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. ABaTRAbT' ‘
Tne pur;oae of this project was to demonstrate that
..soclal work practice with groupe in the elementary echool -}:'F
setting could be an effective means of helping children ex-

amine themaelvea and their relationahioa with other people.:

JTwenty-four gradee u, 5 and 6 children were rand?gllx~

selected, and placed 1nto two treatment conditiona. An ex- .
_ perimental group (six boys end six girle) receiving a devélop-
‘mental social group work approach met for eight, weekly one-
hour to one and one-quarter hour seﬂsions. Use wa 3-made of
'the echool art room, The researcher conducted the sessions.

An inactive control group (six boys and .six girla)
remained in the classroom, did not meet as a group, were un=-
known to each other and to their teachere, anfl recetved no
researchepr attention. _ '

\f' . A modified preo-test, post- teat control group deaign o
was used._ Four criteris were 1ntroduced The Lipitt Self-
Concept Scale for Children wasg teacher-administered to all

grades I, 5 and 6 children one week prior to- the first group

\' .

meeting, and again 1mmed1ata1y followlng the 1aet group meeting.

Two reaearcher-conetructed eelr-report meaaurea were
'researcher-adminiatered to experimental and control children
followlng the group sessions, A researcher-conetructed post -
' l group 1nterview schedule was 1ndiv1dually administered to
‘ experimental children only, by the researcher.

' Reeults Indicated that the group procees failed to

11
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improve significantlﬁ the self-eoncept df experimental

.-children in comparison witﬁ_inactive'pontrol'children. How-

ever, the self-concept of two experimenfal eubgroups, boys
and'grede é chlldren was signiflcgntly inproved.

"

- Analysig of the two researcheﬁ:constructed self-report

. measures revealed no significant difference-between experimental

ot
o -'T"'Tn:,'

and inactive control children. Observed flaws in the construct-
ion and administr&tion of these measures made this analyais sus-
pect. ’ . “ y
' »_ Interview schedule date showed that a significant
numher of experimental children approved of the groun's dls~
cussions and 'sald thet the grcup had made them feel better.
Differentiairuse'of the grqﬁp‘bﬁ these'phildren'wae.indiceted.
| Further redearCh exbloring the eréeéts'of combining

the: sexes, including peer models, and determining the children's

"
'

readiness Tor speciric eriterion measur%s wes suggested.



Dr. Buckley's marginal notations and casual response "to

ACKNOWLRDGEMERTS

)
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'complementary advice. The researcher remembers especislly
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n
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INTRODUCTION : '
This stndy developed from the researchel{s involvement
in an inner-city Soparaﬁe Elementary School during the |
1972-73 academic year. For two days each week the- researcherl
fulfilled his Iield practicum requirenente Ior his M. S.W,
degree by serving as a school Social worker. |

He hecane Ianiliar with a complex array of problems

Y

- and concerns, including school—pupil and school-parent resent-

o ent, pupil-parent mobility, pupil mal-performance as re~

rlected both in the classroom and in the wider commnnity or

; peer group and,temily-and nunerous other situational con-

_ ditions. | . ' |

| In s%eking to deal with these conditions, the reeearch

er made use of individnal and group work ‘counseling, ramily ,,fff*’
counseling and conmunity organization skille.' wWhile acceptw

Cing’ principal—teacher referrals and their accompanying focus .

on certain school deviates, the researcher also responded to

student self-re!errals end to his own observations of, pupil

‘needs.

It seemed to the researcer that vhile thd seﬁ%ﬁi

provided a necessury acadenic
to provido‘its pupils with

run, that it somehow failed
portunities for personal,groﬁfh

in non-acadelic areas. Children were not being prepared to - msrf
" ‘understand their feelings and emotions. Children were not

< jug
»
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;being prepared to deal with\developmental and life erises

‘such as specific physiological and psychologicel changes
| beginning at puberty. - f“ -
- Children were not being prepared to confront: their own
obvious differences, despite the presence_or multiple ethnie
and cultural standards and eValuations. Children were not
being prepared to look at themselves in terms of a sense of
self-worth other than thet bestoued upon ‘them by their
teachef's assessment of their academic prowess.?‘ o
- of course, the zesearcher had no way of evaluating the
impact which certain teachers had upon their pupils. He |
surmi zed that’certain teachers were providing their pupils
- ./wifﬁ/opportunities for personal growth. But he also surmized,
- both from his conyersations with teachers and with pupils,
' that it was not the school's policy to concern itself too
“much with its pupils’ non-academic needs.

o Consequently, the researcher‘aought %o develop a pro-’
gramme uhich could be directed.touard meeting some of the
non-academic needs of children in their school setting.

_ The researcher's task became one of identifying n
'a suitable student group with which to work; to select an ;"“3'
\\ ndequate intervention method with which-tpedeal with this

- group and to decide upon some aspect or-the~id§ﬁt1£ied
. ‘ student'group which could be subjected to.an evaluation.
" In attempting to focus his attention on Speciric'

- students, the researcher concluded that children in latc

— e

'
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ohlldﬁobd or preadolescence would be most interesting to
. work“with. 'He came to thislipnolusioq_after speaking with

2 atter experiencing his own

two school Social Horkers,
ease at working with these children, and after reviewing

child development ltterature.k 56 7 8

—

“Harch, 1973.

rPsychiatryﬁ L

e ¢ -, “-_“

IS

- 2M11dred Knapp, School Social Worker on staff of the
Detroit Board of Education, private 1nterview ‘held in

" 3paml Harentette, ‘Chief Social Worker, Windsor
Separate School Board, private interview hela in April 1973.

l*Hm'ry Stack Sullivan The Interpersonal Theory ot

edited by

 Speter Blos, e Young Adolescent: ci dcal S
(New York: The Free Press, 1970).

' 6pavid Elkind thetic Understanding of the Child
§1x to Sixteen (Boséona':" Ef?rrr con m“%?ﬂ“Lc. :

7Reuven Kohen-Raz, The gg;;ﬁraﬂ 9 to 13: The
Psychology of Preadolescence and Ear Puberty New York:

Aldine Atherton, 1971).

-, 8Theodore Lidz, The Person -~ His Develognent Throughout
he L;fe gxele (New- o:ks Basic Books Inec., 1968). . _

.



3ority of children within this flexible age range were in

The researchef found that the ‘preodolescence had not

been r_eleéated to a specific, fixed chronological period.

Redl saw preadolesoenco vecurdng between 9 and 13 years of.".
age,9-while Sullivan .placed 1its occurrence somewhere be-
tween eight and ono-half and 12 years of age.lo.

An examination of school files disclosed that the ma-

Grades 4, 5 and 6. And so, the reqearcher decided to make

the children in these grades his target population.

9Fr1tz Redl, When We Deal With %‘%ﬂre& g ?e],eo;eg
HLJ.ES_ (New York: The :Free Press, 1l p +00. _

1°Ha.rry Stack Sullivan, Conceptions of Modern

Egj_emg_zﬁ ‘The Collected Works of. ﬂ?l.'ﬂ %sg K §.!ll van,
edited by H.S. Perry and M.L. Gawel, 1 (New York:.

W.W. Norton, 1953), W1..
1} ‘ | . ) /

|
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| Ihé_rpéearchér arrived at the selection of a suitable
intervention method by e;ﬁmiﬁing social work practice'theoryr
ahd.iesearch qnd‘relatedldisciﬁlines serving the student .
population.. He‘lound'evidence that social work ﬁractiée
with groups might be an. approyriate means of dealing ‘with ‘

children in Grades Y, 5 and 6. 11 12 13 4 15 -

s "
D]

l;ﬁlaine Conner g&_gl,, Developmental Counselllii
with Grougg -of Grade 5 Boys and Girls"™, b 0 or
(July, 1968) 18 2-92. : . L
| 124ar1lyn Smith, g;_gl., Developmental counselling
with Groups of Grade Six and Seven Boys and Girls™, o

wwll, 2t (July, 1968), 192-99-

) 13Ruth Ann Faison "A Study of Specified Behavioural -
~ Changes in Four Groups .of Sixth Grade Boys using: 1 --Group
Counselling. 2) Group Counselling and multi-media present-
ation. 3) Multi-media presentation, and 4)No Treatment"

(un gblished Ph.D dissertation, st.’ Louis University, 1952) '

W 1“James Hnnsen, Thomas Niland andeaonard Zani
Model Pbg;ormance 1n-Group'COunselling‘with Elenentary School

.- Children @ Personnel and Guidance Journal, XVIIL,
' Apfil, 1569%&—517_&‘—“, . |

15Gerald | Kranzler, et 51. "Counselling with Elementary
School Children: An: Experiemental Study", The Personnel and.
Guidance Jou_rgg_l, XIVL (uay, 1966) it 49,

f
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He purposerully decided on qﬁgroup approach because

- of his interest in this method and h&s awareness of the

A 16

benefits which Vinter and Sarri, Laurence,17 Bnckley,18 .

Lee, 19 and Leibovitch,20 had derived from using the group

[3

| Iapproach with children.- N T

16Robert D. Vinter and Rosemary Ce Sarri "Halperrorm-
ance in the Public School: A Group Work Approach“,ﬁ_m;_\g_;g, X
(January, 1963) 3-13.

: 17V1rgin1a Lee Laurence "Evaluating the’ Uses of Sma 1
Group Methods in Intergrate Mental Health Concepts in the |-
School Setting®. (unpublished D.S.W. dissertatien, '
Columbia University, 1971), pptO- 5A.- ..

: 18Lola Elizaheth Buckley "The Use ‘of the Small Group
at a Time of Crisis: Transitién of. Gir)s from Elementary to.
Junior High School”, (unpyblished D.S5.W. dissertatien, -
University of Southern Culifornia,,19ﬁi) p/1078-A.

19John F. Lee, "A Group Project in "Social ngortudity"

' -'For Juvenile Delinquents, zg §gc;gl Ho;ker, XXXVI
- (Hay, 1969) 96-100., "

-—

, Pearl Leibovitch, "Innovation: A Mental Health
Programme in a School System, '"The Social Wbrker," XXXVIII v.
(Hay, 19701’ 5 - 10, - )

"o -~
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. He also believed that preadolescept’children could iearn from

one another. a 22723 2 -DeSpife his adceptance of this

intervention method, the researcher was aware of the relative
poverty of research in social vork practice with groups and

group coﬁnseltng'at the elementary schéol‘level.zs 26.

2lpansen, Niland and Zani, "Model Reinforcement in

‘Group-Counsqlllng with Elementary School Chlldren®, 1=l -
2241111am C. Hinds and Helen Rohlke, "A' Learning

Theory Approach to Group Counselling with Elementary School -

‘ .Egi%gxnn', Journal of Counseling Psychology, XVII (Jan. 1970),

. 23garry Stack Sullivan, "The Interpersonal Theory of '
Psychiatrys 248, - .
| 2hBon C. Dihknoyor apd‘Jales_J. xnro,"§;ggi§%agggggggglt
(Itasca, Illinois; F.E. Peacock,
By \d p’g‘ . .

25Gerald L. Buster, "Social Leariing ¥ School Groups".
rk, (September, 1972), 63-70..

Sy

: 26Gaotge R. ‘Mayer, Geraldfn.‘xiénzler, and William A.

 Matthes, "Elementary School Counseling and Peer Relation-

“ships", The Personnel and Guidance Journgl,x¥¥ih, (Dec. 1967) . -
360-85. - - o
.' ! s L . , - l.‘-



9.

Finally, the researcher uas 1nterested in demonstrat-
ing social uork practice with groups could be helpful to
children in Grades %, 5 and 6. BHe decided‘to have these

. children examine themselves and theirﬂrelationships with

otHer people. His deciéion'was based on his uhderstanding
that preadolescents had the capacity to deal uith this
27. 28 29

problem, and on his appreciation of BEmanuel Tropp's

eonceptualization of social work p%actice == "The- province

of soclal work is clearly sgcial maturity.“3°

'1
":r'/

-

N7 _. o

- 28iheodore Iids, The Persa

pughout the L“fe Gyele, p ,
> : | o
9stanley COOpersnith, (5} ‘ Lo

(San Franpisco: W.H. Freeman and COnpany, « U

30 Ehanual Tropp, "Maturity 1n Social Functioning:
The Developmental Goal of Group Work Wﬂ_
M&qﬂﬂ . Winters 1
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.'h t Following Thomg\:i recommendations concerning demon-
stration projects, the researcher decided ‘that this suudy
would seek to echieve certain practice objectives with re-
search goals being of seccndnry significance 31

The purpose ot this studr was to demonstrate that

social work practice vith groups in the elementary school i
setting (specifically the Iourth through sixth grades) could
be an errective means of helping children examine thenselves -
and their relationships vith other people. Implicit in o

~ this statement of purpose was the hopel that these preadoles-
cent children would improve their own apprecietion and ac-
ceptance of themselves, as well as their relationships with -
their peers and signiticant adults, such as teachers and

parents. ,

Along thcse practice objectives.ettributed to the
project vere: 0" '
© o de &.;igndezgigizgiiérsoci:ld:oak pﬁacgicedp%th groups’
a: errgctive means - g? helpi:ge:heée cggldreggs

2. o.sto determine the Speciric needs of these child-
, dren as they vere expressed in the group context.

.

31!dvin Je Thonas, “Field Experinents and De-onstretions"
in §gg;g;_¥§;5ﬁgiggg;§¥,ed d by Norman A. Polansky
(Chicago: The versity o cago Press, 1963), p.§90.

."\ ,

——.;“/"1' ' .
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The primary research goal was to determine 1f social

3¢ +ekto help these. children 1earn to use; the group

work practice with groups in thq elenantary school setting -

. -was an effective means of improving the self-concept ;of
children in Grades 4, 5 and 6 as measured by the Lipsitt
Self-Concept Scale ror Children."

Sy



‘CHAPTER II . - \J

"It seemed as 1f in‘the classroom they
had found something reasonable to respond
to, as often an individual kid will find
# in school some gromise which is kept,
something sensible or even heautirnl,
something not available in their homes or
families or in their blocks, and so come
to live really only at school, even some-
- times to love it and find in :[i the -same
" Joy and despair as any 1over.

2T

-
{ ’d’
; -‘
: )
Lames - 'Herndon %_Eu_m;ﬁzg%gg. '
(New Yorky Simon and S uster, Inc., , p.,3'+/
\ e -



Although it has been suggested that social work practice
with groups in the school setting may be an errective means
of meeting children's needs 2 3 . this researcher was able
to find few reported studiee dealing with the use of social
work practice with groups in the elementary school.s 7
The researcher Iound no studies dealing specifically with
children in Grades 4, 5 and 6 Either Social'workers have
not involved these children in groups, or they have shown a
particular unuilningness to write up what they have done in

practice. T : _— 7

2Ben L. Coheh, "An Analysis of the Writings of Ruth

- Elizabeth Smaliey" zterm paper presented at the School of

S°2§§1 Work, University of Sout lern Calirornia, Los ingeles}'
19 , :

3virginia L. Crovthers, “Ihc-School as a Group )
Setting -- Theory and Prectice in Understanding the Dwnanics
of Groups in the School, in th Groups in School

Setting, ed..by Lawrence F. er New York Nat Aseocié .
atI of Social Workers, 19653 pp._B--Q._

“‘uargaret E. Hartford;."Comments on Institute ca Work

i th Groups in the Schﬁol Settins, Mgm&ﬁ:eeu.m_

the School Setting, p.

5Laurence, "Evaluating the Uses of Social Group Methods
,. to Integrate Mental- Heelth Concepts in the School Setting.

A

®Buckley, "The Use' of ‘the Small Group at & Timie .of Crisis:’
Transiticn of Girls from Ele-entery to Junior HiglVchool, ®

7Vinter and Sarri "Malperfornance in the Public School -
. A Group Work Approach.

¢ ‘ : g . - °
. L : . ! PPN . .



o ‘ . — T . L
L 4 - . ' . o -
g . . .o .

k.

The researcher did rind evidence that Cenadisn

teducators and politicians have a regard ror the contribntions

which Social Work could make to the school.8 In Qnebec the
provision of required social services to some 500,000 second-
ary school children has been delegated to local sociel .
services agencies;9 The researcher also round evidencé of
interdisciplinary rivalry -and role conrumigd on the part of
various pro!essional groups, inclpding social work, involved
in’ the student services field..l-O ' | | '_
The reseercher decided to 1nvestigate two theoretical
areas =-- nanely, self-theory, as defined by Harry Stack
'Snlliven, Alfred Adler and Carl R. Rogers, and preadoleslj‘
, cent psychosocial deve10pnent. Sulliven, who was inrluenced
by sociological theorists at the Universitv of chicego, such

as George H.ead,I1 and who emphasized the inportence of

o

- . - -
~alq .

'Bgelect Committee an Youth, Report of the Ontario
n e's Select Committee on Yo “n X
Edg ey ’ Pe

9nevid Heiss, “Interproressional COmmuniceticn in the

Secondary School Systeq“, Intervention, No. 34 GSumner, 1971), -

‘ 21-2. n . .
: 1°Project '70, (o) it onto You ervic s S
" Pro 1 ct_!70, (Toranto: ( tario-Department'o Health, } o
Upelen s. ‘erry P Int ‘ inme_m%égg_gg o
13 ces ’ ed. ﬁ,s. Perry (New York:
HOH. Hol'ton, ] XVIII- ’ . . /

l . ” .- o -
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.« Psychiatr »in (he ollecte : an, .;
+'p. 162. . - o R IR
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preadolescence as a thresholdephase,12 was most appealing

to the researcher. ':;;;_‘v”g o ', '; S
.’ﬂSelI—EQ,Q.I,' . o J :23- o o

Sullivan enphasized the iuportance or the self-system

or selr-dynamism to the individual's changing personality

..sﬁructure. Sullivan ccnsidcred the self-system to be an

1l
explanatory cenception,‘3 and as an organization of. educative
experiences.lk L S .‘
- S livan conceptualized the self—system as developing

Irom interpersonal experiences, in which the individual

- ;eceived oth approbaticn and disapprovel‘ls'

Béginning with *the good orfices of the nothering cne'

.the child,\according to Sullivan, attempted to avcid or
mininize incidents of anxiety,16 vhile at ‘the same tine '
i eecuring necessary satisraction through the pursuit of general
+, and zonal necds. Further, Sullivan saw the child as gradually

lzﬁarry Stack Sullivan, A-R
9’ he Study of ate "

. ences, edited by H.5.
W.¥W. Norton, 190%}, 21-2. , ‘' [ ..

3garry Stack. Sullivan, The Interpeiscnal Theory of
4 Works of Horry Stack Sulliver

1’*Ib1d. p.165

- 15Harry Stack Sullivan,. eptions of n o L
Psychi tr 20 R : oo T T

. -16
- Harry Stack Sullivan, e arpers _The
Esxchigt;x, PP 165- 9. | Coa e

. . . °
-, ' ' H : o
: - . ¥

- o -\:‘. SR
N é._ e A
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coning to nnderstand that he could be s anxiety by
satis!ying the people that natter to him, thereby satis.ty- :
ing ﬁinselr 17 - o
- For Sullivan, the selt-systen or self—dynamism was
resistant to change, tending to resist significant cha.nge ‘
in the direction o.t 1iving,18 and 'concerned solely with
living according to the rulea' 19 N
Hithin the self-systen or gself- dynamism Sul‘livan “'1 ' (/\

ccnceptualized an organization of processes which he called ‘
selr-esteel or selr-respect. It was during the Juyenile /
era that the 1ndividual, through his interaction with people
and institntions beyond his inmediate family, began to get |

some Ieedback as to where he was good and where hc vas bad.20

If the child's valuation of the 'selr-reSpecting part of the

self was unduly low!, he could becone a psychiatric casualty,21
or. at the very least find-difficulty in integrating

. R .
s

Sparry Stack Sniuvan, Conceptions of Modern Psychiatry,’

p.20.

16Harry Stack Sulliva,n, ‘The Intgpersonal '.theorz of -
Paychidtry, pp..165-69. - D o
- 17narry Stack Sullim, e Tilyst Personal Individu-

m’ .. N6 rys ‘.! i L2 [} . )
- DBhgery Stack Sullivan, W&%}.&g "
-Eayehiatry and mmemono Psrcaran |
Sacial Seleneey Pe 290. .7 07T L

19Eury Stack Sullivnn | Tensions




c;tudt;an“in which his necds‘could be satisfied and his
'security'enhanced.zg‘ o o ' “ o " e
Sullivac conceptualized the preadolescent era aé ‘
-being a time uhcn the selr-system and its organization of
processes called selr-aateen or self-respect could be re-

‘directed and made mo;a-vulnerable to change. According to

. Snllivanf\there vere opportnnities for favourable, curative

experience near the thresﬁ%ld_or each dcvelopmental phase:

© 9The maturation of new capacities for relation-
-ships with others, temporarily ‘disorders, as it -

» were, the self-system's power to govern- cne's.

prorit from experience, for a time interferes -

with its power to resist change in the direction

of one's develo ent, 8o that greatly favourable -

-~ or unfavourable -~ 'change in personality' -:. -

. tends to occur near these thresholds, ' This is .
especially the case with the preadolescent phase

: . of developling one's abé}ities for -interpersonal
relation 0.......... L J

."As conceived by Sullivan, ths selr-system at preadoles-.
~ eence was thrown 1nto a state of confusion, and paradoxical--
ly provided with the capacity ror distinot change.25

 2Pp.ry Stack Sullivan, The Intexpersonal Teory of -
- Psychiatry, p.-351. ]
-‘ : 23Hhrr Stack Sullivan
BMM&LL}_L&M

’ Ppig.y poo3ok

. pagant BaTTy Stack Sulltvan, e Jitsrbersosal Tueory of
. P.azeh.tnm, pe 247 e »

hl
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In aidition to-Sullivan, the researcher was infldenced
| in his understanding of differential views of the selI by 7
several other theorists. '
Alfred Adler's later uritings emphasized the concept °

oi'the creative self, Adler eqnatad the self with a
creativa pouor,26 through which the child directed the drive, ‘f
| noulded it into form, and supplied it with a neaningrul
rgoal.27 It has been auggested by some critics that this
jeonceptnalization of the self placed man in the role of
@heing the architect of his own personalit}.28 o

| ' Carl R. Rogers considered thres aspeots of tho selr -
those being self-experience, self-structure (concept) and

the 1dea1 self, _Rogers clatmed that the real selz was
. _something uhieh.uas oonrortably discovered in one's experi-

: encos.29 Tho real self in this sense was to be eonceptualized
.fas a process of beconing 30

%

"+ 2651 prea adler, W (1932a) in "the -
‘-Individual Paychology eri- es t
~ _ « Ans

8,.edited
and Rowena R. Ansbacher, - rks Basic Books, Inc., 1956) 180. "
2p3ered mar

- 10 "j{ .

