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ABSTRACT
. \ - R o ' ' ’ L I
The purpose of this study ‘vas to examine quantitative and qua)ri_talive gender differences in

/_L_lif: relationship between achievement and affiliation iy elite male and fermale runners. The bas#’

N

of the study was theoregical work that suggests that female achievers have a higher ncéddfor nffi!i-
ation than male achiever$ and that this f‘usion of achievement and affiliation in femé.le's results in.
interpersonal, affiliative conflict for females in competitive achievement situations, -

Two hundred subjects, elite Micﬁigan long distance runners, were asked to r;:spongi 10 a
questit;m]ziire whic"‘ljincluded. 1) the Howe Sport Beh_avibr Assessment Scale (HSBAS).'mcas;u'-
ing need for achievement and neeld for affiliation, 2) eight Likert scale questions measuring affili-
ative conflict and 3) one short answer quésu'on directly asking whether the athlete experiences
conflict between meeting athl?tic goals and maintaining interpersonal relationships. ~[n a second
part of the study, 15 males and 15 females wérg:_ selected-on the basis of the short answer question
for open-ended interviews. Interviews focusgd on queétions related to achievement, affiliation
and conflict related to the running experience.

Data analysis indicated that, although male and female runners did not differ on HSBAS'
nAchievement and nAffiliation scores, they did differ signiﬁcanily in tem;s of affiliative conﬂiét
as demonstrated on several of the Likert scale questioné. Response differences weré also noted on
the short answer questiop and in the interviews. Affiliative/emotional issues were showa to be
the bas.is for conflict in some female elite runners. This was not fouhd to be lhc'case for males.

These results suggest the need for a reas;essmenl' of the utility of the Howe Sport Behavior
Assessment Scale in understanding the reasons underlying athletic participation and the meaning

athletes bring to the athletic context. This is particularly relevant in any attempt to gain informa-

tion that is appropriate for females as well as males. (

y



DEDICATION

[N LOVING MEMORY OF ALEXA KRAFT, A PIONEER MICHIGAN RUNNER AND

AN INSPIRATIONAL ROLE MODEL TO MANY MALE-AND FEMALE RUNNERS

. [ . . ’ \S .

- i -

B



ACKNOWLEDGEMENTS

THANKS TO MY SUPPORTIVE COMMITTEE MEMBERS

»z

-1V -



Chapter |
. REVIEW OF LITERATURE
i *

1.1 Achlevement and Afflliation

There is evidence from studies (Veroff et al., 1975; Hoffman, 1974) and from popular,lite_ra-
ture (Porter & F?ster. 1986) that females have greater affiliative needs than males and therefore,

when affiliative needs are coupled with high achievement needs, a conflict between affiliation

and achievement-may occur in competitive kinds of achievement situations. Since it is maintained -

that the high achievement oriented female places added importance on fulfilling bor.t‘1 affiliative
and achievement needs, a different kind- of meaning is brought to the competiti.velachievement
situation by the female, producing a conflict of interests and a unique set of problems for her.
This is a significant assertion in one particular achievement situation where the competitive edge

is an essential one -- the athletic situation. It seems that, apart from direct concerns with whether

or not their behavior is sufficiently "feminine” (Felshin,1974; Del Rey,1977), competitive female .

athletes frequently allov-v concern with affective relationships to interfere with the full use of their
capabilities, While the need for social approval has been found to increase persistence behavior
in females (Atkinson & O‘Connpr. 1966; Haneff 1974), it has also been hypothesized that this
need has a debilitating effect on the level of performance (Sutherland & Veroff, 1985). For the
purpose of this study, the relationship ben_veen affiliation and achievement (ie., athletic excel-.
lence) will be explored in elite long distance runners to determine if this relalionship differentially

affects the athletic experienée of male and female athletes.
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1.2 _\MA; Achlevement Motivation

[

k1
Achievement behavior consists of three component parts; persistence, choice of activity and

intensity of performance. Achievement motivation or the motivation to display such behavior has
been the focus of much theoretical and empirical work. The answer to one question, however, still
eludes~researchers. How is achievement behavior best explained and unders}ood? Research

results disclose gender differences, differences which have been expléined in a variety of ways

depending on the theoretical framework used by the researcher to understand achievement. Mak-

ing explicit which of the various ways or frameworks used to conceptualize achievement motiva-

. i~
tion, then, is an essential first step in an attempt to understand how the female or any athlete is

driven or operates.

The first approaches or theoretical frameworks to be cxémined are fragmentary in nature.

They contribute to pieces of the achievement puzzle. but as each new piece is provided, the shape

_of. the puzzle changes Research based on 1) motives, 2) expectancies and 3) values or incentives

]

has prowded insight into the understanging of achievement behavior, but as will be seen, there

has been a teiidency in such research to look at achievement from an ethnocentric standard -- a
. / -
”n
white, Western-culture, male point of view -- that preciudes other points of view - women,

* blacks, ethnic groups - and often precludes non-standard behavior panems as achievement-

related. A new framework will be outlined that provides a broader perspective of achievement
which includes a greater variety of ‘behaviors that are recognized as achievement-oriented. This
new framework attempts to-regard unique cultures, groups and individuals as different from one

another but not inferior or superior to each other basgd on such differences.
. ‘ ‘ . -
1.2.1  Traditional Approach
McClelland, often called the father of achievement motivation, first defined this motivation
as a concer with excellence (McClelland et al., 1953). I.n McCielland's conception, this concern
.

is leamed in early childhood in the form of motwe states. These states he calls the "mainsprings

of action". One motive, the need to achieve, was the first motive to be identified. This motive was



3
thought to be an internalized, dispositional aspect of the personalily -- a stable, enduring trait that .
£xists but needs to be aroused by appropriate environmentai cues. Hence, motivation, according
to McClelland's view, is determined by the interaction between personal and environmental cues.
From lh-is lheoreﬁ(;al framework, McClelland et al. (1953) derived a measureggent scheme to
asséss motivation and detail its impact on behavior. The theory of achievement based on Mur-
ray's system of needs (Murray, 1938), implemented by McClelland, s‘péciﬁéd that motives are
unconscious: hence, projective tests, relying on the subject's own reconstruction of an ambiguous
scene, were held to be the best mf:‘hns_of assessment. Early vz-alidatiori studies used a pn;jective
technique based on the Thematic Apperception Test. The typical proceduré was to test under two

conditions -- a neutral and an aroused -- using a picture cue about which a story was to be written. .

The arousal proéedure consisted of instructions highlighting the competitive nature of the task in

order to arouse the latent achievement propensity (Veroff et ;.l 1974). Imagery that reflected the
differences between the two conditions became the basis of a scoring system used to derive a
need-for-achievement (nAchievement) score. Male nAcMeveﬁci;ent scores consistently increased
from the néulra.l to the aroused conditioﬁ. Female nAchievement scores did not. These findings
(Veroff et al,, 1953; McClelland et al., 1953) provoked the next empirical investigations.

The achievement construct was speculated to be more c0m1;1ex than originally conceived.
Atkinson and Feather {1966) reconcgprualiz.ed it to include two motives rather than ;)ne -- a posi-
tive and a negative one. These two motives are thought to be separate and perhap:s. interacting
- dispositions, rather than polar ones, each of which has a bearing on resultant achievement behav-
ior. The poéitivg component, the motive to approach success, interacts in some casﬁs with a neg-

alive component, the motive to avoid failure and considering both in the measurement scheme

gives the best predictions of achievement behaviors 'CA:(kihson & Feather, 1966). The motive to

avoid failure, often referred to in the literature as the fear of failure, is defined as the threat of the

possibility of failure in an achievement situation. This motive affects behavior in different ways.
Y

In avoiding failure, an individual (1) may avoid participation in a given achievement situation, (2)
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a

may attempt to restructure the sitation as a noncompetitive one so that success or failure cannot

« ¥

be directly assessed, or (3) in many instances, inay strive for success (Birrell, 1978). An example

of the latter effect can be understood by reflecting on an incident that Billy Rogers, a U.S. Olym- -

pic marathon participant, relates (Lynch, 1987). In a Boston victory over Jeff Wells, during the

race Rogers saw in his mind the headlines in the pape{' of his second place finish, This pié:turc
was so devastating to Rogers that it was sufficiently motivating to produce a final surge that won
him first place by a narrow margin. From this example, it is clear that the motive to av‘oid failure
does not necessarily accompany low achievement behavior. People who fear failure are oﬁen suc-
cessful. Hence, the wide range of behavioral latitude this motive can elicit, might, in fact, demon-

strate one reason why the motive approach might be an inadequate or at least narrow one to

examine and understand the full spectrum of achievement behavior.

J -

Another reason is that the patterns of data that have emerged in reference to the motives out-
Vlinéd thus far support the construct validity and reliability of lhe basic theory and measurement

system for ﬁlales only. In some cases, women were simply omitted as-suﬁjécts from ihe experi-
m:ents (Birrell, 1978). Some investigators, ‘however, inspired by gender discrepancies, took an
intere;;t inthe possibility_mat wamen make a different kind of sense out of achievement situations
(Gilligan, 1982), and resuits for femlees are inconsistent with motive theory.

Using the same theoretical framework, various researchers (Veroff, Wilcox & ;Al.kinson,
1953; Field, 1951; Lesser, Krawitz & Packard, 1963; Frepch & Lesser, 1953) reconsidered the
imagery data from studies daeasuring nAchievement; the imagery scores from the neutral and the
aroused.conditions were independently examined. Ferﬁales were found to have high scores .in the
neutral condition, in fact, higher than their male counterparts in the aroused conditions, The
females’ achievement imagery did not change from the neutral to the aroused condition, implying
very low achievement propensity from difference scores. Rather than accepting such conclusions
at face value, experimental findings suggest that there are different conditions or "cues” that elicit

motivation in the female. One explanation has been that females are at their peak level of
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achievement/ mo-livation in the neutral condition, so experimental procedures cannot possibly
heighten that level (Sutherland & Veroff, 1980). ~

One group of studies, however, did heighten that level. Experimental procedures that guaran-
teed social approv..'a\l‘1 for excellence in Lﬁe arousal condition were found to bring an increase in
nAchiévemem scores }n the female (Field, 1951). In fact, the only increase in nAchievément
scores in women has been under con&itions that lmk affiliation and achievémem concems (Suth-
crland & Veroff, 1980). Although some males measure kigh on the :;eed-for-afﬁliation (nAffilia-

- tion), high nAffiliation scores are more characteristic of the female (Romer, 1974). It is thought to

be the one critical\variable responsible for discrepant gender findings in achievement research

(Hoffman, 1972). Ajfiliation has been défined broadly -- it is relﬁted to social concerns: the need’

to excel in sbcial skillg, the striving/for social acceptance, the importance placed on interpersonal
e l

relationships, and, in geneyal, the\désire to maintain gender‘role-appropriate behavior. Females,

primarily concerned with s concerns, are thought to construe achievement in terms of

its effects on affiliative success. While achievement efforts migbt.'rtlot be prim/arily instigated by
affiliative motives or social approval per se, social skills are a central area of achievement con-
cern (Stein & Bailey, 1973). The two concems then -- affiliation and achievement -- are both cen-
tral to and "fused” in the female, presumably bringing competition and achievement behavior
within the female role in a way that is different from what occurs with males. Based on such find-
ings, the affiliative motive is an essential area fo consider when determining the meaning and
operation of act;ievcmem in women.
Whether affiliation affects a female's choice of activity (or entry into an achievement
domain} or affects her pgrsiStence at a given achieve:pem behavior, it has been hypothesized that
“affiliation affects the intensity of peﬁommce. If women are highly affiliation-oriented, the addi-
~ tional need for affiliation might obstruct their achievement behavior. If affiliation and achieve-

ment are fused, as suspected, achievement entails multiple incentives, It has been hypothetically

tated, bécause of this, that women's psychologic'al resolution could be to make their achievement

~y
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desires subservient to those of affiliation (Sutherland & Veroff, 1980).‘Perhaps the ‘two central
needs :'a.re more balanced than this statement implies. Even so, havihg more than one focus could
minimize concentration and the accomplishment of peak .levels Qf excellence. In one empirical
study using males, those males with high levels of nAffiliation and high nAchievement demon-
strated loweqf' levels of performance than those with a lower nAffiliation (Atkinson & Reitman,
1958). In an area such as athletic participation where c-pncenuation is crucial to high pe;'fonn-
ance, this might be an important determinant to consider. |
It is thought that social concems lead o conformity in the female (Horner, 1968), Perhaps
women receive the message either that they risk jeopardizing social approval for ouislanding per-
formance or that they are guaranteed social approval for more moderate berformzmcc levels, This
is the premise underlying another motive postulated by Homer (1968) as an explanation for the
gender differences found in the research. The motive to avoid success or “the fear of success” is
conceptualized as a psychological barrier to achievement in the female. It i§' thought to occur in
- situations that are perceived as role-inappropriate for the female and that incur negative conse-
quences.-for high level accomplishments. At this i)oim. it is important to note that I-I?)mcr makes a
distinction be:ween two types of achievement situations -- one that entails compelition against a
standard of e::cellence and another that entails competition against other people. It is with the {at-
ter that peop& with fear of success have a problem. Since evidence supports the idea that social
comparison is‘-l\é'ss desirable for females than for males and, even aversive (Deci & Ryan, 1985),

it would seem reasonable to expect that this motive is more characteristic of females than of

males. The studies on fear of success confirm this expectation (Horner, 1968, Hoffman, 1974).

