior to completing - his questionnaire.‘ Respondents
indicated that they perceived STEP as a valuable experience
and 93% would recommend the group to other parents. The
"most liked" aspectg of‘ the Erqgram. were the grSup
discusslon, interaction with other parents and learning that
other parents had similar parenting concerns. The "least
liked" aspects were the lack of a follow-ﬁp course, too few
examples used and the brevity of the course.

From Fhis summary it may be seen that previous studies
evaluating STEP and STEP-based programs have focused on
parental attitude'chanze, change.in the paréhts' perceptions
of their children’s hehavibg; chanpges Iin children’s self
concept and self esteen, Achanges in the parents’ self
concept, c¢hild "hehavior change, or parents’ satisfaction
with tﬁe progran.

0f the studies reporting positive‘reSults, the majority
reported positive change in the areas of parent pérceptions
and attitudes while there were onlvy three reports of
nositive chaﬁge in children. Those studies reporting mixed
results tended to report positivé <change 1in parents’
attitude;.and perceptions of their' echildren’s behavier but

no change on measures of chidren’s or parents’ self concept.

The studies reporting no charpe found that {nvolvement in
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the STEP progrém did not influence parents’ perceptions of
their children’s hehavior, their © perceptions of their
families”  social climate or the children’s cognitive and
‘affective deveIOpmené.

0Of the studies reporting positive changes, all but one

were analogue studies - conducted with volunteers who
responded to requests for participants for the parent
training programs via radio, newspaper, flver or newsletter.
In contrast, both studies that reported no change drew
parents for theif program from treatment populations -
parents of children attending a treatment criented
educational setting and parents of educationally deprived
‘Appalaéian pre-school <children. of the studies that
‘reported mixed resﬁlts, six were analogue studies and three

were not. |

’FrON this review, two factors seem to be important to

the success of a STEP progran. The first is the dependent
measure selected as the criterion of success and the second
1s +the population parents are selected from. The STEP
program has heen founa to be particularly successful 1{in
altering parents’ ©perceptions of their children’s hehavior
and their attitudes toward parentineg. Thus after completion
of the program, parents have tended to view their children’s
behavior rore positivelv and have developed more democratic
beliefs about child-rearing, more trust in their chilédren

and so on. STEP is not as successful on criterion assessing
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specifkc éhild or parent behaviors df self concept change.
Tn terms of the pﬁpulacion of p;rents involv*d in the
prog{ym, STEP seems to be most sueccessful in promoting these
changes wifh parents who are experiencing no particu{gr
nroﬁlems with theirl children®s behavior but who want to
énhance their {gla:ionship with their c¢hildren, and oné
study suggests that parents with middle to upper middle SES
benefit more than parents with low te lower middle SFS.

No conclusions a;e drawn in fhe literature regarding
the tvpes of parent ropulations participants are dfawn from
and the program’s ecffectiveness. It may be suggested,
however, that those studies in which interested parents_
respond to an advertisement or announcement and-partici;ate
in ﬁarenting programs, ,measure a different parent éopulation
than thoée in which parents are askéd to participate because
Eheif chiléren exhihit classfoom behavior proble%s; learning
disahilifiés or other difficulties and that in these
populations the STEP progranm may be less effective.

If this is the case, it is important that further
research he wundertaken with varying .parent populations to
determine which groups of 'parents henefit from involverment,
which do not, and which benefit from other types of
programs. This information 1s important te parent training

imnlementation in settings with diverse parent populations.
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2.10 SUMMARY-

The présent study aifgmpted_tq_add‘ to the data hase of'

" the STEP program by assessing the effectiveness of a STEP-

based program with a treatment population. Only five of the

f}udies reviewed ahove have used this type of parent

N~
population (Dodlev, 1981 ; CGould, 19709: Hammert, 1981

Moline, 1979: Scogin, f079). As well, the preseant study

~examined thre program’s effectiveness with parents of pre-

school age children. Only two of the studies reviewed
(GCruen, 1478; Scogin, 1979) assessed the program with
parents of children this ape. Further, none have evaluated

the p;ogram hoth with parents of pre-school age childrern and
in a treatment setting although Scogin’s 1979 study examined
the effectiveness of the program with parents pf
edﬁcationally deprivéd pre—schoolers.

In terms of success criterien, the Adleri;n Parental
Assessment of Child Reh#vior Scale (APAbBS), which assesses
parents”’ percepéions of their children’s: ﬁehavior, was
utilized .in é of the 23 studies reviewed, is the most widely
used assessment tool and was selected, therefore, for use in
the present study. The Parental Attitude Research
Instrument Q& (PARI 04) was utilized 1in two of the studiés
and selected for wuse in the present study as well, as the
measurement of parental attitude change. . Various measures

to assess changes in c¢children were reported in the

literature. Neither of the two studies involving pre-school



.-l age 'Ehfigg;;, however, included an assessment of child
behavior ;omponenc.. Scogin 51979) assessed.cognitive and
affective changé and Gruen (1978) focused on parental change.

- exclusively. Therefore, this researcher decided to include
an Iindirect éssessment of behavior: change by having the
Eociég'workers at’' the treatment centre most invelved with
each family rate the severity of the family’s c¢hild
management problems before and “after the parenﬁs'
involvement in the program. ‘ .

The present study attempted to add to the research on
STER and.STEP-based programs by evaiuating the program with
parents of preschool age children in a3 treatment setting and
by including an assessment of bhehavior component as well.

In summary, - this chapter has traced the emergence and
histdry of narent education efforts; described present
trends in parent education and presented a rev;gw of the
Adlerian Parent Training, Parent Effectiveness Tr;ining and
STEP approaches to parent education. A desription of the
parént training program wused in the present study and a
sumnary of previous research on STEP were also presente&.

In the follow;ng chapter, the methodology pertinent to

the present study will he presented.
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Chapter III

METHODOLOGY

3.1 INTRODUCTION

\//iﬁ‘ this chapter the purpose of the study and the

research guestions are presented. The study’s underlving
assumptions are stated and the study’s wvariables are

operationally defined. The study is classified: the study

location and the narenting_samplé are described; ~ and the
content of the parenting program is summarized. - As well,
the data collection methodology, data analvysis procedures,

study design and limitations of the study are reported.

3.2 RESEARCH QUESTIONS

This research study was quasi—exgerimental in nature
and its purpose‘was te assess the_effectivengss of:a STEP=~
hased parenting prograﬁ in a particular treatment setting.
Tﬁe study had a test-retest format ;nd parents completed

guestionnaires dealing with their percéptions of their

children’s hehavior, their attitudes toward parenting and
their satisfaction with the program. Demographic
information regarding the parents 1iIn the . sample was

collected and social work assessments of the severity of

each farmilv’s child management problems.wgre ohtained.

-
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The research questions arising from the review- ;f the
literature were as follows:

(1) nid the parents’ particip#tion in this STEP-baéed_
program lead . to increasingly positive\pe;zeptions of their
children’s behavior? Since 9 of the 23 studies previously
reviewed on STEP and STEPhased programs haQe evaluated their
effectiveness in terms of change 1in p§rents' pefceptibns‘of
their children’s behavior and have utilized the AfACBS as an

assessment tool, the researcher chose to use the same tool
< . €
as a success criterion in the present study.

(2) nid participation improve the parents’ attitudes
“about family . and child-rearing practices? This question,
assessing attituvdinal change, was chosen in kecping with
success criteria .appropriate for the evaluation of
communication models of parent education delineated by

Harman and Brim (1980)  and allows comparison to be made

between the results of this studv and those of other studies

evaluating parent attitude change associated with
narticipétion in a parent education group. The PARI 04
(Sehludermann & Schludermann, 1977) was chosen as the

instrument to evaluate this change.

(3) Nid participation lessenltﬁe severity of the
parents’ child management prohblems? * This question was
chosen to address a hehavioral change component in the
evaluation of the program and to focus the i%quiry on the

degree to which changes In attitudes and perceptions, if
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any, are reflected.in hehavior change. This question was
addressed through the compietion‘of questionnalires assessing
child %hehavior completed by the social workers at the

treatment centre.

(4) Was participation in the parenting program seen by

the parents as helpful? This question was addressed hy the
pa}ticinating parents’ completion of questionnaires
pertaining to their satisfaction with the group. From the

discussion above, the following hypotheses were developed.

3.3 HYPQOTHESES

1. There will »e a positive <change in ‘parents’
perceptions of their children’s bhehavior associated with

their participation in the program.

2. There will b»e a positive chanee 1in pareﬁtal
attitudes toward fanmily and child-réaring practices
associated with their ;participation in the parenting
progranm., o |

3. .There will be a lessening 1in the severity of child
management prohlens associated with the parent’s
participation in_the program.

4. Participation in the program will be helpful to the

narents,
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3.4 ASSUMPTIONS )

An assumption is defined by Lillian Ripple (1975) as a
"proposition that is taﬁen-as a glven”™ (p. 35). Further,
assumtions méy be made regarding vélues, regarding vari;bles
not specifically related fo 2 specific research study and
variables which are'ge}ﬁane to a particular investigatidn
(Ripple, 1975).

The following are assumptions made By the researcher
regarding the present study.

1. A.parent education program,if effective, influences
rarent’s perceptions of ﬁheir children’s behavior and their
aftitudes'toward famil» and child-rearing practices.-:
| 2. Change 1in parents” attitudes towards and
nerceptions of their children will result in change in the
parents’ hehavior toward their children.

3. The assessment of chaqge in parents” perceptions of
their children’g behavior and attitudes toward family and
childrearing practféeé' is an appropriate mnanner of
evaluating the effectiveness of a parent education program.

4, Parental 1involvement in a parenting program will
result in changes in their children‘s behavior.

5. The Adlerian Parental Assessment oé Chkld Behavior
Scale (APACRS) is an appropriate measure of parents’
perceptions of their children’s hehavior.

h. The Parental Attitude Research Instrument Q4 (PARI
N4) is an appropriate measure of parents’ attitudes toward

family and child-rearing practices.
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7. The Child Management Assessment Scale (CMAS) is an
appropriate measure of the severity of child management
problems. |
.R. The STEP Cr;up Evalﬁé:ion Forms are an appropriate
measure of parents’ satisfaécion with the group.

3.5 OPERATIONAL "DEFINITIONS OF VARIABLES

Parents Those parents whose children attended a
diagnostic and dav treatment centre for pre-school oage
children in Vindsor who agreed to participate in the study.

Tarvet Child The ¢child in each fam{ly attending the

treatment centre.

STFP Croup An Adlerian—hased‘ parent training program
_which wutilized the STEP (1976) leader’s handbook and‘
parent’s Thandbook and 1in which the STEP material was
presented in the prescribed oréder and over the supggested
time period.

Treatment Croup Those parents who attended seven of the

nine parent cEﬁining sessions conducted hetween February 9,
1383 and April 6, 1983.

Contrast Group Those parents who did not attend the

SfEP-based groun hut who agreed to participate in the study
hy completing the appropriate questionnaires and were used
'
as a comparison group.
Attitudes Reliefs pertainiﬁg to family 1ife and ch?ld-

rearing practices theld hvy the parents as measured bhv the

PART 04,
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Perceptions Parental interpretation of their children’s

hehavior as measured by the APACES,

Data Collection Instruments In the present study, six

data collection Instruments were used. All were scales

according to Kerlinger®s (1979) definition: "a scale is

like -a test 1in that it has items which are designed to
measure a particular construct, b;t it lacks the competitive
flavour of a test" (p. 310). Kerlinger states that a scale
i{s so constructed that different numsers can he assigned to
different 1individunals to indicate different amounts of a
sroperty or attribute being mea;ured. Four of the scales
(the APACRS, PARI 04, STEP Group Weekly Evaluvation Form an&
the STE®P- Group Eﬁaluation Fprm) were attitude assessment
instruments which 1nvolve face-valid self-report items and
thus record only what participants were willing to indicate
thev helieve or feel. The fifth instrument (the Memographic
Mata Sheet) collected'demogfaphic data and, while it was a
self-report scale as well, .it <collected more concrete
information. The sixth instrument (the CMAS) was completed
hv professional social workers who thad ‘knowledge of the
parents” interaction with their children and who rated the
families’ echild management prohlems. The data collection

instruments used In the present study were as follows. .

NDemopraphic Nata Sheet This instrument was deéigned by

the researcher to elicit pertinent family iInfermation such

as: the age, sex and occupation of the respondent; the éges
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and sex of their children: the parents’ educational
hackground and family income. This informarion allowed
comparisons to be made between memhers of the two groups and

to determine whether the groups were roughly equivalent in

"terms of these variables.

Adlerian Parental Assessmcﬁt of Child Behavior Scale

(APACRS) "This instrument was developed, in 1976, by Cary
McXayv, a co-author of the STE® progran, to a;sess parentg'
perceptions - of tvpical c¢hild behaviors deait: with in
Adlerian-based programrms. It is a 7-poinn\5ikert—type scale
in which parents aré asked to respond to statements such as:
Your TIdentified Child " involves you in resolving physical
fights with other childrer (for éxample: brothers or
lsisters, or children in the neighborhood)" by circliﬁ§ a
number from 1 to 7 that corresponds. o "ALWAYS'™ "VERY AFTERY
"OFTEY" YSOMETIMES" TSELDAM™ "VERY  SELNOMY™ "NEVER'™, Total
scores on the questionnaire may range from 32 to 2724 with a
theoretical nentral score of 128, Low scores indicate
negative perceptions of the child’s behavior and high scores
indicate positive perceptions of the child’s behavior.