3 088, -
. 87.. : . . |
2B3a1vin’ S EalY and-Gardner Lindzey, s of Person-
_glity, (Torontos John Wiley ‘and Sems, Inc., Pe .
296&1‘1 R. Rogers, m%%: A Therapist*s
mhgt_mmmum (Boston:  Mifflin Company, 1961),

Opra . -
O1b1d., p. 122

Ve
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' Rogers sald that as the individnal's experiencg/;/ :

became dirferantiated into an awareness of being and

runctioning, and as this awareness was acted upon, particu- .

larly by significant others,: a concépt of self uonld be

developed.3! As a result of this development, the individu-

al would acquire a need for positive regard.32.
Should the individual avoid or see a selr-experienco

solely because it was less or more horthy of selr-regard,

,than the individnal wns said to have acquired a condition of .

worth,33 Theoretically, Rogers postulated that 1f the in-

dividual expressed only unconditional positive regard, con~

ditions of worth would not develop, and the individual vould

L

" be psychologically adjusted and rully runctioning I

°

eadolesce t g7choso elopment .

As was mentioned in Chapter I, preadolescence, like
other developmental phd%ﬁgi has nof been relegated to a
specifie, fixed chrogolo;icalquriod. Aside rrog purely
Vsooantic considerotions,tho'fioxibilify or'tho'prehdolésceot




cence have beeq,expressed,

phase has been attributed to:

“le ...the dirriculty of difrerentiating
| between preadolescenoe and early .

puberty. 3

© 2¢  eesthe fact that processes of emotion-
al and social development of preadoles- .

?R_fi' - cents and egﬁ}y adolescents are clearly

interwoven.
3¢ seothe differential onset of
~°  adolescence proper.37 38
Although bontradictory 1nterpretations of preadoles-
39 %0 theorists have implied that
‘a8 a threshold phase préadoiéscenéé;deserves,attention.ul 52 %3_”

L
e
:

H\ ;
35Reuven Kohen-naz,
D -cho ogy of Preadolescence ¢

361p14., p. 105

. 37Harry. Stggk Su111van, The ggerpersgl Theory of *
Psychiatry, p. 260.

e " m golasge Irt.." L
‘Banic Books, Inc., R969), PP 2 -9,',‘;N3J;=\"

- 3uarry Stack: Sullivan, mmmmwm
pp.‘55-6,a

Anna Freud : @ : Ao
York: International DHIversitls es. Press, Ine., y Do 163.

o I+']‘!ric He Erikson }ggggligtJngggLJgnggggip(Hew Yorks
‘ H;W; Norton. and Co., 1968 y Pe

l+2Peter Blos, The Ioung Adolescmng, Clinical Stndias,
" pp. 10, 14,

o 83 %3rritz Redl, "Adqlescants_--\aust pr Do They Reacte®"
Po. o o ’ : ’ . Coe A
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Partlcular,interest has been directed at the pre-
adolescent's need for self—adaptstion under stress. h h5
~and to his search.for an acceptahle self- c::neeept.‘*6 7

Sullivan suggested that preadolescence 15 a time when
the child gradnally_becomes more aware of his being-a member |
. of a community of peers.‘ PrOpelled ny a compbination of |
biological and social .taeto:.'s,l"8 the preadoleseent, accord-
ing to SulliVsn, is more able- to eollaborate with. another
a eonmon enterprise h9 more capable of forming relationships

with others, 50 and more aware or social o gsnization.5l
" The socialization of . the preadolesce t should be

appreciated as taking place slong a contin rather than ‘as

a Series of unalterable, standardigzed, pr gressive steps-toe

. -maturlty. .
thlizabeth B. Hnrlock, 1 ve, .(Hew Iork; -
HcGrawaEill Book' Co., l96h), PP . ' e
' kSPster Blos, The Young Adolescent: CIinical Studies,p. 60.
“6mepdore mdz,-‘wm_mummt_mms
the Life s Pe 295. B , M E :
q"?David Elkind, thetic Unders of th

Six to Sixte ) p. 86.
l*S}Ienry Stack Sullivan, Conceptions of Hodern Psychiatry, p ha.

) l+9Henry Stack Sullivan, The Interpersonal Theory of
Psychiatry, p. 246, ,

. Hsnry Sta'ck‘Sull:lVanz Tensions Interpersonal and .
International: A Psychiatrist s‘VIbw, Pe 30,

- lHenry Stack Sullivan, Gongeptions of Modern
. . Psyehigtry, p. 2. SR —
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- For ezanple, uhile some see the same sex peer group as
being a beneficial feature of preadolescent developnent 52 53

22,

there are others who point out that the peer group 1s utilized
-difrerantially by girls and boys.5h 55 Girls tend to rorn
telporary'alliances 1n small groups of tuo to four nenbers 56 ’
_Boys.tend to be more dependent on the peer group as a source
‘of role identirication.5? _

~ The preadolescent is raced with the task of creating
"a hipolar relationship to parents, as a source of security,
and té the peer group, as a ehallenge to approach the world
~ outside the ralily“ 58 Hot every preadolescent is 1nvolved in

a peer group.59 o ' )

. 'r :
53mehud B. Davis,."A Handbook for Educators of Children
. 1n late Childhood and Early Adolescence" (unpublished Ed. D.
_dissertation, Uhivarsity of Wyoming, 1972}, p. 1056-1.‘

. *Reuven l[ohen-an, The Chit¥ erom 9 to 13, pp. 110-11k,
551hnodore Lidx on s _Develop f

- ‘the Life Cycle, p. 239

5SReuven Kohen-Raz, The Q;m from 9 to 13, P 113,

A

57nichard B. Davis, mA Handbook for Educators,. p. 1056~A.

‘the the gxcla, P~ 28 .-

oo
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- o . | | .
Although thi;_non-involvanent nay be viewad‘as ahﬁormal,éo
it may ‘paradoxically help the preadolescent devalop hinselr
as a unique and creative individual vho is not overly con-
cerned with being all things to allrpeople.61-62
' .Pieadolescent.girls and boys have been described as
: ﬁndergoing contrasting piigﬂglégica;developnénfalexperi-
ehees. Hﬁereas fhe preﬁd lescent gi:llnay seek out boys,63
the préaddiescent boy may eacape from heterosexual entangle- -
ments by clinging exclusively to all male peer groups,éh.nnd
‘by directing his energies touard control’ over his envifon-
“ment.65 o ' : |
| Preﬁdplégceneé has also béén cited as a developmental:
phase dnring which certain psychological problems may be .
incurred. It has beén reported that ;hefe 1s-greatef

0Reuven Kohen-naz, Mild.fm.?_t_o_n P. 104,
61'l:hecodore Lidz, Eorson, p. 291 - : : ’

Gznichard B. Davis, "A Bnndbook for Edncatora
of Children in Late childhood and Etrly Adolescence',p. 1056-&.
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_;‘maladdustment anonf preadolescent boys than anong preadoles-

cent g1r13.66 ‘Such problems as securing an 1dentity in terms

. of the technological ethos of cne's culture 67 the experienc- |
ing or more or less regular parallel occurrences of homosexu-~
al and heterosexnal episodes,68 and the fallure to find a |
place in one of the more conventlanal quasi—hunan rorns of

‘ connunity .1:1.te6'9 have been mentioned. | |

| Ccnsideration of the 1nportance of these problems
‘-should be . teupered by the recognition that preadolescence is -
-a developneﬁtal phase and as such, a time ror 1diosyncrat1c

behavieur7°uh1ch nay or may not be a harbringer of problens
to be.

66!ar1 L. HcCellon “Selr-Ideal ncscrepancy and
The Correlates Sex and Academic Achievement," The Jourpal
of Bxperimental Education, (Summer, 1967), 43.

- 7Erik B, Erikson, Identity Youth and Crisis, p. 1267.
Banna rreud, mem -.
pp. 189-90. L

_m'm;mm-ﬂmn;ﬁ Bnoes, In
- bsychiasry and Soclal jolencss, pe 52,

7°Fritz Bedl, "Ldolescents - Just wa Do They
‘ React ’ p . 82 .




Counseling Outcome Research in
the Elementary School Setting
with the use of groups as a
- Method of Intervention for

Children in grades ¥, 5 and 6

25,

n

Because of the dearth of sqydies describing the use

of social work practice uith groups in the elenentsry school,

qh;;he researcher reviewed studies from other disciplines.

He found that these other disciplines had also pnb-

1ished few studies dealing with the treatment of children

in groups in the school setting.

Gszda and Larsen lent support

, 'to this finding by stating that of approxiuately 100 group

counseling studies they had reviewed,)only five per cent. or

them desalt with kindergarten and elementary school childrsn.71

Certain’ problems associated with counseling research

hnve been disclosed.‘ Harrison has cautioned that outcome -

* research may often be measuring the process of change itselr

rather thagqthe outcome of a particular_treatment.72 i

v

1

7lGeo}ge M. Gazda and Hary Juhen Larsen "A Compre-~
?§n51ve Appreisal of Group and Hnltiple Counseling Research,

"'Diedric-.and H. Allan Dye, 'Bosﬁon? Hbughtcn Hitflin Conpany,

'1972), pe 425

€

72Roger Harrison, "Problems in The Design and Inter-'

. pretation of Research on Human Training,® in W

L]

. Purposes, Processes. ggg_gggggggg, Pe 39¢.



| Zimpfer has criticized group counseling research

becanse of 1te unimaginative use of criteria.73 He specifi-
| cally ergued against the imposing or common c;iteria on all
group members, the lack of mobility of eriteria’ and the.
'f gselection in advance of single bases for evalnation.7&

’ L Kagan hsas demanded that reaearchers begin to provide o/
'descriptive 1nforma$ion about these group procedures in order |
that their studies ﬁight be Scrutinized through-replication.75
The researeher also koted Campbell and Stanley's appeal ror .
having a control ‘group within the experinental design.76 ‘}j

' The researcher has_ reviewed six etudies. These studies —

_were divided 1nto those reporting positive Iindings and those .

reporting non-signiric ; findings, .

L)

: 73Dev1d Ge 21np£er '“S&ne Conéeptual and Research
Pr blens 1n Groun COnnsel 75 ‘ oc es oses

.‘ =

Groug Procedures, Review of EBducgtion-
(iprn, 966), 274 — -
an C., Stanley, "Experi-
gns for Research on Teaching,"
2y edited by 'N.L. Gage,
1963)’ pt 176. o

75Nornan ‘Kagan
:_l-':.__ s34 MI’




N

.treatment approaches. group counseling, group counseling and

L

gni_ficant g,i_ndings - S | S
-k f B o -
FaiSOn deveIOped a study of specified behavioural

changes in a ‘total sample of Iour groups of sixth grade boys

using a control group uhich receivedgno treatment and three

sty

\
The specified behavioural changes\evaluated included

and multi-media presentation, and multi-nedia presentation 77 .

classroom conduct, academic motivation and performance, socio-
emotional state, teacher-dependence and personal behaviour.

. Thirtyhsix subjects from a suburban elementary school

uere randomly assigned to one of the four treatment cony

;ditions. A Single criterion, the Pupil Behaviour Inventory

(PBI)? was completed by Iour observer-raters ror each boy: ==
both berore and 1nmediately rollowing treatment. A female

counselor intern conducted the groups. _

o g;g_n_l - the group counseling group, received Iour
35-minute sessions, once a veek for rour ueeks. 'ﬁ:gup 11 -
thp group counseling and nulti-aedia presentation group,

received one 35qminute, multixnedia presentation, as well as
\\ . v
L S \ ,
. ' ) e , ‘ .

> "huth ann Faison, "A Study of Specified Bshavioural
Changes in Four Groups of Sixth Grade Boys Using: 1)Gr

.. Counseling; 2) Group Counseling and. Multi-Media Presenta

s

3) Multi-Media Presentation and %) No' Treatment". (Tapub um&
“PheD. dissertation, St. Louis university, 1972), p..9 69qA.

78Robert D. Vinter, et al., : torys
: : ;_L_St ation and Scoring . Arbor, Michigant
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three ueekly group counseling sessions (35 minntes).

' g;ggp;;;;, the multi-nedia presentation group received
‘ only the multi-nedia presentation.

Results indicated that there was greeter positive

'change in behaviour in academic motivation and performance,

socio—enotional state,\and personal behaviour in boys re-

'ceiving the Iour group counseling sessions than in those
receiving no treatment. - - -

While no consistent change of behaviour in the rive '

: dinensions ot behaviour‘uas found in eny one of the treat~

ments administered, it was coﬁtluded that a series or‘group

fcounseling sessions can contribute to change.in pupil
‘behaviour. ’ v -

: . Kransler -e_a,l assessed the results or counseling

.'uith tourth grade children using sociometric status as a

_criterien.79 Subjects ot 1ow sociometric tatus {rom four

classroens uere assigned to one or three_ reatment conditions:

: counseling, teachsr-guidance and inact e control receiving

no treatment.

A socionetric test developed by enzler, was ad-

linistered by a teacher prior to‘the ini ation of treatnent.

“Usipg this sane test, post-testing vas similarly adninistered[ﬁ

about five nonths and seveén nonths aiter the beginning of
ueaﬁmtq o .-

w

i 79dere1d anler “Counselin
g wi h:Elenentary
133"&1 Btudy," pp. 9“2.—9,

Y R ——
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dhe rive 1odest socionetric children in each or rour

Grade " classroons, uere randomly assigned to the treatnent
conditions. Each classroon provided two suhjects ror the |

counseling conditiond- one ‘to the tedcher-gnidanoe oondition
and two tb the control condition. A e

g: gp > consisting of eight children in the connsel-_

"'ing condition, met twice a veek as a group ‘for six weeks. .

Then this same group.was divided in half, rorming tvo groups
-of. rour students eachs neoting separately once & week for * -
twelve ueeks., During tneb:\tuelve ueeks, each child was also
gcounseled individnalij once a week. '

gzggn;_i, oonsisting ‘of -four children in ‘the teacher-

&

gnidance condition, received“procedures drawn rrom sociometry.‘ .

a

{ j : M consisting of eight children in the control

condition, received no unusual attention.

‘}” Bhsults revealed that GIQEE.I; ‘the counseled group,

significantly inproved their aocionetric statns in comparison

with g ggg ;II, the. control gronp at both poet-testing periods.

- Ge gp 11, the teacher-gnidance gronp, did not dirrer‘
signiricantly from’ either.gsggn_;, the counseled group, or
ggoun II;,-the control group, at the Iirst post-testing period.

Houever, at the second poet-testing period, theJ;ocio- _

etric -gtatus of children in 9;99;_}1, the teacher-gnidance

group, was found to have decreased. nirrerences betueen

CWe— R

i‘connseling and teacher.gnidance conditions uere ‘not ctatistic-

ar—— " D

'.ally.siﬁnificant.» ' tf_ﬂfré-,. CEes T
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. or group counseling with elenentary school children using

_3‘ LT ®

I

Hansen, Nilani and znni assessed the erfectiveness

the Gnynlund Socionetrfb test as a criterion.aq This eri-
terion . vas ‘teacher-adminstered to all sixth grade classes in”‘

'} a suburban elementary school. From these clagsen, ritty- '

' ;assigned by rool Each group. ceneisted of six children rrom

four children with. low social acceptance and eighteen child-

'ren uith high sociel acceptance were selected.

Treatnent conditions, consisting of nodel reinforce- -

ment; reinIorcenent counseling, and control were randomly
L

the same claseroon.,irhere were .an equel number of boys and.

giris in each,group¢ L ' ,
"!reatlent Condition 1,: l.ReinIorcenent, was given .

_ to six groupe, conposed»or thwee high and three low. socio-'
_letric children each. Ihesefsﬁx groups met voluntarily, tuice

1‘ueek1y, for Ionr uueks. !rentnent Condition II, Reinforcement

-Counseling, was given to these groups, conposed of six low

'- socionetric children ench. Ihese three groups met: volunterily,

- tuice qnekly !cr Iour ueeks. - L IR

rug lale doctoral interna condunted both the nodel
rein!orcelnnt and reinrorcenent counseling groups. SOne intern

uns assigned to three reinforcenent groups and toatuc counselor

| reinrorce-nnt 3roupa.. Ihe aecond intern uus reported to have

) conducted thr0¢1I0d01 reinrorcenent groups and 'one other group' 81

. _.\‘ .
L Ty

. . —f‘:‘" . ;;

Bnnsen, lilnnd and Znni "lake Reinrorcement in Group ..

_ _Counseling with’ lienentnny School children, 7hzaﬂ

81Hang 11and nd Zani, "Modsl Reinf Gr
_Counselins uggﬂ emeatary Bchooi Childregf pgfl7ﬂnfﬁhin an
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A social learnihg theory, or behevioﬁral approech,-was
used with both the uodel Reinforcement and Reinforcement
'Counseling groups. Discussion rocussed on gettlng'aigng with
others and maturing socially. ‘

. Treatment dition III, Gontrol, involvedceighteen
low sociometric chi dren, nine boys and nine girls rron three
classrooms. ‘It was unclear to this reaearcher as to uhether
or not these'eighteen childreh conposed one group, or three S
separate gfoups in any event, these children received no
counseling, but did report for an activity period.

Post-testing*by the Granlund Sociometric Test was given
at the completion of the final group session'and egain two
: months later. Resnlts revealed that children 1n the model re-
inforcement groups made- signiricantly more gain in social ‘a'l

acceptance than children in both the rein!orcenent counseling

'

and centrdI“groups.

R Y

-

Non-significant o g :' - . '%'5'

Orloy investigated the effectiveness of elementery
~ group connseling with ehildren exhibiting behavionr problems 82
On the basis of principal teacher-judgnents regarding their

.behaviour, firty chiildren were selected from Grades l, 5 and 6. .

' ..h ‘
_ ! : '\ o ‘ L

. 82 Leland ¢ Orlov, "An‘!xper;nental Study of the Errect;
of Group Counseling -with- Béhaviour:Problem Children at the

.. Elementary School Level." (Unpublished Ph.D. dissertation,
The-Catho 1c Uhiversity of. lnerica, 1972), pp. 7&.-




They were randomly assigned to five groups of equal nunber, .
| tuo experinental, two Hawthorne -Control and one 1nact1ve ¢on-
trol.. During atunyueek.period, the experimental and- Hawthorne -
groups net for h5-uinute seSsions tuice a week for ten weeks,
The Experimental groups received nonpdireotive or
Rogerian counseling, the Hawthorne groups were read to and
read thensegves from a variety or pre-selected books, and the

K\H:!:B"‘ct.’nre control group remained in the classroon, receiving

neither counseling nor . reading materials. | '
~ Five criteria for evaluating the errectiveness of
group.counseling were used. The G,qnlunq.SOcionetric_Test

‘was teacher-administered and given to all fourth, £ifth and

' ";sisth grade_students one week prior,to the first counseling_' :

J'session. : | | | T .

‘ Grade-point average was obtained rron the report card
or each subject, Rating scales from Pupil Adﬁnltlent (RSFA) .
and Pupil Classroom Behavious (PCBS) vere given to the teachers

" one week before- the session began and 1uuediate1y Iollowing
the 1ast session. The subjective jndgment of ‘'improved or

v uninproved' was obtained from each teacher. during the veek

' 'oving the last counseling -session. -

Rﬂsults snggested that elenentary group counseling did

not prove to. be helptul according to’ any of the ériteria used.

It was suggested that other eriteria nay have tapped group

Sains not detectable in this study fﬂ7

Hayor, Kranzler -and. Hatthes colpared.the szgaets of
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counseling and selected guidance techniques upon fifth and :

sixth grade. elementary school students' peer relationships 83

' Criteria used. included sociometric status and teacher-

. ratings of students' social skills., - Both criterion measure-
ménts were pre-tested prior to treatment and post-tested the

~week rollowiné'the last treatment sessions "The sociometric

test used wns identital to the one administered by Kranzler
(1966)8'+ and was given to seven Grades 5 and- 6 classroons
in two elementary schcols., . |

' ' Selection of subjects was based on an indication by
the students that they uould like to get alcng better Uith
peers, and on their ranking in the 1ouer one—half of their

classes in soclometric statns. Subjects from each of the

' seven classroons were randbmly assigned to one of three treat-

_ment conditions; gronp and individual counseling, teacher-

guidance, and control client—centered cchnseling was provide
ed by randomly assigned graduate student counselors to ‘seven .
[

groups conposed of three to six children each.
Group counseling consisted or six h5—ninute sessions,

.twice-a-heek tor three weeks. ' This was followed by six

83Hayer Kranzler and Hstthes “Eleneﬁtary School

: Counseling and Peer Belationships, pp. 360-5..

84Gerald Kranzler ﬁ_ﬂ% ng
osnseling with Elelentary
e Studw“ PP, M lyg,

.
e



eweekly 30-minute individual sessions with each child.
~ Children assigned to teacher-guidance conditions were in-
-directly helped through individual counselor-teacher ‘can- ° ; -
ferences focussed on each child's classroom behaqiour.: | a
| 'contro1 group children were unaware of their status
‘and received no unusual attention, Results indicated no .
statistically signiricant dirrerences and no indication that .\véﬁ é

: counseling would increase the children's sociometric tatus,__

or improve their social skills. _
n,a':f Carter attempted to determine the effects of groupe
counseling on the self-concept behaviour, social adjustment
and social status of. a group of sixth graders rated 1ow on
social status by their peers.85 Subjects were drawn’ from. one
felementary school. | ‘ _
| Selections for treatment were hased on three criteria.
.they were ranked in the bottom one-third of 1hk sixth grade
students onx a sociometric questionnaire, were caucasian and
“uere willing to participate in the study. Twenty-four child- o
ren, neeting these requirementé, were evenly divided by
nunber and sex,randonly assigned to three treatment grouﬂ%
_ (which included group couneeling, group counseling" with the
addition of two high sociometric status students, and inactive
'control ) "; ) - ”;-_ : S Co

N\

- 85Helen Louise Carter, "An Investigation of de“ﬁethods -
of rg Group COunseling with White Preadolescents Rated
Low on. oc Status by Their Peera! (Unpublished Ph.D. dis- R
sertation, University of North Carolina, 1970) . 5757-A. e

L
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. The two counseled groups met separately for sixteen'
iks-minute Yo ane-hour sessions over a period of eight ueeks.
The Tennessee Self~Concept Scale, the Calirornia Test of
'Personality, a Checklist of Behaviours and a Sociometric
_Questionnaire completed by the three treatment groups, ‘served
as pre-test and post-test measure.r - o
Resul\l;s indicated that therewem no statistioal daift-
ferences between thée three groups as determined by_ths.cri-
teria used in this study. ”ﬁbwever; it was;snggested'that
counseling may have made a difrerence, &estite the.laok of
statistical significance; since the groups which received
‘counseling made the greater gains on the- Tennessee Self- ! e

Concept Scale and ths California Test or Personality.

scussi -d icat ons din 8.