122  Attribution Approach

Another framework used to explain achievement behavior is atiribution theory (Weiner,
1972)._ Atﬁbuﬁom are causal eiplanations or the reasons given by individuals to explain success
and failure outcomes in achievement situations. Weiner (1974) demonstrated the importance of

'studying attributions to further the understanding of. achievement-oriented behavior.: In this
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approach, it is thought that causal atributions affect expectancies for the future, an individual's
choice of future performance, the pride or shame one experiences énd one's subsequent perform-
ance levels (Weiner, 1974). Gender differences have emerged in this body of research as well and
the differences have been explained in a number of conflicting ways.

For any achievement outcome, there are a number of possible reasoﬁs why a particular suc-
cess or failure might occur: therefore, many causal attyibutions are possible. Traditional attribu-
tion research, havihg its foundation in academic settings, discovered four prevalent causes used to
explain achievement outcomes -- ability, effort, task difficulty, luck -- and these‘have been the
ones utilized in most subsequent research areas. These attributions are two dimensional in nature
- u;ere is an internal/external component and a stable/unstable cne. Based on this analysis, one
perceives and assesses cziuses for one's behavior based on.internal (ability, effqn) or external
(task difficulty, luc\k) characteristics and stable (ability, task difficulty) or unstable (effort, luck)
characteristics. It is assumed. that people are more likely to seek out tasks where there is an
increased probability of doing well and will strive to maximize positive feelings about success
and minimiée negative feelings about failure. This has been called self-enhancement (Frieze et
al., 1974}, Hence, people will generally attempt to attribute positiivg success to internal causes and
negative failure to external ones (Weiner, 1974).-

The assessment of causes to outcomes, however, is not an objective process but a subjective
psy;hological one mediated by an individual's interaction with his or her envircnment (e.g.,
socialization patterns, past experiences, significant others). Patterns of attributions deveiop over
time and an individual perceives themself in a certain light. The attribution process creates endur-
ing beliefs about one's success and failure record and these beliefs form expectancies with regard
to future performance (Weiner, 1974). |

These basic principles and concepts have been explored in many achievcr_;lent contexts,

including sport. Wins and losses are an integral part of the inherently competitive sport situation

and thus, it is thought to be a perfect environment for measuring attributions of success and fail-
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ure (Roberts, 1982). Such clear cut attributions as luck, effort, task difficulty and ability arclnot
the only or even prlma;y basis for perceptions of success and failure in sport (Spink & Roberts, '
1980). Other influences also play a role -- for example, opponents’ ability, team n}emb.ers; cnﬁi-
fonmental factors (e.g., weather conditions, type of court), past performance and others’ expecta-
tions. Hence, the atribution process in the sport context is more complex than in the laboratory.
Within the existing atiribution literature, certain gender differences in attributions have been
predicted and investigated. In general, it is thought that WOII_IC[; utilize self-derogatory attribution
patterns. They are thought to have low beliefs in their own ability and lower expectations for suc-
céss than males (Frieze & Weiner, 1971). According to the model, a female who expects to do
poorly but succeeds would attribute her success to an unstable cause su.ch as luck. This type of
attribution will not increase expectancies and will not occasion pride for success. In the event that
the female fails, she tends to atiribute the outcome 10 a lack of ability. This occasions feelings of

. L]
shame and low expectancies for future success. Studies have supported this pattern in female sub-

jects (Deaux, 1976; McMahan, 1973),

A more frequently predicted pattern for women is one of externality\This pattern is charac-
terized by attributions to task difficulty or luck regardless of the outcome. For example, some
studies found that females rate task easier than males in both success and failure situations (Bar-
Tal & Frieze, 1976; MEMahan, 1973). By doing this, females reduce the value of success (or the
positive affect -- pride -- associated with it) and increase the negative implications of fa‘ilurc.

Similar predictions of c‘gts:vnder differences have been made in the sport setting. Such self-
derogatory attributions are predicted to have an effect on persislcnéc behavior in women. Women
athletic participants, who routinely attribute success to luck and failure to low ability, might bé
more likely to discontinue sport altogether or, at least, will not achieve the higher levels of ;spon_
accomplishment which necessitate some degree of confidence and a correlalian between ou'tput '

and outcome {(McHugh, Duquin & Frieze, 1978).
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More serious female athletes are predicted to refleét the .attributional patterns of high
achievement—oﬁéﬁted women in general. Studies have suggestéd that highly motivated women
employ more effort attribytions -for both success and failure than low achievement-oriented
women (Bar-Tal & Friéze. '1976). High achievement motivation was related to higher esﬁﬁates )
of ability for both male and female subjects, but the finding was stronger for men. Success attrib-
uted to effort is a more prevalen} pattern in high achievement.females, contrary to high achieve-
ment males who attribute succes$ to ability. Success attributed to effort, an ﬁnstable quality, has
been associated with certain deficits in both affect and expectancies for future success.
Resez_q_éh (Nicholls, 1976) has explored how the use of ability rather than effort attributions
o cxplain.succcss might differentially affec performance éxpectancies toward perfbrm.ance. caus-
ing such deficits. While perceived effort was once thought td increase feelings of pride, compe-
tence and self-esteem in the face of succesés. this is found to be true only for the isolated-event
{Nicholls, '1976).'Effort attributions have little effect on future éxpecmncieé. Itis thgught, rather,

- _mﬁthute sucéess to ability come to expect and achieve success more consistently,

. for perceived ability will occasion positive affect and will lead to anticipation of future pleasﬂ-a-
ble successes. Hence, attributing success 1o effort, as is common procedure for the female high
achiever (e.g., athlete) implies a full use ofsability, tﬁerefore, one will not anticipate much, if any.g‘
improvement.

Another djsadvan.t-age associatec{ with the use of effort over ability attributions is that effort
is und'er volitional control (Nicholls, 1976). Tndividuals wh;) attribute success to effort might not
perceive themselves as having the capabilities to gam the larger rewards contjng'ent on outstand-
ing performance and will act only to gain the smailer rewards rendered from external sources. As
an example qf this, Joan Benoit, Olympic gold medalist, mentioned that she has to be constantly -

A ~ on guard to keep praise (external) in petgpective. By accepting the external rewards or other's

praise for her o'mstanding accomplishments as enough, she may reduce her achievement gdals

and be satisfied with mediccrity (Benoit, 1987). "Se 4 eward for effort may be seen as an expres-
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sion.of basic conformity in an achievement-related society” (Nicholls, 1976). Consistent with this
argument, it has been speculated that high effort-oriented females perceive sport and other "inap-
propriate, masculine™ achievement domains as conforming. The fémale may ﬁct to conform to
social norms that do not sanction high ability for the female. |
Greater effort attributions in athletic; females in particular, have been explained in other ways
“as well. The additional barriers to participation that females ;nust hurdle in addition to the stan-
dard demands ?f athletic endeavors may, in fact, mandate greater effort on their part for success.
Female athletes do not readily receive positive reinforc;emem by way of social approval and
‘encouragement in the pursuit of physical excellence, receive inferior uahﬁ}g\afld. coaching, and
- receive less financial aid and backing (Neal & Tutko, 1975). |
Alsp/ psychological bém’ers. such as beliefs about physical unsuitability might act to ihhibil
physié‘al performance. Many female athletes have been indoctrinated with a view of themselves
as having limited potential. H: \;ving no cone.ept of their own Labilities requires them to use effort
as an explanatioﬂ for success-afd failure (Neal & Tutko, 1975).
In a study by Frieze et al. (1976), female athletes were found to attribute their Sulcomcs dif -
ferently than males. In fact, they attributed success more often to effort than ability as predicted.
However, there was little evidence to support the prediction that such attributions affect perform-
ance (undermine affective responses such as praise for success) or mediate low expectations
(reduce anticipation for future success). Frieze et al. (1976) suggested that while effort is the nost

importanf causal factor for high achievement-oriented women, perhaps the negative implications
are unfounded. ,

As this study suggests, there are unresolved issues within the a;tribution theory.mogiel. These
issues are particularly evi?—eﬁ; in sport research. First, the four traditional elements found to bc
commonly assigned in success and failure situations - ability, effort, task difficulty, luck --

accounted for only 45% of the reported attributions in the sport context (compared to 79-83% in

academic settings). In other words, the attributions assigned in sport research which utilizes the

[
i
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traditional model might not be producing the same attribute results that would occur if subjects
were allowed to respond freely. Hence, the traditional model could be inappropriate for the sport
situation (Roberts, 1982). .

Second, the attributional elements of ability, effort, task difficulty and luck often assume dif-
ferent shades of meaning in sport environments. For example, in nonsport environments, task dif-
ﬁcﬁlty typically refers to the complexity or age-éppropriateness of a given task for the subject. In
s‘ome sports, the djfﬁculty or ease of the task will depend, in part, on the competence or perform-
ance ability of an opponent. This competence can be unstable if it varies from game to g‘amé'.
Henc.f;,“what is traditionally conceived of as an external, stable dimension can take on an ﬁnstable
property in certain sport settings. Therefore, careful analysis of the dimensional properties of
responses within specific environments is mandatory (Roberts, 1982).

Based.on this general overview, it has been suggested th“at attribution theory and its associat-
ed sex-determined attributions offer only a "kemel of truth” (Hansen & O'l;ary, 1985). While -
gender differences have emerged, they have been explained in a variety of ways that make the
female appear disadvantaged or deficient in achievement situations, Another perspective offers
the idea that males and females might, in fact, achieve similar perfom;ance levels but through dif-

ferent means and for different reasons. Therefore, incentive or the value associated with success

for achievement offers another avenue to the understanding of achievement behavior.

| 1.23 Expectancy-Value Approach
A’ third framework that deals with the incentives associated with bebavior is called the
expectancy-value theory of motivation. This theory is two-facted. First, it takes into account the
expectations or beliefs individuals have about the nature and likelihood of the consequences of
their actions. Second, the value of these consequences to individuals in light of their motives is

S 13

considered and has a bearing on behavior (choice of activity, persistence and intensity) (Horner,

1968).
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Fear of success (Horner, 1968) is one theoretical construct based on this framework, Accord-
ing to Horner, anxiety is aroused when one expects the conseqtiences of one's actions to be neg-
ative. Fear of success (or the motive to avoid success) is particularly prevaiem among high
achievement- oriented, high ability women who aspire to and/or are capable of achieving success.
Their success is believed to be met with ncgaiive consét/lﬁences such as fear of social rejection
andjor feelings of being unfeminine. Fear of success is thought to occur or be aroused in competi-
tive achievement situations that emphasize a standard of exceltence and evaluation a‘gm'r;st others
(Horner, 1968). S

Hormer (1968) investigated this motive by using a projeclive; technique based on the Themat-
ic Apperception Test emphasizing verbal leads rather than picture cues. Subjects were 178 fresh-
men and sophomore university undergraduates who were asked to write stories based on a sen-
tence cue: ninety females wrote to the lead "After first term finals, Anne finds herself at the top c;f‘
her medical school class,” while 88 males wrote to the cue "After first term finals, John finds
himself at the top of his medical school clasé."

Imagery- was content analyzed and the fear of success motive was scored as present in indi-
viduals who "made statements in their stories showing conflict about success; denial of effort or
responsibility for attaining success, denial of the cue itself or some other bizarre or inappropriate
response td"\i.he cue” (Homer, 1972). As hypothesized, fear of success imagery dominated the
female responses and was reIati\;er_absent in the maie responses. Ninety percent of male respon-
ses displayed imagery that suggested stréng positive feelings, confidence and optimism about the

fature, while 65?’0 of the female imagery revealed negative or conflictual messages about the cue.
| Rel.alications of Homer's study have produced similar findings (Hoffman, 1974) in a series of

female samples. Sixty 10 88% of evaluations in a variety of study samples revealed fear of suc-

cess imagery. The female subjects in the studies reflect a variety of ages, occupations and educa-
. . +

tional backgrounds.
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One new trend. however, emerged in the replication studies. An increase in fear of success

imai;ery was found for male subjecté. While in the original study, only 8% revealed fear of suc-
P

cess, in later studies, as many as 77% of male subjects responded with fear of success imagery

(Homer, 1972). The initial explanau'or% was that fear of success, contrary to thekbriginal hypothe-

sis, is not sex-linked. However, upon evaluating male versus female imagery, it was found that

the themes of their anxiety differed. .