The APACRS was judged for content validity at the time
of its development by three judpes familiar with Adlerian-
hased progsrams. A reliahility test of the 'instruﬁent was
conducted during the pilot studv in‘1§76. A Cromhach alpha,
calculated to ﬁe;erminc internal consistency, ranged fron
9N teo .91, A Pearson i test for stahility over time

vielded a coefficient of .97.
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fhis ins;rument was chosen for use in the present study
because it was developed specifically for the evaluation of
an Adlerian parént education program and because it is the
most .widely used data collection insfrument with this
program (Bauer, 1977; Cronauer,_IQSI: Grﬁén, 1978; McRay,
19765  MeKav & Hillman, 1979; '?‘ﬁsja, 19817 Moline, 1980;
Seogin, 1979 Selli;k, 1979), It therefore vields vresults
that will allow comparisons to he made with oth;r studies.
The effectiveness of this STEP-haseq progran -in
rromoting more positive parent perceptions of their
children’s behévior would be suggested 1If the parents in the
treatment group were to demonstrate higher scores on the
APACBS at vposttest than they had at »pretest and‘ if their
nosttest scores were higher tﬁan those demonstrated kv the

contrast group at posttest.

Parental Attitude Research Instrument 04 (PARI Q4)

There are two versi&ns of this scale, one for ﬁothers and
one for fathers. The Hoﬁher’s version was developed by’
Schaefer and Bell in 1958. The ofiginal inétrument (the
PARI 0Ol) consisted of 23 scales with 5 igems per scale. The
instruﬁent is a Likért—type attitudé questionnaire in which
respondents recad statements such as A good mother lets her
child learn the hard way about life" and indicate that they:
strongly agree (A), agree (a), disagree (d), or strongly

disapree (D) with the statement.

B
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In a series of methodological studies Zuckerman (1959)
found that responses to the PARI Q1 were significantly
{nfluenced hy response se¢t bigses. Response set hiases are

defined by Schludermann and Schludermann (1977) as a

subject’s tendency to respond to test items in terms of

variables other than content. Such responses, they state,
# .

may be due to a subject’s tendency to “"agree" (acquiescence
set)  or to "disagrec" (oppositional set) or to give
"extreme” answers (extreme set). Zuckerman proposed an

alternate form of the PARTI to overcome the problén of
\\response sef biases and éalléd the instrument "N2%",

Later, Schludermann and Sehludermann (1977) éxamined
hethodolo;ical properties of PAPi 01 and 0; aﬁd developed an
alternate version of the Mother’s PART called 04, with
.mininized methodological problems. = N4 was produced hv

selecting 20 02 scales and 3 N1 scales that  had no

counterpart in 02. These 23 scales were called basic scales

and were selected for low response hiases. In addition to
\ N .

these scales, 3 01 scales with high response biases were

selected and called response bias scales. By comparing

rerformance on corresponding items hetween response bias
check scales and basic scales, a suhject’s response bias can
he estimated.

The 23 thasic scales 1in the ﬁother's PARI 04 can  he
reduced to -two factors which Schludermann and Schludermann

(1977) 1lahelled the "Autheritarian Control Factor" and the
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“Family Disharmony Factor". For Soth these factors, scores
may r;nge from== 5 to 20 with a thgo;etical neutral potnt of
12.5. For the Authoritarian Control (AD) Factor, thigh
scores indicate approval of authoritarian values and .10w
séores indicate approval of democratic values. For the
Family Disharmony (FD) F;ctox, low scores Iindicate approval
of family harmonvy and  high gcores indicate approval of
-Fn;ily disﬁarmonv. For e#ch sub ject, therefore, in each
completion of the Mother’s version, tgere aré 5 subscores.

All, ¥D, Acquiescence set, Oppositional set, énd-ﬁxtreme set.

The Father’s Version of the PARI was also developed by

Schaefer, in 1958, The original instrument consisted of 30
scales of eight fitems each. Using methodological data and
items provided by Schaefer (1948), Schludermann and

Schludermann shortened the 'scale by selecting 20' scales of
five items on the basis of itenm reliability and relevence.
The shorténed version of Schaefgr's original .instrument is
called O0l. -This instrument, 1like the Mother’s PART, -is =z
Likert-tynpe attitude questionnaire consisting of stateménts
such as "A pood father lets his echildren learn-théfhard way
about 1life'. ‘The respondent is asked to read_eacﬁ statement
and circle the response that indicates hisropinion.

After a series of revisions similar to the “ ones
performed on the Mother’s PARI, a Father’s PARI Q4 was
deﬁeloped, which includes a set of response bias scales as

well, The 20 basic scales in the father’s version can he
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reduced to two factors, "Democratic Attitudes" (DA)_ and
"Paternal MNetachment™ (PD). For theée factors as well,
scores may range from 5 to 20 and have a theoretical neutral
point of 12.5. For the TNemocratic Attitudes factor, high
gcores indicéte approval éf democ;atic attitudes and 1low
scores Indicate approval of authoritarian attitudes. For
the Paternal Netachment factor, high scores "suggest a
farther who refuses to take reponsihility for his children’s
"behavior and who wants freedom from familv responsibilicies™
(Schludermann &5 Schludermann, 1¢79, D. 4) .and low scores
indicate approval of paternal involvement attitudes.

Normatigc studies of the PARI 04 were conducted using
425 female and 387 male cqlleﬁe students, Test-retest
reliabilities nf the Mother’'s and Father’'s PARI Q4 with a
one week inteTrval hetween testings ranged from r = .37 tor

= .75 for individual scales on the Mother’s version and r =

-

.52-to r = (8] for individual scales on the Father’s version
Egchludcrmann'& Schludermann, 1979), They are seen, by
Schludermann a%d Seh'ludermaan (19793, as sufficienzly high
as to nake tﬁe N4 an instrument.which vields stahle scores.

Test-retest reliahilities for response sets vield

réliability coefficients on the IMother’s N4 of r = .61

(acquiesence- set), r .30 (opposition set), and 1 = .77

{(extreme set), and r = .50 (acquiesence), r = .51

(opposition set) and r = .78 (extreme set) on the Father’s

04, These results were interpreted by the researchers as

L
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indicating that a subject's tendency to agree, disagree or
give extreme answefs may be an individual (personality)
characteristic which may he relgti;ely stable over time.

The PARI Q4 Mother’s and Father’s versions were also
choéen forjche present study because they have been used in
othef evaluations of . parent traininfy programs (Cronauer,
1981: Nystul, 1982) and thus vield'results which will allow
comparison with these studies.

On the Mother’s PARI 04, the effectiveness éf this
parenting program in changing parents’ attitudes toward
family and child-rearing praetices, En a positi;e direction,
would he suggested if mothers in the treatment group were to
obtain lower oposttest scores on the Authoritarian Conf%ol
Factor and the Family Disharmony Factor relative to their
pretest scores and relative to-the contrast group’s postte;t
scoreﬁr‘ These findings would . suggest that 'after
narticipation in the marenting group, the mothers endofsed
more democratic attitudes and greater approvalApf family
harmony attitudes than tﬁey had prior to involvement in the
proup and to a gqreater extent than did -mgthers.in the

-

contfast groun.

On  the Father’s PARI 04, the. effectiveness of fhe
program In promoting positive parental attitude change would
he suggested 1if fathers 1in the treatment group were to

obtain higher posttest scores on the Nemoecratic Attitudes

Factor and lower scores on the Paternal DMetachment Factor
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relative to their pretest scores and relative to the

‘contrast group’s. .These findings would sugpgest that after
participation in the group the fathers ‘endorsed more
democratiec attitudes and greater approval of paternal

involvement attitudes than thev had prior to involvement in

the grous and to a gredter depgree than did the fathers in

the contrast group.

Child Manapcment Assessment Scale (CMAS)

This instrument was adapted by the researcher. It is a
I )
7-point Likert scale whieh contains all of the APACRS items
and an additional seven items which deal with relevant ehild -

behavior. This instrument was completed for each parent, on

.

. each of the three testing occasions, by the social worker at

~

the treatment centre vwho warked most closely with the

+

narent. The social workers’ ratings were hbased on observed
parent-child interaction and parent report. Low scores
.

indicate wmore child nanagement problems and high scores
'inﬁicate fewer child management problems. On this scale,
effectiveness would he suggested if the treatment gTOUD were
to ohtain higher posttest scores relatiQe to their pretest

scores and relative to the contrast groun’s scores.

STEP Group Weekly FEvaluatioa Form

fhis form was developed by the researcher and contains
three parts, The first is a 4 point Likert-format scale in
which parents circled their responses to four statements

related to rthe weekly groun meetings, Parents were
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fequired,‘ for example; to respond to "I enjo;ed the group._
this week" by cirgling'(A) "strongly agree"” (a) "mildly
agrée" fd) "mildly disagree“‘or (n) "strop ly disag;ee“. In
the'segond structured part, parents rated theiggsfulness of
particﬁlar group activities on a écale'of (1) "ﬁggt useful®
to (8) ﬁleasc usef;l" and in the third, open—ended part, the
narticipants stated wﬁat.they found to be the mogt and least
useful parts of the week’s meeting. If the parénts were
satisfied with the parenting group they would indicate th;t
thev found the_ group ﬁsefﬁl and helpful at home, and that

they felt comfortahle ﬁarticipating. Information regarding

what the parents felt to be the most useful parts of the

" -

program was ohtaind for consideration in planning future
Froups.

STEP Croup Evaluation Form

Thig instrumeft was developed by_ the researcher and
consisted of the same fhree parts presented in the weekly
evaluétion f;rmm This questiannaire, however, sought
feedback about the program as a whole. As well, parengs
were asked to indicate vﬁe;her they had;participated in any
oﬁher form of counselling during thg coursé,of the prograﬁ.

All instruments are found in Appendices A - G.

r

I

-



3.6 CLASSIFICATION OF THE STUDY

of the parenting prograrm to be determined..

- hod

S7 —

This study cannot, according to Tripodi et al., (1969)

be classified as experimental because there was no randon

assignment  of parents to  experimental and control

conditions. Insfead it is classified as quasi-expefimental.
PérencS were pre-selected for inclusion - in'one Rroup otr the
other on the bggis of a- social work assessmgnt of the
famil&fs treatment needs. Fecaﬁse . the  study Jis not
experimental, the groﬁﬁs are refer;éd-to as tre;tment and
contrast . groﬁos rather than “as éxperimentaL and control
groups and statistidal analyses were selected for the s udy

to ‘take the .non-randomization into consideration. ’i’::§n-—-\_\f
grouns completed the pretest, posttest and follqw-up-. 1
questionqpires. The éontrast group in this study provided a

comparison with the treatment group and allowed tMNe effects

B

‘3.7 . STUDY LOCATION

The study was conducted at an assessment and dav

treatment centre for pre-school children and their families
in ﬁindsor, Ontario. At this centre, a maximum of forty
children eiperiencing a”variety of difficuities including
learﬁinﬁ disabilities and behavior problems attend half-day

sessions fivg'days a week from September through July. Fach
T - :

child’s needs are treated wvia individualized programs. A 33

.~

well, the child’s parents and siblings are invoelved as much
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as poséible in the therapeutic progamming through parent

. groups,  parent obsérvﬁtidny classroom participdcion,
teacher-counsellor sessions,: ‘specialized behavioral
management programs and conjoint family therapies as

a group.

appropriate.

3.8  SAMPLE .

The participants were 18 parents  whose <children
attended the treatment centre. The parents in the treatment
groun were referred for inclusion hy the social workers at
the treétmenf‘centre'as part of the family’s treatment plan.
They werg parents who were secn by lthe social .workers as
éxperiéncing. child managementf p;;blems and who agreed to
participate. Tﬁe parents 1in the contrast group were also
seen h§ the social vorkeré as experiencing ﬁhiid managemnent
problems'but for thesé parents, involvement in the parenting
group at this time was seen as fnagproprfate. The.parents

in the contrast group were seen as having less severe child

management prohlems or were less  amenable to involvement in

3.9  PARENTING PROGRAM

The treatment parents attended 9 weekly 2-hour sessions

at the centre for a total of 18 contact hours.- TEach group

session was led by the researcher and an experienced

-

clinical social worker who had led these groups hefore. The
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group was structured by the Systematic Trainiﬁg for

Effective Parenting (STEP) parent training program
(Dinkmeyer & McKay, 1976). ™his program utilizes handbooks,
cassette tapes and posters Iin teaching a combina;ioh of

principles’pertinent to democratic child-rearing practices.

STEP handbooks were pfovided to grOup.participants.

Course cong?ﬁf“‘iaxléach "of the nine sessions was as

follows: . .
Session 1:  Introduction of group participants:

personal poal statements: understanding c¢children’s hehavior

,and mis¥ehavior.

Session 2: Understanding more about your child and

vourself as a parent; ~the "good" parent and the
"responsible" parent.

Session 3: "ses of encouragement; the differences
AR AR LY ' _
between praise and encouragement.
Session &4: Communication: How to listen to vour child;
rteflective listening.
Session 5 Communication:  FExploring alternatives and
expressing your ideas and feelings te children: I messages.
Session ﬁ: NMatural and logical consequences;

differences between punishment and logical consequences.