Shaw and Wursten raported that most of the published
research on group procedures in- schools, 1953-1963, clailed .
successrul outcomes.8§ This researcher, however, round a
nixtnre of significant and non-signirioant Iindings. Con-
curring with Shaw and wursten though, this researcher found
tnnt remedial group studies were most quuently reported,87 R

: 86Herv Ale: C. Shaw'and Rosemary Hnrst “Research by ,
_Group Procedufes. in Schools: A Rsview of 1terature L
nry _ tember, 1565), p.32.




and thafrenrreht_réseareh left unanswered manj-qgestidns:
concerning the use of group procedures in schools.SS |
citing -1xed‘reénlts, Faison used & female counselef
intern to conduc her three treatment groups with sixth grade
] boys. Kranzler, er, Dyer and Munger made use of a socio-
netric instryment especially designed by Kranzler for the *
pnrpose of the study 89 Inrormation ‘about the reliability
and validity of this measure was not mentioned. Unfortunate- .
ly, the efrectiveness of group counseling as the only model .
couldn't be deternined, as group and individual counseling
. were both given to the sane children.?0.
thsen, Hiland and Zani - involved a single control group
- in an activity period thereby, eontrolling for the "attention”
Iactor or Hawthorne errect.91 Two male doctoral students,
uorking as 1nterns, were used. Ailowance was-made for an in-

cnhation period as the Gronlund Sociometric Test was post-tested

"‘s

881bia.; p. 32. . ' B

. %9Le1ana Orlov, "an Experimental Study of the Effects
of. Group Counseling with Behaviour Problem Children at the
Rlementary School. Level,™ p. 22,

: 9°Kranzler Mayer, Dyer and. Hnnger, "counseling with
‘Elesentary Sehool Ghildren: an Experinental Study, . 945,

91!11tnn Blgn,
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‘immediately aIter the final counseling gession and again two

’monthg later.?2

It has been suggested that a period of incubation may
be necessary before the insights gained during group counsel- 5
ing can be translated into action.93 Interestingly, of the
studies revieyed, only Hansen e}, gl and Kranzler gt;41_
allowed for an ipcubation period, and 1nlbothnstudlea5‘sig-
nificant findings were reported.

' Orlov used a client-centered approach, randonly .
assighing one male psychologist and .one. fenale¢Soc1a1 Worker
to one experinental and one Hawthorne group each.94 The |

~§§§?fects of counselor personality and the “attention" ractor
luere controlled by the use of two Hawthorne groups.gsDespite

claiming non-significant ¥ sults, Orlov did .say that signifi.

cant results may have been obtained had the variables and
variance affecting the snbjects, sessions and the teachers

been better eontrolled.96 i ' ’

o
s

92Hansen, Niland and Zani, "Model Beinforcement in Group
Counseling with Elementary School Children," p. 743,

93Hezzano, "Group Counseling with Low-Motivated Male
High School Stndents -=Comparative Efrects of Tvo Uses of .
Counselor Time," Rduae
. (January, 1968 ‘ . .
g : 9I+Le1and Orlove, ™An Experinental Stndy or the Effects
~ of Group Counseling uith

Elementary School Level, Pe 37 -

95m' » Pe 13.

i, p. 60 o o
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Mayer, Kranzler andiaxtthes combined group and individu--
al . counseling sessions, thereby nullifying attempts, to determine

the effectiveness of group counseling alone, Alsociometric
instrument identical to the one employed by Kranzler gt. al
(1966) was nsed,97 and again no collaborating information as.
to the suitability of the instrument was provided.

. It was suggested-that an:incunation period may have -
been provided in order that a&&itional counseling could\be
'given, and to enable the effects of counseling to be recog-
nized and accepted by others.ga_ _ |

Carter used only tuentybtonr children-in her study,99
and it may be that too few children were included for the .

v possibility of generalizing about the offoctiveness of group
counseling. She noted that the counseled groups did make
greater gain scores on two of the four criteria employed; f

_ Sociometric status vas a preterred criterion in Iire (

‘ﬁ - of the six studies reviewed ny the researcher, perhaps because \ '

. of its apparent relationship to characteristics such as
b -

' achievement100 o
A '_.-
~ 9?Mayer Kranzler and Hatthes :"Elementary School
Counseling and Peer Relations, Pe 35 - '
98
T Ibid.y pe 365

. 99Carter "An. Inrestigation of ‘Two.Methods, of Short -
Tjjm Group Counseling with White Preadolescents, Pe 5757-A.

100 obert L. Uillians and. Spurgeon 001e "Self-Concept
and School Adjustment,® rs & ce Jo 1

XVII- (J‘anuary, 1968), I‘"?



'er'geseg;ch Methods in ¢hild pg!elon!ent,edi
-Mussen, pp.  998-9, - | ,

) ' - R ' o . .
and personality,IOIAlso, low sociometric status was used as

o .

a. pre-requisite for assignment to treatment conditions in’ rour

4

of these five Studies. _ ' | ﬁf&?if‘*“
- 0f the studies revieued, sixth grade children uere the

most pOpular subjects with researchers. Sixth grade children

were used ‘In rour of the six stndies, with sixth gﬁhde boys

- belng used in a firth study Randomization or children into

predetermined treatment cenditions was practised in five of
the studies, thereby indicating the researchers' awvareness .

 of the effects of bias in forming groups.lo2

| ‘The subjects used in these studies were essentially
normal, adjusted children as each one participated in a regu—
lar, elementary school programme. None of the studies em-

ployed interview teehniques to uncover information and

“opinions from the children, despite the avowed advantages of

using interview techniques vith children.1°3

X

201y 050 M. Smith "The Concurrent Validity of Six

'Personality Adjustment Tests for. Children,"Psychological

Mopographs, LXXIT (457, 1958), 1-30. E— .

10255 dney W. Bijou and Donald M. Baer,’ "The La
Experimental Study of Child Behaviour," oo

Methods velo 1ityedited by Pa + Mussen
(New Ybr%: 55%% ngey ang Eens, Inc,, . (1960), Ppe 150-1.

103Leen J. Yarrow “Interviewing Childr uagg 5
b ?
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levelled at the use or Grade-Point Average.
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"Obj=2ctives and criteria rather should be
thought of as constantly in process,
steadily evolvindg rather than fixed from
the outset. If need be l:t the attain- ~
ment of some goals be determined aleng
the way in order to clear the way for
nther goal"- but let not the introductiosn 1
11duep‘"t1 ation 2f. new criteria be denied.” -~

.

-

-1 pavid C. Zimpfer, "Some Conceptual and Research
Problens in Group.Counseling,” ./in.Group Procedures:

* Purpases, Processes and Outcomes. Jelected Readlngs'for

the Counselor, ed. by Richard C. Diedrich and H. Allan:

JDye (Bosten; Houghton leflln Company, 1972) p. 382

-
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Fhis cha ptcr deqcrlbos the method nf 11vest;qatﬂon

1sed in this dcmqnotratlnn prr;ec
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The Hypothasos are’descrgxed

4

N
Terms and. tecnnlques usnd in this study are

'descrlbed and opera+1 >nally defi

The research sett1ng-1s-desc:15ed.

: Attcntlon ls'baiﬁ to the poptlat

. The sabjecta'are'diécussed.
N |

£

.Selection ox.the-r&search design is outlined,

Lo ¢
The sampling Droccdure is explﬂl

gﬁﬁal fications of the social workcr condncflng 1

the experimental, croup are given.

a

described.

The ﬁroceduféqfor énalyzingjihe

ned.

ion.

nﬂd.n

Administ ratlop nF *hc sbu'y s .criteria®are

K

data 15 expldined.
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v qxébtheses .

o

T+ was hypethe51zed that soc1a1 work practice with

1

grouoo 1n fﬁh el nbntary schooT settlng would qlghlflcantly

1mprqve1¥hn 52 -cppqopt of_chllgren ra?domly selected

Tfrcm_érgde; i, 5 and 8 in a Separéfe.écﬁbbl,'againét an

inactive control grouo. _ o L
Statbd in terws of - thn null hypothe51s of no

sta ist 1cal dszgrenca thls prlmary hypoth951s becomes-.

1. Th =Te w*ll bz no 51gn1f1cant dlf;arﬁnce between

%

the 2xg ﬂrmrnnual grcup or the- chlldran rece1v1ng soc1al-'-b,/”°“’f

. work pracglce with groups (%) ang tha inactive control

u

Jroup or ttu#ch 1dYan rece1v1qg no attentlon (I C } at
post- ta~+1ng on +he L1p51tt Solf-Concept Scale for
Chhldren. )  ',' //1‘ .

_\“ In addﬁulon 31x sub-hjpothpses%were also teated

5 - Each hypothe51u was’ ac,eptad or rejected at th=

2

'05 level, of probab: ity uszng a onc-talled ‘test. - The -

: h;oothas:sﬂo ;u-pa.-o was tested agaiﬂst the alternatlve:

Hriisloomimo. e

. R - B -

.t . . A - - . »

_mﬁo six sub hypotheses tested are

1, There w1ll be no slgnlflcant dlf erencé between-
. boys in the expurlmental group and boys in. the
. inactive: tontrol 4group at pkst-testing on the
" Lipsitt Sclf Concept cale for Chlldren.‘, S

24 . There will be no 51gn1flcant difference between -
" girls in the experimental group:and girls in the
inactive coentral greup at post- testing on the
L1p51tt Self Concept Sbale for Children.

: oL .
. . . . P . - Fl ]'
T, . a - . ..
- » < ‘ .
4 ‘ '

o
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. 3. There will be no significant difference between
first. generatlon Canadians in the experlmental
group and first generation Canadians in the 1nact1ve

. control group at post-testing on the L1p51tt Self-
Conicept Scale for Chlldren. .

4, " There will be no 51gn1f1cant dlfference between
' . Grade 4 children in the experimental’ gr0upoand :
Grade 4 children in the inactive control group -
at post~ testlng on the LlpSltt Self- Concept Scale
for Chlldren. -

15. There w111 be no 51gn1f1cant dlfference between - .
o Grade S children in the experimental group and -
e Grade 5 children in the inactive control group at
- T . post-testing on Lhe L1p51tt elf Concept Scale for
‘ Chlldren L
- 6. . There will be no 51gn1f1cant dlfferencc between

Grade 6 children in the experimental group and

.. Grade 6 children in' the inactive control group at

post-testing on the L1ps~tt Self-Concept acalc for

Childrer.

: . ; Do
Description and Opérat4ona1~Definiticn-cf Terms

A

Terms and technﬂques used in the study w1ll be

.-

descr1bed and opera* onally dcflncd as follows-c

P

Soc1al WOTK practlce with groups.—- A developmental

group work aoproach Was chogen as the method of 1nter-

‘vention for thls study . This approach Was. selected bccau"hm
fsf 1ts empha515 on 3001a1 maturlty' 1nclud1nu guch concepts
as’ self te self _scIf to others and self to society,2

.

because of 1ts recognrtlon of developmen.al phcnomenoloalcal‘

.“' . . -

' 2 nmanuel Tronn 'haturlty in Soc1al Functioning: The A
Developmental Goal of ‘Group "Work, 7 Journal of Jewish
Communal Servxce, XIIIL (Winter,” 1966F, I67-81 -

~

/"‘



5.

- and humanistic themes:3 aﬁd becauae of its focus on a
.sibﬁificaﬁt common 1ntﬁrest concern or life qituatlon
as a sprlnj -board to nroup 1nvolvement and partic_:izma’cion.-4

' Since the purpose of this study was to-hglﬁ-children

examine tﬁom"elves and thelr rulatlonshlpo with ﬁthnr
. Benple, it was felt that the dﬁVulopmantaT 'group work .
;pprqach was an approoriate model _

L | Since the developmbnﬁal approqch does not provide
_thn soc1al warker w¢th "an ordcrpd ¢yatem of reflned

\-—‘-R
" 9 the researcher utlllzed varloua programme

8

‘ obJeclees

6, 7

sources, v e He alse made use of group members'

suggestions,

. - | .

3 Lmanuel Tvopp ”Social Group Work: The Deve'oapmantal.
Approach”, Encyclop edia of Social Work, 16th ad., IIy
1246-52 - - . '

4 Ibid., ». 124877 . ' -
.5 Emanusl Tropp, "Maturity in Social Functlon*nq
The Developmental foal of Group Work”, p. 168

5 J..William Pfaiffer ang Jehn E, Jon;s A Handbook
of Structured Expericnces for Human “elatlonq Training
(3 v:ls fowa Cify, Iowa- Un1vcrs:ty ‘Associates Press, 1972)

. “.7 Dogg&ﬂfzfgﬁlnkmeycr and James J. Muro, Grou
Counseling: Theory and Practice (Itasca Illinoiss F, &,
- Peacock PuollsheTJ, 1971]) ‘ , : -

: 8 ﬂloert M: Farlna- Sol H. Furth and Joseph M. Smlth
 Growth Thrsugh Play (En~lewood ‘Cliffs, N.J.,: Prnntlcc-Hall
RELOE .

»
'y “
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First generation Canadians.-- children whose'

. . ’ . .
parents were born in & ccuntry other than.Canadt, while

they themselves were born in Canada. '

\\ ‘ Criteria.el the measures -op tests used in

L3

* Lipsitt Self-Concept. Scale for Children,

project.” There were four criteria used

attempting to determine the ou*come of the demonctration

this study: the

I
jo

[Se]

two researcher-

v ¥

. constructed measures completed by cxperimental and inactive
. . J . .

control group childrer and one intervicw schedule comple ted
by experimental group children only. 1In additian, face

' . . ** " 3 . .
sheet information was obtained from all petential

experimental group children,

a1

"

. -and Its Relationship to -the Children’s Form of the Man
’ a

B ) )
.

'SelfrConcept.-—the.ffpsitt Self-Concept Scale for

Childrenl0. was selected as a meastre of selflb@ncept;
- . Sraeet

‘and as a means of- testing fhe_hypofheses.“-THe'féaéhers

adriinistered the scale to all the children in Grades 4

~r

S and 6, prior to,and ¥ollowing the exparimentSl aroup
.. : - . - - . . ,
‘sessions., . The children were asked to complote a self-

concept and an ideal self-concept scale, by rating tweorntvetwn

statements on a five-peint scale -- not at all, rot verv

v

v .

9 Lewis P. Lipsitt; “A Self-Concept Scale for Ch:

Anxiety Seale”, Child Development, XXIX (Pecomber, 1
" 453-472. ' ' )

10 See Appendix R.
** See Appendix E .

S
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RN

. 1+7 .
i ) . . i
often, some of the fime, most of the-time and all of the:-
) Y : ) .
“time,

Ttems on the self-concept scale were préfaced-by

‘the phrase "I am----<-.” Identical items on the ideal

)}
4
=N

™

-zoncapt scale were. prefaced by the phrase "I wonld

j—

I

kot be —-a=.

The rationala for using self-concept as a criterion

was that it has bren shown to be related to.social esteem,ll

15

o . 4 =
acadamic ach:evemontlz'.lB' 14 school problem bshkaviour,

o 5 L. . ‘
cur1031ty,¥ dellnquency,l7.and ethnic group membership

o : ; }
among public school students.*g

. It Robe}t.L. Williams and Spufgeon Coio;:"Selfebbncept
“and School” Adjustment”, p. 479. _ : .

. lz_Morris D. Caplin, "The Relationship;Betweeh'Sélf-'
Tonzsent and Academic Achievement, “The Journal of | .
Evserimental Sducation (Spring, 1969) 13-16 - ' ' r

23 Stanley Cocpersmith, The Anitecedents of Sclf-Esteem,

1% sSamucl R. Laveock, ~A Look, A Touch, A Tona of Voice..” .
Education Canada, II (March, 1971),23 s :

t
2

[

Beeman N.'Phill%bs, #Droblem Behaviour in the Elémentary
517, Thild Developrent, XXXIX (September, 1358), 895-903

’

Rledet

o)

(8]

- 15 "Jallace H. Man and Ethel W, Man, "Self-Concepts of :
H:yh and Low Curiosity Boys”, Child Development, XIL {March,
1372, 123 : . R

17'(//‘\ l " " . .

¥ay Leaman,Dra, “Concept of Self in Interpersonal.

Ralationships as Perceived by Ddlinguent and Non-TDelinguent.
Youth” (Unpuiblished D.3.W. dissertation, Columbia Univiersity,
(1770) p. 4893-R o ~ | N

18 Parry A. Zirkesl and E. Cnanaraj. Moses, "3Self-Concept
and Ethnic Oroup Mcmbership Amony Pub ic School Students,
American Educational Reszarch Jourmal (March, 1971), 239

+
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) Of particular interest'to th*:letudy; self—doneéét
ha" bLecn reborted to be T“?lutant to change 19{ ZO, 21
. The rat10na1e for u51ng thc Lipsitt Self Concept
Jcaln was: (1) It could be admwnlrtered.on a group -basis.

_(?) It had been dcveloped specifically ¢nr ohlldren in h
Grades 4, S and 6.22 (3) The test t-retest reLlab;llty on
the self-concept scale had-been‘recorded as rangingrffom
.73 to 84~af‘the .001 levelﬂof significanee;23 {4y A -
negative corrclatlon between the_rclf-tonccpf scaln and
the Children’s form of the Manifest Rnhlety ucalc had been
reported ranging from h..QD'to - .SB'at.thé .0l level of-

swgnlflcance ‘and 1n one case *nvolv&ng Eth gradc tovs

-.34 at the D“ level of 51gn1f1cance 24

1% william H.‘Fitts,'The Self-Concept and Performance,
. Research Menograph No. S5 (Nashville, Tennessee: The TCede
Wallace Center 1972), p. 26.

20 Wallace D. LaBerne and Bert I. Greene, dduca+1onal
;nplicatlons of Self-Concept - Theory (PaC’flc P_Ileadts
California: Goodyear PuBIi;hwnc Ccmpany, Inc., 1968), 27

21 C. ¥W. Blackman, P F Secord and J. R. Piercc, "Resist.

"ance to Cnange in the Sclf-Concept as a Function 2fF .
Consensus Amonyg uvorlflcant Others -Scciometrz, XXVI
(March, 1063) 102 lll : o

22 Lewis P, L1p51tt op. cits, p. 465 ‘.

L 23.1b1d., D. 455;
24 Tpig., p: 469

69_
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i negative correlation Ent woen the self c01c°pt

\r—-

Nr Chilldren’s Form oF the Hanlpest an*etv Scale

had bhaen prifsented as A measurz of the predictive or

conzurrent /validity of the self-concept scale. .
The self-concept score ‘alone provided a more.reliable .
mbasurn\than the discrepancy score,. the difference betwenn

th tot3l self.concept ¢ e’ore and the total 1deal self

¥ '
°core.?5 The self-concept score was also found to be

e

mor2 significantly related to the Children’s Form of the .

Manifest Anxicty Scale than the dlscrcpancy score. 2P

The refse rch 2T ther fore dociaed not to analyze deal self

-.z.aﬁ}\?ta_ ‘ . S . . ‘. o . ‘ ) .

.

Charactéristiclaffect‘and‘behaviodr.—-27 fifteen

-, 2 o, LT - . ;
self-raport tralt-dcscrlptmve items, each on’a n1ne-oo;nt

scala, were used as 2 ooqt -group measure of the chlldran'ﬂ ]
characteristic affect or, bmhav1our. The researcher
. ' i f

devalopad theose items himself. Thoy were based on the
! s ) .
researéhar’s subjective opinion of what happened during-the

Group s2s3ions. . - ' ) ®

25 Lawis P, Lipsitt, na Self-Concept’ Scale fof Children," psk68

o
'—t’-

25 Inid., p. 159
27 Sce -Appandix B» ‘ o o -

" } : 3 . .



confront others, knowledge of human behaviour, self-disclosure, |

50.

Fifteen concepts and themes develcped in the group

‘were tosted. + They included: self-cxpression, honesty of

'feelings,'self-confidence, selféaqceptance,'ability ﬁc(

accertance of group milieu, self-knowledye, tolerance _—

"ability toalearnefrem others, 1ncrea=ed sdwarcness abcuf

adﬁlts ,uelf responslblllty, and abﬂllty te t*aq#latc
]

leq,nlng from one 51euat101 to another 51t1afeon.
“ : .
.each of the above themes and "oncepts were expressed

as items to be‘self-evaluated; These items included: to -

n

express cneself, to be honest about your feelings, a freling

-

of beingrself confldent to accept yours 21f as you are,

to tell ethers what YOu th 1nk of - tHem +3 ﬂndcfstend your
own behavicur to tell others dhat ycu are really 14 ke A

¥

+o work and +a1k Srith othar chlldrhn in a group, to erer-
s*ana yovreeT ; toraccept the behawlouP of othcrs to _
1ear1 from others, to understand adults, to take rcspensibility
for onese to accept di fferent kinds of behav1our and |

5 '

to make use of knowlcdge learned in one situation in = -

-ancther sitvationd

2]

Except for "a feeling of being self-confident”, |
each 1tem was prefaced by either the word ability or
1nab111;y Rblllty in the item was ;ndicated'at the
xtrere left of the nine;point sc_le.. Inability inﬁthe

item was indicated at the extreme right of the ninc-point

¥



c_"g

scale.. The h;¢1drxn ware 1nstructed to place an "X~
n the scale at Hat 001nt whlch Hest dcscrlbed how thby
>

falt they ratsd in a Spculflc item. .

‘The validity and rellability‘of,this rmeasurgmént

were 1ot dotormined.

-

self—hwareness. Tﬁase items were developed by the ..
rasearchar. Thuy were based on experiences in the group
sessions whizch the raqoarche* belleved could have

inf uﬂﬂCPd the cxperimental chlld*eﬂ. ) ] s

Two itens weve contradlctpry They were: *I. am

Icomfcrtablo b=1ng in a group with other chlldren and

"I am not comfortable belng in a gr oup with other chlldre

.Tha 1at ..teﬁ@s rved as a “check as to whether or not

tHe _children understood wwa* they were "doing,s This item
vas not included in the_total score.

' Children were ins rqctédﬂto'qhgck cnly those items
which apn71gd to them

-

The . ra‘ldlLy aﬂd reliabili ty of thl measurement

v

wera ot daterm: nad . -

In_erv1ew scheﬂule 29--Scal°-typ° questlona and

open-ended questwoﬂs were usedhas a post- group measure.

[
o

28;_See Appendix C.
.29 -See Appendix D.

L ] .-‘ Lo -- . '_ . z
Self-awarencss.“8--twelvefers“ or "no” se F—repo**



1} children’s reaction to‘group experience; - ’
) background information about children concerning
‘past. experience with groups, present status of

mental health and usual gource of emotional

[

_:9 ratlonale for u31ng the 1nterv1ew method vas’
based on. the researcher’s desire to uncovn* as muﬁb
1nformatlon as p3531ble. mhe rescarcher bel ieved that
the 1nterv1cw mcthod would permlt cxploratlon of 1nd1v1dual
1ntere$ts and con“erng. : ' o i - o
. Ind1v1dual 1nterV1 WS we*e ;owductgd S0 as to
provide a ralat*vely oben forum for dlscu531on, ana sg és —
to avoid inter-child ipfluence. : 6; ' ' _f

The #alidityiaﬁa“reiiabiiitj:of this measurcment
‘were not determined. e

o ) ’ The Research detting.