In females, the predominant theme was affiliative loss -- the fear of losing the affection of
L ) .

friends, lovers or husbands; in males, the common theme involved questioning the value of the

accomplishment -- "writing stories that depict the uselessness and folly of achievement pursuits"

(Suthertand & Veroff, 1980). For example, some male study themes included idegs such as "John
is unhappy with his accomplishment”, "John questions ﬁvhat he worked for” and "John's accom-
plishment was for his parents and not for himself." Some female themes related to Anne's loﬁeli-
ness for beiﬂg so smart and achievement-oriented; for example, the lc;ss of friends that took place
when Anne climbed to the top of her medical school class (Hoffman, 1974). While fear of success
associated with affiliatiop is not totally foreign to males., the findings suggest that it is more prev;-
alent amoné females. This 5differémial prevalence is based on the fact that females tend to be
more attentive to interpersonal/afﬁliative concerns within a situation (Sutherland & Veroff,
1980, )

The fact that a disillusionment with the idea and reality of success due to the pressures {0
succeed (male "fear of success” imagery) and a conflict between achievement and affiliative
needs (female "fear of success” imagery) both score as "fear of success” has brSuéht about the
recognition that coding such imagery is problematic and cijspels the original conception of fear of
success as unidimensional. Rather, these findings suggest that fear of success is more accurately
considered a multi-dimensional constmct.‘ For example, in discussing fear of success in sport
situntidns. Jerry Lynch, a sport psychologist, delineates fear of success into categories — "|fear of

self-knowledge," "fear of unacceptance,” "fear of disaster,” "fear of parental demands” (Horner's
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studies were discussed under the category "fear of unacceptance™) (Lynch, 1987). Perhaps the use

of such conceptual categories to help differentiate types of fear of success imagery could help to

clarify the construct.

[}

Homer (1968) went on to propose ways in which female socialization engenders fear of suc-
cess. She claims that fear'of success is a result of sex-role training through which females come to
acknowledge societal restrictions in their achievement and the consequences of violating these
restrictions. This explanation takes into account the societal impact on personality development
and also implies that societal standards are intenalized ang thus corné to have motivational sig-
nificance (Sutherland & Veroff, 1980). As Hoffman (1974) said, if the motiva;ion for equality
between the sexes has progressed to the point where women need not fear rejectio;n for top level

-success, the female subjects do not know it yet.

=Y

' As the fear of success literature suggests, women's sex-role expectations can be incompatible
with achieving, Tl;is is panticularly evident in situations that aré perceived as sex-role inappropri-
ate for the female - situations that d.emand competition against others. It is thought that in order
to be successful, the female must succeed in both achievement and affiliation, a-dual task causing

conflict or anxiety at times (Sutheflanct.'& Veroff, 1980). Nevertheless, fear of success shows

great promise as a predictor of real life behavior in women (Sutherland & Veroff, 1980).

124 Maehr's Approach

A new framework that is broader in scope has been put forth by Maehr (l§74). This frame-
work assumes that achievement behavior is determined by a variety of "idiosyﬁcra'tic situational -
and contex;tzal factors, by soci'al-expectations. norms, task definitions and social cues" (Maehr,
1974, 1979) and not simply by traits or motives, attributions and incentives.

Maehr criticizes the personality trait or motive approach for its inherent biases. First, he sug-
gests that this approach assumes a preconceived definition of achievement - oné scale of motiva-

tion against which all measure regardless of social and cultural variables. Secohd. the approach

assumes that achievement motivation is a static dimension -- it is refatively stable dcross time and



situations. Third, it ignores diverse modes of achievement in different cultures and groups. .Its
approach is limited by its mainstream, ethnocentric view of achievement and, in this light,
emphasizes a tendency to seek personal or individual success (i.e., competition) (Ma'ehr & Nic-
holls, 1980). Maehr maintains that this limited perspective prevents a full understanding of
groups, such as Japanesc; and wormen, that stress cooperation in achievement pursuits (Maehr &
Nicholls, 1980). ) . -
Maehr's recop_c.;p'tualization was first introduced as a means of understanding cross-cultural
achievement motivation. The narrow, Western cultural view inherent in the McCleliagd approach
has since been thought inappropriate for studying within culture variation as well, for example,
variations between males and females (Ewing, 1981). This is at least partly due to the fact that the
measurement procedures used, as already discussed,‘ embody a cggception of achievement that is
role-inappropriate for females (Homner, -1972). Therefore, Maehr's redefinition of achievement is
thought to provide a more useful and unbiased perspective for studying females (Ewing, 1981). '
In redefining achievement, Maehr held that it consists of three condi_tions: "achievement
molivations refers first of all to behavior that occurs in reference to a standard of excellence and
thus can be evaluated in%erms of success and failure, A second defining condition is that the indi-
vidual must in some sense be responsible for the outcome. Third, there is some level of challengé
and therewith, some sense of uncertainty involved" #Maehr, 1974). r
Within this definition, Maehr maintains that two approaches can be ﬁséd to investigate
achievement behavior, The" first’ approach is biased toward exploring diversity in achievement
striving. This would involve identification of the meaning of achievement and achievement
behavior for any given group or any individuals within a group. A second approach tests the
hypothesis of universality or explores similarities between -groups of individuals, This would
. involve defining a class or classes bf achievement behavior in terms of the meaning or goals of
behavior, This would necessitate using certain theoretical assumptions and concepts of achieve-

ment which are, in the present case, derived from attribution theory. As will be seen, this

-
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approach employs categorizing achievement into achievement orientations. This 1wo-fold theoret-

ical framework is designed to promote and guide questioning while at the same time allowing a

. place for answers to be classified (Maehr & Nicholls, 1980).

Before exploring each approach, the sport context can be used as an example of how the
Maehr framework offers a different pempective of a situation. His definitjon of achievement dis-
pel; two assumptions that underly most of sport research and has a bearing on the way' the
females are perceived in this context.

The first assumption is that sport pro;.rides a fairly universal training ground for the develop-
ment of achievement behavior. It has recently been suggested, conirary to this assumption, that
achievement behavior might not be generalizable or transferable. If an individual is highly moti-
Qated to achieve in one domain (;cademics). it c:u;not be assumed that he or she will display
achievement behavior in a second domain (sport) (Maehr, 1974). Maehr contends that to examine
motivation accurately, it is essential to view it in specific contexts as the complex and multidi-
mensional process that it is. ¥

The second assumption is that sport provides an ideal opportunity for competence-testing, an
opportunity to fulfill the innate need to :.el self-determined or in control of one’s environment
(Deci & Ryan, 1985). This assumption, however, is probably more true for mainstream American
males than for other groups. Sport in American society emphasizes a competitive structure and.
direct competition entails social com_pa.ri;.on (Deci & Ryan, 1985)-. ch?ial comparison is more,

congruent with the male orientation than the female one (Deaux, 1977). In fact, females have

described this type of competition as aversive and strive to avoid situations of this nature (Deci & g

Ryan, 1985). It has been speculated that the typical female, contrary to the male, does not dcsi{e
or ﬁn; -xlneaning ih achievement situations that emphasize socially comparative ways and finds
sport to be a less salient arena for displaying achievement than her typical male counterpart.

It is necessary to take the function and meaning of behavior into account and this requires

understanding people in their own terms. It is assumed, within the Maehr conception, that people

3
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do not seek to achieve goals because goals are there, but because lgoal attainment implies some-
thing desirable about themselves. It follows that if there is cultural variation in the personal quali-
ties that are seen as .desirable. success and failure will be viewed differently by different mem-

bers.

Therefore, according to Maehr, the meaning of success and failuré among members of spe-
—ific groups is an essential first step to uﬁdersta.nding achievement motivation. Without such an
understanding, researchers run the risk of comparing behavior pattems. 'which‘:"'on the surface seem
similar but which in fact hold ql'xite differént meanings because of _the varying purposes they
serve. |

The results'of earlier cross-cultural 'empirical studies and more recent work comparing males
and females show‘ that differences in meaning do exist. The primary methodology used in these
studiés is based on a erétegy developed by Triandis et al. (1973) called an antecedent-
consequence method. An antecedent is a perceived cause associated.with success or failure. This

strategy consists of asking four questions: "If there is , there is success," "If there is success,

theréis . " "If thereis ___, meré is failure,” and "If there is failure, there is ____." Diversity
i ,

in meaning was disclosed across cultures. One example of such diversity can be seen in regards to

antecedents to succe;ss. Ability and effort were found to be iinportaut antecedents in the United

States, Grecce'a.nd Japan but not India. Success in Indian culture appears to be closely related to

what may be considered politiéal success or power motivation (Maebr & Nicholls, 1980).

Ewing (1981) has since used the Maehr approach and the antecedent-consequence strategy
to discern whether differences in the meanings of succ‘ess and failure exist in males and females
in American culture. 'fhe conceptions of success ﬁnd failure of 224 high school studenis (126
males, 98 fcn&xl\es) were examined in both general achievement situations and also in the sport
context. Ewing (1981) tested two hypotheses: males and females willl;in American culture will
define success and failure diffemnﬂy in general achievement situations, and males and females in

* American culture will define success and failure similarly in sports,
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Contrary to one of these hypotheses, Ewing (1981) found that males and females defined

success and failure differentally in both general achievement situations and in the sport context.
In the sport context, the primary male antecedent to success was "ability,” for the female, it
§vas “playing her best." The perceived consequences of success also differed. Males were more
specific than females, associating success with gaining matérialistic comrﬁodities-such as money,
fame and girls, while females were vague regarding consequences. In general, male subjects were
found to follow traditional views of success being caused by "ability” and "money" which result

in the "good life" and "pride"; female subjects generally perceived the antecedents of success to

be "doing your best," "understanding and "fun" which result in “achieving a goal" and "a good

attirude.”
In the failure condition, the consequences of failure were more clear cut for males -- conse-
" quences were primarily external and depressing, while females were almost optimistic —other——

things to do,” "need 1o try again”, "not doing your best” and other statements that suggest that
opportunities exist in failure (Ewing, 1981). ~ |

It is important to remember in doing this kind of study that life cycle stage as well as cultural
group membership affect the perception and meaning of success_agd failu;'c (Macehr & Kleiber,
1980). Since Ewing's (1981) study was compriseﬁ_of high school students, this factor is important
to recognize when examining results.

As well as a need to establish what goals are important in different cultures and groups, there
is a need to déﬁne achievement behavior so that it can be distinguished from other forms of
behavior across cultures and groups. In order to achieve these ends, Maehr formulated achieve-
ment typologies or‘ orientations (based on attribution theory). These typologies, he suggests, can
serve as a structure to recognize similarities across cultures and groups. ‘ A second essential part
of this aim, however, is exploré the personal-situational complex antecedent to these behaviors to
see if the meaning associated with the aclﬁevemeﬁt orientation is the same across groups and ;:ul-
tures. The aim, then, is an active search for universals, although tli;:;'e isa chanc;: that universals .

cannot be defined (Maehr & Nicholls, 1980).
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Maehr, in redefining achieve,meu)t motivation, assurmes a universal will to achl;g;/fhe goals
associated wi-Lﬁ"achievement, however, are more diverse than traditionally r.hough,t. Rather than
define one form of achievement behavior, Maehr defines three and calls them achjeivemqnt orien-
tations. These orientations can s\e'rve to assist in the ider{nf_‘::aﬁon'_pf achievement behavior in con-
texts and cultures wheré it might not be recognized by its overt nature, These orientations, based
on attribution theory, depend on the assumption that behavior is governed by its e;tpected conse-
‘ quences (M/gehr & Nicholls, 1980). These c‘onsequedgés or qualities are the distinguishing char-
acteristics 6f each form or orientation. Maehr suggests that all three forms exist and pgrhaps, can
acco@l for any achievement behavior;; all cultures might not display each form with the same’
degree of emphasis.

"The first achievement orientation, abi]it;{-oriemcd motivation, is described as the motivation
"to maximize the subjective probability of am‘il;ﬁling high ability and to minimize the pro‘l;'ability_-
of attributing low ability to oneself” (Maehr & Nicﬁolls, 1980). This cleﬁn}tion, basicaliy congr-
uent with the traditional definition of acbievemeu(‘t behavior within the attribution literature {and
consistent with McClellan&'s ethnocentric view of achievement), would account for approach-
avoidance behavior, . &

A second achievement olrientalion is called task-oriented motivation. It can be distinguished
from the ability .oriemation in that it is not concerned with the demonstration of .;Ibility but rather,
concerned with producing an acfequate product or solving a problem for its own sake. In'.other
words, the product or oﬁtcome is not important, the process is. The task-origntation g-masféry
based. With this type of motivation, n6 negative or‘active avoidance bebavior is seen. The per-
ceived quality desired from behavior is 1) to understand, 2) to produce an inherently good product
and/or 3) to soiye :1 problem.

A third mot_i'vation type is the socidl approval o.rien.tation. _'I'ﬁe bebavior, associatedAvith this
motivational form seeks to maximize the chances of attributing high effort and minimize the

chances of attributing low effort to oneself. This type hasbeen described as indicating conformity
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to norms or virtuous intent rglther than superior talent, based on an explanation associated with
attribution theory.

. In the second part of her study, Ewing (1981) examined achievement orientations. Using 452
high school studel;ts (254 males, 198 females), she found evidence that all three achievement
forms”exist. However, in this stuciy. the majority of male and female athletes were found to be
social ;i)proval oriented. In other words, while male and female athletes differed ‘in their defini-

tions of success and failure, they appeared very similar in achievement orientation (Ewing, 1981).