Session 1: Applving natural and logical'coﬁsequcnces

te other concerns.

Session 8: Family meetings.

<
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Session 9: Neveloping confidence and using vyour
potential.
The format for all sessions was structured  to

incorporate cognitive and affective cancerns and to address

specific situations presented by the parents.

3510 DATA COLLECTION METHObOLOGY

. The parents-in both the treatment and contrast groups
completed three sets of questionnaires. The DNemographic
‘Sheet was filled But once, at tpe end of the program. The
APACES apd ‘the PARI Q4 were <completed at the beginning of
the‘parg£ting nroéram, at"its conclusion, and again at
follow-up. The Child Management Assessment scale (CMAS) was
completed by the pafenté' social worker at the same three_
npoints 1in tinme. The parents 1in ‘the. treatment. group
completed the STEP CGroup Weekly E;aluation Form at the end
of each- meeting and the STEP Group Evaluation Form a:-the

conclusion of the program.

3.11 DATA ANALYSIS PROCEDURES

In orvder te test the study’s hépothe%es; two
statistical tests were used. The study’s design emploved 2
groups which were measured’over 3 time periods; thus.there
were 6 cells in Ehe total analysis. Each cell contained

o~
three measures (the APACBS scores,the Pari Q& scores and the

CMAS scores).

ey
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In order to test the hypothesis that the parenting

program had an effect on the parents’ perception of their'

children’s behavior, their attitudes ::oward child-rearing
and parenting and tbe'-sévefity of fheir child management
prbbiems, analvses of covariance (ANCOVA), using the groups’
pretest scores as the covariate were performéd on the scores
oﬁta;nei hy the groups at po%ttcst and .foliow—up. A
multivariate analysis of variance (MANOVA) was also used to

combine the measures and allow overall differences between

the groups to be determined.

3.12 STUDY DESIGN N

This stuéx\?as desifned to examine the effectiveness of
a STEPbased parent training vrogram 1in altering _parents’
perception of thelr childrens’ behaviof and their attitudes
towvards family and c¢hild rearing, in a positive direction;
in lessening the severitv of their child management problems

t
and in-providing a program the parents were satisfiled with.

A 2 X 3 factorial desipn was utilized. Two groups were
formed. One received the parent training and the other did
not. Measurements were taken at three times - hefore the

program heman, at its comnletion and two months later.
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3.13  LIMITATIONS OF THE STUDY

._%he study was not experimental. Therefore it could not
bg_ assumed that the trea:me&t and contrast groups were
equivaleqt prior ¢to the treatment parents’ invol;emenn in .
the program. This limits the confidence one is.féble to

place tn'the results of the study but is often a restriction
placed on research conducted in a clig}cal setting. Second,
direct ohservations of the childreﬂ's hehavior in their
homes Wwere not made pre and post-trea:menf. Th;refore,
child behavior change could not be directly measured but was
indirectly measured Hhy the social ;;rkers' assessments of
the pargnts' child management problems. Third, the study
_wés dependent on the accuracy of the parental reportskn
These may have been influenced by factors such as
expectations on the part of the aaren;s regarding what were
socially acceptagle and unacceptahle responses to report.
Fourth, the study was dependent on the  sensitivity of the
measurement instruments t6 changes ~“Iin- this parent = 7
population. While the APACBS has been used to assess the
effectiveness of STEP programs with parents. of pre-school

aéé éhildren, the PARI 04 and the CYAS have not, and they

may not have been valid tools with this parent population.

.In addition, the study had a2 small samplé size. While it
would have bheen preferable to have ha& a larger number of

narents involved in the progran, the optimal number of

parents suggested for the groups is 7 = 9 members and
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participants were restricted to those who were most in need
lof it. This problem might have heen overcome had it been
possible to include more than one parent training group iﬁ
the study. A further 1imitati§n was that the results were
generalizeable only to another STEP-based parenting group
with oparents of ‘preTschool age childrén in a treétncnt

setting. The following chapter will present the studv’s

findings.

&



Chapter IV

ANALYSIS OF THE DATA

4.1 INTRODUCTION o .

This chapter will describe 'the_ samﬁlc ;sed in the
study. The research hypothéses and the statistical analvses
will be presented and the treatment parents’ responses to
the STFE® Group Weekly- Evaluation Form and STFP Group

Evaluation Form will bhe summarized.

4.2 SAMPLE

'The sample for this studv consisted of 18 parents whose
children a;tended a diagnostic and day treatment centre for

B . N

pre—-school age children. -‘R{ght parenfs toock part -in the
parent trajining program and 10 garents-made-up the contrast
group. In the treatment group, there were three married
couples, one single mother and one mother attending without
her spouse. All participants attended at least seven of the
nine treatment sessions. ‘Data from two other couples who
éttéided the first session bur did not continue was not used
in the study. In the <contrast group, . there were four
married couplés, one single mother and one father attenﬂiné
without his sp;use. One other couple was unable to complete

the follow-up measures and their data was dropped from the

studyv,
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The age of the parents 1in the treatmenf group ranged
from 29 to 35 years with a mean age of:3l.5_ vears., The
target children’s ages ranged from 3 to S-years with a mean
age of 4,15 vears. The mean family size was 2.2 children.
Fiftv percent of the parents had a universicty dggree or some
university education; 25% had college education and ZSZ'had
high =school education. The income of the familiis ranged
from S15,000N té‘RSS,ﬂﬂﬂ, with a2 mean income of $26,000.-

The age of the oparents in the contrast group ranged
from 21 to 54 vears , with a mean dge of 32.1 vears. Thé
target children’s ages ranged from 4 to % years, with a mean
age of &.S'yea;s. TRe ﬁeaq ﬁgmily size was 2 c¢hildren.
Thirty pergent‘of the parents haé\3¥gniversity degree; 30X
had colle%e' education.and 407 had -h;gh school education.
The income of th? families ranged_fr;ﬁ §5,000 to 540,000,
with a mean income of 23,900,

The parents in the two groups were rToughly egquivalent
in tgrms of age, Itarge; children’s age, family size and
education. Parents 1in thé contrast gro;p had a larger range

of income and a lower mean annual income.

4.3  ANALYSES OF THE DATA

’ To test the first hypothesis, "There will he a nositive

change 1Iin the parents’ perceptions of their c¢children’s

hehavior associated with their participation in ~ the

-

parenting program', an analvsis of covariance (ANCOVA)  was

¢
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performedv on the parents’ APACBS scores. The ANCO@A
analvzed the' di fferences bet?een the groups’ scores at
rosttest and follow-up when the differences @etween the two
gtrouPs at pretest were thken.-into Qon;idération as the
covariate. Since the subjects were not randomly assigned to
the trcatment and contrast groups, it could not be. assumed
that the gproups were equivalent at pretest for coﬁparison
purposes aﬁd the ANCOVA 2allowed the parents’ scores to be
cogPared between gsroups across the two testing periods.

The mean scores for the treatment group on the APACRS
at pretest, posttest_ and follow-up were 125.2, 116.9 and
122.0. Th;oretically, scores on this scale may'range from
32 to 224 with a mneutral point of 128, Higher scores
represent mnore positive perceptions .of the <children’s
gehavior and lower scores represent_ more negative
perceptions of the children’s behavior. M™ean scores for the
contrast group on the APACRé at pretest, posttest and
fqllo;-up were 137.3, 135.8 and 146.9, Tables 1 and 2 and
present tﬁe mean scores, standard deviations and - ANCOVA
Tesults on the APACBS for alllparents in fhe treatment and
coétragt groups.

In this analysis, one significant difference was found.
There was a significant differerce between the'treatment and
contrast groups at follow-up, F = 6.88, p < .05 (1,15).
This indicates that at follow-up, thé parents 1in the

contrast group had significantly more positive perceptions
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TABLE 1
Mean scores and standard deviations for parents in
treatment and contrast groups on the APACBS: Pretest,
Posttest and Follow-up.
Pretest Posttest Follow—up

Treatment me an 125.2 116.9 122.0
5.0, 16,2 21.3 15.3
Contrast mean 137.3 135.8 146.9
S.D. 13.5 11.7 15.7
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of their

treatment

children’s

eroup.

Therefore, the

hynothesis 1:

hehavior than did

[}

results ohtained

pareats 1in the

did not support

the® there would be a positive change in -

parents’ perceptions of their children’s behavior associated

with their

narticipation Iin the STFP-based

at the treatment centre.

To test hypothesis

in narental

practices
nrogran”

SCoTes.,.

an

associated

The AXCOVYA analvzed

attitudes

ANCOVA was

2 "there will he

toward family

progran offered

a positive change

i

and child-rearing

with their nparticipation © in the

rerformed on the parents’ PARI 04

the differences bhetween the

treatment and contrast groups’ mothers’ and fathers’ scores
P

m——



TABLE 2

Covariance A

lysis of APACBS Scores

68

\\5UN OF SQUARES

SOURCE n¥ MEAN SQUARE
MODEL 2 3295740 1647.870
ERROR 15 3324.759 221.650
c0§RRCTFn TOTAL 17 6620.500
. MODFL ; - 7.43 PR > F =0.0057
R=SOTTARE C.V. STh DEV
0.497 10.96 14.8%°
SOURCE DF TYPE III SS F VALUE PR >.F
GROUP 1 1524.638 6.88 0.019
APACES1 ' 1 540.140 2.44

.0.139

W
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scores af posttest and follow-up, using their preteét scores
as the covariate. -

The mean scores for tﬂe-treaCmeﬁt‘group on the “Mother’s
PARIO 4 Authoritarian Control Factor at .pretest, posttest
and follow-up were ?.6, 9.6 and 9.R, On the Tamily
‘Disharmony Factor, the mean scores were 15.2{ 13.8 and 13.6.
For hoth theée factors, scores may range from 5 te 20 with a
theoretically neu%ral scére of 12.5. Miph scores indicate
approval of authoritarian values\nnd familvy disharmbny and
and low .scorés indicate approval of democratic wvalues 'and
family harmonv. The mean scores for the-contrasg group on
the Mother’s PART N4 A#thoritarian Control Facter at
pretest, posttest and follow—-up were 10.6, 10,4 and 10.6.
Oq the Familv Disharmonv F;ctor, the mean scores were 13:0,
13.0 and 1?.0. The mean scores and standard deviations for
each group are given in Tahle 3 ‘

Yo sienificant differences were found for €ither of the

two .rain factors. Yhen t-tests were performed on the

édifferences betweén pretest, posttest  and follow-up scores
éithin each pgroup, for each of the 23 suhscales on the .
Mother’s PARIAQA, there were signfficant differences on 3
subscales in each group.

In th& ctreatment group there was a positive Aifference
on the "Marital Conflict" scale bhetween posttest and follow-
up, t = =-3.32, p < .05, whichk indicated that after-

marticipation in the group the mothers hecame less approvinag
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TABLE 3

. fean scores and standard deviations for the treatment and contrast
sroups on the Mother’s PARI 04 - Authoritarianp Contrel (Auth) and
Family DPisharmony (Fam. Dis.) faftors at pretest, posttest and
' ' - follow—-up

_-——————————_—-—_——----—-——_———-———————-—_-4————————--—--————————q—_—o_

Pretest . Posttest Follow-up
Auth Fam Disg Auth Fam Pis” Auth Tam Dis

Treatment mean 9.6 15.2 9.6 13.8 9.8 13.6

a.n, 1.5 . D.8 2.2 1.9 1.3 0.9
‘Contrast mean 10.6 13.0 10.4 13.0 10.6 13.0

s.M., 2.2 0.0 1.8 0.7 1.7 1.2
____________________________________________________ ymmm e mmmmmm—m oo
of attitudes related to marital conflict. There was a

rositive difference on the "Approval of Activity" scale
between pretest and pos:teét, t = -4.00, p < .05, which
indicated that ~‘the mothefs became nmore approving of
children’s unstructured activity aftér participatioa in the
groupn. There were negative differences on the "Ascendancy
of Mother" scale between pretest and follow-up, t = =6.71, p
< .01, and hetween posftest and follow-up, t = -3.50,"p-<
.15, which inﬁicated that the mothers became more approvine
of attitudes reflecting fathers as "the decision-maker" in
the familv, VThese results lend opartial support to

Hvpothesis 2.
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In the contrast group, there was a negative difference

on the "Fear of Harming the Bahy" scale between posttest and

follow-up, t = =-3.14, » < .05, which indicated that the

nothers hecame less "approving of statements . describing

,.dqnsern for child safety. There were also negative

differences on'%he "Exclusion of Outside Influences" factor

hetween pretest and follow-up t = 3,50, p < .05, and

-

posttest and follow-up, t = 3.530, p < .05, which indicate

that the mothers hecame more approving of the exclusion of

these influences. . Theré was a ‘positive difference,

however, on the "Acceleration of Developrent” scale hetween

posttest and follow-up, t = =3,16, p < .05, which indicated
that the mnothers hecane . less approving of statements
.endorsing rapid child development such as tollet training

before 15 months of age.