Thls prOJect was carried OUL in an 1rmer c1ty
'Vlndsor, Ontario qcparate Schoeol. ;he total enrolment of
#1ndsor s Separate Schools was - rcported te be 20,151 as=
of 43311 1973, an‘zncrease of two hundred and twcng -r*ﬂc
over 1971-72.4 Tbls lucrcase was affec*ed by the addlt*wn.
of 640 klndergarter children in January 1973. The
pro;ected Sephembcr 4973 enrolrnor+ is l“ 0Ce. Avawlable

fhll-tihe; anczllary Dersonnel included two qoc ‘al

workers, two school‘psychologists and one attendarnce

gh—'-“.__- »
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. . - . - - : . ]
o R -
"offluer 30 . ' - ‘ S
This_§q§pol, located in downtowr Windsor, .attracts

S T S .
students from a’'wide range of socio-economic backarounds.

Oﬁened on November 29, 1965, ﬁiis school contains grades
3 : ! Fl

kindergarten through 8. There were nine full time
. " ' - . -
- . teachers at the school, seven female and two male.

Tn addition, thare were several part time t&Eachers

- who provided instruction in French remedial educatien

,

and basic 13‘11*:111'3}1 For studants from forelgw uackdroundu.

Thé’schoolfs principal taught Grades 3-4 in. the -

mornings. The tetal en(glment of”the scheool was
approximatsly two hundrﬂd aﬂd f*fty chl’dreﬁ. There are
—olnvnn clas rooms, o*gHt Of'whlch were usad for reqularly
,schcduléd achémic clas es. Thé reméining *hree class-
. TOOMS wWere uﬁed as a llbra*y, an art roon and a chapel

Orly ;radeq 1, 2 and 8 were taught in separatc

s~1F enclosad classroons., The remalnlng grades waz;-

taught in combination classes in +he i"'-'llcurwln"r order

Grades 3—@, GradeS_éfs, GradeS-S-S, anderades‘B-?; There ywere
,,cighty;four:stpdent% énroiied ihlGra&es 4 to.gg including

forty boys and forty-four girls. - ' ' ‘

[

o

30w, M, MeCrae, Assis ant ‘Superintendent, Wlﬂdqor
Seraratm Schanl noard pr ivate interview held in June, 19783.

\



- The séx;distfibhtidn'in fhése three grades were:
Crade 4 - thlrty four students £iftoen giris ang ninetsen- T
.boys- Gradc 5 - twenty- two’ students, twnlve girls and. ten
bd#s; and Grade 6 - twenty~e1gh# s;ud;nts, seventeen gl:ls
’gdi§1evenpb0ys. The %otal nutber Qf-éhildren in cerbination
cla sés,'Grades 3 to.7 - were approximately one hsndrsd
and Ehiréyfsix studenfs,‘ There were tﬁirty—fpur stuéents
in the Gfades‘3_- 4 class, -thirty-two4studeﬁts in the |
Grades 4 - 5 class thlfty-Fouf in the C*ades 528 claso,‘
. and thirty- eight students 1n the Grades 6 - 7 class.

\ All classrooms were connected by a common co:ridor:
-Shaped ir the roﬁnd, the school's gymnasiur, teachex's .
lounge, supplf rooms and janitoriafArsomsrwere found in
the middle area of the school. The school has ths
dlstlnc ion of bclng the only c1rcular sehool in *he WindScr

Separate School Syotem.q/iot~51ze and,arch:tects' reso:men7
.. dations were determining factors in the school’s uniague
construction..
During the 1972-73 acaderic year,thefe were the -
--foliowiné teacher éombinations in Grades 3 throuch 7:
Grades 3 - 4, three female téachers,'iﬁgluding the” princical
"~ who téught rornings until Maréh,:1973,_a teachar who' +a cht
aftergg;ns'until March 1973, and was replaced by a;full tire
teacﬁer;.oné fﬁll-timé ferale ésachor in-Gradgs 4 - é;

one full-time male tecacher in Crades S5 - 6; and ocne f:11-
, . _ - oL



school Hs had preV1ously observed a lack of noon-time

'the'teacher's aid brought certdin groups of studeﬁts two ;;

¥ oo ) /khj\' “S - | ‘
- . '- . ,
~ X - ’ l--
' ‘55 N
timz male tea cher'in Grades 6'- 7.. : .IA C )

Th~ researcher had the - follow1rg Teasons for

. \
solacting this school-as his research settlng In Aprll

1972, he conducted a noon-tlme recreatlon progranmme at the'
1

- oy

progranning for thn ch*ldrsn. HlS 1nvq?vnment at the

;,‘

schonl was reczived favourably by s_udents and staff “ﬁe
had pro id:i b th studénts and stafﬁ w*th a questlonnalrc
in which the noon- time programmne wao assqﬁaed Secondly, .
thk2 school’s downtown location was acc0551b1e to both

‘community and transportation resources, Thlrdly, the - pr11c1p81
had remuestad a student social worker during'the 1972-73-

‘acadenmic vear,>and anoeared 1nterested 1n the researcher s

LD

%
involvemant and 1deas. Vourthly, thnre was avallable

9]

pacz2 in the school for counsellng snrv1ces. . Do

3

classroon in whlch the. experlrental group or

rounsallzd students met was used as an art room for'

R . ' , , -<. .’E
.i//?gproxzmately five pveriods a wkek, and as a room in which

B . -

days a uesk.

T'herewere aporoxlmately four hundred and fifty

square feet of avallable space, althouqh some of thls-was

lost to the stacnlng of chairs and tables. This room -

“adjoinzd the Grages J -4 elassroem, and the(}ibrary,‘and

-~
T

‘was self-enclosed, with a door‘oh.the,main school corridor. -



A

‘ 3
v

mhefe were. +wo winaow in thc room, and llghtlng was
p*ovwdod by ‘luoreocent llghts. The YOOm Was ‘heated by
nlectrlc forced air heatlng Thcre was blaﬂPboard space

along twb walls a 51rk, cupboardsh‘shelf area and a - )

+

" supply closct. L,

X L. “q" ' . :‘. a. : . .
' v 2 Populatlon. ) ' . .

m

T='1ghty four StLdCut frch Crades 4, 5 and 6 made . *

-up the populatlon faf the study. Seven studentes were

excluded 1mmed1ately for the follow1ng rea"ﬂn:- Sizx £
+ U )
wcre bclng counuelled by l'he researcher, and cne child’s

ographlwal data, as available to the'reéearcher, was -

inc omplete. Two other children ﬁere later eliminated

as po en tial part1c1pantq becanse\thpy WeIre u1sprooortlcnat@ly

*a
-

<

ol:in and would haye skewed the results. ‘ S

¥ ' The ;ésearchcr.§é$ comp1et%;§ {e:pqﬁsible fof‘the‘

seléction of s@bjégts;fér‘{higlsfgdy._ ﬂprconsidéEatibn “

‘waSPQngh'asito whé{hér or not a Fﬁii&.;asﬂrated as

béﬁé#iour p:dblem‘bf'séhool staff _or whether fa ‘child was
e

':ecziving co“n”allﬂnc ou+s de *hL school. - No attempt was

made to review OntariB‘Studeﬁt Record files concerning

theae ch déen or to ask teache*s about spec1f children.

4

i

uome of Lhe chlldren were known to the researcher s
.through hls 1nvolvement as he sch001’" otudcnk ¢oc1al

worVer and probably a1l of the“chlldrcn(ﬁnew te scme

l 4 -



1. r"‘ua Yjsea zher used a‘pre;test; pdétftest contfo}

.chiiﬁxeﬁ_Ln Prad"s 4 5 aﬁd 6. R ' S .
. _—_—

f . . ¢ .

- o , T Cm

degrea the rcsaarchex as haV1ng ths role.’ S ”'i

' . The ratlonabe for +he rede a}cher" 1nvolvenent at

.- < A e m

Al

this Sxa”o 11 the s+udy wa s based on Thomas Squestion .o

+ha* thn reszarchar ba iﬂvolved 1n ‘all phaseg of the

' dﬁmanatratlon 3l_and becal 3¢ there was fio need to 'involve

teach*ng pgroonn 1 51nve no Enachﬂr-ratlngs of thb c} 1ldrcn .

o ) .

wﬁre'raqu*rhd 1ther bcfore,-o: after the study.

. N
- -
* r -
' . .o 'x'.h. ~

‘The Research De51gn

‘ ‘ . . .. ] °
< i [ e .

- group design t;‘evaluate the effectivendss of social work

practice ﬁith'gibups ih'impfovinq,the_selfaconcépt of -;
This ﬂesign, ougn6¢tﬁd oy Campbell and Stanl_y,
took the form of o o .' _' .
e () R 0y X .09 (Exporlmuntal group)

04 . (Cont*ol c*oun)

t -

R S""Lo*lves thﬁt ¥ha samo‘c was randonlv oelncted

A Q13 ro2férs %5 tha pre- t;;tlng of PxpurlmenLal¢and control

X SVND“IIZ“S _the 1nt*oduct10n of social work practlch .

< with grou pa t2 the: etperlmen+al croup. . : .

'tc the post-testing o;rexpevlmnntal and cont*ol
" A.. '." #“.

£ ; ' L

A‘_ - pi. ‘095 7 -~} - ’ -u
: ’32 Donald m. Campboll and JLLlan C. Stanlhy, %Expc*lmental
and Quasi-Experimental De51gns for Research on Teaching®, .

~.

po. 123-194 o —_— S '

31 Edwin 7. Thumas, "Pig1d Expnrlmhnts and Demons atiOn:"L

w
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P

- ﬁh{sfdes gn cont ol‘ed for all elght scurces of

b l
o 1.
’ -

nn'.ernal invali thy 1ncIud1n§ hlstory, maturatlon testlng,»

- [l

‘anstrumqntat;on regressgion, séluctlon, mor*allty, and .

F -
~iFteraction of selection and~maturat10n.33 ‘Thls‘d551gn

did not control fér the sources of extergal invalidity,
0 4 " n ) .

3 3

‘and was”jefinitply woak‘in cantrolling for the inter-

- : . . LR

. 4
~action ‘of Testing and y.34 Th*s design wis congldered
tp'oe a typo of True Experlmental D951gn,3 and was chosen

‘instead of other deé%%ﬂ? bnﬂau it has been considered
T J ’ '
to be standard,,and the r"os+ widely uqed 3%
‘\b .
*° Tn addition; this'do;ign satiqfled ‘Thomas’
< d ‘
ont rol group be used in a '

ie

sugqest;on tba* at 1«a°t o
“-tr +ion project sco4as to provide "a base of

the effects of the complex of
" 37

.8 myarwson fﬂr *nfcrr‘“k

.

'var ables 11L/6duceu into the €/pe*1mcntal group
Also, the use of pre-test and;post-test measures helped
fhe researcher to determ*ne whether the é?pcfimeﬂ*al and

contr*l crcugjd frercd 1//sz.c_:;mn‘:lcant res*x‘c*'o beforo tﬁc

o

s

33 Dowalh -.'Carpbcl‘ and Julien C. Stanley, "Experincn-

- tal and Quasi-Ex eriment tal Designs for Research on Teacblrg

e. 178. SN
34 Ibid., p. 178
35 Toid., p. 183 o
36 Toland G. Orlov, "An Experimental Study of the Effoct«;

; o0ffGroup, Counseling with Réhaviour “rob‘cn Children at  the
Elzmenbary Schoel Level,” p. 34 .

37 Edwin J. Thomas, “Picld 1“:q:ac:rlrm:fxts and Dﬁmonft*atlons
r. .\ZQ?‘: - ) ‘ -

. B C. .
. < . ' -
. , . R . . - .
: ’ oy . . .



denonst
compari

2.

o

proa-tes

'wara se

-

Tho-dzsiqgn for

groups.

L Charan

. . ' A
wwss critovia werc-past-tested anly among

, assignm

b "I - .
& o N .
. e, .
| 59.
‘ Y
rgtion was nndertaken, and provided a base line for
ng' the post 2ffects of thé demonstration;38 -

22 criteria did not fit into the

t," post-tast control gioup design. These criteria
< - A\

locted aftar the group sass 10ﬂa had begun.
toristic AFFoqt and Behaviour, and Se1f- °
“xscrimehtal

T

ntarvisw bchﬂuuln was Do s5t-tastad

th:r ~xnorimental croun,
I -
The restarchsr?s ratinonale for . dzparting from the

fon of - to rigid, pr“—determlned crlterla
” L P i ek 32 - ' -
ny Zimpfar’s suggastion, the researcher decided

23un new critoeria based on his:understanding of
up’s unigu: evolution.

Th: Sample

this study invélvﬁd the random °

nnt of subiacts o cxpe rlmental (?) and control (C)

Use was aide of the class llSIS provided by the
B ‘ W (= L ' B

- .33

39

Prablens

nceptual and Resnarch
382..

A T, e Co
- : ,.,u
pup Counselinz”, p.

-‘\'



" school’s secrétary; The ages in months of cach of the

.seventy-five potential subjects was determined by using

” _'\_

scx of each chlld. The m.an aae was uced as a dividing

w

Marck 31, 1973 as'a cut-off date - how old w111 the child

be as of March 31,7 1973? . There were fortv s r1s and

.

thlrty five boys, ranclng in age. from one hwngvci anﬂ tcn
to one hundred and fifty- elcht months a range nof forty-
elght menths. rr‘hen‘ mean qge was 13? l mcnths; or

slightly over ‘eleven years.

A form of s;*at-chd vandow sampling was ured to

fornn both the exper;mcntal oroup and the ccnirel coroup.
[N X ’

Criteria for fbrming the strata 1“c1uded the age and

p01n¢ between younger and older ckllirén. The children’s

namns were DvaCPd alphahotwcal into one of four

=

_cateqorles: younger bcys, veungery qirls[,older.bgyé and

"numbers.

- 1
older qirls., 1z’ach child was a551cn6d ¥Yandom number.

Dlacencwt 1nto CYer]“Eﬂ+a] o* control group was

—— . a

based on: randow sclcct: on “rvm B?alock s table nf ran don

40 Readlng thls table from left . to right: su?jcc

-

'were,selocted until three subTec s had been selocted fror

édch of Fouf‘cateccries. r"'h(rﬂi:ove thore-were six bﬁys
< LAY o
and 51x girls in the otcerlnLnLal group a“i the Same in

4 -

40" Hibert ! My 31a10ck Tr. qo"wal ctetkqt cs (movo.fp:
Mc”raw—lel Book Cofpany 1960}, pr. 437-4C

g

oo
.
L4

Syt
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- P o St

thn contrnl groups. -Every other selecgtion in cach.

category was Dlaced into the eontrél grpuﬁQ

" 62e

Tha expa ﬁmﬁntal gYsup met for eight sessions, nnce

a woek, baginning on April 4, 1973,‘ The researcher

himseclf servad as the leader for the, expsrimental group.

]

Programming centared on halping the children to examine

themselves and their relationships with,oth@ré; " The ..

inactive con_rol Aroup ‘remaine d in the clas sroom, did not

‘miet as a group, ani mamhers dﬁi not - -know of thLlr

se2lzctinn. The teachers knew which children from theirn

"t

' classes were in the.expgrimental group, but they did not

a4

¥now which children made up the inactive control aroup.

Sorial Warker Conducting Zxperimentiad Sroup

The regearciver hi salf ran +Hc couq"0111nj sessi

with the experimenta

]

1
that +he researcher has a central role -in helpinyg make

Aemonstration yizld reliable and valid information for
. _ : . :

C L 41 ' o
appraising planned change, ? uupnrv1aloﬂ of. the cxperi

Y

nantal group’s progress and dsvelopment was provided by Dr

L21a-3zth Buckley, the res arcﬁﬁr 5 Thesis Committoe

Chairman. The inactive control'qroup did not receive any

-

41 »Eﬁwiﬁ J
295.. L ﬂ

Gan

roup, followin Thdmés' suqgastion
S} h 3

the o

bal

e

T. Thomas, "Fizld IExperiments and Demonstrationz®,



“also had three years

asked to go over this instruction.shect before .giving -

attention frog the recearcher.

The researcher had pravious experience working with

- Poa. . . .
groups in his ' role as social worker in the research setting,

and as leader -of a preacdolescent group in.his ficld-

placeﬁénf dud ng the 197172 academic year. The researcher
i

* ¢xperience .as a worker for the Windsor.

) . * . R B [} . N
Children’s Aid Cociety, and an additional three years
- ‘ . . y

exporience ac a high.school history teacher.

}.J.
0O
3
9]
]
1
H
}_l
T
m
B!
| I
i

" Administrat

3]
th
-3

The Lipsitt Self-Concert. Scal

the 4th, Sth and 6tk Srades ore welk pricr-to the

QO

1
oy

a
"t
[
O
s
.

beginning of the first counselin

The scale was handed out.{o'tuc teackers %;fﬁéféh €,

1873, and the teachers were azked to return-thé corpleted

scale to the researcher by April 2, 1973. o |
The teachers were asked to giﬁe‘ééch child in their

claszs a copy of the children®s ingtruction shest, and were
| ’ '

cach child a copy of the Lipsitt Self-Concept Scale. Each

child was(to be given as muck time az ‘he or she required te

completer the scale. Each child was to werk .individually, //W
and was nct to discuss the scale with other children. - ///

Tdachers were advised to:help Ehilg}en who 1

raising their hands, that they were having
" A _ . A
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“completing. th2 scale. . ' Yl

63.

Teacherz wers asked to have ca ch child p"t his or

her nanme at the top of page 1 of +he gcalﬂ and to

indica,"th ate on which thc‘smale was compl-hud

schaol *his h_*li att ndod\and the class the child was in.

the

(.2, Nr~. Smith, Grade 4).
3rzause nn cxample of how 9 use the Lipritt SsH e
Tonzort Scile was vt in the instructions. to *ho
L] '
children, the toachers 2ore asked +5 »rovide an cxample
. . y - .
asing the clazz 1 lbeer Teachors were inctructed

taouie an adjactiver not included nn the Lipsitt Self-

o

awars, that this =gale’s administration weuld be an

important part af thc demanstration projcct.

-—.;J i
ITmmn d ely followdng tho laﬂt coun: Fixna o
an Nay 24, l 3, tha .‘:eac:hf*r'~ were again asked to

ancept Stale.  An exanple was Provided on the post-

test

)

zriad March 25 - Apr<l 2, 1973. Thy teachers were-made

administer the Lipsitt Self-Concept Scale to all children

in Sradss 4, 5 and 6. Teachers were asked to rein

com o’.‘_d ScaIQ§ Shi re :a*ck’r by Nay 31, 1973t

o

n th

- The

nro- :a"t‘ng an:l pd*tjﬁe'tlng dlrﬂﬂ+loﬁ. were'4dcn¥ical

- The_research r\lnturV1nwnd 1ndlv1iually ﬂaﬂﬁ ch ld

3.
e~

~4
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_in the ogpur ren+a1 and inacti ve control groups who had

ccleeer beth pre tr"t and postwL rt admlnqufrat~ong of

citt oe-f-Conccpt Scale for Cﬁll dren. . ‘
~—t TN : : 5 ’
‘ngcrv1ew1ng'occﬁrred~dur1ng the period June 4 -
o .
.Juna 2C, 1973, with chlld*en being cal’nd oat qf class,

-,.,...-.--._ el

mﬁe HERTETGh to bﬁg n \ntcrvﬁewwng twe Lo days after the

.last grsup‘sessfon wAas mﬂdo becauge the h::crtrantal group
children had.experienced.a considerable amcunt of anziefy,

and had ecxpressed arbivalent fcelings about the m‘o::p

‘duriny the last group seszicn.  The rescarchér felt tlhat

of their feelings bafore: sceing them individually.  Each
child in the experimental group was told that flgre would

] . A /r*\\.

short dc‘ay bc o*c the bcginning of interviewing.

ty*
41
ﬂ).
4]

The ressarcher ‘tegan by 1nuorv1cw1pc the e:p **1mental ®
group,aﬂé the the_inact;vg‘con*ro’ rroup._‘Each child was
':on _id+.thb 1nfo*nat10ﬂ he ar she gave weuld be confideﬂtial.

o, : ‘
and that i{ would Help tre ro"earc._r te understand the”
‘utéas.cf chi ldrcﬂ in C*adog'4, 5 and 6. :Each cb-ld wa s
alzo teld that the 1nforma+1on would help +Hc fo°ﬂafc‘br in

- B gf;ting‘of hiQ Master’s Thes*s.

ace sheet _nForma+1on ﬁaq required of oA =k child
wS*h the researcher *ccord‘nc all reqponOCﬁ "orbatlm.
”Ha*acterlstlc affcet aad behav10Lr, and ccl“-avarﬁpgq~

AY

reasures were administered individually to each child in

oo
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the erpe;imental and inactive con{rol groupé. These
M2ASUTes ware mplat od by the chlldrhn inde pﬁnde1+ of the
rrsearchar.  The reszarcher helped +hose children wha
indicat=4 aa* they “:rc having dlfflﬂulty compl;tlnj the

rezasiras. This helo consisted of clarification and explan-

ati~n.
in intervi:w s:heduléhfor tha ;xperimenfa%)jr up
only was oompletad in the ‘lozlng manne Scalo type

guestioni ware completed by ?hq children indepondent of the
' *o open-endad questions
. . S ' ' :
wary rocord:d verkatiz by, the ﬁs carcher,  and shared with

‘esearcﬂer_asked the children to Aisten

rt
L
v
€}
o g
[
P
[
1
i
3
=
L o
{
H

answars, and to make any changes which

-

fach critericm wWs ana‘y”cd sepa atély. 4 Commadore

At 1000 Slectroniz cal:ulahor WAS used as aﬁ ali

-

analyrcing ths 3ata, - _ .

1,7 The Lipsiit: .3ﬂl‘-COﬂc“pt cale for Children data“’
. . . '
-ras analyzad by the t test. - The researéhér used the

+ +=3+ despite the'fact tbat._clf#cbnbept,had.beéh

measured in a Likeri-type scale an or"!‘na1 scale.
‘ o .

