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In summary, she believed that when people tried to draw something and if the 

drawings can combine with the words, it will be easier for people to understand. As the 

presenter, it was also easy to aid her to present in a logical and creative way.  

Participant 5 experience. In the photography session which I introduced before, 

participant 5 narrated a story to me. When he was driving in the desert in Saudi Arabic, 

his car’s condition was not good and it almost broken down. He needed help but he was 

in the desert. He waited for a long time and finally he met a person who drove a car 

passing through him but that guy ignored him. He was angry and thought that helping 

each other is very important. That was why he took a picture like the followed:  

 

Figure 10 

He believed that taking the pictures which were related to his life provoked his emotions; 

and that experience made him more willing to share his stories with others in English. He 

said:  

I took a picture of four houses. If someone looked at it, what were they going to 

think about that? They may say nothing, just houses. But for me, I would connect 
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with something that happened to me in the past. The houses in the picture were 

connected with each other; but the people living in the house may not connect 

with each other. It was really nice because it helped students to present the photos. 

It helped students to learn how to do the presentation too because there were lots 

of students do not know how to do the presentation. 

Participant 6 experience. Participant 6 was excited about the activity of self-

identification although she thought it was challenging for her. This activity was designed 

to help students to better understanding themselves. Students were required to cut a paper 

in a shape of their hands, and find 5 or more words to describe themselves. She said as 

followed:  

In this session, the teacher asked us to cut a paper, a hand-shape paper and then 

asked us to use five words to describe myself.  Then, I needed to use these five 

words to describe myself. I thought this activity was a little bit challenging for me 

because it forced me to explore myself.  
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Figure 11 

The next artifact she chose to share with the researcher was her drawings which 

illustrated her hometown (figure 12). Students were required to draw their hometown and 

introduced their hometown with their drawings. She believed that drawings can help her 

to open her mind and dig out much more thoughts than the written words. Also, she 

argued that drawings can also assist her in presenting her results to her classmates. In the 

drawing session, she drew a picture about her hometown and presented in front of the 

classroom.  

 

Figure 12 

During the process of presentation, she believed that the advantage of the function of the 

language accentuated. Students in the process can share their stories with each other and 

if they have some questions, they can raise their hands to ask the question. She stated 

that:		
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It was happy for me to share my stories with others and listen to other students’ 

stories.  Through this process, we can talk with each other. The language becomes 

very functional in this process I think. We have to communicate with others and 

that gave learning English a purpose, a very practical purpose. 
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CHAPTER V 

FINDINGS, DISCUSSIONS, IMPLICATIONS AND CONCLUSION 

This study was conducted through various methods. Research data was collected 

during the semi-structured interview from the participants who had attended the English 

Through the Arts sessions, concentrating on their perceptions and experience of learning 

English through the arts. In addition, the artifacts elicitation was incorporated into the 

semi-structure interview, and some visual materials were also collected. What is more, I, 

as a facilitator in those sessions, had taken field notes based on his observation. Therefore, 

rich data was derived from the semi-structured interview, artifact elicitation and 

observation. This study aims to explore what happens when arts activities integrated into 

EFL learners’ English learning process, and to gain some insight into how students 

perceived the effect or influence of the arts influence on their English learning. 

This qualitative case study research was guided by the following two research 

questions:  

1. How does art integration influence EFL learners’ English learning?  

2. What are EFL learners’ experiences of integrating arts into their English 

learning processes? 

After presenting and sharing the results of the research, some key discussions, 

critical reflection and implications for future research will be discussed in this chapter.  

The Function of Arts   

According to the respondents, arts can be a stimulus, refresher, guider and 

facilitator. They believed that learning English through the arts can boost their interests 
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and motivate them to self-learning. These results are consistent with previous research. In 

addition, two of the participants believed that arts made the learning environment relaxed, 

as a result they are more willing to share their ideas with their classmates. Those opinions 

also confirm previous research. 

Arts can be a stimulus. Participant 5 stated that arts can be a stimulus which can 

promote language learners to think broadly and open their minds. Arts serve as a stimulus 

can stimulate language learners to share their ideas with others when their minds have 

been activated. Arts can increase language learners’ comprehension and can enhance 

their motivation for learning languages and engagement in the class. This confirms 

research by Hoyt (1992) and by Gullatt (2008). 