» 0On the Mother's ?A‘F_’.I 04, re‘fo're, ‘nmo . significant
differences were found hetween the gproups for the maig‘
éactors (Aptﬁbrita;ian Control and Family Disharmony). On
the 23 suhscalés, however, the treatment mothers
demonst;ated significant positive change :.on 2 subscales and

significant negative change on 1 subscale. The contrast

mothers demonstracted significant nositive chanece ~on 1
suhscale and significant negative change on 2 suhscales.
Therefore, for the mothers, the results obtained, overall,

do mot supnort the hypothesis that invelvement in the

parenting aroun was associated - with nositive attitude

- -~

change.

-
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The mean scores for the treatment group on the Father’s.
PARI 04 Democratic Atti;udes Factor at pretest, posttest and
follow-up .were 12.7, 13.0 and 15.3. On the Paternal
nétachﬁen: Factor, the mean.scores vere 10.7, 12;3 and 12.6.
The mean scores for the contrast group on the Eather's'?ARI
04 Democratic Attitudes Factor at pretest, pqsttest‘ and
foliov—uﬁ wére 12.8, 11.6 and 12.6. .0n the Paternal
Netachment Factor, ‘the mean-scores. were 13.0, ,12.&"and
12.6. The _mean scores énd'standard' deviations for éach
groupqare given in Tahle & For these factors as wellg s%ores
may range from 5 to 20 -and‘have_ a théoretically ;éutrai
point of 12.5. High scores om the Nemocratic Attitudes
Factor indicate approval of democé;Zic attitudes and low
scores indicate approval of  authoritarian attitudes. High
scores on the Paternal Detachment Faétor indicate approval
of the concept and Ioﬁ scores indicate approval of paternal
involvement attitudes.
No significant differenees were found. When-t-tests
were performed on the differences between prete%f; postest .
an&'follow—up scores within each gro;p, for each of the 20
subscales on tge Father’s P%RI ‘Qb, significant positive
differeﬁéés were found on one subscale for each group.
, .
E&'the treatment group there was 2 difference on the
"Irrespongibility of TFather" s%fle between poﬁttest and
foilow-up, t = =5.00, p < .05

»n Which indicated that the

. fathers hecame less approving of these attitudes. In the-
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TABLFE 4

o]

Mean scores and standard deviations for the treatment and contrast
"groups on the Father’s PARI 04 MNemocratic Attitudes (Dem Art) and
Paternal MNetachment (Pat NDet) scales at pretest, posttest and

: follow-up.

s

. ~
Pretest - _ Posttest ' Follow-up
Nem Attt ~ Pat Det Dem Attt Pat Det Dem Att Pat Det
Treatment . .
Mean ) 12.7 10.7 13.0 12.3 13.3 12.6
S.D. . _ 0.6 2.1 2.0 2.5 1.5 - 1.5
Contrast .
Mean | 12,8 13.0 - 11.6 12.8 12.6 12.6
] S.Tm. 1.0~ 1.2 1.5 1.1 0.5 0.5

contrast group there was a differencé on the "Avoidance of

Harsh Discipline"” scale hetween preéést and posttest, t =

-4.00, o < .05, which indicated that the fathers in this

Yy group became less fpproving of-harsh discinline: ‘

No evidence was obtained overall, _to support the

hvpothesis 'tba: there w;ll. he vpositive <change 1in the

fathers’ attitudes toward family and child-rearing practices

as weaSu;ed hy tpé two pain factors on the PARI 04,

.Therefore, for both the mothers and fathers, the results
ohtained falled to support hvmothesis 2. )

To test hypothesis 3 "There will be a lessening in the

severity of <c¢hild management probleﬁs associated with the °

13
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parents’ participation in the progran” an_ ANCOVA was
nerformed on the CMAS Vscores. The ANCOVA .analyzed the
'diffe%ences betweén the groups’ scores at posttest and
follow-up, using their pretest scores as the covariate.

The mean scores for the treatment group at pretest,
posttest and follow-up were 119.l1, 165.6, and 163.0. For
the contr;st sroup, the mean scores_were-liS.O, 164.8 and
142.0. On this scale scores may range from 39 to 273 with a
theoretically neutral score of 136.5. Tow scores'indic;te
severe nmanagement prohlems®and higher scores indicate fewer
child management problems. Table 5 presents the mean scores

and standard deviations on the CMAS for both groups.
TABLE 5

Mean scores and standard deviations for the treatment and contrast
groups on the CMAS at pretest, posttest and follow-up. a

Pretest. Posttest Follow-up
Treatment
Mean 119.1 165.6 163.0
S.h. 39.5 26.8 15.2
Contrast
Mean 118.0 164 .8 162.0
S.MN. 74.2 58.468 . 46.0

by

No signi%icant differences were found. Vhen a repeated

measures analvsis of variance was performed on the within
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groups” scores however, signiflcant differences were obtalned
for hoth treatment and contrast groups between pretest and
posttest, F = 20.60, p < .0001 (2,4) and F = 14.03, p <
L0004 (2,4), ™is indicated that the social workers at the
centre assessed the parents‘in hoth groups as having less
severe chlld ménagement problems ae posttest than at
pretest,

Since.both groups showed lessening in the severity of
their ¢hild management problems, no evidence was obtained to

support the Thvpothesis that these changes were associated.

with the parents’ involvement in the parenting group.
- .o

To determine whether differences existed bhetween the

sroups when the dependent measures were <combined, a
Multivariate Analvsis of Variance (MAXOVA) was also
iperformed on the data. Pesults of that test indicated that

there were no differences hetween the grouprs, using a Wilk’s

lambda criterion, at pretest, F = 1.51 (5,12, p < .25,. or

at posttest, F = 1.32 (5,9), »p < .33. " At follow-up, " a
significant difference between the'groups was fou;d, ' F =
3.5 (5,11}, n £ .05, This result was due to the
differences found between the _groups on the APACRS, F =

1N0.28, p ¢ .0NS9 (1,15).

To test hvpothesis & "Participation Iin the program will
he helpful to the parents", responses of the parents in the
treatment group to the STEP Croﬁp Weekly Evaluation Form and

~
the STEP Croup Evaluation TForm were analvzed. The
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percentage' of items enddrsed-bn-_zhek STEP Group Weekly

Evaluation Form is given'in Tahle 6

TARLE 6

Percentapge of i{items endorsed on
the STEP Group Weekly Evaluation Form

Percentage

Strongly Mildly Mildly Strongly
Agree Agree Nisagree Disagree
Item .
1. T enjoved the group . .
this week.ovuieceneeeaaana. 69,5 30.5 n.0 0.0
2. The informatioen
provided will he .
helpful at home......... 67.8 32.2 0.0 - 0.0
3. The information ¢
was pregentefl in an ‘ )
interesting manner...... 61.0 37.3 . . 0.0
4. 1 felt comfortable

participating ... e e en. 66.1 30.5 3.4 ] 0.0

In terms of the parts of the prégram the parents found

to he most useful, the °frequency of responses was recorded

for each of the'eight pagts listed and then rank ordered.
The parents reported that théy found discussing examples of
P ] ‘
their childrens’ behavior with tﬁe group and interacting
with other sroup members the most useful’ parts. Reading the
handhook and role playiné ﬁere reported to be “moderately

useful and discussion of the reading and listening to the

tape recording were reported to be t{g least, useful.
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In response to-the open - ended q;espions regarding what
parentsiconsidered to bhe the most and least useful parts_of'
the oprogram, 60.3% o0f the- responses described areas of
discussion as the most useful part of the meetings. Within
this category, 39.57 found discussing problems thev were
having with their children and receiving group feedback the
most useful. Another 26.3% found ttﬁ/hfscussion of - specific
examples of misbgﬁavior and wavs of dealing.with it the ﬁost
useful; 13.27 found the mroup discussion, generally, the
most useful; 10.5% found the discussion of the role playigk'
the most useful and 10.5% found reading the ﬁarents handhook

the most useful,

Specifiec toples such as the gpoals of miﬁbehavior, the
ro}e‘of grandparents and wavs of hanéling criticism of new
parentiﬂﬁ strategles; introduction to the group and to other
group menhers: ‘ and seeing thkat other parents were
experiencing difficﬁlties with their children too were seen
as most usceful in ;7.52 of the responses. Role playing was
. seen as m&sé useful in 14.3% of the responses; &4.8Y found
talking with othe;s and sharing experiences the most useful
and 3.17 found ldentifying tﬁeir feelings about parenting to
be the most useful. |

Pargnts' reéponses indicated that the tapé was seen as
the least useful part of the Drogram‘(53:62). Pole playing

was seen-hy some parents as. heing the least useful (10.7%);

using the parent’s handbhook during the sessiomg was seen by

T )



. 78
others 13555!) as being the least useful part and reading
the pareﬁtis’handbook was seen by some parents (3.55%) as
heing the least 'uséful part of the .program. In addition,
28.6% of the responses dindicated that the parents did not
feel that-th re was a least useful nait. ' -

All participants Iin the parenting group -completedlthe
‘STEP Group Fvaluation Form. Percentages of {tems endorsed
on the quegiagvnaire are given in Table 7
When asked to rate different parts of the program the
most useful to the least wuseful, it was seen tha; the
parents found the discussion of examples to he most uséful,
followed by interacting with other group members, role
playing, discussion of the readings, ;eading the handhook
and the audiotape. )
. * .
In response to the opeﬁ ended gquestion "Do you feell
thét those parts which vou found 1least useful could be
improved in some wav? ggw?", four parents (50%) indicated
that ﬁhey felt the tape was mo;e appropriate for parents of
older children and might be improved with more focus on
vounger children. Two parents (25%) felt that the examples
used on.the tape again were more -appropriate for parenté of
older childéren and should bé“¥odified when used with parents

of younﬁer children. Another parent (12.5%) found the tape,

renerally, to he least useful, and one paren:t (12.5%) felrt

.

that nothing could he improved.



TABLE 7

Percentages, of items endorsed on
the STEP CGroup Fvaluation Form

79

l.

Percentage

Strongly Mildly Mildly
Apree Agrec Pisagree
Ttem .
I enjoved
participating in
the STFP group.e.... 75.0 25.0 0.0

I feel T am hetter

able to manage my:-

child”s (children’s)

behavior as a result

of participating in -

the groupPeceecseaea 37.5 50.0 0.0

I feel that mvy

relationship with

my children has

improved as a

result of my having _ :
attended the group. 37.5 50.0 0.0

In terms of the

content of the

STEP program, I

found the parenting

information useful

with my child

{ehildren)........ . 50,0 50.0 n.0

I feel that the

information

of ferred was

difficult te put

into practice at '
ROMEe ¢ i e v e evocncosna 12.5% 37.5 25.0

Stongly
Disagree
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In response t; the question ™"What did yoﬁ like about
the group?", tﬁree parents (23%) state& that they iiked thg
help they received to solve the problems they were
experiencing_#ith their children;A three parents (23%) liked
the reaiization that they were not ' alone in expériencing
these situations; two parents (15.521 liked feeling free to
discﬁss their experien?e; with the group: two parents
(15.4%) 1liked the relaxed atmosphere of the grouﬁ and two
parents (15.4%) }iked the group in;ergction. One parent
f7.82) liked the friendliness of the group members. |

"hen asked "What would have made the sessions better?",

six oparents gave respoﬁses. One suggested adapting the

vrogram for parents of vounger children. Anogher responded
that more directive leaders would have iﬁproved the
sessions. Another parent suggestgd that the program be
1eﬁgtbéned(ﬂand aﬁother suggested that fewer ideas be
'discussed; ‘ Oﬁe'parent felt that the sessions could be

improved with more group members and dne parent felt that
nore "committed" parents who did not miss meetings would
have Improved the sessions. | -

In response to the question "Would you recommend this
type.of group to other parents? Why or whx‘égt?", 1007 qf
the parents stated that they would recoﬁmena the group to
others. 1In addressing why they would recommend the group to
other parents, two parents responded that parénting is hard

and can he. improved upon: one parent would recommend this

. -
- ‘
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“type of group because it helps parents to learn how to

communicate; . another would because the meetings weré

enjoyable: another stated that they felt the program would

be helnpful to others and another felt that it could help

other parents realize that thev were not alone wich_their
parenting concerns.

In reponse to the question '"ﬁre there any comments vou
wouid like }o‘add?", one parent stated that it was a greaf
program., Another stated that the leaders were genﬁinely
interested in them and one parent étated that there were too
manv questionnaires to complete.

In response to the question "Have vou been invol#ed.ih
any other tvpe of counselling since Januarv 31? If so, what
kind?™, all of the narents indi;atéd that thev had n;t been
invelved in any other kinds of counselling. One parentinﬁ
conple in the contrast group participated in familv therapy
during the course of the studv. Thérefore, the results of
this study sﬁgpd%t the hypothegis that the parents would
find the progran helpful. -

In this chanﬁer, demographic data about the sample was
nresented, the statistical analyses performed to test the

studv’s hypotheses were described and the study’s results
were reported. ITn the following <chapter the study’s

conclusions, recommendations and implications will Hhe

discussed.