It is important to remember that the first step in the Maehr approach, defining the goals of

- male and female individuals in a given achievement situation is necessary to the understanding of

‘the -achievement orientation each appears to utilize. The orientation is essentially meaningless

a - _ ,
without attempting to capture the meaning of the goals of behavior, or what the person considers

succegs to be. Ewing (1981) asked these Samg subjects next to define the single best predictor of
social approval: in this task, males and females generally differed. For males, "urying hard"

(effort) ‘was the single best predictor, while for females the best predictor was “special skills,"

<& According to EW'mg (1981), females appear to define social approval in terms of ability rather

¥

than effort, cox?t.rary to males, Perhaps, as Ewing suggests, females seek social approval as a

means of verifying favorable ability attributions.

In any event, the case can be made that traditional attribution literature and research is

flawed for not addressing the issue of individual percepu';ms and meaning associated with success
and failure in relation to causal explaﬁations. Only subjective analysis of the meaning underlying
Fachieven;ent and associated variables is useﬁli__iE such situations, -

It is—épparent from these research findings that males and females have different goals asso-

ciated with behavior. They have different conceptions of what success and failure are, therefore

they are explaining different "things" (Ewing, 1981).
N
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1.25 Summary
The redefinition of achievement behavior offers a broader perspective of what constitutes
achievement behavior. The two-faceted approach outlined in this last section provides a different
viewpoint and new avenues to explore in the quest for understanding human behavior. One
important insight Maehr's conceptualization provides is the apparent meaninglessness of compar-

ative studies when exploring behavior in relation to culture, race or gender. The basic foundation

-- values, beliefs, meaning, perceptions -- are often -different across such populations and to

_assume homogeneity across groups is erroncous. As Maehr contends, while behavior appears
similar, the function and meaning of this behavior differs. Hence, when investigating female ath-
letes, for example, a thorough understanding of the subjective meaning females bring to the

achievement situation is of vital significance.

1.3  Role identity, Role Conflict and the Female Athlete

One predominant theme in gender-related sport research is role conflict. The role conflict

construct in sport implies that the role of athlete and the role of female are incongruent. The per-
sonality characteristics or traits associated with the athlete role are not the same as those associat-
ed with the female role. In fact, the expectations asso;:iatcd with each role are thought to be bipo-
lar. Hence, the emergent picture of the female athlete is one of a "troubled creature" (Allisc;n &
Butler, 1984) suffering from a role dilemma.,

The issue of role conflict in sport tends to be discussed'within‘ the framework of traditional
views_of both sport and sex roles. The role conflict construct did not originate in épon research
‘but has been transposed to this area utilizing the same methodology and gender distinctions
assumed in general psychology. While the idea of role conflict has received much theoretical sup-
port, actual empirical evidence is less definitive. Before examining the research investigations of
role conflict, it is necessary to look at traditional definitions of masculinity and femininity, the

backbone of the problem, ‘ -

7y
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The constructs, masculinity and femininity, are made up of constellations of characteristics

that are commonly identified with the male and female identities. The ideal male is characterized
as aggressive, competent, independent, rational, active and competitive; the ideal female is nur- ~
turing, depengient, cooperative, intuitive and passive (Broverman, 1972). The traits associated
with masculinity are often referred to as instrumental; those associated with femininity are
referred to as expressive. These gender-linked traits are considered bipolar in nature, For exam-
ple, an individual Who is highly competitive would not be expected to be cooperative. Interest-
ingly, it is those instrumental traits associated with masculinity that are regarded as appropriate
for the athletic world. To be successful in sport, it is believed that certain masculine traits are nec-
essary. Hence, the successful female athlete who displays masculine qualities in the sport world
would be viewed as displaying gender-inappropriate behavior. Traits, then, are linked to social
roles and values, and are deemed socially desirable or undesirable depending on who displays
them. It is important to realize that these characteristics are not entirely biologically determined

but socially produced. They are the product of the historical, social, political and cultural system

in which they exist.

In spite of a number of incidents over the last twenty-five years to augment changes in atti-
tudes towards women and attempts to broaden the female role to include opportunities to work,

play and behave in ways that historically have been inhibited or disapproved of (for example, the

: o . .
Women's movement), stereotypes still exist. In a series of studies conducted by Broverman et al.

(1972), the traits traditionally associated with each gender are still viewed in bipolar terms. Bro-

verman et al. measured current sex-role perceptions without using a standard masculinity-

- femininjty scale such as the California Psychological Inventory (CPI). ed a list of 122

items to bé put i‘!‘ bipoIzir form by the subjects. Over a series of studics, 599 males and 383
females were tested, both married and single, 17 to 60 years old, and from varying educational
levels. There was high consensus about the differing characteristics of men and women on a con-

siderable number of items, consistent with traditional standards.

.
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The problem extends beyond the traits themselves 1o the value associated wnh such traits.

Masculine, instrumental qualities are generally regarded as more valugble than feminine, expres-
sive ones (Broverman et al., 1972). For examplé, Broverman et al. (1970) asked mental health
clinicians to construct images of a psychologically healthy male, a psychologically healthy
female and a psychoiogically healthy adult. The clinicians considered a healthy male to be virtu-
ally idenﬁéﬁl to a healthy adult, but a healthy female and a healthy adult were 1c‘lesc:ribed different- -
ly. Inessence, being a psychologically healt.hy female precludes the possession of certaincl;arac- '
teristics, excluding her from the category of "psychologically healthy adult”, and is based on
stereotypes.

Such stereotypical standards form the b.asis of many standardized personality inventbﬁes and

.menlal health scales that 5re used to assess adjustment, menr.;l health standards and fgf use in
psychological research (Oglesby, 1978). The inherent bias in such measurement instruments has
been the con;:em of many feminist-oriented reseai'chers. Bem (1974) questioned the use of the
bipolar construct and came up with a new conceptualization. She maintained that an individual
could have both masculine and feminine qualities (instrumental and expreé_sive traits) and a third
dimension, androg!yuy, was possible @d even supeﬁor. An androgyny score can be attained by -
measuring each dimension separately -- masculinity and femininity -- and those scoring high in

\both dunensnons are consmerec; androgynous Androgynous individuals are thought to exhibit |
Beh__av:oral ﬂembl}uy. performmg effectively in both instrumentat and expressive domains.

Since the iﬁception o_f the "androgyny advantage" (Duquin, 1978), this too has come under
fire. Bem herseif(’l%l) suggested that gender schemata (masculinity, femininity and androgyny)
be abolished aitogether. with all that it implies for behavior. Under such a design, ‘men and
women can retain their sense of gender identity -- "a quiet pride in their bodies and their p;'irt in
the reproductive procass (Unger. 1985). This evolutionary position -- the emergence of true indi-

vnduahsm --is u.n?Bnunately a bit optimistic, While individualism to this extent 1%{ppeahng. ster-

eotypical mindsets still pervade society about what is appropriate behavior and cannot be ignored.

-
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However, as will be forthcoming, the idea of gender identity, in which each individual t £y on
characteristics of each gegder might be, in fact, what 1sfoccumng in the female athlete Eier
conception of self. While empirical evidence suggests that the social perceptions concerning com-
petent and athletic women are often negative,-self-perceptions report that there is little experi-

enced role conflict in athletic women in spite of.an awareness by them that extemal forces still

e

operaie against serious female sport participation.

In order to look clearly at existing. literature, it must be approached from twu separate dirkec-
tions — the outsider's view or social perspective and the insider's view or female's perspective of
seif. In this way, role conflict in the.' female athlete has been def.ined in two entirely different
ways. The social perspective definition maintains that the role of female and the role of all}_lcle
have contradictory expectations (Hoferek, 1932). The self-per-spective definition suggests that in
" order for a female 10 experience conflict, "she” must perceive the role expectations of athlete and
of female as having 'mcompatibl:a obligations. |

The societal picture of tﬁe!‘ psychologically healthy female and the psychologically healthy
aqlx.l_t’ as contradictory has been supported (Broverman et al., 1972). This kind of paradox carries
over into sport as well, The image of the female and that of healthy athlete are also portrayed as
coutradiciory. This is based on the assumption that masculine traits and athletic traits are consis-
tent, while feminine traits and athletic traits are inconsistent.

The societal pictﬁ:e of a healthy athletic character is one that is rough, ambitious, strong,
selifconfident, independent and competitive, whereas, the societal picture of femininity is oppo-
site — passive, _non-c.ompetitive. weak, ‘gentle and nurturing (Bem, 1974, Rdscnkrantz et.al.,
1968).

"Because sport involvement has been regarded traditionally as a departure from socially.
acceptable dafinitions of female behavior, other social situations also den;and characteristics such
as assertiveness, self-confidence and competence. Negative reactions to women in sport &e mere-

ly exemplary of reactions to women in any less traditional situation; hence, considering reactions

3
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* to competent women in general is useful to the discussion of female athletic participation (Birrell,
©'1983).

One major tl'}enie in the literature addresses the issue that perceived differences between
males and females on comp(;tence exist. Males are often perceived as more competentyhan
females, even by females. Goldberg (1968) gave female college students articles to evaluate in
which the author's gender was manipulated. Thdse articles allegedly written by males were rated
as s'upet:ior to those allegedly written by females although the articles were identical. Replica-
tions of Goldbérg's study (Levenson et al., 1975; Peck, 1978) have shown an encouraging rever-
sal in this finding, however.

Another study found that females can be accepted as competent as long as they have the add-
ed qualification of being feminine. Reactions to competent and incompetent males and females
were assessed by college males and females (Spence et al., 1975). The findings showed that sub-
jects generally valued competence more than incompetence, regardless of gender. However, when
gender was added. subjects preferred competent-feminine women over competent-masculine
ones. An exception to this rule was found in a sample of women who held\liberal attitudes to'ward
women,; Lhes;e women preferred competent-masculine women.

Societal reactions to female athletes are‘t.hought to vary according to the sport the female is
involved in. Metheny (1972) explored the criteria which serve to determine the relative social
desirability/undesirability of various sports for women. Metheny says that "the greatest likelihood
of role conflict occurs in physical activities of body contact, -applicalion of force to a heavy
object, projecting the body through time and space over long distances and face to face competi-
tion." Hence, the female gymnast is more socially acceptable than the female basketball player
and would hypothetically experience less conflict. Under the principles governing the socially
sanctioned image of feminine Epons. competition is not appropriate; aesthetic, noncoEnpeﬁﬁve

Sport is.
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Snyder and Kivlin (1977} found support for a dichotomy between masculine sports and fem-
inine sports, and their relation to st‘igma. Asking college women competing in natignal tourna-
ments, "Do you feel a stigma?”, 55% of basketball players responded "yes", fi)llowed by track
and field (50%) swimming and diving (40%) and gyn'i.nastics (31%). Sixty-five percemt of non-
athletic college students-said that a fairly high percentage of women athletes feel a stigma
attached to participafion,‘ but the type of sport is a factor.

The perceptions of different "types” of female athletes are insightful in termfcr)f stigma. Ken-
nickle (1972) divided female athletes into two groups -- those in creative, s ially accepmblc.:
sports (i.e., dance, synchronized swimming) and those in more structured, competitive and unac-
ceptable sports (i.e., hockey, basketball, softball). Each group was asked how they view them-
;selves and how they perceive members of the othe;' group. Although they did not perceive them-
selves as being different frorﬁ one another in a social ér athletic situation, they perceived the
members of the other group as quite different, The socially accep’table sport members perceived
the less acceptable athletes as being less feminine and more negative than the reverse pattern,
Even female athletes carry such stereot‘ypical stigmata.

While type of sport is one criterion used to judge female social acceptance in sport, a second
is the invol;.rement style or level of ambition. Kingsley et al. (1977) studied reactions to ambitious
female athletes. Subjects responded to autobiographical sketches of women athletes wﬁé
described themselves as having high or low ambition. No differences were found in reactions."A
second study (Birrell, 1978), however, tesfed reactions to extremely ambitious female athletes
(e.g., those competing successfully against ma‘les). Such athletes were judged negatively.