Jrdinarily, the % test is rgse vnd for varlables measured -
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66.

e
]

L . . . . 4
in at least an interval scale.fz'
- .‘ - ' ) . . -“ k
- Selection of the t test was kbased on the following
considerations: .
- ' |

{1) L’pultt in prnsentlng his scale prov*dcd )
-data in terms of means and- standard deviations. He also
performed analysis of variances to dctermlne gradc and- - .
sox dlfferences. Lipsitt appeared to deal wi*h h*i data -
"as if it had been cbtained from an-lntorval ccale. =~

(2) . OrXov Lﬂef-J tle t test ta Qﬁal"" tvo Likert-
type scales: the Pupil C TOoOm Q““avggur Scale, and
“the nat*nc Scale feor Pup ﬁd;u tment, *E

(3) Vercuqnn sugcested that “sy"hrlocical variahl

:conld jola) Jub‘ﬂctod e’ flexikle t'catment Ye stated that

"in psychologlca‘ work many variables arr. ip ‘ac* ﬂrd nal,

though for statistical purposes they arc, guitc
s 1fiably, commonly +'na+cd as if +hc; were interval .
atio variables.”15 , ~
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{s) Campball and tan1=y sugocste that tho
computation of a t would be the most acceptable *test of
iﬂq'fisance‘for a pro-test, post-test control group
design, . L :

- -

To cnmpgjg_:hi\: the researcher compitid scparate
’ E - - e -
- t- ¥ ; f : 1. ' .

re-test and post-tast zain scoras for bothk 2xperimental = .
3 _ S

-

'3
o}

and i;activo control.ogroups. Then he,compétea a t between
‘-~ ~xzaerimental aﬁd inactive control grdups on” these gain

scoras. T '

2. ‘,Characieristic AFfect'andréohaviéﬁr data was analyzed

by the % test., Again, the T“Sﬁarrbﬂr u"ﬁd the t tes
despits the fact tha® charae teristic ,F cct and behaviour

had Leon measured in a Likert-type scale, an ordinal scale.

To zomputa tho +, thc researcher computad

szparate poast-test score s Fo* bn*h cxporimental -and 1 ' tlve'

control groups., A t kotween exp:riw tal and 1ractive
monirol ~roups was ~oﬂputcA bascd on tH:sc ost-test stcros.
3. .Selflawarcnas <s data was ana‘y sed by the Fisher CSxact

' Prohability statistic.: A A A conti.gency tablc was

3

construsted, based on the number of children i cxperimental

(IR

and inactive control Froups whdse total number of 'yes’

) a8
.apove or hzlow a pnnled.median for thetwo
) N ST S _ : o

- groupes. 12 reszarcher used Table T 48 4o Aftormine *ho

} -t

responsas fal

-

s b

LIRS

% . .

%7 pDonald T. uampbcll and Ju

1
P
nd Omasi-Experindntal De51gna for csearﬂh on Teaching”, p.

Y -t a9 uidqny Siegel, NonparametTic Statl zs for tho - '

Brhaviourdl u,lGﬂC“q p. 258,

an C. Stanley, "”prrinental_




9
-was interested. in 1n;er-membor assessment of the greun.

significance of the observcd set of data.
The ratlonalc for solect;rg this s*atistic was that

it covld be used to analyve discre te data (cither homina1

or ordlnal) when thm fwo independent sap rples were small
1# size. '9 The roscarcbcr 7as interestcl in . determining

the 51g1*f*cance of the difference hetuw

[l
‘)

fon cxperimoental

and indctive COntrol grodps.

4. Interviow SPhedulc scale -t -YPo questicns . were analyned

jo3ls tro s at*qtlcs The Kcndﬁﬂ.fo¢?ficir:f of Drnocardance
4 B

statwsflc was uzed to determing +he ﬁ‘ﬁr'é of agreemant-

3
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p
iy
'
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n
]
n
N
°]
ca
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(9]
h

ameng exprrimental childdren regardin:

Five group aspects. T+ was- sclected Yocavismn thig test conld ke

hsnﬂ tn ana¢yae ordlna1 data and kecause tha roscarcher

o 50 - | i '
experience.”C . ‘
‘Chi Square (Y¥2) with Yates’ rorvraction far contingies .
was used to analvze the ohildren’s S Tesronses fo jloms

ronco*n1rg *heir group cxocr*ance The rat owalo for

bPleCtlng this test was that it could be used te analyze

i 1pid., p. o5

™

- 50 Sid"oy Siegel, Nonparametrio Statichicoa for ™
B bﬁV’?“‘al rCAcnvuJ, PP. ?29-339 ! i
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" nominal data, derivaed from

¥* mums for each item were
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| CHAPTER IV e

"My fathef says anyone whotd do that =
- aidn't have good sense, and I sald: . -
that sémetimes I just didntt think -
'~ you ought to have good sense. -That
if you had a lot, "an awful .lot, of
- sense you didn't have any fun, and
couldn't get 2 lot of things done that
ought to be done and that msybe 'sefse‘
ia a sort of, well, hindprance ~=", _

-

.

p——

]'S&ra Kd;lt in Ann Fairbalrn's Five ‘Smooth Stones

~(Rew York: Crown Publishers, Inc.,{1966), p.170.
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PRE-DEMONSTRATTON' PROJECT ‘PLANNING -
AND A DESCRIPTION OF THE EXPERI- L

P MENPAL. GROUP_PARTICIPANTS L.~

‘Q-:_ ,_-‘.' l_ This chapter descrig;s the, researcher's 1nvolvement .

.

. . ,1 ‘
. Windsop Seperate School Board is discussed,waa wefl as an out-
D

‘f:"--'\ ' o meetings with the experimentel group chi;dren are’ summarized
- L,and the researcher 5 attempts at getting parental approval are -

describad.

Y

The researcher's descriptioh of the experimental group

€

L ' _the experimental children. “This description, accompanied by
i ﬁ_% tables, highlights four general areas - namely.. Demognaphic

material “home environment school-envtrqnment.and inter-*

d : 'personal relationships.

-

. -
! . o

11ne of ‘two prtﬁcipal-teecher orientation meetings. Pre-grouo'

'i:f_f‘. Jpanticipants 13 based on 1nd1v1dua1 post-group interviews with-'

R

TN
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S PRE-DEMONSTRATION PROJECT PLANNING

" Windsor Separate'School 0fficials

'
.’

-

| _'/ The researcher initially contacted Mr. Doneld Diubaldo,
Area Superintendent, and Hr. Paul Harentette, ‘Chlef Social
/ Worker, Windsor Separate. School Board on September 21, 19?2.
" Both Hr. Diubaldo and Mr. Marentette equpjeed interest in a-

-

- eocial work research prodect o 1.5_

Certain stipulatione concerning the feasibility of such-.

a project were orfered These included that the: researcher
1§abmit in writing to Mr. Diubaldo a proposed plan for his
' research'*\t::t he obtain the permission of the principal or

the school in\ which the resrarch would be carried out, and that

he not include the name of the schocl or names ,of the chlldren
involved in the researdn&“_lt uas mentioned that there had
*  been no previous social work thesis Pro jects done in the

Windsor Sé@arate School Systen. . '\ BEREE \;_ﬁ,

"On March 5, 19?3, the researcher telephoned Mr. ‘Diubaldo

and advieed him that he .Wwas prepared to submit. in writing hiy
- propoaed research plan.- Hr. Diubeldo explaine' ]

uould be rorwarded to Hr. John 3, Johnston,
Schoole, Hindeor Sepe‘\%g*School Board f?r a

. . ' ) . . _. A . ' l o - l l . [} - . -- - -
| Q o ' - - K\,:z.
-_.:...,i“ﬂ-..,.‘. . ' P ' ‘ . ! . . s ‘

19, 1973, the researcher mailed his reeesrch plan to Mr. Diubaldo

‘and on Harch 26, 1973, the neeearcher received verbal oonfirmation

rrom,Hr. Diubaldo's secretary that his plan had- been approved

‘

;On Harch 2%, 1973. the researcher received a written confirmation




\ o ' . . o ."" . ] [l

I - 3 [ ) S g ' i
approving his thesia project, subject' to the principal'S” S

.. - approval. _ o
, . )

The Principal and Grades h,;ﬁéand 6 Teachera
intthe Research,K Setting

’ [ ) '

.\N‘ﬂ' ; The reaearcher had epoken to the principal about the ¥
possibilities of’ conducting a research project in the School . |
) setting, at different times during the Fall and Winter montha.‘;
bThe principal had been the rosearcher's ch{:r referrafaeource ’
'during the first four months of the researcher'e M.S W. Field
Practicum. Although the principal was made aware that the )
researcher would be drawing on a random sample of the grades
1 'h, 5 and 6 children and not specirically on children who .wWere .
'behaviour prqplema or in difficulty at the achool, the principal .
'approved the research project. ' .
The principal suggested that the. art room’ be used as
the group ] setting. The researcher spoke with the art teacher
_and it was agreed that a sign would ‘be peated on the art room |
. door indicating aten the room would be in use._ The eign abowed“ -
-the hours, and the daye during uhich activity was planned for -

‘."thp art room. The reaearcher agreed to plan'with hie group, a

' mutually convenient meeting time based on the room'a availability.‘
- "'?_ The reaearcher held two meetinga\\tth the principal and

. 'grades u, 5 and 6 ‘teachers 1in hope of orienting them to the

:.reeearch project. on ch;S, 1973 the-reeea\§htr explaine

. the_purpoae-df the"proj t and certain‘procedaral concerna’ °

See Appendlx F,. ot 'L/ . I
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-
‘such as the iength‘and time of the-groupvmeetings;"The'
researcher'a\attehpt to decide on a gronp_meeting‘time '
convenient to the staff was unsuccessful. | _ )
: The principal who also taught the grades 3 - h claseee -
pant'time,_ruled out the possibility of morning meetings.
Accordirﬁ to her, th,is'wo&fl.d 1nterfef'e withreilgions studies
in the school and certaln speclal education classee, such as
?rench'andrRemeq1a1 Education.'QThe“gradea 5= S/Eeacher ex;
" plained that an afternoon meeting would intenfere witb his
Language Arts class, Thia teacher then said "1 guessqyou will
never please everybody." ' o
| Thi, arr meeting held during lunch time, lasted about -
twenty minufaj. "The reeearcher relt that}the teachers were
very tup tigh ' about expressing thelr views. He also relt

that there wae a. 1ack of commitment by the teache“s to the

~

1dea of attempting the project.l L o _
. . bn March 1, 1973, the reeeapcher held a -econd meeting
'.with the teachers during thelr fnnzh‘hour.‘ Thls meeting,
lasting about Iiftecn_minutes, waa deaignedfto help' the teachers
| admlnieter the Lipsitt Self-Concept Scale. .The teachere-were
advised;that thia acale would be. administered during the week
prior to the rirat group meeting ard again Immediately follow-
1ng the final group meeting. o o
" The gradee 6 -7 teacher .wanted to know the size of:
‘the sample on which the scale had been developed. When told'
.i‘that‘about 300‘gradea_u, 5 and 6.ch11dren hed,beenhinvolvea,

%
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B 7S,
- he remarked, "Thet waen'tie very blg-eample ". The same teecher_
'.wanted to know if the children's parents had’ approved the ad-
'ministrm:ion of the scale. The principal said thet the achool
board had aporoved the project and that the parents need not
be contacted. ‘

Séveral of the teachers were~anxious to leave so that
they could get back to work on the school'e Easter play. And
the grades u -5 teecher sald that she had to wesh the lunch-

;eon dishes and. subervise the piayground.‘; '\ e -5,.l

Following the second meeting, .the reeearcher; in con-

sultation with hi;ﬁ%hesis advisor, decided not to hold any

more teacher meetings.ﬂ

@

~

-Pre-Group Heetings with the Experimdﬁtal Group qhildren

The researcher met with ten of _the twelve potential lu —
experimental group children on Merch 28, 1973. They were told
that the researdher had chogen them by chance from among all

the grades I, S and 6 children.‘ They were asked 1r they would

like te volunteer for a.group in uhich discueaione

- activities
e

and some games would be held. 'The researcher adde that dig-

cussions would center on tOpics thet were 1mporta t-to them i

e group ‘_.///hi

-~

and 1nv1ted ‘the children to bring suggestions to
meetings. L )

All of the children agreed to'volunteer for the group.

" The researcher uae eware however, that he had not, expreesed the

fi—v—-\.r

. purpoee of - the group clearly.' Certain::hildre begen to ask 1r
n i‘ ' '

they could‘start a rloor hockey league. Some also - alked 1r

: [ . /. e : . o : . - .

. kY ot r . T o B f

~ . R - - . ) - ' " . : Vo
LA . - P



76.
,'they could 1eern gamee to teach other children in the school
" The children decided thet Wednesdey afternoons would
: be the best time to meet. Some children were concerned thet
| they would mise out on phyeicel education. However, this
' 'concern WAS epparently forgotten when ‘one\ child stated, "So
iyou miss out on one .gym class!" - o : - L

' --One boy 1n particular, Aldo,*f seeme uncomrortable and -
f‘,uneesy.] When the researcher spoke to Aldo arter t he other
children had left, Aldo admitted thet he did went to belong to -
the group but "I juet couldn' think ofanything to eay.

Another bc)y, Julius, waited for the researcher in the

hall. Juliue aeked,:"Wh&t would happen if my parente decided

;agginet the group? I think my fether will agreé to it hut I'm
not so sure about my mother. Juliue alevaanted to know if
MN\‘the group would include phyeical exerciaee seying, My father..'
would he happy to Bee. me loee weight n.

The reeearcher told Juliue tbet the group would not
focue on phyeicel exercieee and thet he would givebJulius and
.the other children a 1etter to take home to thelr parents ex-
:pleining ‘the purpose: of the group, e "/_ ..' ‘

Andree, "who said she Wjust rorgot ebout the meeting,
_end John, who had not been at echool were contected et their f

. B _\‘ . e o
L - " - -
. . - . . ..
. S .
. - - (Y . . : i f .
. . - . . . . -

C

o

ey titious names have been given to each of the.
experimente grOup participente.

; . 2See Appendix G- |: -'h"._ C -




N .
respective homes by phone.: They both agreed to join the -
groups o - | | |

During recess on March 30, 1973, the reseercher met
forfthe second time with theﬁexperimental group. Eleven of
o the'twelve group membereﬁ;ere preseht Janice wae reported
to be home sick. The- researcher gave eechchild_a letter
eiplaining the purpose of the group apd,requeeting the‘parentsy.
'signhturei 'He also asked the childreh to read the letter and .

. 1nv1ted questions ebout 1ts content. l;kq"“' SR

No questibne were ‘asked. Some of the children indicatedh}
f thet their'classes would be going over to the parish chupeh
each day at 2 30 p m. to practice for the Easter play. " This
play was to have an impact later o;\in the group's development;
After the other children had ‘left, John told the reeearcher o
thet he. was looking forvard to’ the group.- "I heve a Lot of
trouble speaking out in claes, ‘and maybe the group will give

me a chancs to talk.
. i

~

, Parental'Involﬁement-inethe ?roject:

lu

The parents of the experimental group children had been
requested to approve or dieapprove of their child's group part- f“
1c1pat on by signing the reeearcher'e letter. The children had
‘Q,been aekad tc return this letter to the researcher on Hondey,

'-April 3, 1973.3 Fourc:hildren returned signed 1etters approving

their participation on, that Honday. So conrueion as to when

the letter:should be returned may have been caused by the re- .
r

searcher's unintentional use or the wrong date.- Honday actually

P
x

e




| fell on April 21

Hrs. Smith called the researcher and asked "Why was

my ‘aon chosen for the group’" - Mrs. Smith expleined that Tom

" was the*youngest of nine ¢hiTdren and that he had shown no
- slgns of emotional problems to her‘hueband or. heraelf.: Mrs.\

R

Smith sald that her older boy hed surrered brain damage ‘and
1thet another son; | in grade 8 had participated in group therapy
for some time. Hrs, Smith added, "It all sounds like a group
therapy group to ma._ g . o

The researcher explained that her son hed been randomly

selected and that it was the reaearcher's intention that the

':A'group would help Tom to lock at himselr and\his relations Hith

other people. Hrs.‘Smith then agreed to Tom's participation,

'saying that Tonm uould probebly be good for the group as, "he

'likes tp talk. ' :

‘Mrs. Smith also noted, "It wag ueually because of his

Y talking that he got into trouble at school " Mrs, Smith ‘asked

the, researcher to call her “if you rind out anything wrong

Y

"Ebdut TR, eo t at we can‘get him some help." - Tom returned g,

Y

-signed 1etter eqproving his participation, that afterncon.
Two more children returned letters uith parental approval
on Tueeday, April 3. The remaining five children were t0ld

that the reseercher would vieit _their homes between '5:30 and

that he uas ccming .

"7-00 p.m. on Aprfl 3. He~ asked them to tell their gi:ents

The reaearche' wee‘howered with coneidereble attention

;‘Q’
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apparently

Mrs. Harchini was separated from‘her husband._'

E — \79.

by the families he.visited and by neighbouring 11dren who

i

recognized him as the school social worker. The researcher

':1earned thet in two cases,-families or Italian origin had

been unable to understand the letter that hed been sent’ to

_them. Th;‘perents of Julius se emed completely bewildered._

EVen with Julius serving as an 1nterpreter, the researcher

had difficulty defining what he wm ted them to do. Finally,_'

| \
artsr about one-half hour, Julius told the researcher that it

was "o,k." for him to join the group. ', ,* ‘; _ -
Hns. Stoyshin said that Simo had not given her a letter
to sign. ‘Mrs. Stoyshin described to _the researcher how she

and her ramily had come, to" Canada from Yugoslavia two~and-a-:

- half years before. She asked the reeearcher 1f he knew anyone

who-would give.Simoppiano lessons. Rajko haﬁ taken lessons in

Yugoslavia but had not been .able- to parflde-s}nce coming to -~

Canada. Untll now,'hhe family had been unable to bey a plano.
The resesrcher.ssid that he would try to see what he could do, -

as he. himself had studied Piano.3 '?ff_
' e

/' Mrs. Cleméns sald that she had ‘the letter and’ approved |
- - by .
Andrea's p rtf\%pation.‘ Andrea stayed in the kltchen,

Vtting supper ready.

-

Mrs. Marchini invited the researcher in’ for cofree but

Aldo was out playing. qlhe researcher did not learn then that

. . el
"y -
. -

3The researcher contacteﬂ the Ursuline School of Husic

" and Rajko wlll begin lessons there. in Senbember, 1973. A*‘{



S researcher regretted that he had ‘not planned for ramily visits

.*“‘l - | ; 80"

All five rnmilies, visited'by the researcher, agreed
“to their children's participation in the ‘group project. The
'with each oft the experimental group children. By meeting with
five familigs in thelr homes, the researcher hed ‘been able to

,identify same needs which might otherwise have. gone undetected._

Iy

-

%
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¢ A DESCRIPTION OF THE
EXPERIMENTAL GROUP
"PARTICIPANTS

‘Although twelve children (six glrls and six bqu)

originally volunteered ~€0d participate in the experimental

e b2

group, only ten chiigren completed the group exoerience.’

One girl -~ Andrea moved to Northern Ontario when her mother :
and father separated. One boy, Julius, wes, asked to leave the
group after the second group meeting when it became apparent‘
that Julius could not'fnnction in the group milieu withont \f
interfe;ing with other Children.-'The‘rationale-for not keeping ’

Julius in the group wes that the group's prupose, and the fact

'that there were only elght group sessions, did not allow for

/
amelliorat ive treatment on,behalr of individual children.

The researcher tried unquccessrully, to have Julius
referred to an alternative group programme orfered by the '

w1ndsor Y‘M C. A. The researcher'believed that Juliue would

R
: _benefit from a’ recreational groun. Such a group would have

:ihelped hin to learn badly necded friendship sk111s and provide af ¢

him with the opportunity of . having run'with others.

Jullus, uho wa s 11 years old, had come to- Canada, with his
perents ‘and younger brother, from Italy, in 1969. While his
»school work was reported to be "getting along very ﬁbll“vby his
teacher, the researcher was. concerned with Julius!? expressed

reelings about himself. Comments, “such as "I'm dumb n and

3

- -
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"my mother doesn't want people to come. to the house," caused
the researcher to coneult with-Julius' teacher and perente.
Julius ! mother re ected the researcher s ideee for Jullus,a f‘.é
saying "He ie too buey now.,. He goes to Italian echool twice
a week. And he has music lessons.” | ' .

The remaining ten . experimental group children, and
twelve 1nact1ve control group chlldren Wwere 1nterviewed by
the researcher following the final group'session.

‘Face’ sheet 1nformation obtained from these children r

was categorized 1nto rour general areas- “demographle material,

o -

home environment, school environment and 1nterpereona1 relat-
'ionehibe. oxperimental and 1nactlve control children will ‘be
- oompared in only one erea* demographic . material A summary

Vfollowing the nresentetion of eech ares will be given.

oL,
. Ve

’. ' . . ’ . .
R v . B -

=
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.// " Demographic Material é - SR I L
. 1‘;{- ) '-' ) ‘ | ' B ',
. ~ TRBLE I - ' .
'3 PLACE OF BIRTH OF CHILDREN IN SAMPLES - o
° SRR - Total g \\\gmperimantalr " Inactlve Comtrol - .,
TOTAL - 22 - .10 | .12 _—
Place - of Birth .. No. of Children .  No. of Children _
2 . e e e I
(«//Windsor oW e, T 7 LT N
- K - . ’ k . ‘ . u ‘; ) . '\'\ a
Other , T . o
| Ontarlo iy B . . ‘1._ ",.(‘ 3 - .‘ | \
Forbten Born i . S
/;A i | 7-( T —‘/—f' * e - o . )
3 : Table 1 reveals thé‘birthplace‘br childreﬁ'in samples,

It;was round that seVen or the children 1n.the ekperimental g
group and seven of .the children 1n.tha 1nact1ve control group, "';E>-
were barn in Wlndsor. There were more children‘in the 1nact1ve h
control group (3) born in Ontario centres, than in the exp-- -
erimental group {1). And thera uere the same number of foreign-f
born children in both the experimantal and inactive conbrol

grouvs. There W8S 1o representation from provinces othaﬁ than

Ontario in either group... ' ' ' Lo

~ . . . Lo : ‘ ' ’

‘ ) { . ) ﬁgw ‘e

- e &

« 1 ¥ {
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o mewme , . .,
NATIONALITY CLASSIFICATION OF CHILDBEN IN SAMPLFS \
“ : _ A - o
' Tot_al -7 ‘'Experimental. Inaciiiire Cont_x:ol_, 7\
o Potal . 22 RSP T R ¥ -
_ . LS : N | .
A Bt
< 7~ Rationality . .No.. ® Children, No. of Children-.
' Canadian - 2 7 .
‘Ttallan . -3 o
’I.ebanese i =, 2 2 Y S
' ;\( Malt.ese 2 1 - 1
- . : o A .
Yugoslavian 1 L1 L L 0 =
_Greek S| N .
PR S ’ oo Coy L . : —~
Australian - 1 % 0 / 1
-V T ‘ . : ) . _ - . ) 'R
" Mixed ' ~ 1 : 1 0.

ER
—t

Nati,,onality based on parents' counﬁry of birth

*an experimental ¢hild had a father "a‘fbrn j.n the
United States and a mother born in Canada. R T

L -~ .