- Chapter V

CONCLUSIONS, RECOMMENDATIONS AND IMPLICATIONS

5.1 INTRODUCTION

In this chapter, the purpose of the study and - the.

research hypotheses will be restated, general conclusions

will %e drawn and specific conclusions, 1in relation to each

of the hypotheses, will be presented. The results obtained

in this study will be compared to those obtained in other

studies on STEP and STEP-based prograns‘and explanations

will be offered for the findings. The implications of the
studv’s results will be discussed and recommendations for

future research will he made. '

5.2 GENERAL CONCLUSIONS

The ©purpose of the study was to e§aluate the
effectiveness of a STEP-based parenting program of fered to
the parents of pre-school age children attending a day
treatment centre. Four hypotheses were tested:

(1) There will be a positivé' change in parehtsﬁ

perceptions of their <children’s hehavior associated with
their participation In -the phrenting program.
-

(2) There will- be a positive change in parental

attitudes toward family and child-rearing practices

.= B2 =
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associated with - their participation in thq parenting
progran.

(3) . There will be a lessening in the severity of child
nanagémenf . problems associated with the parents’
participation in the pfogfam.

(4) Pa;ticipation in the progran will_be' seen by the

parents as helpful.
. The eceneral cpnclusions ;re that this study failed to
dejoqsnrate the effectiveness of the STEP-based program in
alteripg parents’ perceptiong"of their childrens’ behavior
in a positive directfon and in altering their attitudes
toward faﬁily and child-rearing practices in a ©positive
direction. The results 1indicated th;t both geroups of
parents showed lessening in the severity of their c¢hild
management problems butrfaiyed to demonstrate “how nuch of
tﬁis change, for parents in. the treatment group, could be
associated .with par:icipacion in the ?rogram. The ﬁrogram
was, however, demonstrated to be-helpful to the parents as
measured by the level of satisfaction they indicated dn the
group evaluaiiqn fo;ms.

-

Conclusions peftaininﬁ to the épecific'hypotheses will

now be examined: =

Hvpothesis 1

THERE WILT, BE 4 POSITIVE CHANGE IN PARENTS® PERCEPTIONS
oF THEIR CHILDREN’S . BEHAVIOR ASSOCIATED WITH. THEIR

PARTICIPATION IN THE PARENTING GROUP.
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This hypb:hesis would havé heen accepted if_the parehts
in +the ¢treatment group had obtained highér scores .at
posttest on the APACBS than they had at pretest and - 1f
their posttest scores had bheen .higher than tﬁe; coﬁ;rast
group’s posttest scores.

The results ohtained showed  no statist{cally.
significant Hifference between the treatment'group'é pretest
and posttest scores and thérefore this hypothesis could not’
he accepted. The résultg, in fact, indicated that the”
contrast group obtained significantly better scores on this
scale at follow-up than did the treatment, pqrentg buf that
there were no significant differences between fhe groups at
the comﬁletion of the program.

Hypothesis 2

THERE QILL #R A POSITIVE CHANGE IN PARENTAL ATTITUDES
TOWARD CHILD=-REARING PRACTICES ASéOCIATED WITH THEIR
fARTICIPATION IN THE PARENTING GROUP. |

This hypothesis wéuld have been accepted if (1) the
mothers in the treatment group had obtained lbwer posttest
scores on the Authoritarian Control and Family Disharmony
Factors relative to their pretest scores and relative to'the
contrast group’'s scores and (2) 1f the fathers in tﬁé
treatment groép had o%talned higber posttest scores on thé
Democratic Attitudes Factor and lower posttest scores on the’
%aternal Detachment Factor relative to their pretest‘scores

and to the contrast group’s scores.
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The results obtained provided only partial support f&r
this hypothesis. No. significant differences were found
ﬁ;tﬁeén the groups . on the main féctors. However, the
results ohtained on the individual subscales of the Hocher‘s
and Father’s PARI Q4 lent partial support for Hypothesis 2,

' . ;
After participation in the STEP-based group the mothers were
less approving of fge helief that arguments were an integral
part of a mariéal relationsh;p, and {n relation toe an
associated concept: were more accepting of their spouseé'
decision-making power‘Ln the family.. Tﬁey also became more
épprpving of allowing children unstructured freec time.

Mothers in tﬁé contrast gryup 'became less concerned
with worrving about‘child safety, 1less open t; having their
children question the;r views and to admitting when they ére
wrong, and more flexible gn allowing children to reach
developmental milestones at.their owQn pace.

After participation in the parenting group, the fathers
were less approving of the helief that having a family 1is
burdensome and restrictive, while fathers in the contrast
group became less approving%of phvysical discipline for their
children. 5

In summaryv, for the fathers in the. treatment and
gvﬁtrast groups there were Qigniﬁicant positive <changes on
one subscale fo? each group. For the mothers 1iIin the

treatment group there were two positive c¢hanges and one

negative change. For the mothers in the contrast group
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there were two negative changes and one positive cﬁange.
Thé program was effective In alrering'pa:enfs' attit;écs
.toward marital econflict, children’s activity, and parental-
responsibility in a positive. di;ection, as well as in
hltering attitudes related to parental equalicy in a
negative direction, The contrast group also made positive
and negative changes that were not associated with
varticipation In a narentine group. fherefore, while some
significant posifivé effécts Qere found to be associated
with participation in the group, on the PART Q4 subdscales,
overall, the results failed to demonstrate that positive
chanpes in parental attitudes toward family and child-
rearing pr&ctices were associated with the;r participation

in the -parenting croup.

Hvpothesis 3

cT“F?R WILL 3% A LESSENING 1IN THE SEVERITY OF CHILD
MANAREMENT PRNRLEMS ASSOCIATED  WITH THE | PAﬁENTS’
PARTICTPATION IN THE PROGRAM.

This hy%othesis would have been accepted 1f the,
treatment group had obtained higher posttest scores on the
CHMAS relative to their pretest- scbreb and relative to the
contrast groﬁp's scores. |

The results indicated that while the treatment group
obtained higher nposttest scores relative to ;heir pretest
scores and that these gains were malntained at follow-up,

the contrast group also obtained higher scores at posttest
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than they had at pretest. These results suggest that tﬁe
lessering in the parents’ child management problgms may have
heen due to the effectiveness of other forms of treatment
the children were receiving at the centre which were not
controlled for in the stud?.‘ The study failed, therefore,
to demonstrate that lessening in .the parents’ child
maqaggﬁent pro%lems-was du; solely to their involvement in
Y

the program.

"Hvpothesis 4

PARTICIPATION IN THE PROGRAM WILL BE SEEN BY  TﬁE

_ —==
PARENTS AS HELPFUL. - .

~

This hvpothesis would have been accepted if the'parehts
indicated;}hat they found the jgroup useful, and helpful in
dealing with their children at home and that they felt
comfdrtahle participating in the groun. |

The data demonst;ate that all the . parents found the
parenting information presented in the group useful, and all
.felt that what they had learned would be helpful at home,
although rouphly. half fele that the information was
difficult to put into practice at .home. As well, most 3f
the .parents felt that -their relationships with their
children had improved as a result of having éctended the
group; most felt that they were better ahle to manage their
children’s hehavior as a result of participation; and most

A .
felt comfortabhle participating. Therefore, Hypothesis 4 was

accented.
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-

information gathered for assistance in-planning future
programs indiFated th;t the parents found group discussion
of their personal c¢hild manageﬁent problems and group
interactioen thé most useful parts of the progran. They

tound reading the STEP Parent’s Wandbhook and role plaving

moderately nseful; and groun discussion of the assigned
reading and listening to the STEP auﬁiotapes least useful.
_The parents generally felt ihat the audiotapes were mmore
appropriate .for parents of older " children and suggosted

.modifving them for use with parents .of vounger children.

The component of the progranm which the parents liked the

most, was what could h»e generally "referred te as group
process = the atmosphere of the eroup, the iIinteraction
“hetween menhers, the friendlinetss of members and fecling

that thev were not alone in experiencing these problems.

%

5.3 COMPARISON WITH OTHER STEP AND STEP-BASED STUDIES

The results of this studvy were contrary to the résults

-

%
ohtgineﬁ in most of the other studies reviewed.

<

In fclatioq to chaneges Iin parents’ perceptions of their
children’s hehavior, 12 of the 23 studies reviewed exanined
this variahle. Of theI12,'9 of the studies used rhe APACBg
to.measure this component and all but g of the 12 reﬁgrted
posictive parental change. Only 0;2 study using .the APACRS

reported no change (Scogin, 1979). The other study (Rruner,

1979) reported nmixed results - that one groun of parents
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showed posftive perception change while another group did
not. _ g ' \\__

In relation to change in parents’ attitudes as a result

of participating in STEP and STEP-based programs, 12 of the

23 studies reviewed used this success criterion and all bhut
. o

2 reported positive results. . The results of these 12

studies indicated that the parents developed more democratic
attitudes (Gruen, 1978; Hinkle, Arnold, Croake & Keller,

1977; “oline, 1979; Nvystul, 1982;  Meredith & 3Benninga,

1979), became more accepting of their <c¢hildren’s behavior

{Summerlin ;I-Ward, 1981} and develope& ~;ore positive
attitudes generally, (Wammett, 1981; Xozlowski, 1978;
Rellamv, 1979 and more positive attitudes to?ard the
freedom of children (Moline, 1979). Ueaver (1982) however,
reported no change in the latter factor. | Two of these 12

studies used the -PARI 04 to measure changes in parents’
attitudes. VNvstul (1982) reported that participation in the
STFP. proup was associated with nmore positrvg‘ attitudes!
Eegarding parents’ encouragement of children’s v;rbali;ation
and a decrease in attitudes reflectin% strictness. Cronauer
(1981) as well, reported that parents’ attitudes toward
family and child-rearing opractices changed 1in a vpositive
direction as a result of paﬁficipation in the group.

In the nresent study there were. also positive changes

) ~

in some parental attitudes but, not 1In the area of
. ) -

democratic attitudes for either mothers or fathe%ﬁ- This
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result was surprising because the STEP proﬁram is hased on

democratic child-réaring princirles bhut consistent with
Nvstul’s (1982) report of no -change for the parvents

.

participating in the group on factors assessing democratic
attitudes. It may be therefore that the PARI 04 1{s not a
sensitive enouph tool for mcasuring_ deﬁocratib attitude

change in some grouns. . .

v In relation to changes in the severity of the parents’

child managément nrobhlems, only 1 study reviewed (Fsters,
1980) directly assessed changes in child hehavior. This

-study found that after participation in a STEP gcroup,

rarents rated theiy children’s dehavior more positivel'y than—

thev had prior to involvement. Nther studies focused on

~

changes in children’s self-concept (Eammett, 1981 ;

Kozlowski, 1978; fould, 1979: 1Meredith § Benninga, 1979,
Esters, 19905 and in changes in classroom hehavior (Goulgtﬁ;>
1979;: Clarkson, 1979). Nf these studies, only I (Gould,
1°79{, reported positive change.

In the present study, assessment of child behavior

change was indirect - based on the social workers’ informal
ohservation of parent~-chiid interaction and through
conversations with the parents. The results indicated that

children in both the treatment and. contrast "aroups showed
improvement on this scale and thus change could not be

asociated with. the treatment parents’ participation in the

mroup. The fact that these results are consistent with most
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of those reported in the literature points generally, to the
difficulty of asse%sing child behavior - change and

specifically, in this studv, .to the difficulty partializing

-

the effect of this program on children’s behavior from the

-

"effects of the forms of treatment the c¢hildren were .

receiving at the treatment centre.

In relation to the success of the program In méet%ng
the parents” needs, MNinkmeyer (1981) reported results
sfmilar to those obtained in the present study. He reported
ghat in his study as well, participants viewed the group as
a valuable experience; most would recommend it to other
narents; and the most 1ikedwaspects of tﬂe progfam wege the
sroup discussion, interaction with other parents and
learning that other parents had similar parenting concerns.

These rTesults also support ohservations made by Duhois
EIQRB) anif-his colleagues regarding a variety of vparent
education formats they thave implemented at “adame Vanier

Children’s Service in London, Ontario. ¥e states:

Groun process, or mutual support and confrontation
was as important or more 1important than the
texthook that was selected. Although these are
termed parent education groups we felt a great
deal of group therapv went on to ‘“‘the extent that
feelings were discussed and group Support was
found to bhe very wvaluable... {p. 11).

The therapeutic wvalue of these groups as
outlined by Patterson has the following
advantages:

(a) 7Tt reduces puilt, isolation anxlety and
sense of failure of the parents involved.
”
(b) It offers the oparents an opportunity to
express their resentment, criticism,
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competetiveness, ‘rivalry and 3jecalousy towards the
‘know=-it-all’ experts which, when unexpressed,
prevent them from utilizing the "collabdorative
counselling thevy are usually receiving, and often
lead them to severing of therapv.

(¢} Tt offers them an opportunity to express,
explore and “discover”’ for the first time, the
feelings, attitudes and beliefs that  have
unconsciously governed and interfered with their
relationships with their children.

(d) Tt offers the parents an opportunity to
hecome acquainted with tbhe thasic communication
nrocess cspecially around feelinps. :

(e) It offers these parents, many of whon

have heen’ 'strugeling along in isclation,
ostracized hy thelr friends and relatives who have
‘normal’ children, a rroup of other parents who

share a comron nroblem and whose support and

empathy can be tremendouslv helpful and reassuring
(p. 12).