-In general, female athletes are not found to be perceived positively. One study examined
how female athletés measure up to the image of the ideal or "typical” woman. Griffin (1973)
found that female athletes and female professors are furthest from college undergraduates’ image

of an ideal woman; closer are girlfriend and mother,

o
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This kind of empirical evidence has set the stage for the belief that there exists a contra-
diction between traditional feminine vaiues and those associated with competency and athletic
~ behavior. It is assumed, based on this premise, that the female who does participate, especially in
socially less acceptable sports, eXperiences role conflict. This assumption might not be warranted
(Allison & Butler, 1984).—‘F/ir/st, such an assumption is based on a belief about an existing contra-
diction that is not validated in these studies by the individuals in question -- fenfdle athletes. Soci-
ety’s views, therefore, are imposed upon the female. Second, the majority of studies are dated in
the seventies. The increasing number of female athletic participants, the increasing number of
poicmial role models and an increase in opportunities (sponsorships, prize money) for the female
athlete could be having an impact. Hence, it makes the area of role conflict particularly difficult
to keep current and these study findingé may be suspect. Regardless, role conﬂict as conceived as
a "contradiction" between the female role and the athletic roie should not be the dominant issue
today. As a contemporary concern, role conflict must be exaniined as a role identity issue. What
aspects of the female identity are incongruous with what aspects of the athletic identity? A].so,
this concern must be examined from the insiders view -- through the eyes of female athletes
themselves. |
A second stream of empirical work looks at role conflict in terms of the female athlete’s per-
ception of self. Harris (1973) compared an athlete’s perception of her social seff with her competi-
tive self. The athletic role was seen as ﬁeparate from and to some degree inconsistent with the
general social role. Tyler (1973) also found this. The competitive athletic self emphasized
achievement, dominance, aggression and endurance and was less‘afﬁlialive. chanée-oriented,
deferrent and feminine in contrast to the social self.
Another study, however, found that while the female éthlete's self-concept did not measure
up to her ideal self, female athletes generally saw themselves more favorably than did non-
athletes (Sullivan, 1973), Sliifting the emphasis to a more thorough examination of how the

female perceives and experiences her athletic role in relation to her feminine role, Sage and Loud-
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ermilk (1979) devised a questionnaire to measure role conflict. Using it to question college ath-
letes, the findings suggest that there is more perceived than experienced role conflict in female
athletes. Forty-four percent of respondents reported that they perceived little or no role conflict,
whiie 56% reported experiencing little or no role conflict. On the other hand, 26% perceived role
conflict to be a great problem while only 19% reported that they experienced role conflict to a
gréat degree. Examining the types of sport activi‘ty respondents were involved in, those in less
socially approved sports such as softball, volleyball, field hockey and track and field reported
greater perceived and experienced role conflict than tho‘se in more socially appropriate sports
(i.e., tennis, swimming). The conclusion was made that while type of sport has a bearing on the .
results, perceived and experienced role conflict among female athletes is not as crucial a dilemma
 as popularized in the literature (Sage & Loudermilk, 1979).

"Anthrop and Allison (1983) expanded on this research. Based on previous thinking, they
speculated that stereotypes exist in three forms: a negative stigma is attached to aﬁ female ath-
letes, but more to those in masculine sport; a loss of femininity is a .possible'outcome of sport
competition; and sport in general is believed to masculinize the female participant not only physi-

cally but psychologically and behaviorally. Their study sought to examine variable interrelation-

. a
ships rather than parameter estimates.

The study (Anthrop & Allison, 1983) examined 133 high school female varsity athletes in
four schools in a variety of sports. Using the role conflict questionnaire (Sage & Loudermilk,
1979) and open-ended questions, the findings suggested ve:jr little role conflict,

The suggegtion was made that the methods utilized to this point to assess role conflict in the
female athlete are insensitive to the muitidimensional nature of such conflict. Anthrop and Alli-
son (1983} item analyzcdwthe questionnaire and distinguished between two types of conflict that
may be operating -- intem‘;l (or intra) role conflict agd external (or inter) role conflict, The inter-
nal conflict relates to the physical and psychological self concei)t and the external conflict deals
with the perceived pressures imposed on the female from outside sources; lack of support, lack of

recognition from significant others and sporting establishments (i.e., media).
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Since it is a known fact that there is less support and recognition for female athletes (Neal &
Tutko, 1976), it would be expected that females are more likely to perceive and experience exter-
nal role conflict. This was, in fact, the case (Anthrop & Allison, 1983). Thus, the notion that
females struggle with feminine self-conflict is not supported and what conflict that does exist
resides more as a function of the athlete's status inconsistency in the public domain rather than a
personal siruggle with her own psychological femininity. .

Another study conducted by Allison and Butler (1984) replicated such findings. In this
study, also, relatively little role conflict was found among subjects, more perceived role conflict
was reported than actually experienced and the greatest pérceived and experience& role conflict
appeared to be on external items. |

The t‘mding@ of this particular study proved interesting in viev;r of the subjects used. Based
on Metheny's classification system (1965), femaie subjects were chosen who éngaged in a social-
ly inappropriate sport -- powerlifting -- an activity "where the relsistance of a keavy object is over-
come by the direct application of bodily force”. Allison and Butler (1984) used 44 athletes com-
. petfng at the 1981 National Powerlifting Chhmpionship. representing all nine weight classes 44
kg to 82.5 kg'.)-.:Thc majority had a history of competitive experience. The researchers hypoth-
esized that because these subjects participated at a highly competitive level, in a sociaily inappro-
priate sport and had larger body types, they would perceive and/or experience greater role con-
flict. This hypothesis was not supported by the findings. The issue of why there is a discrepancy
between what Lhé female athlete says srhe ﬁerceives and/or experiences and the gender-related lit-
erature that portrays an image of psychologiczil\-st’rugglc, identity crisis and role conflict, is
explored. Two pot%mial explanations are given.

First, Ann Hall (1981) suggests Lhat researchers/scholars may be guilty of reiﬁcatidﬁ. Role
conflict was created as a conceptual category and has been adopted and fosteted as fact vgithout

testing its existence or persistence over time. Second, sport scientists have failed to distinguish

conceptually and empirically between what society thinks of the female athlete and what the
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female athlete thinks of herself. There is enough evidence to indicate that society does stereotype

the female athlete but it cannot be assumed that the female internalizes all these images and mes-

sages as a part of her psycho-social identity. In so assuming, "we have fallen into the conceptual

-/I trap of overemphasiziﬂé ﬁ:role of significant others and socializing agents in’ the process of

socialization and have oyersimpliﬁed’u{e interactive process involved in sex-role identification
—.and fonﬁation" (Allison & Butlcr.. 1984, p. 161)

Also, in the discussion section, Allison and Butler (1984) suggest that the role conflict con-

stmct is multidimensional in nature rather than unitary, They delmeate four diffcrent comporents

or factors that are examined wuhm the role conflict quesnonnau'e -- emotion, attraction, sport-

performace, significant others -- and state that "at least" these four components make up the con-

struct.

Allison and Butler briefly defined each: 1) emotion - those items dealing with perceived and
experienced conflict in dating behavior and the emotional response of the female, 2) attraction -
items related to feminine image of the female athlete, 3) sport-performance - items of skill, recog-

nition and winning, and 4) significant others - items about the degree to which others encourage

the female athlete to participate in a variety of athletic events.

An attempt to clarify the constructs utilized must be done more systematically (Allison &

Butler, 1984). A start in this direction would be to look at group identification and its impact on

behavioral opportunities. In an attempt to understand how female athletic status facilitates and/or

inhibits movement into various social and organizational structures in society, female identifica-

tion with athleti_c peer groups and other signiﬁéam support systems would be a worthwhile first
step (Allison & Butler, 1984).

SN
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1.3.1  Summary

Certain ideas have emerged in the investigations pertairiing to role conflict. First, female ath-
letes perceive more role conflict than they >experi=nce. Second, female athletes have more exter-
nal conflict (perceived pressures from outside sources) than internal conflict (self-concept prob-
lems). Third, role conflict is best conceptualized as a multidimensional construct. This
multidimensional view of role conflict opens up many new possibilities for future resea‘rch in this

area. | -
As stated earlier, the emphasis must be shifted from role cqnﬂict as a unidimensional idea
.(the role of female and the role of athlete as incongruentj to role identity conflict, that is, specific
characteristics of the female {dcnﬁty as inconsistent or incompatible with characteristics central to
the athletic identity. It has been éuggested that in competitive simtions, the need for affiliation
may conflict with a high need for échieivement. Interpersonal relaﬁonéﬁps. shown to be ﬁafticu-
larly important to the female, and competition, suggested to be less desirable and even at times,

aversive, 10 the female, may set the stage for this identity incompatibility in the athletic situation.

1.4  Conclusion

Rainer Martens (1987}, a noted sport psychologist, recently addressed the issue of the emer-
gence of two sport psychologies -- an academic sport psychology and a practical sport psycholo-
gy. These-two psychologies, Marten contends, are on two very different, divergent courses. Mar-
tens attributes the divergence to be based on sport psychologists' perceptions of what constitutes
legitimate knowledge.

From his own experiences as an/a_gg&emic sport psychologist, ﬁe upheld the necessary com-
mitment to the orthodox scientific process with its aim for objectivity. On the other hand, as a
practicing sport psychologist, working with the U.S. Ski Team, his aim as to help coaches and
athletes and with this objective, it was necessary to focus on the whole person to do so. Martens
feels he gained more knowledge from his practical experiences where “the emphasis was not on’

. -

P



° 32
knowledge gained from the experimental method, but on knowledge gained from any method that
helps to understand the person” (Ma;t‘én;.“19587, p- 31). Most often, Martens suggesis, these are
experiential methods. These experiential methods, howéver, may also be scientific including case-
histories, clinical experiences, introspectionism and observation.

Martens criticizes the divergence in sport psychology. "Academic psychology subscribes
éu:;d is governed by' orthodox science. Practicing sport psychology relies mostly upon experiential
knowledge, although it does integrate experimental knowledge into its practice when such is
available(and applicable” (Martens, 1987, p. 51). If academic sporn psyéhology had more leeway
in terms of what is legitimate knowledge and utilize experiential methods to understand human
behavior, a convergence. cduld take place. The experiential knowledge gained in practical settings
could provide a new academic body of knowledge which could more adequately be applied to
real sport situations, and an interactive process between the practical and the academic could take
place (Martens, 1987).

Ungef (1981) also values personal experience as a way of making scientific prog;ess.

"Experience is a good source of questions. It may provide the best insights and most creative

ideas”. Koch (1981) suggests that a distrust of one’s own experiencé is a part of our current
. I

pathology of knowledge.

In the area of gender and psychology, however, women's issuf;s may instigale a move to
experiential methods. Traditional orthodox methods have been criticized as ethnocentrically
biased and unable to account for gender differences. The lack of success lwfth traditional
approaches has led researchers to take new approaches to examine gender relevant issues. It has
been suggested that there are stages of knowledge where qualitative and obéervational techniques
are particularly'appyoﬁriate, especialiy when investigating a new area and there is need to develop
appropriatg questions. One such area is gender. |

Personal experience can lead to questit;m'ng assumptions that othefs take as evident (Unger,

1981). As more women break into the psychology profeséi(m, ethnocentric biases are being rec-
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ognized and research tools lhal originaily measured such biased results are being abandoned for
exploratory methods. ) _ . Y

In short, the area of humen behavior is a complex one an?l the methods of orthodox scienee.
according to Martens, are too limited to study behavior generally and athletic behavior specifical-
‘ly. It has been unsuccessful paﬁicularly for studying behavior in wone\en.

In a field such as sport where consultation services are being sought toa gi'ealer degree than
ever before, in order to provide adequate, practical services, a thorough understanding of the
parameters of behavior is f:ecessary. Any methods that promote such understanding should be

- recognized as a positive step towards developing a convergent sport psychology -- where .lhe
~/ practical can benefit from the academic and vice versa. '

In the early 70's, very few women were running (Ullyot 1§86) Today, it is estimated that as
many as 63% of "new athletes" are women (Runners World 1987). Evidence suggests that gen-
. erally women do not relate to the athletic situation in the same way as men. Therefore, it is essen-

tiaf that the female athlete is examined on her own terms in order to understand this growing pop-

ulauon group to prowde adequate services for her .
The experiences of women athletes and those workir:g with woﬂ:en athletes can be us:ed asa
b method of gaining subjective insight into lhe objective mfon:nanon already provided. These sub-
jective caises are provided in an attempt to bridge the academxc with the practical — to ﬁldge the
achievement literature with affiliation as a central faetor in women with role confhct. clarifying
the eosition taken in the research to ee conducted that afﬁliation in competitive sport situations

may be a poteen'el source of role conflict.
6ne neted participant in women's sport is Gayle Barron, 1978 women's winngr of the Boston
Marathon. Barron has spoken publicly on 'ir;.;r of success". She suggésts that thé\need lo be
accepted by friendsl and acquaintances can coeu'ibute to the d:ivelop_t_nst of fear of Success.
‘ -

“Many people still believed during the early 70's that women should be hm\;‘l‘e with a family”

- . N . . A
(Lynch, 1987, p. 141). Barron felt she.got little support for her vocation and sheé\nd other female
~ | S ' '

)
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athletes were viewed a@lecond class citizens. Even her close friends, she felt, were threatened by

1 - . . .
Rer success for it forced them to look inward and examine themselves.

Carol Mann, Halt of Fame golfer, suggests that along with being a highly competitive athlete
: i

(i.e., one who is comnmitted to excellence at any level) goes embarrassment about success, loneli-

ttess, a feeling of being different from other women and a feeling of unpopularity among.men.

Yet, on the other hand, the benefits of physical mastery, the development of mental and emotional

skills associated with golf gave her an enormous pride. She was forced to make a conscious deci-
sion whether theslpoéitive outweighed the negative. During this time, she sought counsc'ling o
deal with her concept of femininity and masculinity (skills in sport). Her interpersonal rélation-
ships were strained due to the unresolved nature of her self-concept. Counseling was able to help

her resolve many of the emotional issues she struggled with. As a final statement in a public
N ha

_address, Mann said "commitment to excellence means sacrifice for many women and certainly
N -

//

for women athletes. It hasﬁmgadxgﬁg to now, an isolation from soéial norms" (Mann, 1984),

Joan Ullyot, mastemé‘g;goctor and author of several books on womeEs\ tunning, feels
that women runnerss are it a great di;dvgntage compared to men. Given their upbringing and tza-
ditions, women struggle to be a.g-selfish as they should. Women are accustomed to be the suppor-
tive parﬁler, the homemaker and caretaker. Women take great pride in domestic accomplish-
ments. "Top level athletes freely admit that a ccrtaiﬁ degree of selfishness - of pﬁning their own
needs first — is essential to top-level racing” .(Ullyot, 1987, p. 27). Ullyot says women must
become somewhat selfish if they wish to achieve their goals, but it takes'a while to learn this and

some women never learn.