Table 2 compares. ‘experimental md 1nect1ve cé‘trol - A
group for nationalistic background. There were: ,more children
1n the 1nact1ve control gmup uhose perente were born In~ :
Canada than was the caee 1n t;he experimental g{poup. ’I‘he By
experimenbel group had.a greater variety of Etﬁni.c origine (7)

than did the 1nact1ve cont:rol group (5).9 A Mediterranean

Py

background permeated both grmne. qu!onsidering t:he number of o
natlonalities represented by theee childrén (7). thel‘e- mie;h% ot
be a. need 1n this echool for progremmee helping c‘nildren to

*
p . : 2 s -’-.
' ' :

¢ . . . .
o BT S ' -
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While more than- one-halr (m) of the children iﬁ these |
's.!.nuples were _born 1n Windsor, \Tore than one-half (13) were of
roraign born parents. There ms similarity in the variety,
origin m.d lack of represantation from provinces other than

— .
Ontario in"both groups. Disaimilaritybetween tha two- greups

'\ was present in the greater number of 1nact179 °°ntr°1 group .

children sg;o haﬁ been born in Ont:ario centres outside: w1ndsor

~and whose parem:a had bpon bom in Canada. - U
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Home ﬁhvi-ronment ~d Experimental Group' Children 3~
- . "h ‘ . . S a ‘ ‘ ' " '&'-‘_j_::‘ T -.,
: TABLE 3 . _ . TR
- ‘ | e, 3 - L . y L) T
RELATIVES -WITH WHOM CHILDREN LIVED
‘ ' f‘ ¥y . - "‘;ji ‘ .
. : Cod T e ' ) R .
Total . . R . : J g 10 -
Relatives . No. of Children |
Both parents . 8 SN
. ‘:"1-; R . .

Mothen only = .. 2

Father onIy‘ o S

-

Table 3 1ndicatea/uith uhich relatives the experimental
children 11ved. It wag’ found thet eight ohildren report.ed that
they werp living with both parente. Also, two childpreén, a boy
and a girl, reported living with thein mother only. In both .

) of these cases the fathers were separat:ed from their mothers, -
'and the children were aware- or their fathers' preeeﬂt residence.

The researcher might have gleaned more. 1nformation had

he included two more aub-categories. mother and step-rather,

N

‘and father and step-mother.

. L)
. - -'-ﬁ . . .- el Y
° VT : . n [ ]
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1menta1 group ¢ hildren's parents. Only one fatherwas not

working and this was becauseﬁfr a reéaqt_knoé injury suffered

on‘the ‘Job. . Only one mother worked full-timé, and this was

1 only becanse tha ramily owned a restaursnt, requiring help

rrom all family members,

Two of the mothers worked part-time at such seasonable

work as tomato picking. The rathera' occupations were most1y= -
- blue=collar with jobs auch as uorks on bumpers,” anmd "works ;

"at-w1ndaor Salt", being mentioned. Some of the children were

not tos certain what their fathers really did for a living.

N .

o

. 87.
TABLE ly _ ; | @gj\ .
OCCUPATIONAL STATUS OF PARENTS -  : o
TR Fathers . B . : Mothérs -

. Total ' - g% ' ' | 10 L
Occupation . | No. of Fathers S No.fof‘ﬁothéri
Full-time | 7 v
Part-time ' o j . % -

Kot Working' = - = 1. L 7

The atatus ‘of the two separated rathers wes not -
1ncluded. o o | . &
-+~ Table h shows the occupational status of the exper~

-




o . .TaBLES

NUMBER OF SIBLINGS LIVING WITH C HILDREN™

Total " ] '. R 38 cl

Exﬁérimeﬁtal No..of Brothers  No. of Sisters mTotal
Children . tel . ~ S5iblings

+ .. boy
boy .
‘boy - -
boy
boy
girl
girl
girl
girl:
girl

~, *

-/

7/

O D~ \n

f
|

.

HHONOWHANG

v

N

o o :
C VNV W

v Totalé

=

-J

ool L

HFwwwowo K
!

w
o

< Herers to the siblinga presenﬁly living in childrens!
' ~homes . _

\

Table 5 rerers to the nuﬁbar or brothers and sisters
' living 1n the e xperimental group children's homes.' There \yas
an averagp of 3,8 siblings per child, with the range heing from
0 to 8 siblings. There weoere seven o!ildren with 3 br more siblings:
.'each. Only one ¢ hild, a girl, had no sIblings. The boys had
the majority of brothers, 13 out of 17, and the majority or
giaters, 11 out of 21. Two children, a boy and & girl, had

sisters only for siblinga. And there were four more “sisters

, than brothers in these children's homea."



Birth Order _
~ 0ldest child T

"Middle Chi ld

o
TABLE 6 . .~
o‘ . ’ B

BIRTH ORDER OF CHILDHEN

‘,To_t:al T : , i 10

. +  Totsl Experirﬁe_.ntal Groupl', T
’ Number: =~  ° Boys Girls : ‘

W
v

Youngest Child
Second Youngest
Child

_.|-_-4="|- un—J
H

Iy
Oply phi 1d - 1

Rerers to children preeently living in experlmente.l :
- .chlldren's homes. . .

Teble 6 111uetratee the birth order of" eachexperimental

. group boy md glrl. There was one, only child, a girl, ~ She

' and her mother had lived alone, apart from their famlly, for
over six. months. The mother was reportedly sesking a divorce. |
They had lived ‘together in the Y W.C. A for a time, and were
rl_.»renting a basement apartment some distance rrom the school.

The boys accounted for both extremes of the birth order range

provided, 'I'he girls eocounbed fox- all the middle children in
' , \
the ngoup. _

ol

v
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Sumﬁag[ L ;

ihis group Wwa s composed mostly of children from:

tuo-parent families.- These families followed traditional
'busband-wife werk roles. Only one father did not work rull-

* time at blue-collar class jobs, such as sales’ and service and
| auto &saembly. .Dnly one mother worked full-time, and then )
only to help out 1n the ramily restaurant. Seven of the ten
children had three or more siblings, and the five experimental _
'_~group boys monopolized b’th extremes of birth order rankings ;"

o

In this group. R - . - , |




Bchool.Enﬁironment f-ﬂExpérimental GrOup~Childrén

TABLé)7l ' S0

NUHBER OF SCHOOLS CH{\DREN HAVE ETTENDED

i

 Total - -~ T . . . PR 10
No. of Schools ~ - Boys_ o \éirls
: | . A
1 i A
2 . * : . ' 2 \
i | o _ 5 | .

Table 7 Qhows the number of schools atgénaad by the’
.experimental group chilﬁren. *Four of the five boys in the
group had attended only one school,’ The £1fth boy, who had
come from Yugoslavia, had attended the most number of schools
(5). Four of the girls had atfiended tiwo to three schoéls
i thin the Windsor separate school system. The fiftﬂ\girl,'
coming from Northern Ontario, had attended four schools, "and
expected | to attend atill another school beginning in Sept-
embher, 1973- . ‘ -~

<, M
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NUMBER OF YZARS IN THIS SCHOOL

Total - - © 10

No. of Years - . '  No. of dhildren

. _ —
Less than'l year - B
1. year
‘2 years
3 years

Years

i
5 years
6 years

\

£ e

A

Teble 8 demonstratea that the majority of dhildren '
in this group (6) had attendedi:his school for four or more
~ Years. Only one child the girl whose mother was undergoing
divorce proceedings, had registered at this school arter the.
beginning of term in Sepﬁfmber 1972 o o

R
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TABLE 9 - ¢
v A » )
'NUMBER CHILDREN'S SIBLINGS ATTENDING SAME SCHOOL %
- Total = L 10"
:Nq. of Sibllngs‘ ' Fo. of Experimental Children - ’

N E-=1 0

-

' Table 9 ahowe tbe number, of siblings of experimental
group children attbnding the, sames;chool Although there was .
a total of 38 siblings (see table 5) only, one<half (19) of them
attended the same:;cheol.- Ihvee;group.members,,two_boys and a

girl, had one sibliﬁg each aﬁﬁbﬁdihg'ﬂie same class. Using a -

i-rour-point ecale they were asked.to respond to the question,

. "How dg you feel. sbout your sibling being in the same class?”

THb two boys repliedy “I think it's o.k. et while the girl ~

~

w_raplied "I think it's great,”

#,
. Yo

. .

Sohool mobility’ was evidenced by the number of schools
attendod, and by the total number of yeara spent in the re-
search setting school (29 yoars, 6 months). Had all. ten exp-

i S

'erimental children attended only this school, the total mumber

or years spent n attendenoe wonld have approached 60 years.

One-half (19) or thess childrents siblinge attended this

.eohool.



-.Interperéonai Relatlonships - Experimental Group Children

L]

TABLE 10~
_ PERSONS WITH WHOM CHILDREN DISCUSSED PROBLEMS™ 3
. “ - - A ’ . b . .‘ “
Total S L - ' SR 19

Pprsons'Approached' No. of children who reported
' L , . : ' approaching these ‘Persons

=

Mother o -
Parents -
Sister ~
Teacher

Frlends
A Speclal Friend

. No one

-

Lo MO0

.o

FThe Children were asked “w1th whom do you usually
talk over your problems and. concerns?" No attampt
was made to distinguiah‘between different kinds of
Problems. -

** some Children gave more than one person. o

Mother and qlster wera approached by ohildren with
problems more often bhan auw other ramily membar. Fathar alone
as, well as brother and ramily were neVer mentionod as reaourco
_persons. Only two dnildren, grade 5 and 6 girls, reported -
. talking over thatr problems with a special rriepd’ Two other
| children, a grado L boy and a.grade 6 girl 1ndicated that
they discussed their problems with friends. Teachers were
.mentioned as helping uith academic problems (twice) and aa
helping with persbnal problems (twica). | '
. The two children descgiﬁing thoir“beacher s a resource .

perasan for persmal problems sa!.,d, "He t:ells the others to |

Pl
"



" leave me alone,." "And, I tell him what happens and He asks

me some questions,” ?hree boya reported that they never

. talked to anyone about their problems saying, "I like solving

-things mgselr. .'"I might go to.Mom, but usually nobody., I
o “If Lhts something I don't: want

try to solve it mysel
anyone tq/knoﬁ about/ I keep it- to*hysﬁlf._ Ir\Lts-not ‘too

bad,gI*don't tell anyone, 'cause there's no one to tell,"
( -

¥

95,

.



! Interpersonal relationshigs with friends 6’
Flg 8 resulting _ .

® Gett 1azy about

" PABLE' 11

KINDS OF PROBLEMS MENTIONED BY CHILDREN

Total = . R ;‘ Tl _ -,

Family . | R .9
Parents , R .
Brothers ‘ ' R .

Sigters .
Relatives

oo

MWW

from gimes 1 .
Making friends =~ = 3 e S
Boy-Girl relationship 2 "’ | . S

School o ‘ .j', L Lf g ) _'. a :

Tests S 2
'Year-qnd‘pressure 1
1
1

wopr
Getting along uith
teathers ‘

- fgysicdl Self '_.:. ; -_':i‘ o _ 1

Someone stealing my ' LT . R )
- bilke e 1 . .
- Getting money for ST ‘ -
camping trip’ -1 St
Getting mone:,;r for bike 1 .
. _ 1
Somq_children‘mentioned more than one problem.,

R . _

Table 11 111ustrateS‘bhe kinds of probloma montigped

k]

by the experimental group children. Family problems were

-

mentioned most orten by thesedhildren. One;grgde 6 girl des-

Y
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- - cribed ‘the 1nterg1ay between femily members this way:

. 0

", A | yent my own room. My Hom and Ded don't
. - .want me 'to have one. I sometimes do things
- they don't want me to do, and I feel bad, . ™

T .. Since my aunt dled, my Mom's beeh in Leamington,
: : Dad 1s at homp. 1I've had a lot of. fighty with
my brothers and sister and T can't get along . -

Wlth my uncle, - He uses big worda.. I tell him __
dums,

;o " to etop ﬁeing big words. To etart talking Englieh "
| Three boys said that they haa experienced problems in
. interpereonel relationships with friends,’ Boy-girl relation-
o shipe were mentioned by only one grade & girl and she ind-

lcated 1t twice. She disclaimed any preoccupation with this o

. problem by saying "But not very often," ' N

i’

. School related problems were cited by only three
children. Only oRe child, a rirth grede boy, expreseed conoern
_with his physicel eelr.; ‘A grade |t girl when asked What proﬁ-_-

lems or conoerne ehe was: hering said FI've got nothing to sey.'

Fummeg[.' ‘ S

The ramily was the primerygroup to whom these children. E
~ turned in time or trouble. Friends werec:onfided in by only
a few children. Three boye, for various reasone, served as

their own counsel. The remily was also the mﬁin source or

trouble for these children. Relationehip problems with seme

aex and oppoeite sex peere were arfecting three of these children.
Doing well in tests, and coping with the teecher were : |

” 3 considered as main school challengeﬂi - : . .'(rﬁ.

‘ The indioetion rrom ‘this data was “that these children,

ag a. group, had not yet accepted the reputed-preedolescent task

a .
i ’ ‘\‘.r,- i
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"And in-pain he continued down searching
for those eyes which would let him whisper,
'I saw'a buttirrly--there can be mére
S to life.’' " S BT
|: -
—_ ! N

s —

- : 1Trina Paulus, -
Newinan Press, 1972}, p.
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" Tnis chapter describes how socdal wprk practice with
groups was used in the demonstgation project. First, the :

- plan for the experimental group is- outlined. Next, the con-
tent of each group session is_discussed under both the pro-
posed programme,.as well as the'actual interaction of group
'members.- A.detailed account is provided to demonstrate the
‘.application oquocial work practice vith groups.

Plan for the Experimental group.--
The purpose of this demonstrationxproject was to demon~
’ strate that social work practice uith groups’ in the elementary

a_‘;

school setting, specifically the rourth through the sixth

grades, could be an effective means of helping children examina B

themselves and their relationships with other people. This |
project was also intended to improve these children's appreci-
ation and acceptance of themselves as well as their relation-'
ships with their peers, teachers, and parents.

Because this was a demonstration project, ‘the research-

er sought,to achieve certain practice objectives, withqresearch/

- X
goals being of secondary signiricance. Among the practice oy

_objectives attributed ‘to the project, were: - _
l. «..to determine if social work practice with groups

with children in grades & hil 6, was an errective .
dren .

means of helping these e

»

é., ...to determine the specific needs of these child-
-.ren as they uere expressed in the group con&ext..



o~ 101,

o . K . : ' £

l 3 "...to help these children 1earn to use the
group process, ' .

The primary research goal of this Project uas to de-,
.termine ir social uork practice with groups in the elementary
school setting was' an errective means of iuproving the selt-
concept of children in grades 4, § and 6 as measured by the |
- Lipsitt Self-Concept Scale for Children.
The experimental group was to include twelve children,
QIsix girls and six boys, randomly selected rrom a stratified
sample of all grades 4, 5-amd, 6 children. Stratiriceticn
“eriteria included Sex ana age. The group was to participate .
‘in eight weekly, one-hour sessions, beginning April % and .?;"
cnding May 23, 1973. T
Group sessions were to. be held in the school art room |
" between 1:30 p.m. snd 2: :30 p.m. ‘each Wednesday 'Teachers
"were notified by the researcher prior to the first neeting
of those children who were to be excused tor these sessions,
The experinental group children vere nade awnre of these pro-
'_cedures by the researcher. G 3
| Because the reseereher sought specifie practice LT
objectives and one: primary research goal, he purposefully )
decided to introduce progranne idees, uhere ‘ap licable, in
‘Arder to achieve these ends, *' SN

-y

Hhile group programming has not received unaninous
eupport fron_certain prectiticners,2 thegresearcher decided

. " . \ - )
: 2Done.ld Ce". Dinkneyer and Jenes J. Huro Gro unseling:
Ihgg;x;gng_zggg;igg,(Itasca, Illinoisz F.R. PeacocE, §9715, p.17h.
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that 1t was appropriate in this situation. He also sought

to encourage the children to introduce their‘oin programmé

‘ideas. His rationale for encouraging group input was that

this would contribute_fo.tﬁe reélization of practice ob-

.Jectives.

Séeking‘to base his group.on the developmental social

group work model presented Dy Tropp,3‘the reseércher attenpted

-;fggwsatisfy certaip conditions 1nharent in this model, Anong

these conditions were the rollowing:

1.

That the grqnp experience include a basic set
of purposes involving the release of feelings,.:
the support and tapping of latent strength,

the orientation to reality, and the reappraisal

“qf self.

2e

‘3.

_Thaﬁ\the group focus on the here and now aspects
of the group situation at various levels of o
interactibng\_ , , v

That the group worker and group members share a
communal persgective in which free, h communi- .
\cation could be experienced. :s

- Central to all of these conditions was the expectation
that group members have coping skills which permit them to

benefit Irom the group experience.l+

The researcher had to make allowance for the ract that

the developmentél social gronp work model had not been daveIOped

specirically ror childrgg\in grades 4, 5 and 6.

Houever,jghis model did-provide tha researcher with an

S
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avareness of how he light use'himselr in the group process.

E}Specifically this medel called upon the researcher to be con-
cerned uith three areas: group goal-achieving process as
neasured by group etfectiveness, vitality and responsinilitY{
interpersonal relations, involving the researcher in contribut-
ing, snpporting, helping, opposing and reacting to- others and to .
~the situation; and individual selr-actualization, in which the
researcher would provide individual . group memoers with cues -

| indicating the appropriateness of their actions within the .
group.sa ' ' .

The researcher consciously departed from the develop-
nental social group work model by not insisting on a common .
goal group. - DBSpite having his own plans for the gronp, the
researcher was auare that individual members ‘might di&rer con-
siderably as to why they had volunteered for group membership. ‘
The researcher expected that these dirrerences would reveal |
thenselves during the course of the group's life.

- The researcher did not engage in social work practice
with individual group nenbers between group sessions, He did
not purpcserully interact with teachers and parents on behalf
of individual group members. He did not want to contaminate ‘
his evaluation of the ettectiveness;offsocial work practice. -
with groups.in the elementary schoql'setting by introducing .

ok “

kY

N : 5Enanne1 Troppé “Social Group Hork: The Developnental
Approach, pp. 124 .
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Ry

_ these additional variables.-

Despite the limitations of this self-assigned role, the 7
researcher was prepared - ‘to intervene on behalf of 1ndividua1 f‘
group members both during and following the group sessions o

"should ‘their group behsviour warrant it. Such group. menbers

<
-

were to be rererred to appropriate school or community resources,

' pending the approval of their parents.

Group members who were referred by the researcher during

the group sessions were to be excluded Irom the group, so as. not

-to contaminate the researcher's Iindings.
' _ The researcher assumed the responsibility of explaining

© /o eaeh excluded member, individually, the reasons for his or

her exclusjion, The researcher alse.assuned the responsibility

B or explaining to the remaining'groﬁp nembers, during gronp

sessions, the reasons for’ any member's exclusion.

I

g

o
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TABLE 12
THE GROUP MEMBERS

Group Attendance

Name® . Grade Age in Mogths P ' Meetings Attended
- Joe h 127 . - o 7
Tom 5 .125 | younger boys 8
Jaltes® 5 . 1297 2
Simo 6 1&1;- e 2T G
John 6 . 141 | older boys 8
Aldo 5. 133 ¢ | 7
* Pat z 1217 8 -
Janice 12% | younger girls g
Gina % 129 | '
Andreat 6 '.11%'7. D 2
" Anne 5 - 1 ‘older girls . . 8
~ Sylvia 6 A9 ” N 8
S '."“‘11

Fictitions nanes'

b .

‘As of llarch 31, 1973

—Dislissed rron grnup arter second group session. .

"Moved Iron school betueen third and fourth group-)
303310113. - i‘ . _.- e .‘ ,',_‘..‘_ .

~ I S
v
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Group Session'gggtent -— . - : ) .

y . EO
Immedratelwaollouing each of the eight group ’ “i{{\
- sessions, the researcher recorded uhat he though.had gone on — “i?

in the group. No standardized recording process was used.
The researcher discﬁhsed the context of each group session
with his thesis advisor, Dm.\Lola Beth Buckley. These
'discussions usually held the day after each group session,
"Iocussed on what the researcher ‘had observed ‘and on. ¥hat

ﬁstrategy the researcher might use at the next gronp neeting.

_The 1] Meeting |
Proposed Eroggggge - ‘ ' L
The researcher's goals Ior the neeting 1nc1uded in-
'volving group members in the group process, and helping
. members recognize and understand the proposed group thene -

the examination of self, and cne's relatronships uith other
‘people. _ ' . - -'l _ ! o

| Behavieural oa;'-;emes for ‘this"’ieot'mg uere‘that each '
group member mgke a ninimnm ol one conment.about his expectations
of the group, as well as his reaction to speciric gronp activ-
ities. ' Comments were’to ‘Pe. nade to the whole group. Each mem-
beras to comment without having to get the researcher's o
sanctlion or approval. ‘Bach group lelber was to participate in
Speciric group activities by accepting and dcting out the role

assigned to him,
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The researcﬂer's agenda for this meeting‘included:
1. ﬁgiéarcher sel.t-disclosure,6 through which ths 5 J. T
'searcher was to explain his own expectations, anxieties and
. concerns. _ e | '
. The 1ntroduction of group rules.7 - o
3. The asking of gronp members, ‘"wWhy are you here?“8
Y, Partigipation. in Hicrolab,9 ealling upon group :
members to 1néerchange partieipant-observer roles. '
| '5.‘ Milk and cookies, provided by the researcher, were:

.to be served at the end of the session.

Actual etion o ou {embers -

| ~ The researcher tanded to doninate this neeting. His |
proposed agenda was accepted by the group without much dis-
eussion. He played many roles, 1nstigat1ng action; maintain-
1ng order, and involving children in activities. o

o 6Dgna1& c. Dinkiéypr and James J. Hufo,'ggggp_gggggg;gggg _

. | - .
. 7Ih1§. Pe 188 ’ | o 3 _ .
mp.]_?a . - : o /.
9Dona1d“0. Dinkneyer and Janag,:,¢uuro, gn;gig,,p. 179
/

and- Joseph M. Snith
10, 212, 183. ’

altd



‘ children took their pesitions.

' ‘ # 108.
All tuelve children were present. No child had any
difficulty being excused from class, although one grade 6 boy, '

‘Jdbn, was the last member to arrive., He had been playing goalie

during - his class's floor hockey game. His teacher earlier had -
informed~the researcher that “John uill hate to miss out on
playing goal.™ \ ' , o
" The researcher had arranged chairs in a small circle.'
He sat as a group member in the circle with the children. The
girls and boys sat as two distinet groups within the circle and
there was a contest to see who wculd sit next to the researcher.
 Anne, grade 5, who sat on the résearcher s 1nmediete left,
and Tom, grade 5, uho sat. on. the researcher's immediate right,
were ‘to maintain these positions throughont nost of the group
sessiens. They were sometimes forced to- sit elseuhere when other
The children confided that they had expected to play
games during the. meeting wvhen they were asked, “th are you

.here?“ Tom suggested playing blind man's bluff and Simo, a
"grade 6 student, suggested floor. hockey. The girls didn't res=--
'pond verbally to these suggestiens, bnt did look -at each other
in disappointment. Julius, a grade 5 student, left the circle,
- went to the blackboard and began drauing an intricate series of

lines. - Julius explained,that he was going to show the gronp

‘how kick baseball-should be played. The researcher had intro- '

duced this gane to the students several months before.- The
regearcher ‘had to ask Julius to sit down, and suggested that
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: S -
Julius demonstrate the game to the . children on. the\ple%ground
instead. )

Only one child, John, expressed a non-game oriented need.
He seid that he hoped the group "would give me.the chance to
express myselr. He had expressed this Same need during the
pre-group meeting..