Arts can be a refresher. Participant 1 mentioned that arts can be a refresher. For 

example, when language learners’ ideas and thoughts were stuck because of different 

reasons like tiredness and confidence, arts can help them to refresh the ideas making the 

thinking process be smooth.  

Arts can be a guider and a facilitator. Participant 3 and 6 shared a common idea 

that arts in learning language can be regarded as a guide and a facilitator. The role of a 

guider and a facilitator here was referred to motivating language learners to learn. Arts 

can guide them to find new interests and explore innovative ideas and those innovative 

ideas and new interests will facilitate their language learning. 

Arts can be cohesion. Based on the observational data, the arts can also enhance 

the relationship among students and the relationship between instructor and students. The 
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maintenance of this good relationship can create amicable and relaxed learning 

environment which can also influence students learning achievements.    

In summary, arts serve as a stimulus which can boost language learners’ 

engagement and involvement in the class; then, language learners will be more interested 

in some of the ideas; those new interests guide and encourage to explore different new 

ideas but during this process, language learners may be lose and stuck in tons of materials. 

At that moments, arts can also be a refresher to make language learners refilled and 

revitalized which will encourage them to find much more new ideas; those new ideas can 

also facilitate language learning. In addition, arts can also enhance the relationship 

between students and instructor.  

Engagement in Learning English through the Arts. 

According to the data through semi-structure interview, participant observation 

and artifacts elicitation, participants’ engagement in the sessions of learning English 

through the arts is high. With analysis of participants’ sayings, accounts and the 

subsequent sayings with their artifacts, it is self-evident to conclude that their 

engagement and participation of these activities are high.  

Significance 

	 This case study investigated how arts influence EFL learners English learning and 

explored their experiences in the program “English through the arts.’ Based on the 

findings, I can conclude significance from the perspectives of pedagogy.  

 In terms of the pedagogical implication, arts can make positive impacts on EFL 

learners’ learning process. Therefore, as a language instructor, inclusion of arts in their 
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teaching process can be an effective method to motivate EFL learners to practice English. 

In addition, a relaxed learning environment can also make students feel less stressed and 

anxious, thus being confident to speak English. Therefore, the instructor can add some 

artistic activities to make students more confident to speak English. 

  My research was not just focused on one type of activity and my participants 

were exposed to a variety of different types of activities, which allowed me to gather 

information about how they experienced different arts, and which of the activities or arts 

produced what effects on their learning. This is what makes my research different and 

significant.  

Conclusion 

This qualitative case study has explored how does the arts influence EFL learners’ 

learning process and what EFL learners’ experiences when they learn English through the 

arts. Guided by the research questions, I found that arts can be a stimulus, refresher, 

facilitator and guider. Arts can be a facilitator and guider to help language learners make 

understanding process easy and visual. Arts can stimulate them to learn creatively and 

think broadly and they are more willing to express their ideas. In addition, arts can also 

be a refresher making the learning environment relaxed, thus improving learners’ 

learning satisfaction. Moreover, arts can also establish the rapport among students even 

between instructor and students, which can enhance students’ attainment of learning. 

Through the multiple sources of data, EFL learners in the program ‘English through the 

arts’ showed their high engagement, and communicated that they are in favor of the 

practice of integrating the arts into the English language learning.   



	

74	
	

Some suggestions for the future research can also be mentioned based on findings 

and my experiences of conducting this research. The findings of this study indicate how 

arts influence EFL learners’ English learning and what their experiences are in learning 

English through the arts. During the process of artifact elicitation and semi-structure 

interview, I found that students’ motivation of learning English has been changed 

compared with their learning motivation in their home country. Therefore, it will be 

interesting to further explore the research question: How does the arts influence EFL 

learners’ learning motivation?  In addition, this study just demonstrate arts can have 

positive impacts on EFL learners’ learning but it does not guide how to design and 

include artistic activities into language teaching; therefore, exploring the question like 