With LI;e growingimﬁber of female athletic clients seeking help for spgn related problems,
these issues can be examined here as well. An example, Alice, sought psychological help in spite
of her s:lccess in training and racing. She often felt tertible when she beat other runners, especial-
ly friends and members of her racing team. Alice adopted a new outlook with the help of a sport

psychology team -- competition could be viewed as a cooperative aim lo get the most out of one- '

-
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self and others. Ma'ny women have this type of problem. According to Porter and Foster, a 5pbrt
consultant team, women show hesitancy to enter races because compelition summons up a host of
negative connotations (Porter & Foster, 1986).

These few anecdotal cases point out that emotional issues remain central to the exercise
efforts of many women and sometimes prevent them from becoming‘ liberated athletes (Porter &
Foster, 1985). Emotional issues such as affiliative c‘oncerns can create conflict or produce anxiety
in the athletic situation, limiting athletic excellence. Hence, the link between achievement and

affiliation as a source of role conflict can be seen in the theoretical review and in the practical and

anecdotal experiences of athletic women.




Chapter |
STATEMENT OF THE PROBLEM

-

From the literature, it has been shown that two psychological dispositions are especially
salient in the athletic context. These are achievement-and affiliation. "Achicve:z::cnl refers to an
athlete's predisposition to have slandardfjf-excellence applied to his or her performance; while
affiliation refers to an athleie's predisposition to seck, attain and maintain social bonds” (Zachery,
1987, p. 2). In general, different kinds of athletic populations (high school and college students)

- |
have been used for study purposes and gender distir;ct patterns emerge on these variables. Males
measure significantly higher on achievement than females, while females measure si‘gniﬁcamly
higher on affiliation than males. It is not known, however, if these pattemns persist when athletes
who have demonstrated a more clear cut interest in athletic excellence are sampled.

AIso. L\ﬁ:g basis for achievement motivation is different for males and females. évidcnce sup-
ports the idea that affiliation is a central component in achievement motivation for females. It is
not clear, hov:rever, how affiliation needs effect the competitive athletic experience of the female.
Success in the academic setting and the maintenance of interpersonal relationships pose unique

problems for many women (Keller & Moglen, 1987). The types of conflict reported by women in

the academic setting parallel the anecdotal breports of the female athletes in the conclusion section

of the review of literature.
}
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Research Questions

Is (need for achievement higher in elite male runners than elite female runners?

Is need for affiliation higher in elite female runners than elite male runners?

}

Are Lheregendcrdlfferences-urthe-conﬂmts that occur between nAchievement and nAf-
filiation in elite distance runners?

Hypotheses

ha

HO:

Hl:

HO:
H2:
HO:

-

There is no difference in nAchievement between males and females,
Males will exhibit greater nAchievement than females.

There is no difference in nAffiliation between males and females.
Females will exhibit greater nAfﬁliaﬁon than males.

There are no differences in the conflicts than occur between nAchiéve-
ment and nAffiliation between males and females.

There are differences in the conflicts that occur between nAchievement
and nAffiliation between males and females.



Chapter lll
METHODOLOGY

3.1 Subjects

The _subjects used for this study were selected from the Michigan Elite Runner List compiled
by Media Consultation Services, a Michigan based consulting firm that cbmpiles demographic
information on the elite runners for the state. The consultants responsible for the list are organiz-
ers of the Bay Area Runners Club, an active Michigan based club, and active members of the
Michigan TAC (The ‘Athletic Congreés of Michigan). This list comprises the best male and
female long distance runners racing in Michigan. All the male anr; female long distance runners
on Lhi§ list has raced at a competitive level that has gained them local, and in some cases, national
recognition iﬁ at least one distance ranging from the 5K (3.2 miles) to the marathon (26,2 miles).
Any potentially new candidate to be considered for the list (at the instigation of the race director
or another word of mouth method informing committee members that an athlete has been compet-
ing at a high level) must go through a committee process which decides whether inclusion will be
granted. This list is annually updated. While this list is not published or available to the general ~
public, a copy of the list (a computer printout with names, ages and addresses of athletes) is made
available for purchasing to race difectors/organizers for mailing purposes and for purposes such
as notifying athletes of an upcoming race or occasionally sending free entries to this locally rec-
| ognized "elite” population. This list was requested for research purposes and was received
August, 1987.

For the first part of this study, 100 males and 100 females were selected to receive the
mailed questionnaire. From the responses obtained (and those respondents who stated they were
willing to be interviewed), 15 males and 15 females were chosen on the basis of their apparent

-
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sensitivity to the area of concern as dete;miﬁéd bj the content analysis of the short answer ques-
tion about conflict on the mailed questionnaire. Any statements about conflict between meeting
athletic goals and maimaini;]g interpersonal relationships, "affiliative themes” (i.e., marital diffi-
culties, difficulty maintaining friendships with other runnérs). were considered for use in the
interviews,

The subjects used for the study ranged in age from 19 to 80;.the males ranged from 20 to 30,
the females ranged from 19 to 64 The mean age for ma{le subjects was 37; females, 33,

The majority of subjects were from the Micﬁigan area (this includes the entire state): how-
ever, some of the athletes live out of state either due to relocation or because they come to the
state of Michigan to run major races and are recognized in the state (for example, Joan Benoit

Samuelson, Olympic gold medalist from Maine, has won the Old Ként Riverbank Run in Grand

Rapids, Michigan several consecutive years and hence, is regarded as a Michigan Elite Runner).

3.2 Procedures -

There were two parts to this study. Part One consisted of mailed ques:lionnaires. All 200 sub- |
jects received a four-page questionnaire sent with a stamped self-addressed envelope. The cover
page of the q;estionnairc included a form letter (Appendix A) that served as a letter of introduc-
tion, giving a brief account of the researcher's background, interests, academic status and a gener-

al description of the purpose of the study. Subjects were asked to fill out and return the question-

naire which sought to provide:

J

L. demographic information (Appendix B)

2. a Howe Sport Behavior Assessment Scale score: two subscales measure achievement
and affiliation dispositions (Appendix C)

. 'y .

3. a) Affiliative Conflict Scale as determined by 8-likert scale questions (Appendix D)

4, - b) short answer information on conflict between achievement in sport and maintaining
interpersonal relationships (Appendix D) . o

5. ) a statement of willingness on the part of the subject to participate in a follSw-up

interview (Appendix D)
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Part Two of the study consisted of thirty interviews (15 males, 15 females) in an open-ended

format at a time and place of subjects’ convénience (Appendix E).

3.3 Instruments ™ "

-~ ]
3.31  Demographic Information -
All subjects on the questionnaire were asked for information regarding gender, age and mari-

tal status for the purpose of assessing equivalency between males and females on these factors.

3.3.2 Howe Sport Behavior Assessment Scale (HSBAS)

Personality research m sport has relied primarily on general psychological inventories to
assess certain personality characteristics or dispositions of behavior .in sport. The practice of using
general instruments, 'originally designed for business and industry; in sport research has been crit-
icized as being the major cause of .discouraging results in athletic personality research, for such
inventories may be inappropriate for the athletic context (Carron, 1980).

Two behavioral dispositions that have been deemed particularly salient in the athletic con-
text are achievement and affiliation. While many genei‘al psychological instruments measure
Li]ese characteristics, Howe (1976) saw a clear need for the development and validation of a sport
specific scale to measure these two characteristics in athletes. He developed the HSBAS with its
conceptuzl basis on the behavioral model of motivation designed by Birch and Veroff (1966). "As
~ a sport specific instrument. it sought to meas;ne an athlete's behavioral propensities to perceive ‘
and act in accordance with stimuli revolving around achievement and affiliation" (Zachary,

1982). The scale has been found to be both reliable and valid (Zachary, 1982).
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3.33  Affiliatlve Conflict Scale
.Eight questions in likert-format were asked subjects on the questionnaire for the purpose of

tapping affiliative conflict and to discern gender differences.

3.3.4 Follow-Up Interview 7

Open-ended interviews were designed to tap attitudes and experiences related to the athletes’
personal lives. Questions covered the topic areas of achievement, affiliation and, conflict between
achievement and affiliation.

3.4  Data Analysis

For Part One of the study, a quantitative method of analysis was used. The variables tested

were as follows:

IV - gender (2 levels, male and female)

DV(l) - HSBAS score for achievement

DV{2) - HSBAS score for affiliation

DV(3) - Likert scale scores for each of 8 questions

D\}(IO)

-

Ten separate one way ANOVAs were employed to discern any staﬁslically signiﬁcant differ-
ences at the 0.05 level. Also, three Pearson Product Moment Correlation coéfﬁciems were calcu-
lated: a coxfelntion for males between achievement and affiliation scores, a correlation for
females between achievement and affiliation scores and a‘correlation for males and females

_together between achievement and affiliation scores.

For Part Two of tpe study, a qualitative approach was taken ‘to interpret data. Specificé.liy, a
descriptive method examining similarities and diffgrences in regard to males and females on the
questions related to achievement and afﬁliaiion was use.d.‘ The basis for this method was proposed
by Maéiﬁ: (1974). He maintained that exploring universality and uniqueness in cross-cultural
research is ﬁ valuable tool to understanding. This method has since’been used for geﬁder resea.rch ’.

“by Ewing (1981). Other methods have not been successful in discemning differences in the under-

S

¢

v/
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lying meaning brought to a given context in terms of culture, race and gender (Machr, 1974).
Similarities and differences, explored here in the athletic context, will be examined within the

scope of the review of literature.

It is important here to note that the data are both quantitative and qualitative, The researcher *
is aware that the information represents the perception of the informant "filtered and modified by
his/her cognitive and emotional reactions and reported through. his/her verbal usages” (Dean &

Whyte, 1958). Hence, the process ascertains the informant's picture of the world as he or she sees

it.



Chapter IV
RESULTS AND DISCUSSION

-~

[ 4.1 Subject Attrition

Two hundred subjects (100 male, 100 female) were sent questionnaires to be filled out and
returned. The final response total for purposes of data analysis was 65 males and 60 females -
{n=125), |

Pl

4.2 .Demographic information -

Subjects were asked to indicate their gender, age and marital status. As indicated in Tables 1

and 2, male and female subjects were equivalent in terms of age and marital status distribution.

Table 1: Age distribution of subjects (n=125)

Age of Subjects Males (65) Females (60)

_______________ g—————- ——————
18-29 20 28 -
30-39 . 22 20
40-49 10 ‘ 9

50+ - 13 3

Table 2: Marital status of subjects

Marital Statu Males Females
A Married 39 36 -
Single 23 18
Divorced/ - 3 4 6
Separated '
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4.3  Howe Sport Behavior Assessment Scale (HSBAS)

Means and standard deviations for the two groups on the variables achievement and affilia-

tion are shown in Table 3.

Table 3: Data from HSBAS

Descrfpuve statistics for achievement and affiliation (mean scores and standard devia-
. tions)

\ - Male Female
Achievement 51.72 £ 6.9 52.72 + 6.2
N Affiliation 60.23 + 5.5 60.44 + 4.4

Twenty-six squects were not included in the data analysis for this portion of the question-
naire. Each of these subjects failed to answer one of the questions and an inclusion of their scores
| was thought to be a potential source of response skewing.
The first two’experimental hypotheses were tested using this scale: male ‘distance runners
would have a significantly higher need for achievement than female distaﬁce runners a;ld, female

distance runners would have a signiﬁcamly higher need for affiliation than male distance runners.

Neither of these hypotheses was confirmed; no significant differences were found between males

and females on either of these dependent variables (p < .05).
Correlations were computed for males and females, correlating the two dependent variables

achievement and affiliation. No significant relationships for either males (r= -0.01), females (r=

-0.21) or for all subjects together (r=-0.13).

These findings contrast with previous sfudies using the HSBAS. Using high school and

undergraduate physical education students, Zachary (1987) reported a consistent trend of gcﬁdcr

difference results. Male subjects measured consistently and significantly higher on need for

o
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achievement scores than females while female subjects measured consistently and significantly
higher on need for affiliation than males. Interestingly, both male and female elite runners in the
present study scored higher on both need for achievement and need for affiliation than the physi-
cal education students in Zachary's (1987) report. So, while male and female elite runners tend to

differ from the general population of non-elite athletes, they appear to be very similar to each oth-

&
€r.

But, are male an.d female elite runners really as alike as the scores suggest? The possiﬁility
cxisls that the need for achievement and the need for affiliation scores are not representing the
same thing for malesl and females. It will be recalled that Ewing (1981) discovered that the under-
lying meaning of success and failure for ‘males and females in the sport context differed. Success
and failure had different antecedents and-consequences for méles and femz}les. Also, she exam-
ined achievement orientations. Males and ‘female's in the sport context were both social approval
oriented; however, upon further examination the basis for social approval -- the underlying mean-
ing associated with it - differed according to gender. So, in interpreting results from standardized
scales such as the HSBAS, any coqcluslions that are drawn must be approachéd céu'efully and per-

‘haps viewed as incomplete.