By giving thenselveivodd and even numbers, the children
"divided themselves 'inteé: éde groups and they played charades.
Boys ‘and girls vere included'in each subgroup of six. They
acted out bcth rour-equare and lacrosse. They played different
parts in order to ‘create the 1npression of a real game.. _
. The researcher 1nt<odnced Microlab to the group. This

.activity called for the children to’ ‘divide into an inner and
outer cirecle. Rach member of the.inner circle had & reedback
partner in the outer ‘eircle. The reedback partner wvas to
observe his partner in the inner circle participate in a dis- ]
‘ cussion. Following a Iive-minnte discussion on the topic,
Becoming a Group, the feedback partner vas to comment individu-
ally to hia partner. The partner was to use this feedback in
a sneceeding two-ninute group discussion. on the sane topic._

Both partners vere then ‘to reverse roles, and repeat the.»
. : / : ' )
procoss.

There was a lot or selr-conscious, non-task oriented
' rbehaviour during the opening round of Hicrolab._ Julius, as a
p:Ieedback partner, eould not contain hinselr from mimicking

" the ettorts of his pertner. .mhere was general giggling emong'
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the girls. -

The sacond round participants appeared to be more:

-

serious ‘and centered their discussion on’ the tqpic. The group
concluded - that the second round group had the advantage of
learning from the first round group and that. the second’ round
‘group seemed to be more mature.

The researcher then introduced blackboard relay. This
involved each member contributing one word, written on the
_blackboard, until-a sentence had been composed. ‘The children
appeared to be- excited, helped ‘each dther out and requested .
that the' game ‘be played a second time. - E;'

' The group had their refreshments during recess, 'the
period from 2:30 p.m. "to 3:&5 p.m. This pericd was added to
the group)s time together. Group sessions now lasted one. hour
and - firteen minntes.' John and Simo did not stay, saying that :
they had to attend practice for the Easter play. The renaining'
‘group members helped to put tables and@chairs back in order Ior
the new class period. This became a weekly group task.

‘The grades k 5 and 6. teachers did not ask the research-
-er any questions about the group. The procedure of the group's
using the art room ‘was tested Just berore ‘the group meeting by
the grades 4 and § teacherc ~This teacher said she ‘would be
needing the art room for her class.- It was agreed that the
group had priority because of its prior clain to the room.

The researcher noted that the physical educatiqp and art classes

invélving grades 4 5 and 6 uere ccnducted,during the gronp's
sessicn. T o T
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~

osed Pro , .

- The goels ror the meeting uere that the group members
learn to funetion as a gronp, and that they learn to become
| 1nterdependent on each other. -m\,il

' Several behevioural objectives were established.
Through an activity called getting acquathted triadgs, !t
'group members uere to complete certain tasks, They were to
;rorm fdur snbgroups each consisting of three members. These

members were to be unfamiliar anout each’ other's béékground.

;Each member vas to talk about himself for three minutes., Arter.

‘each member had finished talking about hinselr, each member
vas to tell the other two. members what he haq understood them
| to say. o _“ '

"

lzwas to. 1nvolve the group

A game called broken squares,
'memhers in a prohlem solving process. Two snbgronps, each '
consisting of rive participants, and one observer-Jndge uere
to be formed. Following the game, the participants in ‘both
' ;subgroups were to express verbelly what kinds. of behavionr they
-believed eontributed to, or’ detracted rrom, the successrul

B completion of the gene. ; Thp observer-Jﬂﬁges vho’ uere to have

enforoed the game rules, were to explain verba;ly vhat they
had observed.‘ [ SR _’

123. Hilliam Preifrer end John B. Jones, gﬁ,g;j,,vol 1,
Pp. 2"""300 ‘ .

- " e ot
N bl -
~._\ » "
r . . . - % Ch
SN ) i . . . A

!



I

_ : _— , 112,

, | “ The researcher ‘was aware of two developments that had
taken Place betueen the rirstﬁand second group neetings.
Andrea's grade 5--6 teacher had told the researcher that
'Eﬂhiéa vould be coving, as her parents had separated.

There also had been an open-house at the school the day berore
the second group meeting.b The children's parents had come to

talk to the teachers individually, and to receive their

children's report cards. :

The children wereoto be encouraged, ax the’ beginning
of the second meeting, to’ talk about -their reactions to the
rirst meeting and their reactions to things that had  °.

happened to them during ‘the. week. _
P
- N o
-
‘ ' ¥
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" rem did not re-ind me.

) : C 113,

:Allptwelqughildren»uere-preeent; Five group'uenhers_
from the grades 5--6 class were late. They explaiued that
‘their teacher had not excused them. They added that the class
had been noisy: and e, asked to be.. excused, but he wouldn t
let us go." e ) ; _ .
| When the researcher spoke to the grades 5—-6 tgacher .

betueen the second and third group neetings, ‘about thkis incident, B
he renarked, “I had rorgotten a11 about the group and the child-

—~4in’ the first leeting. se not to talk about the recent:
openrhouse, or ‘about their report cards. Again they accepted
the researcher's programme uithout questiou.
| Boys seemed to have more dirfiqulty participating 1n |
" ge acquainted triads than girls. Some sinply Said, Lo
iézfininow'uhat to say." S .

This activity did reveel some personal reelings, hovever.

Juliue' first, and alnost last, words about himself uere,\
‘“I'l dulb. Julius later had trouble controlling hinselr and

threv a larble‘about the roon. Ihe researcher uent Irou one

: tried to another, givins help when it seeued needed.

Brokee squaree disclosed 8t111 other behavieur patterne,'

'-;One subgroup colplained to the researcher, e don't have all

-the piecee, you nust have left some out. Later, Juliue left «
=his oun euhgroup and discovered the -1esing pieces. 1hey'had

O 1 T [ ) - K . . . c .
- N ] . .
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;been 1nside cne of the game envelopes.

Observer Judges Simo-and 9 grade 6, had difrlcultx

'enrorcing the game rules.
: episodes}or rule-br Ee Simo mainly sat and uatehed.

_ ” Aldo, grade 5, watched his gronp renove pieces rrom

| his completed square. _He made no attempt to stop the thert.
Finally, he made pager aeroplanes and threw them about the. roon.
His group did not seem. to show any reelings for what had happened
to him. . | - , - B ' .

The researcher attempted to begin discussion uith the -
 children about what they Bhad experienced “in the. two activities.
Discussion fell rlat. lhe children seened soneuhat unsettlcd
and not in the mood ta. dissect their reelings. N

The children began to nake an’ 1npnt 1nto the group,

Simo introddced a relay race 1nvolv1ng ‘the passing or a volley-
" -ball overhead, Ihe group requested,that blackboard relay be
repeated. S SR , :: f{f*‘y
The group helped to arrange the room. for thh,next class
'during recess. Simo,and John had to leeve tor play practice.
. " Refreshments were servdﬁ’arter school. Bight group
"rmembers returned, along with several other children uho had
uandered into the ‘room, "to see vhat uas going on.* _
" Ppat, grade 5, used this tiae to tell the researcher o
that she and her mother vere llving at the !.w.c.n.. Ihc o R

‘children drew’ pictures on the blackboard, sonething of a
novelty Ior then. | ; S LT

!

made some attempt to point out ~ -
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- Andrea confirmed her teacher's sfatement that she would
w: Do leaving "in about three weeks." The researcher told her

C ———

that He was glad she was in the group. Andrea said nothing.,

_.Exnnczsd;xxcxxaaea |
’ The goals' for this meeting were as rollouss

| 1. To help the children express their reelings
N "about last week's broken squares game.

2. To help children conrront one another, noting
dirrerences and siuilarities._ )

3. To ccnrront children with the problen of naking
- a change in’ their behaviour.

Behavioural objectives snpportive ot these goals
included: Children were to talk about how they felt playing
.”broken squarea. They were- to-indicate how they felt about
X conpetition and co-operation. Obaerver-Judges were to talk

.about hOw'they relt about enrorcing the game's rules.
"Individnal children were to:talk about.how they felt losing
'parte of their puzzle, and watching dther childxen complete
. . squares when they' themselves could not.
; Children were to single out individual members and
-.81tuations in discussing how they Ielt about the game. They
;zwere to say uho helped the group and uho hindered the group
in achieving 1ts’ goal, rive éonplete squares. They uere to
indicate also whether or not the playing or this game helped
| them in situatione outeide the group. "Did yon learn anything

‘.\1 A R



that you could use 1n your classroom, your. hone, among your_

friendiiin’

Children were to change the place where they were sit-
ting and make it as dirferent as possible.%3 Children were -
then to discuss what they observed in their new place, how they
felt about 1eaving the old place, what. considerations pronpted
them to take ‘the place they did and uhether the change in seat-

ing places and were to report verbally how they felt. about this

'change. . .
Factors to be considered in this neeting usre that R

Julius had been excuSed Irom the group, and that the school's

:Easter play was to be presented that night.

| Jnlius, accompanied by his six-year—old brother, talked

uit\\the researchegrtwo days»prior to the group neeting.

Julius® reaction was, "I always fool around, ‘and "I don't ‘care
anymore. He also added, “everyone hates ne," and that he had

no reason to like himself becanse, “I'n fat and dunb.

¢ tergetl roup Mempers

" It was a hot day. Tofnake‘natters'iorse,'hsat‘poured

116,

. iTQ«:

ing was difficult or easy . f . -
J  Children were then to change back to their original seat-
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from the room register; Hindows were opened. Deafening nofse,
caused by construction work machines across the street fron the
school, .blasted into the room. BEveryone was forced to strain
their voices in order . to be heard.

'Nine children were in. attendance. Hissing; besides
Julius, vere Joe, grade %, and Andrea. Both uere,absent from
'school. Children from grades 5=-=6 cless arrived late. They had ‘
to- be summoned by Pat and Janice. b . | ) |
o .The grades 5--6 class left for play-practice while the
'.group was still in sessien. The principal and grades 56 .
teacher had previously assured -the researcher that there .would
-Lbe no time cenrlict'%etween the scheduling ef the group and -

* play rehearsals. L

Janice contributed banana-cake towards rerreshments.
Pat said she uould nring donuts the following week. Janice ]
also orrered ideas Ior i group project, suggesting a field trip._
The researcher agreed’ ‘that; the group could now begin to think
about such a trip. o ‘

, The researcher 1nrorned the group regarding Julius"
‘d18l18381.‘ He addedf\hat Julius and the researcher had dis-
cussed Julius! behaviour while in the group. The researcher did
not offer reasons to the group for Julius' exclusion. And no o
questions were asked,

' Houever, later during refreshlents, Sylvia asked ir
Julius -had 'Ielt bad." The researcher ansuered that he did not
rthink S0. But he suggested to Sylvia that she tal;.to Julius
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i! she wanted to be more clear about Julius' Ieelings.
The researéher had tried to minimize the impact of

' Julius' dismissal on the group. Actually, he likely heightened

‘the group's anxiety.

Discussion covering broken squares games invclved most
group members. Simo and Gina, as observer-Judges, talked about
the “cheating that vent on." Gina- said, "They wouldn't 1isten
to me." ‘ ' | _ '

Aldo vas encoﬁraged by the researcher to explain how he
._had felt about other children taking his pieces. Aldo had
| dirriculty explaining how he had felt. .The other members of
his game group did not say anything | |

Simo still helieved that there were pieces miss
his group's- puzzle.

Ton then introduced a game of blind man's bluff to the
group. - Ton and rive other children played this game Lor ten |
‘minutes. The remaining three chtldren decided not to play._,
.They started a game of charades instead.

All of the children participated in the changing of

seats exercise. Tom and Aldo took their places heneath a tahlo.‘

No one sat in the chair vacated by the researcher. Anne said
she was going to, "But ny friend told.mm not to. I'santed tei
sit near my friend," ;---', o . I ,:

- Tom and' Aldo asked 1f ithey could take the same positions

the tollouing ueek. The researcher askcd the gronp to -ake a

‘decision. John said it would be all right as long as they
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4

' d1dn't bother anyone. Pat sa.:l.d, nTt wouldn't be fair to the
group or to Mr. Canpbell. RN L ?'_;u

me group had dﬂficulty deciding uhat Tom and Aldo should

"do.' The researcher asked each nenber his opinion. It ‘was final-

1y agreed that To- and Aldo could take similar positions ‘the
rollowing week,’ Ihe researcher pointed out to the group that.

the group had nade the decisicn.-

The researcher asked the group how they felt about the

" leetings. Janice said that they didn't get "bawled out® for

talking uithout pntting up: their hands tirst. She expressed

: pleesnre on being able to put her- arms on. the back of the chair,

;leeting

Gina nentionod -that she didn't want other children in the
school ‘seelng her plsy games, She said she was glad that we met
at the far end or the Toom, away from the door.

Ihe _group ‘had refreshments earlier than usual. Because
of the play being presentqg that night, classes were disnissed |
at 2:30 p.M. ' _

There had Deen little talk ahout the play dnring the

Thejgronb goals’were‘es'followsz’
. 1. ro use the group as a source of feedback.
2. To give members an opgortuni to compare their
es

B Eadceptions of thexse with what the group
o to say ahont e o
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Behavioural objectives centered on each childts risk- )
' ing himself in rront of the group and on each child's gettingi.
feedback about himself from the group. . :

Close to the beginning of’ the neeting, each child vas
) to do something, or say something, of his choice in front of
| the group.1l+ Group wembers were not required to respond to -
these individual actions or Statements. ot

To get and recelve feedback, 15 menhersfwere to sit in
a circle and urite down the names. or group members on a sheet ’

-_ o.t paper. They were not to vrite doun their own names. Then
they were to write doun e-naxilul of r;re edjectives per child,f
opposite that child's nane.. Ihese adjectives were to describe
how each child was- perceived by every ‘other child. " _

Next, the-children vere to sit'in’a'seuiscircie; The
researcher was to sit behind the seni-circle. Ihking 1nd1v1d—
ual turns,*ﬁhe children were to volunteer to sit in front of
the semi-circle.

Each child, uhile sitting alone in rront of the group Ty
was to- tell the group what he or she felt the group thought or
;them. The same child was then to listen to the researcher read
the adjectives uhich the group had uritten doun describing hin.

The child receiving the feedback.uas able to respond\io

L]

Y4y, w1111an Preiffer ‘and John n. gbnes, gp,g;;., Vol. 11,

b. ?9.

| 194n adaptation of "adverse Feedback!- in J. u1111a-
Pfeiffer and J E. Jones, o _2‘915,, Vol. 1, pp. 82 - 5
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any way he‘unnted to the feedback. . The group nenbers were not
to respond to the feedback or to the child sitting in rront of
them, Then the child was to tell the group how the group feed- ‘
-back uas dirrerent Irom what he expected it to he. Follouing
this the chilad was to choose his successor. ' ‘
Concerns vhich the researcher anticipated fer this neet-“w
.ing were; " T o ' .
1;"‘The need ror the group to discuss Julius! dismissal..

2, ‘The fact that the group meeting room was heated by a.
g ,system epparently kept running throngheut the year.

3. The need for Pat to. share herseli with the gronp by
.her generous orferings of refreshments.

%, The need for Janice to provide leadership with ideas
for a group project as well as, like Pat, contribut-
ing rerreshnents.

5. The need for Tom and Aldo to express theif’desire to

* be;dif:erent simply by sitting where they wished.

£ ' Xs . .
Nine children ‘were preeent at the fourth. neeting. Andrea
'wns no 1cnger in the group. She had moved to Northern Ontario
_between the third and rou:th group meetings. Simo had stepped
on a nail and was absent from school. - ,
The ueather was belny but the group 8till had to centend
with the construction noise rrom across the street, and a
register that continued to blow out unrm alr. Children were to ,
be excnped,::pm schpol at 2:30 p.m. !he principal had schednled._
a start neeting. ‘

Ghildrcn rron grades h--5 arrived eerly, saying,
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“We’got'heck from our teacher.™ Apparenfly they had.iersisti :
ed in repeatedly asking if it was time to leave ‘for the group.

. And Pet-and_qanice summoned the alwayerlate Grades 5--6‘ch11d~

ren. o - R
N . S

N ' . ' |‘ B ’
- Janice brought a chdcolate cake'for-rerreshments;_ Pat

stated that her "darn sister hadn't made any denuts.
The researcher attempted to explain to the group uhy

Julius had been excluded from the group's meetings, He also

mentioned his efforts to get Julius interested in.a Y:M.C.A.
recreation group. At this, several children asked 4t the re- |
searcher would help them to get into a "% group durins the

W4
summer .

Pat suggested that the'group take a hike to 0jibway
Park the fo;lowieg Satﬁrdey. But the group said most of the
children would be golng on a city-ﬁide'ualkathqns Pat's idea

o

was quashed.
T The researeher 1ntrodnced several warm-up games, 1n-
cluding, say or dp- anything, and nonsense. syllables.l§ |

The researcher explainedithe purpose .of the feedback

session to the gronp. ‘He. esked.the children to use both posi-
" tive and negative adjectives in deseribing each other. How-

’ever, uhen the researcher gave an example of possible adjeet-

ives on the board, he used only positive adjectixes. .
Sohe children said that they did not know the nanes or

16
p.9.

J. Hilliam Pfeiffer and John E. Janes, ops¢it.,Vol. 11, ,;i
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all the group nenbers. Aldo, VOlunteered to introduce. everyone. . s :
Tom began fluttering his lips‘ with.his tingers, making a hollow,
.drum-like noise., John told him to stop. _The researcher quiet-
ly placed his hand on Tom's shoulder. Aldo urapped his sweater
around his chair, securely tying himselr in. Then Aldo welt to
a separate table to: list his adjectives.‘ Janice went to a
separate table also. ,

. Jenice volunteered to be the first one to receive feed- |
'beck from the gronp. She tidgeted in her chair and;gave a rew
-guarded comments about uhat she expected ‘the group uould say
. about her._ '
o | The“?irst Iour children to receive Ieedback gave short,
, crisp explanations about uhnt they thought -the group thought of
'.then. Anne, Gina and Sylvia told the researcher that they aid
| not want to receive any Ieedback at all. /However, when they
vere asked by individual group menbers to recelve reedback, they
responded. . - | ' ,
~ Some of the children's expectations of the group's per-
r;oeption of - them were revealing. Joe said,."chon't have much * ,l

to say. ' Quiet and fat.® | | | |

: Anne and John also expected the group to describe ‘them
s béing quiets Aldo se.id3 "They'll think I have a mop for a
, '-_head, and that I'm cragy." = o
_ jﬁhen the researcher ettempted to avoid repeating ad-
' Jectives that described children negatively, he was told to

';read uhat the group had said. Aldo complained that the



researcher had not read all of the adjectives correctly. The
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group also wanted the researcggr'to tell Janice who "liked her"
Sylivia was surprised that anycne 1n the group would

describe her as being pretty. "y didn't think anybody thought
that.," )

in ‘the group. Dos

J

_‘Group pressure was used on John and'Tom'when they at-

wtempted to leave the group to take their safety-patrol corners.

They were told to sit down, until Anne at 1east had a chance\
to receive feedback. They did.

' As sccn as the 2:30 p.m. bell rang, Gina and Sylvia
left the room. They did not wait for the usual- refreshments.
" The group did not have time to discuss how they felt about the

feedback. S ; |

The reseercher spoke to Julius' teacher after the start

meeting. He explained that fulius uas doing all right academtc-

ally but that he did not- have any rriends in. his class., Julius
was in thngrade\B section\cr a combined grades 5--6 class,
There ‘were seventeen grade 5\ch11dren in the class, haif of whcn
_7‘were girls. The grade -6 chiidren ignored, Julius.

o Ihe researcher alko spoke to Julius' parents after : _
.school. They retused to c 1der Julius attending a "gn g gronp
His. parents thcught the school was a place vhere Julius could[

study and stay out of trouble. They rcally couldn't ccmprehend
what the "Y™ was all about. - o

. R “ L S , /’ .
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' The group goals were as Iollovs: | : :

1. To analyze the importance of last week's feedback
: session. - ‘

.

. N | ' |
. 2. To consider uhat errects the meetings_yere having
on the children.; , :

3. ..To. encourage the children's acceptance of reapensi-
bility for groug ccntent, and programme.;

. Behavioural objectives were based cn the children's
analysis of the reedback sessicn. The researcher constructed

"three blackboard diagrams 1llustrat1ng the Iollowing:

(a) the adjectives used by each group member to describe
f -every other’ group member.

(b) the rrequency of use of certain kinds of adjectives.

(c) the breakdoun ‘of these adjectives 1nto certain areas

' ineluding social value, affect state, cognitive
state, physical self, and heterosexual jinvolvement.

Each group lember -wWas expected to make a

Imum of one

comment to the group about his ‘or her. observati stof-these

-diagrams; The researcher was to Iacilitate discyssion by provid-‘;

o

ing.a series of prepared qucstiens to be used 1! needed.
Amcng these prepared questiens were:

)
.,u.

why do yon suppose that so lncﬁ;acceptance vas placed
on adjectives describlng our physical selves? .

' (Approzinately‘36 per cent (87) of the addectives used’ .
described some physical aspects). | | o

-

-”- A <.

2. ‘What adjectives did we avoid ‘using? v
(There were Ieu'negative adjectives used). -

k 3. How can we help each other to- accept ourselves?



e Bach child was to.give the group a minimum of cne .

example of hew the éronp-meetings uere affacting his or her

relationships at scheol, at home, or in the community.
" Bach child was to give the group a ninimum of one

- example of how the group‘meetings were arfecting his or her

:',relatienehipsiat schobl,_at home, -or’ in the community.

.Bach child was to‘talk about higselt or’ herself betore

‘talking about other. children dnring group discussion.

" The researcher was aware of\an incident that occurred

‘ dnring the previons group meeting. “The- grades Saeb teacher

had shoun slides or the school's Easter play while nenbers or .

- his class were attending a group session. . The researcher did-

1 "g gg; In;ergctigg; Group ggn ers ,c“- ‘j?"'

‘involvement,

<

‘j'not know what effect this would have on the;children's.group

Also, uhen the researcher approached the principal and

‘the school maintenance man with a request that the heat be
_‘turned off in the art roon, he vas advised: that the naintenance_l

man aid not hare the authority to. do this. ‘The engineering

_persennel from the school board, apparently, were respensible
.for the regulating -of the schnol's heating syeten.\'

All ten children were present. and’ again the grades 5--6

,claas arrived late3 The temperature ontside ﬂas approxinately
_750 and the art rocm register centinued’to pump ant Harn air.