A nunmber of factors ™ay .be postulated to have
*gontributed to the results obtained in the presént study.
From the review of the literature‘it was seen that 2 factors
aprear -to he important to the success of the parenting
nrosrams. The first was the success criterion used in the
studyv: whether the researcher examined the extent te which
the propsram was seen as helpfﬁl to the parents: various
changes In parents or various changes in children. It was
seen that STFP was reported to he most ‘effective in
"promoting parént change in the areas of perceptionsl and
attitudes and less effective in promoting specific child or

parent behavior change and in promoting positive ¢hange in

parents’ or children’s self-concept,



. I s 93

The second f;ctor which seemed to be important was the
parent sample  used in the study. ‘STEP seemed to be most
successful in ﬁromoting these changes with- parents who
vogﬂgizered for involvement in the program and who wished to
enhance their relationships-ﬁith thelr children rafher.thaq
with parents who were experiencing. child mandgement problems
or whose children attended a treatment setting.

The faqt that in this study the results were unable to
demonstréte the effectiveness of the STEP-based parvrenting
program 1in positively <changing parents” attitudes and
perceptions mabie due to the faect thar:

(1) the »program was conducted with oparents of pre-
school age children.

v

(2) the program was conducted with parents of children
in a treatment setting, or
(3 there may be an 1interaction between these 2

factors.

Fxplanations 2 or 3 could explain for example, the
present results, while Gruen (1978) obtained positive
resulis on the APACBS and on 2 other attitude scales with
marents of pre-school age children who were selected on a
voluntary bhasis and who were not expefigq;ing specific
prohlems with their children; and whilé-HcKay and Hillman
(1978) also reported positive change on the APACBS with

parents of pre-school age children.
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The finding thé parents in the contrast group had more
positive perceptions of their children’s behavior than the
treatment parents did may be due to the fact that parenté
were selected for inclusion in the ﬁreatnent group because
thevy were seen as most needing the prograﬁ. While there
were no; significant differences bhetween the _groups at
nretest on the APACRS, PAPI 04 or CMAS, {it mav havd been
that the »problems the treatment families were experilencing
were more resistant to change than those facine the contrast
group. Tt mav also have been that changes in the contrast
proup’s scores on the APACRS and the CMAS could he
attributed to the effectiveness of the treatment provided in
the dav progfan for these children.
It was also learned that one .counle in the-contrast
proup becanme involved in family therapy durines the course of

+

the study and it na?‘have heen that given rthe study’s small.
/"

sample size, chanpes 1in these parents’ perceptions, as

measured hy the APAMBS would have been reflected in the

contrast group mean at follow-un.
Lack of change 1In a positive direction on the PARI 04

may also have been due to the nature of the nrohlems

experienced by the nparents Iin the treament «sroup. Tt mav

have heen that the PART 04 failed to _assess relevent

di-ensions of parent attitude change in this sample. Vhile

Cronaver (1931) report a vositive parental arttitude chanege

i

on the PART 04 with volunteer parents of third to fourth

7 <
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with parepté-whd'responded toladvertisements announcing the
program. It may have Qeen; therefore, that the PARI Q4 was
not a i?nsitive enough measure to reflect change in tﬁe
attitudes of cbis group of par;nts. ‘

The social workers’ assessment. of the lessening. in the
severity of child management prqbiems for both gproups, may
have been _due to changes.bn behavior assoclated witﬁ the
effectiveness of the day tfeatment nmost evident when -the
children were with their parents in the treatment setting.
They mav alseo ﬁave been due to the lack of wvalidity of the
measurement tool. These re3u1£s lead- to thé conclusion that
for this sample, the asééssment of . ¢hild behavior change 1is
not congruent with asseSSmeﬁt of attitude and peréeptipn

change.

-

5.4 . IMPLICATIONS

-

The 1implications of this study are .that while the
prarents attendine the ‘group found it to bhe helnful " and
enjoved participating, positi;e changes 1in their aEtitudes
and perceptions of their children’s behavior associated with
partiﬁipation failed to be detected. While the failure of
this study to obtain evidence to support the research
hypotheses may be due to the ineffectiveness.of the STEP-
haséd nrogram with this parenting population,® further

research must be done to establish whether the dependent
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measures are valid for.evaluating change 1in parents of pre-
school age children. Because ,the parents uho'pagticipated
found the group enjovable, he;pful and would‘}ecomnend 1t to
others, It 1s also 1important to stress that the program’
should de continued and further research efforts should he
made to reassess the ﬁronram with &ther, possibly nmore

-
appropriate, measurement tools. -

5.5 RECOMMENDATIONS FOR FUTURE RESEARCH

"hile the effectiveness of STEP and STEP-based nrograms
‘with c¢ertain c¢lient nmnonulations has hoen extensively
documented, the results of this study point to the necessity
of Eonﬁucting further research which compares the
effectiveness of wvarious tvpes of narenfing 'Drograﬁs with
different parent pofulations. In this way, the "program of
choice" can be ascertained for various client groups. They
also peint to the necessity of modifving the existing STEP
srogram for use with parents of pre~school age cﬂildren in
treatment setfings and to develop the measurement tools that

are sensitive enough to detect c¢hanges in attitudes and

perceptions with this type of group. Future research in
this area should also, as much as possible, attempt to’
include randomization of pParents to the exnerimental

conditions or to match the parents’ tarpget children in terms

of thelr nresenting problems.
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It is . incumbent upon -social workers and other
professiénals in e¢linical settings, who work closely with
families experiéncing child maﬁagement problemé to conduct
this type of comparative research in the "real Qorld" and to

tailor théir ‘parent training groups, aé was done. in this

program, to fit the needs of the client populations they

serve .
p .
-6 SUMMARY ~

»

The results of-ghis study were unable to demonstratg
the effectiveness of ;he STEP-based parenting program in
altering parents” pe;ceptions'of their c¢hildren’s behavior
and their attitudes toward famiiy and child~-rearing
practiées in a posiEive direction. Lessening in the
parents’ c¢hild manaquent problems obtﬁined could not be
demonstrated to have ﬁe&i asso;iated with participation in
the parenéigg group. The results do, however, demonstrate

that parents who participated in the group found it to be

-
~

helpful to them and useful at éome with their children. It

was.suzgested that these results could he due to the fact
that (1) the sample was composed of parents of pre-school
age children who were receiving treatment for specific
prohlems father than the tvpe of volungary sample of school
age children generally ‘rencrted in the literature and that

the problems these parents were facing -might bhe ; more

resistant to change; (2) the dependent measures used were

-
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.,not  sensitive enough tﬁ;_JLetect parental attitude and
perception change: (3)Y in terms of the social workers’
assessments of the '~ severity of the familiesi{ child
management pfohlems, the CMAS was not a valid measure of

this construct; &4) the results on Ehe CMAS were confounded
by the effects of the other fﬁrms of treatment the children
were rcceiving. It‘isustrOngly félt that.this program was
effective, that 1t Should.he maintained and that furthe®
research efforts he undertaken to document its cffectiveness

with this client pepulation.
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Leaxr Parent:

_ | u:' ;n S - :
To make my study comparable to other studies of the STEP - -
program, I“require“the following information. Please be -~ ’
assured that this informatibn is strictly confidential,

anonymous and will ‘be used only for the purpose of the
- study.

Thank you for your hélp.é@

- Please circle - ‘,/ﬂ\\'
SEX: Male Female s "

ACE:

OCCUPATION:

AGE3 AND SEX OF CHILDPREN: . age Diease circle
. : ' - o b |

m f
"1
o T -
.
m £
"SDUCATION: nigrest high school grade completed

attended community college
completed community college program
attended university )
completed university degree post graduate degrae
attended technical program
completed technical program _

ESTIMATED YZARLY FAMILY INCOME:

-
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ADLERTAN PARENTAL ASSESSMENT OF CHILD BEHAVIOR
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Iame _ " = o ) St
°°mpleted oy 5 A T T e
The Identlfled Chlld‘ T ~nlle
. Has to be called more than once to get out

= ALWAYS

of bed in the morning. :

2. Gets d*essed for school w1thoht h\:ﬁg
- renlnded.

o~ - - e oL -
- -

5. Remﬂmbers to tﬁke lunch money, booXs, etc.
to school.

-

4. Leaves for school without belng renluded.

L] - -
5. Makes helpful suggestions, during faﬂlly
discussions. e e

6. Involves you in resolving verbal ara
with o%nher children (for example br others
or sisters, or children in the r= 01 zhe cornood)
f. Involves you in resolving physic2l fights
wi<h o*her childrer (for example: Trotihers
or sis*ters, or children in tae neiznhornood)

< -

3. Do2s chcres witnoutl being reminced.

5.-Figurss out solutions to his/her cwn
pro2lexss. ‘ -

10. Cnzng2s behavior when told that it tothers
you. - :

11.- Puts dirty clothes in hamper without ‘being

reminizsd.

2. Arzues with you

(B

1%. Leaves belongings scattered arcun
housz. -

3

.
'
I

<SOMETIME
i
9 “YERY SELDOM
NEVER

l‘l
i

1 SELDOM

Y

4 VERY OFTEN}

’

g
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W
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Tt anz Grre . e =
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. - = e -
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o e TWET 7 S = WY = LI SN 7, TR
. - - TR 2 O -~
: . < = B @ 8- M.
The Iden‘tn.*‘led Child et c:__._g:_______g . g B =l
B T == e - o= g8 8 & ~m B g
+7. Has table manners which are acceptable to -1 2 3. 4 5 .6 7
' yOd. ; .: . re ‘ ' )
18; Tattles on’ othe* chlldren (for examnl 1 2 3 4 S 6 7
< brothers or 51suers, or children in the . - . -
nelghborhood ) ' R AL S LA
19. Throws temp°r tant*ums. ' TRRT T 3 A :?5f_ éfl 7"
20. Shares problems (s)he is fac1ng with you.; 12 3. 4..5 6 . 7.
21. Is c0231dera»e of your feelings. 1 2 3 4 5 6 7
22. Requests help ‘on tasks ($)nhe éan ‘do 1 2 3 4 :T5ﬁ';6'i 77
lndependenulf. o
23. Cleans up after snacklng without bei 1 .2 3 4 i5~ 6 7
rad ulnd"‘d . ) - - - . - .. . T
24, Behaves in such a way that you find 1 2 5 4 5 g- 7
' yeursalf feel;n* hurt. ‘ o s
25. Behaves in sucb a way that you find [ 2 > 4 5 6 7
ycur;elf feeling annoyed. o : : ‘ S
26. Behaves in such 2 way that you find' 1.2 .3 45 6.7
"au-gelf feeling discouraged, beILeV1nc SO S nT el
thau the child cannot lﬂDrOJE..uQ' < virl e oS
27. B2haves in such a way that you find 1 2 3 &b 6770
.yourself ¢881lﬂ3 angry. ’
283. Stays fluh dlLIlCQlt tasks untii'theﬁiére 1 2 3 4. 5 ;6—{ 7
ccrvleue“- o . . - ' -
22. DLStL‘bS you when you are erV1rg.- 1 2 '3 4 57,61
32. Remembars where (s)he puts bélpns_;ngs.' 1 2.3 4-:5 6. J\__,
5?, Has to be %told more than once to go to b2d.f7 2 3 ¢ 56 7
32. Is guiet after zoing to bed. 1 2 3 4 5 6 7
- - 8 .
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MOTHER’S PARENTAL ATTITUDE RESEARCH .SCALE
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Indicate yﬁdr.opinion by ﬂrauihg'; circle arou
around tha "a" if you mildly agres, arcund the“"d" if you nilcdly disagres,
‘around the "0O" if you strongly disagrze. ' ' ’ '

A

strongly

agres

. Read sach of ths ststsmen}

cat

' Mother's PARL (Q4)

. {Schludermann).

e W

L.
- .

'."-. - a S
. moeildly

L., agree.

" There are no right or WIONg answers,
is very important. to tha study that all quastions b= answersd

-

g -

_ mildly
.. disagraes

. A’QUESTIONNAIRE TO WOMEN (4) ~

ié(ssloﬁ'énd'ghﬁﬁ rats them s foll

'"ptrongly_:_.'

~,

 disagzes .

nd the “A;-if you strongly agra;;-

Y

5-

and -

'S

so answer according te your own opinion, It
Many of the state—

mants will seesm aiike but all are nescessary to show slight differences of opinion.

12.

Children should be allowed to disagree with their pa:enﬁs if
thoy fesl their own ideas are batter. '

A good mother'lqts.ﬁet.child‘learn the hard way about life.

A good mother should devslop interests outside the homa.

Parents shouldn't feel they hava to sacrifics for thair

children.

Fothars uotﬁy too mu;ﬁ about bathing babias.

Ths homs is the oniy thing that matters to o good mcther.

There is no recason for arguments in a happy marziags.

Thare is no reaso

upsecting.

Children hava evary right to quastion their mother'!s views.

Loyalty an ths gart of childran to thair parents is some-
thing that ths oarenis should earn.

Children should bo taught to fight so they can take cars of

theaaselves.

-
.

n uh?Ia'day with the children should be

-~

Strict training will make a child resent his parents later
- on, - . .

Toking care of a home do=z3n’t havaz to coop B woman up.

Parents should adjust to the children somz, rather than
always expecting the children to adjust to the parents.

e el

—— =

-

o y— -

C

Agrs> Disagres

A a
A
A a
A a
A3
A a
A a
A a
A Ta
" A a
A a
A 2
'n a
A a

d

o
d 0.
d B
LNy
d & e
'.l-.'. .4/—.
-
¢ C
d D
0
d D
d D
g D
d D
d O
g o
s
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15.