The consistency of the measuring instrument for males and females can be called into ques-
tion when the results of another study using the HSBAS are examined (Howe, 19'(7). .Two way
analysis of variance was used-to examine the effects on achievement and affiliation scores gf sﬁc-
cess (determined by whether or not an athlete's team made the local play-offs) and gender. The
significant interactiom belweén gender and success on affiliation scores reflected the fact that suc-
cessful males, successful females and unsuccessful females had statistically identical affiliation
scores while uﬁsuccessful males had significantly lower ﬁfﬁliation scorés. So, affiliation svores
discriminate between successful a.nc; unsuccessful males, but not successful and unsuccesstﬁ‘
femgles. While success in sport was not a variable in the present study (all athletes were consid-

ered successful by yirtue of being Elite Michigan runners) these findings suggest that affiliation is
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a component part of the reality of all female a@etes whereas only successful athletic males score
highly for this variable. oD
The Ewing results and the results of this sni&y exploring successful/ unsuccessful at‘hlctes.on
achievement and éfﬁliation suggest that the underlying meaning associated with affiltation, in
paxﬁe_ul/m“}ithjn the sport context may be differe;:n for males and females. Therefore, it can be
assumed Lhalt these scores alone tell us only that elite runners differ from less elite athletic popula-‘
_tions on these behavioral dispositions. Without more sué_;ecnve insight into how the athlete
_relates 10 these dispositions (or of what importance these characteristics are) the elucidation of an
ac.cumte'or more illuminatiﬁg picture is not possible. ’

' Updn examining the importance of affiliation (which appEar’s to be c;nlml to both successful
and unsuccessful female athletes), e\:ide;lce suggests that in competitive situations (situations that
emphasize social comparison/competition against others) this affiliation prodﬁces anxiety or-con-
flict. Therefore, the third hyi)othesis was that females would experience sigﬁiﬁcantly greater
ac.hievement-a.fﬁliative conflict (conflict between achieving athletic goals and maintaining social
bonds) than would males. 'fhis was examined in three ways: through 1) eight Likernt res’ponse

questions, 2) a short answer qﬁestion directly askihg whether the athlete experienced any con-

flicts, and 3) open-ended interviews, Results on these measres confirmed the hypothesis.

4.4 Affiliative Confilct Scale £

On this portion of the questionnaire, the results of analyses of variance based ol each of
eight Affiliative Conflict Scale questions by gender showed significant differences on five of the
eight questions. Examination of the means indicates that in each case, males were significantly
less affected by the achjévement-afﬁliation conflict desCribed than were females, as follows:
(8=strongly agree-1=strongly disagree): i’mean.scores and standard deviations)
1. When I mcgé against friends or others I know well and beat them, I feel bad.

Males (5.2 + 1.5) < Femalgs (5.9 £ 1.8), (p < .05)

2, When I race against friends or others I know well and they beat me, I feel bad.

i -
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ﬁs (p > .05)
3. . Bcating’ a compélitor can jeopardize or threaten a friendship.
N ' Males'(42 + 1.3) <%les(6..2+ 1.8), (p < .05)
‘4. LK threatened when runmng partners dra.t}l tically improve

Males (4 0 -L- 1.8) < E\‘thales (5.3 + 1.8), (p.< .05)
5. [ threaten others when I improve my running ahxllty. ‘ -
‘'Males (3.2 + 1.9) < Fpmales (4.3 ¢ 1.9), (p < .05)

6. 1 will alter my run (i.e., time, length) so that [ can run with others rather thar alone

NS, (p > .05)

7. Friendships/relationships can get in the way of achieving my running potential.
NS, (p > .05) ~
8. i prefer training with partners (same gender) who are better thanme. -

Males (3.3 % 1.4) > Females (2.7 + 1.8), (p < .05)

These results confirmed the hypothesis, with females agreeing significantly more than males ~

with five of the eight statements describing achievement-affiliative conflict. Females agreed more

with the statement that they feel bad when their fnends or others that they know well beat them
and also, with lhe statement that beaung a compemor can Jeopardlze or threaten a friendship. In
the case of the third statement, females agreed less with the 1dea of trazmng %th partners (same
gender) who are better than themselves. While these three statements were statistically significant
in the direction anticipated, they did not show this as strongly as anticipated (for exalmple/,_ agreed
versus disagreed). The last two statements that showed statistical differences did; however.
Females agreed with the statements suggesting that 1) they are threatened when running pariners
dramatically improve and 2) they threaten others when they improve their running ability whereas -

males disagreed with these statements. - ’ : -

, ™
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¢ Subjects’ responses to the short

45 Conflict Question

§ubjects were asked on the questionnaire: What conflict, if any, do you experience rying to

meet your Tunning goals and intain interpersonal relationships? Results are in Table

swer conflict question also supported the hypothesis that

.
~

males and females differ in their perceptions of what conflicts exist between meeting athletic

= 4

goals and maintaining interpersonal relationships. While two common themes emerged for males

and females ~ males and females both percefved no conflict and those expressing conflicts shared

—

\:\

a "time" Lhe%e. males emphasized these two themes more frequently then females. When citing -
) 4 -

specific types of conflict created t;yr t.ime.- problems appe'ared sliéhtly different for males an~d
females. Male runners rg'ported that family commitments posed a problem. Fof females, the con-
flict was more a product of ‘fuggling roles -- as wife, mother, career w;)men. athlete, For some
men, family commitment problems led to marital difﬁcullies and family friction. For ‘women, the

emqt\o juggle roles led to other difficulties such as social isolation, difficulty maintaining ‘

#

friendships and trammg, and—m/ e. The distinction belween the “time" conflicts reported by
4

men and women funners may be related to security of roles. Perhaps male runners are secure in

théir ,role as an athlete and have %g;nﬂict external to this role -- with family mcrqbcrs. In other
words, males may expenence conflict with others who infringe on their time and dedlcauon o
running. Female athletes, on the other hand may not be secure with the mtegranon of Lhcnr role as
athlete and other roles they choose to take on. Therefore, the juggling of roles may be a problcm
'mt‘emal_t‘o ’her -- the éohﬂict ariseﬁs within, |

Beyond ['time”, “family commitment" and "role” kinds of conflict, female reports suggested

another type(of theme -- an "emotionai” one with factors such as jealousy, competition, and con-

flict with otlfers. Issu€s.such as Q)eating another and no longer maintaining the fnfw. making

the Olympic trials and feeling tension with friendvhat did not and perceiving others to be threat-

ened by their dedication to runm.ug emerged in female but not male responses. Such emotional

»
r
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tionships

1. none (27) *
2. time (18)

3. sacrifices (others
don't understand) (7)
4. maintaining family
commitments
a) family friction (4)
b) marital problems (2)
5. inbalance between
training partners (2) -
(partners less ability)

Table 4: Themes in order of frequency

responses to short answer question on conﬂxct between runmng and mterpersonal rela-

11.

12.
13.

14.

15.

16.

‘having qualified for

. to associate with non-

Females

none (13)
balancing running/
professional goals (8)
juggling schedule as
wife/mother/runner (7)
time (6)
males intimidated/
threatened by
dedication (4)
running reduces social
contact (4)

other's don't
understand (3) .
competition (3)
jealousy {2)
maintaining friendships|
and training (2)
friends who worry about
keeping up with me (1)
fatigue (1)

Olympic Trials,
conflict with those

who didn't (1)

in beating friend, she
Hasn't spoken to me
since (1)

put on pedestal, choose

runners or those

not impressed with
talent (1)

gatisfy husband's goals
for me (husband is
coach) (1)

themes are consistent with both the anecdotal accounts of female athletes and the literature on

women and achievement suggesting that competitive anxiety is a critical factor.
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Conflict fc;r‘énalewalite runners appears 10 be perceived as a function of eklemal_factors {out-
side the realm of their athletic involvement) -- i.e., family, job (hours a;t work don't alldw much
time to train). Little conﬂi;t' was perceived within the affiliative circle of athletic associates. With
the elite female runners, internal conflict (inside the realm of their athletic involvement) was
more evident - that is, conflict lS perceivéd to exist with their affiliative circle of running associ-

«
ates.

4.6  Interview Data

This is interesting when the interview data is examiEed\.‘Two of the questions asked were
"How did you g::t involved in running/racing?" a..nd "Wharsighiﬁeant others were instrumenta! in
your involvement?". Ten of the fifteen female runners ‘réspohded with bdyfriend. husband or

_ fa;her (three of the fathers were coaches).. Of the' remaining females, all became involved by lht:ir
own volition: one was a sbectator at a marathon and decided she wanted to compete, another took
up running to develop endurance for tennis, and the Jothers sta.rted‘ running to control weight. No
mention of female significant others was made in relation to lhe‘ir initial introduction into run-
aing.

| Elipe male runners, on the other hand, often got inyolved through other males: male friends

already participating in competitioﬁ. a coach who recognized talent or because, wanting to be

active in a sport, their size was most suitable for m.nmng Males, also, were primarily inspired by
male figures.

It appears that the basic support system for fernales develops initially with male figures who

are not part of her immediate competitive network-(leéhnicallj(, in races males and females do not

. co'mpeteq:gainst ea!ch other) whereas most male§ exl;ibit associations with male pecr\groups from

the start. Perhaps, this can beé'm to explain the different kind of perceived conflict that exists.

More similarities existed in the answers related to the questions pertaining to "What are the

costs/benefits of being an elite caliber runner?”. The male and female elite ninners suggested that
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self-esieem benefits, recognition and respect, health and fitness (physical and mental), prizes,
money, trips and othier opportunities, were benefits derived from their involvement. While the .
runners suggested that sacrifices exist in the wa;} of cos;s -- lack of free t.ime. increased chances
" for injury -- the benefits far outweighed them and the costs were not a real factor. Males and

fernales did not exhibit differences on these factors. .
When asked ab'out their feeling towards cc;mp'eu'ng, the males unanimously said they loved
-it. In faci, several males in the interviews said their sole reason for running is for competing, not
 for health reasons. The females ilad varying responses. While some said they ioved it, others said
they love and hate it. One female with this reply said that she feels somewhat uncomfortable with

competing. She is trying to culuvate a “killer instinct" for she had no compeuuve experience

growing up. Another female said she hates competition. This female choses to race only in miara-

N
-

thon distance races since this distance she views as a race against oneself and the clock (whereas
she views the shorter races as more competitive against others). Two other females said they view

themselves as runners and not as competitors (although both race weil in competition throughout
-
- the summer).

The next three questions in the interviews pertained to issues of conflict: 1) "Do ;rou eﬁ:peri-
ence conflict with fnends/acquamtances when you beat them?”, "Do you experience conflict
when these others beat you?" and 3) “Is conflict an issue personally or for others you know
betwéen mecting two needs -- the need to achieve in running and the need for social or interper-
sonal relationships?". These questions generated a variety of responses.

There were differences between males and females, but also many differences among female
group members. Males did not perceive any problems with competition (that is, beating others
and others beating them), In their view, competition is the nature of sport, and therefore, not a
persdhal thing. Thejr would hope friends unders'tood. Several females shared this perspective.

However, some females did perceive conflict to exist. On a general level, one female stated that

she feels bad when she beats others, but on the other hand, wants to win. A few females said that
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they perceive tension to exist among competitors that is hard to ignqre. It is not possible, for this
reason, to be friends with those close in ability level. A cduple of ferales said that this is why
they separate friendships with racing.'lh fact, one female said that she views her female training

P

partners strictly as colleagues.

On a more specific note, emotional/affiliative.conflict was cited by some of the won-n:n. Sev-
eral women could cite a personal case where running threatened a friendsﬁip. One woman
resolved the issue by discussing the problem with her friend. They jointly decided no longer 10
trainltogemer. Another woman, the one who made the Olympic trials, said she felt bad for her
friend who did not qualify. She said she was aware of her friend’s problem witﬁ her -- envy, jeal-
\ousy —-and sile perceived a strain’on their friendship. Hence, she now avoiLl ;he same races witil
friends. Two other women cited cases of fellow competitors whose relationship w:;(s“ﬁne when
she was racing inferior to the other. When the situation became reversed, the fricndship was
strained. In one final case cited secondhand, a friénd of the woman reported that U}is. woman
bega{n; to improve her rurning, 'gainin'g the potential to beat her female friends. This wontan
became aw;a:e of animoQity that existed towards her by these others and curtailed her competitive
spirit to ensure the maintenance of friendships.

The last interview question aél;ed whether the elite runners -l.hought that there were ﬁalcl ‘
female differences in this area. A few of the athletes said they didn't know, but most said yes.
Male and female elite runners who also had experience coaching females noted differenc;cs. Male
coaéhes described female runners as more competitive, unwilling ‘to cooperate and display teamns-
manship to the same extent as males he coached. In fact, at times the females he coached would
not‘tmin together. Another male coach said that he perceived no conflict to exist at track meets:
however, between meets the female runners had trouble getting along.