‘How to design some lectures regarding English learning and arts learning’ can give 

language instructors more pedagogical methods as to the inclusion of artistic activities 

into teaching process. Furthermore, the subject of this research is EFL learners and this 

research does not cover what the instructors’ perceptions of learning English through the 

arts are, which can be of great significance because learning cannot be separate learners 

and instructors. Next, during the participant observation, I found that in some situations, 

there exists the gender difference between EFL female and male learners in learning 

English through the arts. Therefore, some research can be conducted regarding this topic.  
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APPENDICES  

Appendix A: Interview Protocol 
	

General Questions 

1. Which country are you from?  

2. Why do you come to Canada to study? 

3. What is your future plans?  

4. What is your motivation of learning English?  

5. Do you have any experiences in learning arts? 

6. Why do you take this English through the arts program?  

7. What strategies do you use to learn English before you take this program? 

8. Do you have the experience of learning English through the arts? Can you give 

me some examples?  

Artefacts Elicitation 

1. Can you talk about those artefacts?  

2. How do you like this piece of art work?  

3. Can you tell me the connections between learning English and those artefacts?  

Probe Questions 

1. How do you like this program?  

2. What are your initial expectations of taking this program?  

3.  To what extend does this program serve your expectations?  

4. Which activity do you like most/ least? Why?  

5. Why do you take part in my research?  
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6. After this program, to what extend does this program influence your English 

learning? 

7. Based on your understanding, what effects on integrating arts into English 

learning?  

Suggestions 

1. Can you provide some suggestions to English learning?  

2. Can you provide some suggestions to this program?  

3. Can you provide some suggestions to better integrate the arts into English 

learning?  
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Appendix B: English Through the Arts: Session Outline 
 

Week Day Session title Language objectives 
Week 1 Tuesday 

 
Sound 

Interpretation 
 

• Tell a story 
• Predict/ Describe situations 
• Participate in discussions 

 Thursday Drama--- Role 
Play 

• Participate in dramatization and discuss 
performance 

Week 2 Tuesday 
 

Paint by 
Theme 

• Use confidence to give a mini 
presentation 

• Interpret paintings 
• Discuss and compare ideas 
 

 Thursday Music video 
analysis and 

critique 

• Discuss ideas, performers attitudes and 
emotions conveyed 
 

Week 3 Tuesday 
 

Poem • Understand main ideas and details 
• Brainstorm ideas 

 Thursday Music---Lyric 
Rewrite 

• Communicate ideas effectively 
• Participate in discussions 

Week 4 Tuesday 
 

Drama--- Role 
Play 

• Formulate and persuasively express ideas 

 Thursday Cartoon Clips • Discuss changes in cartoon movies 
• Explore meanings and social 

representations 
Week 5 Tuesday 

 
Photography--
-Storytelling 

• Interpret meanings 
• Write descriptions 
• Deliver a mini presentation 

 Thursday Poem • Understand main ideas and details 
• Brainstorm ideas 

 
Week 6 Tuesday 

 
Music---Lyric 

Rewrite 
• Express ideas through creative lyrics 
• Discuss and compare ideas 

 
 
 

Thursday 
 
 

Abstract Art • Analyze and discuss famous art pieces 
• Explore art from around the world 
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Week 7 Tuesday 
 

Newspaper Art • Use words to describe a theme and create 
a piece of art 
 

 Thursday 
 

Architecture as 
a form of Art 

• Compare and discuss architectures 
• Develop and support opinions 

Week 8 Tuesday 
 

Drama---
Mime 

• facial expressions to convey appropriate 
emotion and meaning in dramatization 

• Discuss strengths and challenges of 
nonverbal communication 

 Thursday 
 
 

Movie Clip • Interpret meanings 
• Deliver a mini presentation 

Week 9 Tuesday 
 

Music Video 
Analysis  

• Present a critique 
• Explain and support ideas 

 Thursday 
 
 

Photography--
-storytelling 

• Write descriptions 
• Interpret meanings 
• Deliver a mini presentation 

Week 10 Tuesday 
 

Paint by 
Theme 

• Deliver a mini presentation 
• Discuss and compare ideas 

 Thursday Drama--- Role 
Play 

• Practice responding to questions for 
different academic and professional 
scenarios 
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Appendix C: Poster  
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