) 16.
7.
18.

19.

20,

21.

22.

24,
25.

26.
27.

28.

L

. .

RS T W T

A child needs time to Just sit around and do nothxng 1? ho
fseis lika it. T

.

Chxldren should beﬁencoutagcd to talk about thexr problems. o

Fathers gcnerally are_klnd and helpful.

Ch;ld-en should be taught about s8X as soon as possxble. o

It is nat the mothar‘s place to make the rules for tha home.

A chxld's thoughts and ldBaS are h;s ouwn busmness.

Children: uould be happ:er and better behaved if parcnts_
would show an 1nterest in their effa;rs.,”

Very feu‘ch;ldren ate toilet trained My 15 months of age.

A young mother dossn't naed any help whsn going throggh
her first exparisnce. il

Children should bz encouraged to tell their parents about
it whenaver thay feol Family Tules are unreasonable.

A child has to learn that ‘ha has to bs dxsappo;ﬁ.sd sore—
timas.
A good mother has an active sacial life.

S

L -
You can't make 3 child“behaUE‘by cracking down cn him.

There is no reason why a2 mother can’t be happy and make
hoz child happy too.

Most young mothars don'“ worry much sbout handling or hold-
ing the baby.

-

A gcod ulfe hever has to argua with her husband.

Strict discipline makes ch;ldrsn grow up to te mzan or

- rgbzllious.

Most mothzrs never get tc the point vhere thoy czn't stand

thair children,

if a parent is urong he shculd admit it to his child.
£ child should be tauoht that there ars many othar peopl
he will lova and rE:pBCt as much or more than his oun
parents,.”

-
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.35, A child should be taught to f;ght his‘oun battles.

. - 36. ‘Nost nothars ‘axe content to be u;th chxldran all the time.
37. Parents must ‘earn’ the—raspect of their childrsn by the way
t they act. I .

38. There is plenty of txms for childrsn to strive for success
after thay are oldar.-- :

39. A child should aluays be ancoutagad to talk about his ~

;o troubles.-F.ji” R AT aC .-
40, Hdobands haus a perFecb rlght to their cwn interssts.
41, There is nothlng wrong u;th bath;ng boys and glrls in thn
" same bath tub. .

42, The famlly is batter off whan the husband ,ettlas most of
th° Famxly problams. - -

43. Ch;ld“en .are en.;tlad to ksep their own sscretis.

45, Laughing at chlldren s Jokes and tqll;ng children jokas
makes »hlngs go more smoothly.

45, A child should taka all the time he wanis beforc he walks.

46.

&7.

43,

43.

53.

5.

52.

Homen should handle most of chxld raising without, much h=lp
from a.Hbrs. ) .

A child has a right to his own point of view and cught to
be alloued to exp*ass_lt.

Childran whould bz enccu—agad to undertake tcugﬁ jobs ;f

‘they want to.

A mother can kaap a nica home ang still have plenty of
time left ov=r to u;si with nelghbouts and friends.

Thsry is no need fcr children to look on gaccnts as their
bosSs2S.

riast child-en ara gratsful to thais parents.

Little accidents are bcuhd to happen when cazing for ycung
children. . \\

o
3

a couple Te3 lly loves e3th other thare ars vsry few
nunznts siT

qu” in tf : -:':rm:V)ifs.
If childran are givan Yoo many rules they will grow up 0O
: b _

ba unhappy adulis.

[P 2 ]
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55.

| 56.

57,

58.

R
60.

51.

62.

64.

£5.

6S.

67.

72.

73.

74.

renaxn calm and evsn—tamperad

A child should ba encourag-d to look for ansuars “to his kg
) questions from cther peopla even if the answars conuradlc. 4

his parents. ) n‘_:?f'f. R --

Mflost ch;ldren sovon learn that thexr parents uere mlstaaan

in many of thelir idsas.

It's quite natural for childrén to hit one ancther.

Most young mothsrs dcn‘t mxnd spandlng most’ of thsxr tina

at hcne. _—

Children are too nFtsn askad to do all the compromising and

adJthnent and what ls not fair.

Children sﬁould Haue 10;» of txne to loaf and plhy. ‘

A mother should be concernsd with any problem ef a child no

matter how triuial;

In most cases the nu:her zather than the Fatbnr is respon—

sible for trouble _n the homez.

Sex play is a narmal thing in children.

A mother should takz ez back seat to her husband as far as

the planning is concarnad. '

F. good parent doesn't tryp to pry into the child's thoughts.

Parents who are inférssteq in hearing about thair chil—

d-en's partios, date: and fun, halp them grow up right.

A child needs to ha emot;owally closa to 1ts paraents for a3

l:ﬁg tlﬁa-‘ i

A woman should ba cn‘hér own after having a baby.

A chi ld’s iceas should bs ser;ousl; considared in rakxﬁg

family dsc;;xonﬁ.

Children have to face dif flcult situations-on their own.

mothers should gt out of the homs falrly olten.

If a chn’d acis mean he neads unders tanding rather than

pun:sﬁﬁent. T

Children—don’t "owe"'thair mothera anything.

3{ s ‘. ;,;;if%::?fjf

nast mothers can spend all day with their children and .

» .



?s.

76,

77.
78.

79.

" go.

81.
82.

83.

. 8&.

51.
92.

53.

punished for talking about it with his parents,

.. .
* errar—————— e,

L My s - e iom s = e —— = e

- rd

: EREE R R T - Co Agree Disagraa'i
Most mothers are confident when handling their babies. . A a d DO
Almost any problem can bs settisd by quietly talking it A =a d D
over. . e . : '
Raising childran is an easy job., A a d D
Most children are d;séiplinad too much. : .- A a d D
WUhen & child thinks his parent is wrong he should say ss. -~ A a d »0
A parent shculd not axpecf‘to be mor=s highly estsemed than A a d \Tb
other worthy adults in their childran's oyBsS, . .
Childran should be taught Qays of defending thsmselves in . ‘A a d D
a8 Pight. . ™, -

' S
If you can run your homs right, you have.plenty of time to - A a d ©D
do the things you like to do.
As much as is reasomable a parent should try to treat 8 A-"a d D
child as an equal.
It isn't gooé'Fo:‘cHildten to be constantly runaing from R 2 'd D
ons activity to another, ‘ ‘ .
A mother should always bs concernad about upsst feelings R a d pJs
in a child. ‘ - =
Most husbands show a good understanding for a mother's A a d D
problams,
Sex is no great problem for children if ths parent doesn't A—~-a- ¢ "D
make it one. : \ : -
Q .
It's up to the father to take chargs of the family, A a d D
Bzing a mothar deesn't give women tha right to knaow every— A a3 d D ..
thing in their children's lives. i
- =

If parents would have fum with their children, the children A a (o} D .
would be more a2pt to take their advica. i
Toilet training should be put off until a child indicates A a d D
that he is resady.. - . . .
A woman should be Up and around a short time after giving A a d D
birth. : _ | -
When a child is in trouble he ought to know he won't ba A a d. 0D



T 113,

114,

”

116.
117.
118;
1{9.

120.

124,

126.

127,

128.

129,

136.

Uhen you do things togethar, chlldren fsel close to you and
can talk easier. BRI . . -
The longer a ch;ld.;suhottla or_ breast fed thes more secure
he u;ll feel,
Any ‘woman ahould ba able to teke care of a baby by herself.
Some. children are just sc bad they must be taught to fear
adults for thei: ocun good.
More parents should taach their chxldren -to have unques—
tioning loyalty to them. .
Children will get an any woman's nervss if she has to ba
with them all day.
It is frequently nscessa:y to drive the mischief out of e
child before he will behave.
'The child should be_tédght to reve=ra his parent§ above all
other groun—ups.
Mothers very often feel that they can't stand their children
a momant longer.
A uxae paren. will teach a Chlld ‘early Just who is boss.
A child scon learns that there is no greater wisdom than
that of hl; patents,
It's a rare mother who can be sweet and even—uenpe.ed thh
her children all day.
Childzen nszed some of ths natursl meanness taken out of them,
Parants dessrve the highest regard and esteem of their
children.
Raising children is & nerve-wracking job.
It is sometimes necessary for the-parents to break the
child's will.
Loyalty to parents cocmas before anything else.

N :
It?s ratuial fcr a mother to "blow har top” whzn children
are selfish and demanding.

- ';__;;-“”;T%-‘;u

gﬂ:f
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T ) \\ : Department of Psychology .
S - University of Manitoba

Winnipeg, Manitoba
Cifada R%? 2N2

Father's ?ARIVQ&‘
A QUESTIONNAIRE TO MEN {4)
Schludermann, 1979

. Read each of the statements below and then rate them as follows::

A - a’ > a’ - )
strongly mildly - mildly strongly
agree . agree - disagree . disagree

. Indicate your. opinion by drawing 2 circle around the 'A' if you strongly agree,
around the 'a' if you mildly agree, around the 'd' if you nildly disagree,

© and around’the 'D' if you strongly disagree.. ) ’
There are no. right or wrong answers, S0 answer according to your ova opinion.
It is very important to the study that all questions be answered. ¥any of
the statements;will seem alike but all are necessary to show slight differences

of opinion. i -
~ Agree : Dis-
agree
/ - I. Children should be allowed to gripe abo?t rules ‘A a & D

.. which their parents make.
2.- A good father lets his child learn the hatrd way
about life. C :

3. A child should never be taught to fear adults. " A a 4 D

4. It is no use trying o make a child behave by : .
slapping the child immediately for getting into A a2 d D
mischief. - :

5. Deceiving a child is very ofrten necessary for
his own good. ‘
: - /
6. There is no reason for argumeats in a happy '
marviage. '

7. Children who rare troublemakers have most likely
been spanked too much.



© 8. LOYalty orr the part of children to their parents ‘A )1; g&g,.h-
1s something the parents should earn:’ SR St
9. 'After a hard day s, work a father should llsten - PER
- patiently to all the questxons a uife and children A a' d ‘D
ask. - RS ) . S -
10. StriCt training will make a child resent his parents- SO
. A a . . D
later oni: . .
11. A child who is not ifraid to show his emotions will i p
do well in life. :
12. Children should be tzught not to be content with A a2 4 D
what they have, but to strive for better things. :
13. Children must often be taught to do certain things A a d ﬁ .
: by just being left oh their own.
l4. A child should learn_ that he has to be disappointed . -
i A a d D
sometimes. . . <o -
15. You can't make a child behave by cracking down on him. A a __d‘: D
16. 1t small child-en refuse to obey, parents should not -, ! _ o ’
A a d°. D -
whip them for ic. - . - -
17. A good wife never has to argue with het husband. A a 4 .D
18. Ph}Slcal }unlshnent makes a child fear adults and A a2 d D _,’-
thlS is the worst thing that can happen to a child. - .
19. Strict discipline makes children grow up to be A a 4 D
mean or rebellious. i
20. There 1s nothing wrong with bathiag boye and girls A a d D
.in the same baLH tub. \ w
L /""
21. A father has no right to demand that the whole A a d D
© family must do wnat he knows is best. :
22. Few wives realize that husbands are pavt of the A a2 4 D
family too, and need some looking after.
23. It is not a mistake, when a man marries a woman A a 4. D
who always wants to wear the pants in the family. N
24 . Children should not be spanked immediately, when
they are cross and naggping, because that makes A a2 d D
them obstinafe and they get into the habit of -
acting like that.
.
v . - . -
. =,
S SN AR o
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. 25.

260

27.

28.

- 29.

30.’-

31.

35.

36.

37.

39.

€ a couple’ really loves each other, there are
very few arguments in their married life..vﬁs.
Spanklng a child makes it impossible fbr him to
love and respect his parents; S '
A / _._~\
Havxng to be with the family all the time gives a
‘man the f?eling that hls wings have been clipped.

It's quxte_natural_for children to hit one another.
Most children soon. learn that their parents were
mxstaken in magy of their ideas.

"here is nothlng wrong uhen out51ders upset the
‘confidence a child has in his parent's way of
doing things. - ' '

There is no excuse for men to reach their boiling

' point when they run inte-family problems on their

return home from work.

- " B i -
Sex play is a normal thing. in children.

There should not be a boss in the family, and the
father should not boss the family around.

One tthg that marriage means is that a wife belongs
to the husband and not to her parents or other
people she knows.

Children shculd be tralned to be independent by
forc1ng them to do thelr own work.

A child's ideas should be seriously considered '
in making family decisions.

Children have to face difficult situations on their
oW

If a child acts mean, he needs understanding rather
than punishment. . -

\
The wise parent will not whip a child to teach him
to change his ways.

¢ D
=
a D
—&—-‘D -
d D
.\\,;_
a »
‘d'D
a D
i D
d D
d D
'd D
d D
a o
o



40.

41.

42,

43.

44,

45,

46.

47.

48.

49.

50.

s1.

52.

53.

54.

Children should be taught, ways of'defénding them—
selves in a fight. " ° " ) ‘ : )
A parent should not expect to be more highly B
esteemed than.other-worthy adults in their
child's eyes.

Children have a right to question their father's
views. ' :

A father or husband . should never get irritated

. about family problems, no matter how tired he is

or how silly the problems are. :
Most childrea are disciplined too much.