Other males and females had different perceptions. A female‘percéi:;d elite females as
being unv;filli.ﬁg to share ideas; males, she said, are more cooperative and willing to help each oth-

%_ -
er reach their potential. Another female perceived females as more emotional -- she said they
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don't communicate effectively.with each other. One male runner perceived that males have the

ability to beat others and not worry about others’ feelings. A female perceived this as a weakness
s

in males, that, in fact, females are capable of closer interpersonal relationships. It is clear to her

that the relationship should always be more important than beating someone.

4.7 Conclusion .. -\

It is necessary to mention that the interview data, based on fifteen male and fifteen female
interviews, are from a limited sample. Since subjects were selected based on the analysis of p;e
content of the short answer question providing evidence that they experienced some type of con+
flict, it could be argued that this constitutes biased information. However, the intent of this study

was to explore whether the per'ception of c‘qnﬂift of an affiliative nature in the competitive situ-

ation occured in female subjects to any degree, a'md whether it differed from the perceptions sur- _

rounding conflict for males, The purpos'e was not to examine to what extent conflict occured.

[t has been reported in ot.her high achlevement,nompeutwe contexts such as academics that
some women expenence "success amuety". Keller and Moglen (1987) set out to analyze some of
the ambiguities and ambwalences tha} define compeutwe relationships among academic women.
In the academic world, females have ambivalent feelings about accepting higher positions. Keller
and 'Moglen cited two examples. One female accepted a tenurp position that a friend had also
applied for, and in so doing, severed all ties witﬁ this friend, leaving her friend hurt and bitter, and
herself, guilfy and feeling like a t.rai.tor. A second female refused a promotion on the grounds that
sh‘e wanted to rgmain agk\}tt;e same level as her peers and friends. In fact, relationships were the sin-
gle differentiating factor between the behavior of men and women in the corporation (Kanter,
1974). Women chose not to be promoted if this meant losing close relationships. In the sporﬂt
world, ambwalent feelings emerged as well. For example, some female runners cited that they

separate friendships from running. Such is the case of the female who perceives her running part-

ners as colleagues. On the other hancl; another female minimized her competitivew’she



54

perceived ambiguity and tension from others as a result of improvement and the possibility that

she could beat her friends.

Such conflict or anxiety has been labeled "fear of success" by Homer, Homer (1965) main- A
o

taing that this fear exists.in compe 'je situations. Fear of success is aroused because competi-

tive situations are perceived to be role-inappropriate for the female and incur negative conse-

“

- quences for high level accomplishment. Success is thought to bring about consequehces such as

Y

fear of social rejection and/or feelings of being unfeminine. )
Thls fear or anx:ely has also been called "success anxiety”. From a constructivist viewpoint,
however this anxiety has been thought to have less to do with anxiety over success but more to

, " o -
do with the competitive nature of the situation; competition produces anxiety.
This alternative viewpoint of "success anxiety" may be a reflection of the female's essential-

ly fernale way of constucting reality. In. l;lns view, it is maintained that the female's "structure of )

knowing is 'more oriented toward preservmg and fostering relauonshlps Jhan toward winning"
(Sassen, 1980, p. 195. Females‘are thought to l?e more aware of a differeg%w of cémpeﬁtion -
that there are emotional costs for success.. For example, with winniﬁg there are losers, In effcc:t.
there are only so many tenure track positions, .only so many trophies. ' v
It appears that the mes_sa'ge constitutes a dilemma. Achieving in competitive environments
and maintaining interpersonal relationships may be viewed as mutually exclusive by the fel.nale.‘
In an example E\ft}ed to the corporate situation, women are thou.ght to face a choice between
competitive success as defined bf the corporate structure and the emotional roots and sense of
meaning that "successful gamesmen” leave behind (Sassen. 1980) "If they (women) choose lhp'
meamng their su'utjtures of knowing find in relationships, they cannot work up (o their capacity

and therefore experience frustration and anxiety” (Kegan, 1977). Whatever course she charts, i

appears the female dilemma consists of her navigating between the Scylla of relationships and the

Cha.rybdis of success.
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' However, within the constructivist-developmental 'franiework, “success anxiety” has more
positive implications. As suggested before, this anxiety results from seeing the other side of the
competitive situation. 'I"he recdgnitiou of an alternate perspective is thought to ﬂm/wée potential

for "re-cognizing” or reformulating her experience (Kegan, 1977). A reassessm of events is a

positive force in psychological growth, and. thus, apxiety in competitive sipfations m:iy serve as
the impetus for devclopmental -growt.h. For example, afemale may bring her values to the ques--
tion of competition versus relationships and reconstruct insﬁtﬁﬁons according to what she knows
{Sassen, 1980).

P h .is the assumption of Keller atitl Mogien (1987), constructivist- developmental theorists and
the researcher Ltllat' there is a "transformative potential in self-understanding”. Uncovering some of

the psychological dimensions of affiliative/femotional problems or conflict may provide the basis
C\ P Yy P )

for awareness and such transformation in any competitive achievement context.

-

4
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Appendix A

LETTER
-

Dear

| b 8

I am a graduate student in the faculty of Human Kinetics at the University of Windsor study-
ing sport psychology and consider myself a serious runner. 1 am presently doing research on the
area of motivation, particularly, attitudes toward achievement in long distance runners. You have
been selected to participate based on the Tact that you rank among top competitors racing in
Michigan. Research in the area of motivation and sport has been minimal and has neglected to
look at unique population groups such as yourselves - "elite runners” - so, this research project, [
‘feel, will be a valuable contribution to the field of sport psychology.

In order to help make this study a successful one, you need only fill in the enclosed forms
and return them to me in the stamped, self- addressed envelope provided. | have requested your
name on the first (and separate) sheet for the purpose of a second part of this study. For a follow-
up, I would like to briefly interview some of the runners responding by mail, I have asked on one
of pages whether or not you would be willing to be interviewed. I assure you, however, all the
information I receive will be kept in complete confidence and reported findings will include no
names. At the completion of this study, I will provide a copy of my research findings to anyone
who is interested. '

o

a

Thank-you and have a good race season!

Janice Deaz__m

- 56 -
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Age Male

Marital Status
Ethnic Background

'Female
S
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Appendix B

{_ . DEMOGRAPHIC QUESTIONNAIRE

N

Divorced/Separated
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Appendix C -
HOWE SPORT BEHAVIOR ASSESSMENT SCALE

Instructions: The scale 18 & self-rating instrusent. You should check sach Ltem with
reference to your likely behaviour as 3 sport pirticipant, Wwhen rating
yourself comsider the middle categary a3 representing an average of
thos¢ who Compets 30 your spart. -

)

b
- |y
-
- bt LI -
I £ (e e E by
AR HE
-
. AL E
|2
Q
1.0 1 am willing to work hard to correct wy veaknesies,
2.1 [ aa single-ninded in oy ipprnch o wihning.
3.§ 1 have the respect of wy opponents for my 3kill. ' [ —
4.] 1 sccepr criticism empily from sy sporting peers,
5.1 | am & fair competitor. N
. 6.0 1 am selfish in my desive to. succeed.
[]
7.1 1 share my knowledge with ay rivals. -
8.3 1 am loysl to my team members. ;
9.] U accept easily not being the best in =y sport. /‘f
10. 4 as one of the hardest workers in wy spert. /

1L.J | am prepared to sacrifice-a grtnf&n\l_lo/léhﬁ" wy goals.

12 T considar friendships mads through sport are & sajor reason
“| for sy participation,

13.] 1 hate to loss. - '

14.1 | make friends easily with olh\tg;\t_rl_-y part.

15.] 1 gain pleasure from the :uccus\nLuth’-rl in Wy spert.

16 1 believe that new situstions will affect my performance
‘{ negativaly, .

17.] 1 sccept dafeat in games without being distressed.

18.] I enjoy the recognition from other sthlates.

19.] 1 srgue with officlals. '

20.] 1 enjoy being & leader in &y $pOrt.

21.] § find it difficult o sccept advice from other sthletes,

22.] 1 velieve | ows more to others than to my own efforts.

25.1 1 love the praite of wy cosch.

24.f 1 give of my best in sport,

iusl! Tecogniie wy Jack of skiL] will always prevent as [rom
‘] being the best.

26.] 1 enjoy participating agsinst new opposants.

27.| 1 velieve friundships in sport detrsct from my perfervencs.

20.] | an preparsd o break the laws o win & fane. ~

29.| 1 believe that [ show more potentis]l than oy oppoasats.

30.1 1 as upsat vhen my friends do not succeed.

- L

L4
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Appendix D

LIKERT-SCALE AND CONFLICT QUESTION

-

Y
Y

) Y,
loscructions: The following are statementy about running. Pleass circle cha
. ansver below sach scatemenc that best dascribes how true ic is for voy,

1. When I raca against friends or others I know well and beac chem, I feel bad.

Scrongly  Moderataly Slightly Neucral, Slightly Moderataly Strongly
Agros Agree Agtae ' (j Disagrea Disagres Disagree
.

2, When I race against friends or othears
bad. ¢

) know well and they beat me, I feel

Strongly Moderately Slighcly Haut;il Slightly Moderataly Scrongly
Agres ¢ Agroe Agres Disagres Disagree Dizsagree

1. Beating a compstitor can jeopardize or threaten a friendship.

Strongly Moderacely Slighctly Neucral Slightly Hoderately Str&ﬁé&y?
. Agree Agroe Agroe Disagree Disagroe Disagrea

. ‘\\‘\\\\\ 4. I an threatensd when running partners dramatically meréva.

Strongly Moderately Slighcly Neutral Slightly Hoderacsly  Strongly
Agras . Agras Agras Disagreoe Disagres Disagres

5, I cthreaten othars when I improve my running abilicy.

Strongly Modarately Slightly Neutral Slightly Moderately  Strongly
Agree Agres Agrae Disagras Disagres Disagree

"6, I will alfer my run ( i.e., time, langth ) so that I can rﬁﬁ\yi:h thers
rathar than alone, ‘//’p

Strongly Modarately Slightly Neutzal S$lightly Moderataly  Stronmgly

Agras Agres Agrea . Disagres: Disagres Disagree
7. Friendships / rcla:ionnhlpl can g-: in the vay of achioving oy running
potantial. } -

# .
Strongly Modsrataly - Slightly Nesutral Slightly Modetately  Stronmgly
Agras Agras Agres - Disagrss Disagrae Disagres

8. I prefer tiaining with partnars { same gendser )} who ars better than me.
S:ron;lf Moderacely Slighcly MNeutral Slightly Moderately Scrongly
Agres AgTen Agras ‘Disagras  Disagres Disagree

What conflice, if aﬁy,'do you experisnce trying to mest your running goals and
w\\ trying to maintain interpersonal relationships?
i

.

M

Vould you be willing co participate in a btiof £uIIBw-up intarvievw scheduled at
your convenienca? Yes ____ No
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- How did you get jinto running?

~ Appendix E
OPEN-ENDED INTERVIEW QUESTIONS

. How did you get 'into racing?

. ’ .o
. Were other people instrumental in your running/racing?

¥

. When you have a particularly satisfying work-out or race, is there a

particular person or-grdup ‘of people you like to share this with?
¥ .
. - /’;; -

When you race and fall short of your proposed goal, is there anyone
you feel you dlsappoint7 '

Do you train alone or with others? What is your preference
and why? '

Are you flexible to alter your training plans if someone offers to run
with you or are’ you unchangeable:}n terms of your schedule?

~
~. ) .
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P &
1. Do you have a running schedule you follow day-by-day or do you-run

as you feel? , P

'2.‘%? you plan races ahead or time of do you enter races spontaneously?

- : ) N ('Q

3. Approximately how offten do you race in a season?

Do you attempt to compete at the same intensity in all races?

o
4. Would you define yourself as a consistent perfdféer?

t

LN

5. Could you tell me about one of jour really“%atisfying running experi®ences?

e,

{

=

‘What made this a satisfying experience? \ \\: L)

. . f"‘"‘*\ . " ot K \/’ . B
& L3
6. Could you tell me about one of yourrneally dlsapp01ntlng/unsat1sfa::;;;‘\\‘/’

running experiences?

- “?
<3
¥
o
What made this a disappg;nting/unsatisfactory experience? -
7. How do ¢
S vb
al;

B. Have zfur attitudes toward competltion changed over the course of your
i .

athletic experlen YN oo
NN ‘ ) ' ‘

n ot
i " - FE

L]




S

1.

L

5.

6'

Overall, what would vou describe as the benefits of being an elite
caliber runner? -

A

What would you describe as the costs of being an elite calibre runner’

+ Have vou ever raced against women/men friends or acquaintances”

How do vou feel (do vou.experience any conflict) when these friends beat
vou? . . *

How do you feel (do you experience any conflict) when vou beat ther?

-

As you've probably gathered by. now, I'm interested in the area of
conflict - it's been suggested that people may have twe needs - the need
to achieve and the need to have social and interpersonal relationships;
in competitive situations such as racings, this may cause conflict or
contradictory aims or the juggling of the two may be difficult for some .
people to handle. Are you conscious of this being an issue personally

or. for other people you know (inside or outside the sport world)? Any
examples?_ '

Do you think there are male/female differences?

Other comments?
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