The old fashioned family, where the father is in
charge, 'is a very bad thing. -

Most husbands would do better, if they quit trying
to look smarter than their wives.

Parents who Eeach children to express freely
{uncontrollably) how they feel help them to get
along better in life.

Parents who allow their children to grow up with an
idea that other -people will often help them just

encourage them to become failures.

Children should be encpuraged to undertake all kinds
of jobs no matter how hard.

It is no use whipping children who are 2lways

~ breaking their parent's Tules.

Often you have to fool children to get them to do
what they should without a big fuss.

Husbands and wives who have differeat views can still
get along without arguments.

Settling down to family life is haré For a man
because it means giving up so many other things.

Loyalty to parents is an over-emphasized virtue.

114



55.

56. -

7.
58.
59.
60.

61.

62.

63. -

64.
65.
66.

67.

68.
65.

70.

When at home a father must never get angry and 'blow
his top.’' . -

Str:{.ct ‘training makes chilélre:.x unhappy. \
Children are normally curious about sex.

The mother should be the final authority in the

"family.

Nibes should be encouraged to have more say in
running the family affairs.

The best attitude for a child to learn is not to

take things as they are, but to work to improve
his situation.

-

Children should at all times be told to fight
their own battles. T

a - -

Children éhould-be encouraged to express their
opinions about anything which involves them.

Children are most lovable when they become self-
reliant. '

You camnot train children by breaking them the
‘way you break in horses.

Trying to be completeli honest with a %oung child
is just doing things the hard way.

Only a cruel parent would use physical punishment
on a child.

Men doun't know how much they enjoy being free to
do as they please, until they begin raising za
family.

Childrea should be allowed to hit back, when someone
hits them.

Children should not be taught to love their parents
always above everyone else.

When a child thinks his parent is wroag he should
say so.
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83.

84.

116

-

71. No man has a right to be angry and irritated when .
the family doesn’t give him the chance to relax A a 4 D
at home. R E ' ‘

i —— . ——
Y -

. . . ‘.-_ \ .
72. It is very harmful to warn children abou :sex. There
is no harm }f they sometimes indulge in sex play.

73. ﬁives too often hée the children as an excuse for A a d& D
ignoring the father. _

74. A parent.does much harm to a child when he teaches ) . - S
him to keep from showing it, when he is ‘boiling' A, a ‘4 D "’
inside. . ' =

75. A child should not be taught that about all one can
expect to do is to make the best of what one has.

76. The child who grows up with the idea that he will
have to do almost everything for himself gets on
much further in life, '

e
o
)
o

77. Family life would be happier, if parents made

children feel that they were free to say what they A a d D
think about anything. _

78. You have to fool children into doing many things

because ‘they wouldn't understand why they should A a2 'i_ D
be done anyway. ~

79. Before marriage, most men don't realize how much of
a burden the responsibility of a family can be.

80. A good child learns to fight for its owm rights. A a d D

81. One should not attempt to.safeguard a cglld's trust
in his parents by preventing the child from meeting A a8 d °D .
people with different ideas. ] >

82. The ideal home is one in uhicﬁ it is clear to all
that the mother is head of the household.

Eﬁo m;z{dwiveshare so busy with friends, relatives or
e c ren that they £ \ : .
marcied. Yy ;rget all abo?t the man they A 2 d D

The trouble wirh husbands. nowadays ig that\they don't

h':we"nny respect for a wif ish p S
3 1ie' s
Tignl to have her 53y A a d D



85. °

86.

87.

88.

- 85.

92.

93.

94,

95.

96.
97.

98.

.69.

100.

-

A child who always looks calm and cool .no matter how
upset he feels inside does not get along well.
Chil&ren should: be taught not to be satisfied with

life as it is and to make every effort to improve
their coandition. .

Children should be allowed to disagree with their
parents 1if they feel their own ideas are better.

Children who have fear of adults will get into
trouble. -

When you can get kids doing what you want by being

a little clever, there's no use wasting a lot of

time explalning. _ \

. T~ \ .
In marriage a person must ylefgz;;; righ:s in order
to avoid a fighta _// :

Children never feel the same about a parent who
spanks+them. .

Most young fathers are bothered more by the feelzng

of being tied to the home than anythlng else.

Children who are tomboys or 'regular guys' are
preferable to those who are gentlemanly or ladylike.

Children ghould learn to think for themselves by

comparing the ideas learned outside the home with
their parent's ideas. .

A parent should sometimes let children get away
with things they aren't supposed to do.

Many well behaved children are guriohs about . sex.

It's a rare wife who pays much attention to her
husband after the marriage.

A wife's mother too often gives her the idea that )
she must respect what her husband says.

Parents should teach a child to express his
feelings as soon as he can understand.

. The main thing in growing up is to lcara not to

take things as they are,.but to improve your
situation In life.

a-.d
a d
a d
a d
a - d -
a d
a d
a d
a d

a [
a d
a d
a d
a d
a d
a d
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101.

102.

103.

104.

105.

1056.

107.

108.

109.

110.

111.

112.
113.

114.

- 115.

» v

éoﬁe chiidreﬁ are juét so bad that they must be

taught to fear adults for their own good.
More parents should teach their children to have
unquescioning loyalty to them.

The things the wife and children ask of a man after
his hard day's work are enough to make anyone lose
his temper at times.

it is frequently necessary to drive the mxschief
out of a child before he will behave.

A child soon learns that there is no greater

wisdom than that of his parents.
- . ’ < .

It's no wonder that men reach their boiling point,

when as sooun as they come in the door at home, they

run right into family problems. N

Children need some of the natural meanness taken'
out of them. S :

i

‘ 3
Parents deserve the highest esteem and regaxd of .
their children. |
There are times when any husband or father gets-to
the point where he feels he can't stand his family
a moment longer. :

Many children, like horses, must be broken in in
order to be trained.

Loyalty to parents comes before anything else.

A nman needs to 'blow his top' once in a while
around the home just to clear the air a bit.

To keep from getting into trouble, a child should
have a healthy fear of adults.™

A child should always love hlS parents above
everyone else. - -

A man has a'right to be angry and irritated ﬁhen

the family doesn’rt give him a chance to .relax at-home.
. A M N .

e W

.y
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CHILD "MANAGEMENT ASSESSMENT SCALE



Child Management Assessment Scale
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Name - i Date
- _ - T o . a
“Uogpleted:by T - S i o aLmmaa L e
. _ .- . . T T .
) 2o B 2 ST
: £ 2
% . © = o=
' . : = > -@ - 828
N o T TS -~ > .gispi
The Identified Child: -~ - *:on B @ RS CBog
1. Has to be called more.than once to get out 1 . 2 .3 & _5
of bed in the morning. ' ' ' S
2. Gets dressed for school without being 1 2 3 4 5
- reminded. . : . o
5. Remenmbers to take lunch money, books, etc. 1 2 3 4 5
to school.
4. Leaves for school without being reminded. 1 2 3 4 5
5. Makes helpful suggestions, during f;%ily 1 2 3 4 5
discussions. ' _
§. Involves you in resolving verbal arguments 1 2 3 4 5
with other children (for example: .brothers
or sisters, or children in the neighborhood)
7. Invelves you in resolving physical fights i 2 3 4 5
with other children (for example: brothers '
or sisters, or children in the neighborhood) A
2. Does chores without being reminded. i 2 3 4 5
2. Fizures out sclutions to his/her own , 1 2735 4 5
prozlems. : S
iC. Chznges behavior when told that it bothers 1 2 3 4 5
You. - :
1. Puts dirty clothes in hamper without bveing 1 2 3 4 5
renindad, ‘

12. Argues with you ' 1 2 3 4 5
‘3. Lezves belongings scattered around the 12 3 4 5
nouse. ‘ ’ i
4. In“errupis you at inappropriate times. i 2 3 4 5
i5. Is on time for_m2als. 1 2 .3 4 5
16. Ez27s most foods offered without being - i 2 3 4 5

coaxed.

ror et

.

~® :YERY SELDOM

o

-3 NEVER

-



17.

18.

19.
20.
21.
22.

2o AL THILTLA RN
1< I (45
B 2
- Pt E .
——— e T - .. O jy b
: e = B O
o -5 -t =) S m - a AL,
The Identified Child " B35 87
= - . ' < > O w o
Has table manners which are acceptable to 3 2 3 4 5
you. N - --: BN
Tattleé oh other chlidren (for éxamp1e3‘ 1 2 3 4 5
brothers or sisters, or chlldren in the . T -
neighborhood.) = : R S Ee
Throws_temper ‘tantrums.’ F oot 203 4 5T
Shares problems (s)he;is facing with youL_ 1 2 3 4 5.
Is considerate of your feelings. 1 2 3 4 °5
Requests help ‘on tasks (s)he can do 1 2 3 4 s
indervendently. : '
Cleans up after snacklng without belna' 142 3 4 5
. rezinded. : _ ‘ S .
Sehaves in such a way that you f*rd 1 2 3 ‘4 5
yourself feeling hu-u. L
Behaves in such a way ‘ha* you find 1 2 3 4 5
yourself feeling annoyed.
Tzhaves in such a way that you find 1 2 3 4 5
yourseli feeling discouraged, believing.
that the child cannot imdrove.
Beraves in such a way that you find 1 2 3 4 -5
- yourself feelinr angry.- ~
tays wiih difficult tasks until they are 1 2 3 4 S
"completed. :
Disturbs you when jou are d“lVlng. 1 2 3 4 5
Remembacs where {s)he puts belonzings. 1 2 37 4 -5 -
Fas *o be told more than once to go to bed.? 2 .3 4 5.
15 guiet after zoing to hed. T 2 3 4 5
Tznores you whan ycu make a request. 1 2 3 4 5
To2s not stop 2 nagative behavior after 1 2 3 4 5
yo2u hav? disciplina2d him/ner. i
Yas regjuired you to change your disciplin- 12 3 4.. 5
ing actions 30 that they are now more -
severe.

o VERY SELDOM -

(2}

o o o oy

N N G

o

i

~ NEVER |

-J

[T R D R R

(LY

L

B I



The IdentifiEG Child .

36. Will turn-to the other parent to get his/
. her way. ° '

37. Uses disruptive behavxor at dinner tlme.
38. Uses dlsrup+1ve behav1or at bedtime.

39. Usps d*srunulfe oehav;or most of the time.

= ALWAYS

.
-8

N VERY OFTEN

N

W OFTEN-. "

®  SOMETIMES

o~

Vi SELDOM . .

122

A9 |

4]

VERY SELDOM

= NEVER

-]
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Appendix F

STEP GROUP WEEKLY EVALUATION FORM

-

W
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Letter: ; v . " Date:

Sex:_ F M .' T . -
' STEP GROUP WEEKLY EVALUATION FORM

Please read each of the statements Bélow and rate them as follows:

A . a & . > .
sfrongly -mildly mildly Strongli
} agree agree disagree ' disagree. ’
_' agree - disagree
1. I enjoyed the group this week._' . A a d D
2. %%e information presented will be A a T d D

helpful at home.
3. The information was presented in A a . d D

£

an interesting manner.

W

(o)

jos
i

4. I felt comfortakle participating. A

I'4

’

5. In order, from the most useful (1) to the least useful (8), .’
vlease indicate your feelings abﬁut-those éarts of the‘progfgm
you took part in this.week. Plgase leave blank these activities
you did not participate in or which weren't presented this wéei.‘

-Readizg the handbook Discussing examples
with the group

Role playxing
Interaz>ting with other
Tsup we2mters Discussions of the
reading
The tzze rscoriing
Other [Plcase spacify)




' 6. The most useful part of the meeting this week was:

125

FR—

7. The least useful part was:

-

/
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STEP GROUP EVALUATION FORM _
: : ' 127

Please read each of the stateﬁents'ﬁelpw and rate thsp as follows:

L

A : a : a - D~
strongly” . mildly . mildly -strongly -
agree agree disagree disagree
: . ' Agree  Disagree
1. I enjoyed participating in the STEP group. . A a a D

2. I feel that I am better able to manage my

child's (children's) behavior as a résult

of participating in the group. . A a 4 D
5. I feel fhat rny relationship witﬁ ny children

has improved as a resul:t of my attending the

ou

D;J
e
w
joF
fw

s
4, In terms of thne CONTENT of the STEP progranm,
I

found the Darentlng information useful

with my child {childrenj. . : A a d D
S. I feel that the information offered was
8ifficult to put-into practice at home: A a é .0

6. In order, ‘rom the most useful (1) to ths least useful (7), please
indicate your f‘eel:; gs about the ;ollowxrg parts of the pro::am.

Reading the handbook : Dwscu551ng examples
with the group
Using videotape Role playing
Iﬁt°rantiqg with other Discussions of the
roup masbers reacding

+3 P : - .
Other {Please specify) The Tape recording

)

TLetter:s : Sex: M



- 128
‘7. Do you feel that those parts which you found least uséful coﬁld[_;'
be’ihpfbved iﬁ'gpme waj ? How'?‘ - N _ }‘;, S

. -
- (

8. What did you like about jhe group ?

0. ihzt wonld have made the sessions betier ?

o’

10. ¥ould you recommend this type. of group to other parenis ?

Way or why not ?




129

>
o

11. Are there ény comments you would like to add ?

12. Have yoﬁ been involved'in any other type of counselling since

January 31 ? If so, what kind ?




Page 130 Omitted
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