. The. children immediately Hnnt\to th blackboard to



-

we, hnve to discuss last week's adjectives?" In reply "the re-_

1 v ' ) : ' ’ tos . L
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o

exanine ‘the’ three diagrans illustrating results of the reed-

: back session.' The group wns qnite restless.' - n‘

Janice placed an x under '1ikes Jehn. R. " Pat said she -

out, "I have the teeling you den't want us to play games,"

‘A discussion rollcued during which the researcher attempted

to clarify the purpose of: discnssion ror the group,
The group seeled intent on ignoring the possibilities

‘or discussing the reedback session. Tom told the, researcher-
that. he would let‘hil know when it was time to play Pat!s

gane. Ihe group insisted on playing blackboard relay for the -
third time._ Janice directed the ganeu ‘Ann then asked, Do

, senrcher suggested it would help the children to understand

thenselves.
. The gronp rocussed their discnssion on why the child-‘
ren had used so” Iev negative adjectives. Janice ' remnrked that

‘we:e afrhid they vonld 1ose Iriends 11 they told them what

ther\really thonght of the-._] o
Bat Sino connented thnt it .ight be " necessnry to tell

- ‘the frnth, "Botts; now,than 1n a- conple'or yenr oM Simo ,
’ a'.‘revenled how a Iriend obfhis uould stop plering uiﬁh him and
 join other chilaren. S1-o sddpd ‘that the other children had
H tﬁfnore nonqy thnnphe. As'e iesuit er Sino’s renarks, other’

'. -,!

oy

r.

,1had an outdoor gnne bnt agreed to wait nntil the end of the y)
: meetink to introduce the game to the group.  Janice blnrted “

-

she. "didn't Hant to hart’ anynne. Pnt and Aldo explained they ’



children began to volunteer their oun experiences.

Aldo confided that he had onee . told a boy what he
really thought of him, and that he hadn't seen the boy since.
- Pat described how she had been hit over - the head in a fight. :
‘Within a couple of ueeks, Pat went on, ‘the boy who had hit her
had a broken nose. Aldo uanted to know who had erken the
boy's nose.. L.

Gina spoke about telling a Iriend how she, . herg§21
really felt about things. ; B

Discussion was orten interrupted by non-group oriented

_ behaviour. Children continually appealed ror the researeher's
-~ sanction berore beginning to talk. 'Janice, in particular,
' insisted on calling the researcher by name and constantly
'”.raised her hand to get attention. Janice's explana idneua?
_' that she was used to doing. this in_school. This brought an
nuioverwhelming burst of support fron the other children.
| Tom stated 1t was cuxrimgt for him to ‘change. He

- sald he would like to centinue raising his hand rather than .

_ just talking out. The group agroed that they had always been.
| asked to raise their hend 1n class. ney vished to continne
Adoing so in the group. ' ' . R ;
There were some visible efrects of heat and anxiety
in the’ group.. Aldo and Pat uent out to get a drink of vater.
And Simo asked to be excused to go to the uashroun. . g
Pat 1ntroduced a variation of dodge ‘the ball to the
: o - N




' ,‘fccnrirmed the fact that there were still three meetings left

vr]p""
e
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group. :Ehe children showed little teen work, end resisted

passing the ball to a- person who had a better chance for a |
~shot. They insisted on trying to hit 'it’ themselves.
All the dhiidren returned for refreshments during
'recess. They helped to set up -tables and chairs for the
apxt class, Janice: brought cake for the third consecutive
time&‘“?et again said her sister had not made any donuts,
The group di;cussed the errects -these meetings were
‘having on them. Aldo sfid he was 'a lot happier:in theygroup.
than when he began. Aldo egreed uith the grousz appralsal
of him, saying ‘that the. adjectivas they had used to describe
him were accurete. Aldo also used the time to show the
researcher a two-inch cut ebove his right: eye, "The first
stitches I've -aver hadl™ . : ¢
) There vas some confusion as to whether or not this,
) ;was the last meeting of the group. Apparently somecne had
;.said ‘that. the researcher vould not he back. ‘The reseercher
~{ and thnt he uculd derinitely be back. - _;‘//;/”
The researcher left the group dnring the last’ five
; minntes ot recess. It seemed to him that the group had . o

o,

“developed sbne degree or solidarity. o f N N
: : . ) , - ‘ \

oL ’ ;'.:‘..: -V “1\‘ '
r . o
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The researcher had tentatively assessed the group
members' needs during the first rive meetings, - Bb had noted
differential strengths and weaknesses. This meeting wvas in-
tended to help members share their strengths with others and -.
to begin dealing with certain aspects of their ueaknesses.

Goals for this meeting incliided the rollowing:

1. To involve childrer in group dfscqssions.

2. To involve children in planned observation-

the;egggiggggrggg.tne reporting of vhat

3« To help children learn alternative ways of
_ helping and confronting each other.

4, To continue to transrer group leadership to
Childreno .

Behaviourai obJectives uere conplex.- An activity hased

on group process observations vas planned.17 This activity
zcalled for the dividing of the group into two subgroups. One
subgroup was to discuss a stressful topic, uhile the other
subgroup onserved. Then,fboth subgroups were to discuss the-
activity. | - .-a; |

" Pat, A1do, Simo and Janice were selected by the re- =~
searcher as models. They had shoun an a@ility to give and take

L 17J William Pfeiffer and John E; Jones, op, eit.,
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in the group. It Vas hoped that this ability coulg be shared
with the other children. .

Pat and Aldo-were'to .be’ nembers of a subgroup composed
or_Gina, John and.ioe. These latter children had shown evi-
dence that they needed help in participating in discussions.
‘They were quiet and seemed to have dirticulty expressing

themselves. -

‘This first subgroup was. to choose a topic and discuss ,

,it anong themselves ror approxinately twenty minutes. Each
subgroup nenber vas to talk so that he or she could be heard
'by the whole group. Rach member was expected to contribute
a minimum of two comments. In addition, each member—uas to
‘Speak for himself or hersel! without appealing ror the-re—

'Qsearcher's sanctlon.

'The researcher had selected topics available ror dis-

1cussion.. These included:
1. ...facing an unpleasant situation. o
2. eetrying to make friends. o - v

3. ...tryins to deal with a friend arter an
argument.’ . L

hs, seegetting a requost to do something you would
- rather not do. :
The researoher also had available an aetivity requir--
ing the rank ordering of pairs of group menbers based -on

sililarity. .' N —

8: : L
1 Je Hillian Pfeiffer and John.E.,fones, oD cit.,
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Children in the subgroup were free to disregard the
above topies and to choose a topic of- their choice. .
| . The second subgroup was to observe and later report
these observations ‘of the first subgroup's discussion. ¥
Simo and Janice were to serve as-models for Tom, Sylvia and
" Anne\ Three di{ferent-observacional‘behaviour'schedules‘uere
to be completed by each. of these children at different tines
during the first subgroup's discussion.‘ A guide for the_uSe
~of these schedules was developed. ._ d o . | .
- _ A,self—oriented_behaviour-schedule focussed the'child-'
ren's attention on members who used the group to fulfilatheir
Egﬁ needs. children were to write down who used thé group in
this way, and what he or she did. . They were also to write
down uhat effects these self-oriented behaviours had._
| An interaction-oriented behaviour schedule required
children to note individual behaviour which helped group mem-‘
bers to interact uith each other, . Again they were to indicate
which members contributed to the realization or this goal, and_-
vhat behaviour they displayed. They were to describe vwhat
effects these interaction-oriented behaviours had. =

A task-oriented behaviour schedule asked children +0

behaviour uhich contributed to the- acconplishuent -

They uere to describe this behaviod;’\\d“‘
nention what etfect this behaviour had. - e

cussion, both subgroups ‘were to meet Jointly. The_second
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~ subgroup was to report orally their observationS“to the com- |
fbined groupss . The first subgroup was to ask questions about/
these observations e researcher was to help children con-
sider the errects or self by using the following questions:
. 1. How does self affect others?

| 2. How is self arfected by others?

3. wa can’ selr intertere uith others?

The researeher prepared %o deal with severaléissues'
the children's declared need ‘for rriendship, the apparent
- lack of group involvement by Gina, Joe and John; Janice's
tendency to.monopolize-group discussions- the group's explan-

ation of - their activities to ‘people outside ‘the group, includ—

o ing classnates, teachers and parents, ‘and the continuing,

.bothersone problen of an'unconrortably hot meeting roon.
¢ te on of en' rs Y _
. Nine‘ehiidren were"preaent., S8imo was absent, staying.”
in his classroon?teﬁlinfshﬁafeiassfprojEct.“:He had'informed
. the researcher berore the ueeting that he wasn't getting any-
'.thing out of the gronp. Bb said that he. wvanted to quit,
| Sone of Silo'S'claBBIatQB overheard his comments ., They'
'asked ir thﬂy could "Join the group 1£ Sino quits?“ Simo then
.sald that he really did not ﬂant to quit.. He sald he thought
. he uould have to qpit Af he missed a neeting. And," he added,
he uould be back‘uith the. group at the next neeting _
" - Sylvia: had asked the researcher before the neeting it



- she could be excused early._ She wanted to help a teacher set

up refreshments for a teacher's meeting. The researcher asked

Sylvia to stay for the whole meeting. He e;plained that the
group met once a week and that it vas important for ALL
members present to take part in all group activities. Arrange-

'»ments were made for another girl to help with the reIreshnents.

The grades 5--6 class was on time.

The researcher had talked to these children hefore the neeting :

began, and had asked them to arrive on time.f | A

Janice and Pat came into the meeting ccnplaining'sbout
their teacher. Ihe researcher recognjzed their need to ex-
press their feelings. He-anticipated other children had
similar feelings.’ \g\} S ‘ _

The group>discussed‘the esearcher 's observation that
Janice seemed to be monopoliging group discnssion. _No.one
agreed that Janice was talking too much. Tom saldy "It's
enjoyable 1istening |

The children sat on the edge of their chairs. They
seemed intent on naking themselves heard. They tried to o
carry on a discussion without raising their hands, or without
appealing to the researcher for sanction to speak.. ‘They

© _appeared enthnsed hy the possibilities availahle in open dis-
~cussion., The pnpils played it np, langhing and giggling uhen
i

someene failed to nake hinselr ‘heard. -‘aii , o
The group decided to discuss their problels with the
teachers. Sylvia suggested that they put on a. play. _She"

-

.
SR
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also-said,‘“uaybeltbeyouuger-childreh might not'be'able to’
handle it,n o .

: ' Tom asked 1f the group could be excused early so that -
‘bhey could play a game. The researcher answered, ™no."
. The researcher- then suggested that the group role-play

a classroom situation.- !rhe children“ddentified this idea
with charades. And they accepted the method. |

' The group was then split into two subgroups as planned.
~ The selr-oriented behaviour schedule was. 1ntroduced to the |
secand subgroup. ﬁhildren had di:nculty understa.nding what :
vas expected of then. ‘

The Iirst subgroup decided ‘on various roles. Aldo 4
. took the teacher*s role. John 1ntroduced the situation.: John
said they would act out a teacher correcting Jpapers in his
room, '

 Children, in the role of students, laughed and giggled.
Aldo became bossy. He pretended to take out a strap and

strike several children's hands. He pretended to-use the inter-
com to call the principal. -fﬂ ' .. - - |

After about five. ninutes, the o subgroups met jointly.
Some of the observers reported uhat—tbey had-seen. Sylvia j jf
‘said she felt that Joe appeared to be left out. Pat and Anne
added that. Joe was not ‘alvays "like that" in class. ’
' - Ddecussion shifted away rron personal observations
of self-oriented behaviour to teaoher-pupil probleus in gener- .

. d'ale_ children complained or teachers placing then into aifrrs-

cult aituations: "Don't talk to anyone vhile doing your assign~

"
L]
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ment," followed by, "Why didn't you ask someone for help?“ :
' Aldé complained of being. pulled by. his bair. 4nd Joe
related how %e was yelled at by a teacher in grade 2 and |
:that he had become rrightened. .

. Gina observed, "Those children who liked d@rtain
teachers were, in turn, liked by these same teachers. Those
children who did not like certain teachers were themselves
not liked by these same teachers.

This prompted John to suggest that anyone Hho was |
having trouble getting along with a teacher,'"shonld try to
be very good for one day and see how things -yorked ont.ﬁ

Aldo did not agree with John's suggestion. He said
- that he-had had to write lines for putting a checker in his N
.eye. But Gina and Sylvia disagreed, reminding Aldo he was
: reSponsible since, "The 'teaoher\ did tell you to ‘get to"\rerlr."
' 'Someichildren'defended the teachers.y Anne, partici-
larly, took exception to negative statements ‘about her teachp
er.' Anne contributed more comments today than in any previ- :

ous meeting.

| The younger.children in the group became restless. '
Pat wanted ‘to break awa}hat 2320 p.m. Thsn asked if she could '”
'bring sunflower seeds to ths next meeting. Ihe'group agreed,
provided she did not 1save shells on the floor. Tom wanted tof
know if we could blackan the window of "the classroom door,,
"So that we conld do anything ve ‘wanted to."
e The refreshment,period_pointed_up;spme.unnet needs.' K\

sty
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Some of the girls went to- the blackboard and wrote doun a 1list

of occupations.' Gina wrote a personal ambition. She wanted

to be a lawyer some. day. And Tom toasted the researcher uith
.;a raised cup of milk: "May Mr. Campbell 1ive rorever.

Sylvia wondered ir. the reeearcher was “a!raid of death?" ’

"1--:Pat said something about “having to move again "

The group expressed/concern about what to tell others
"9:abeut the group s activities. And‘rinally decided ho names
should.be mentioned in describing the group's actions.

r

e Seventh Meeting = . .

E:cnna:d_atnx:enaa LT .

‘ The group was to be used as a source: or differential
reedback for each group member. The goal ‘was- to: provide\each
child with a realistic appraisal of his or her assets and lia«

Qbilities.- Tbis appraisal was to be based on each child!s self-
' assessment of: himself, and oh the assessnent of group members.
The group goal was to be’ realized through an exercise
'rin selr-disclosure called the johari windov.zg Behavioural
'objectives called ror the rolleying: S
| Bach child was fo ie.

v

1, ' ...complete's selr-knowledge and tally sheet provided
S _lby the researcher. e " _

2, - weoltat his najor assets “and liabiliyies.

o9y, W%llian preirrer and John B Jones, op.cit.,
Vol.' l, pp. 7 =

.



3i  esecheck those asseis and liabilities which he
believed hnd already heen‘revealed to the group. 2

ey, «».completé ‘a group participant reedbeck sheet,
- provided by.the researcher. .

5. . 4..113t two major assets and 11abflities- for
- himgelf and ror every group member. : :

‘o

The researcher was to collect the group participant
reedback sheet. "He was to read the*feedback to the group.

6 "...1iston hisﬁseligknouiQd&Q-and tally shee} “hat
. the other children considered to be his assets
and liabilities. X -

Sy

7. ‘&:...keep his own self knowledge and tally sheet,
8ot “eomake’ eaminimum oI onhe comment about what the
= exercise had meant to- him.r'
. ’ " ﬁ “ . L &
L] Y & . : B i

Comments wene to be made to’ the whole group,” Iollowu
ing the researcher's reading -of reedﬂeck to the group.

- The Fesearcher was aware'of issues and undercurrents
‘which might have required the group's attention;* Simo had
expressed dissatisraction uith his group experience. Younger:
children in the group, such as Tom, Joe. and Pet “had been

. restless during the latter part of the last neeting " The
| researcher had tg consider 'vhether of not the meetings uere .

too 1ong for these children.

L]

-

/eﬂi\ ‘The reseereher had also alertei‘himselr to the rollowa‘
ing possibilities: the ohildren might uish to cdntinue talk- -
ing about their. relationships vith tea.chers' Sylvia might .
wish to pursue the subject of deeth, and Pet might desire to .

talk to the group aﬁout her . moving, several of- the girls might_@
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o 1ike.to discuss future occupations.

oy

The researcher was prepared to let the group deter-
mine 1ts owgqgoals and objectives.

[~ . . . - .o ..?
ctugl Interaetion of roup Members Y
. TN .
’Janice was the only nissing group nember. She was

absent from school. It was an overcast, rainy day and the.

an

"-children were restless,

Berore the neeting Julius had asked the researcher .
-ir he could rejoin the group. Jnlius still refused to con-
sider the 'Y'cprogramme. Sylvia had?arked if her girl’
friend could join.the group. The researcher inIormed both
! dren that the group would not take on any more members.-
LHe also reminded them thatathere ‘was, only one more group _
meeting T L ' , '-? I N
o Some grade 7 girls also Spoke to the researcher before
;the meeting. They santed to know what the children did in
‘the grounf L . | " ' SR e
' :ggcroup meetins began . uith a spontaneous discussion
of the Skylab space nission. Gina Ielt that the missicn

S —

 was a waste of money. Ton described how two spiders had
been taken up ‘by the. astronauts. Aldo explained, “Where
i-there hrd insects, there is life." .’ ‘

The researcher conplinented the group on. their ability
to discuss the Skylab nission. The group rerused to accept
 the conplin\“ty saying, “He have just bggu
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Sylvia then suggested that the gronp put on a play,

- However, the group did not support her suggestion.e Sylvia

dia not insist on having a play and the matter dropped.

When the group seemed to be rloundering, beconing
restless, the’ researcher suggested that the group partici- _
pate in the. Johari window exercise. The group consensus was
that the researcher's suggestion be accepted.

The group had difficulty understanding certain con-"
cepts introduced by the researcher in explaining the exer- .
cise. ‘These concepts included. assets 1iabilities, aspects,

: participants, feedback and perceptions.-'

Once engaged An the exercise itself, the children ;"
' displayed idosyncratic.hehavieur. Some children, Aldo and
Tom for instance, prererred to work alone. - Other children |
preferred to work in pairs including Anne and Pat, Gina and
‘Sylvia. S B - e

o -

. Simo asked to be exciised to go t6 the hathroom when

o

the exercise began. Upon returning to the group, he stretched

. out on’a table.

?.

The children insisted that they.did not know everyone's )
name. - Aldo proceeded to re-introduce everyone. Tom and
" Joe said they could not think of anything to say abont then_ '

e S

s selves., ‘The researcher revealed soke of Ms own sel!-p#r~ .
celved asspts and liabilities.: And Tom and Joe turned back -

to their task._ e : _
Anne hadb?édﬂe,Sdmbihﬁﬁinpgetihxithe exercise. ihhe'

-

K
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sald that she conldn't think of anything to say. She asked

the researcher 11 Pat could .help her.: The researcher said

"thatrhe preferred ‘Anne to put.down her own reelings. Anne -

tried again, and then explained that she was going to take

;;‘the self-knouiedge and tally sheet home. She’ asked for a

_could sit outside the group.

) l"fresh sheet" ahd said she was going to type 1t up.

* G

o /”
Some children appeared Irightened uhen the- researcher

"began to read the feedback to the group. Simo asked if he -

Aldo :and Anne took their chairs
optside the group circle, and placed theﬁ behind the re-

searcher, i

Hhile giving Sylvia feedback, the researcher asked

e fwhat someene meant by describing Sylvia as "mentalness"

':};gronp had retreshnents.

' Simo said it meant Sylvia rooled aronqd Gina Sylvia's
ffriend, disegreeds ‘

been elbarraased.

. !

Simo then detended his éomment by describing a cless- .

"roon scene 1nvo1v1ng'3y141a. He . 8a1d that Syivia fooled . |

around after being conplilentedfby her ﬁeacher as being :
“thhfggji writer 1n the. rodm. : Sylvia explained that she had
Aldo said, 2Letis. get en to something else.
There uas not enough time for all ot the children to

'receive Ieedback.5 It was agreed that :eedbeck would be con-

tinued at- the next neeting. i SR PR S
_ The researcher noted several developnents uhile the
John actually acted silly for the :

!

Lo,
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first time in the group._ John and Tbu ran about the room.

_ 'They slapped each other on the. back vhile attempting to drink
'milk. e

-—-«\\Fertain children'appointed themselves to selr-desig-

.nated roles. Simo got milk from the rerrigerator. Aldo

poured. Anne returned the milk to the rerrigerator. And Pat

served graham cracker cookies. | . _

Sylvia attempted to. interest the group in having a
party during the last group meetipg: She could not get the | _
group's“attention,' And her:second'snggestioo'of'ihgq&eefiog¢ o

- [N

was dropped.

tnly Aldo, Gina and Anne helped to arrange tables and

‘chairs for the'next cldss. Aldo was the last $o leave. ‘Aldo o

told the researcher that he and his mother could Iorecast uhen
it was going to rain Aldo explained that he got pains in
his. stomach and feet before it vould rain. '

Exoﬁosed Egogrgggg ;
' The major goal of this Iinal neeting was to have the

1

children consider what they had learned tron their. group
experience. ‘ o o |
In addition, there were a nnnber of issues that had
not been cleared up during the seventh group ueeting. The )
researcherbranted to complete the Johari uindow exercise. Notf;

o . . . !
~=¥ ) &

| 142. '_: L
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- all of the chijdren had received reedback. “Anne had taken C
| her tally sheet home. The researcher uanted to determine how
the exercise had affected. Anne. '

- ‘The researcher also had questions about the following-

1. ﬁ\ Esd Janice ‘been able to accept the researcher S nega-:
: - tive,comments about her monopolizing of the. group?

2. Should more time have . been spent with the girls dis-
- cussing occupations? -

3. bid the group toell. other children in the school about
- their experience?

' 7%g3+; E Which children would benerit rrom continuing social
< work intervention?

5. “Which children required ‘other kinds | of ‘help?

Behavioural objectives centered on each child's par-
ticipation in group discussion. Bach child was expected to
make a minimum of two comments about his - group experience.

._These oomnents uere to be made to the group,
: | The researcher had prepared a series of questions which
were intended to stinulate group discussipn. These questions
included: . . * |
1. -‘How could the group. have been inprofed?
2. What 414 you like about the group? -
3. Hhat did you dislike about the group?.-

4, " How has .the group affected you in school, in the
community, at hone? R o

. 0 ' .
r ers
b'It was a rainy day.-‘01asses.were_to be dismissed
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immediately after the gronp neeting because,or a teacher's
meeting. Aldo was the only group absentee. He was net at
school, = ) '

The group experienced a chaotic, at times perplexing,-
meeting. The group meetings were discussed and criticized.
' In the end, the children left the meeting almost as warily
as when they had first entered the ‘group.

The grades 5-—6 children came into the room late,
Gina said -she had.been‘reading.-and-didn't want. to leave.
Sylvia sald that their teacher had promised their class a

surprise. She suspected that the snrprise‘ueuld be square=-

- dancing in the gym. When the researcher asked when their

“teacher would reveal ‘the surprise, Sylvia ansuered, "In
about fifteen minutes.? . ‘ ‘
~ There were many false starts. Pat;suggested'that we

re-enact a-classroon scene. Sylvia, Pat Janice and Ton
began talking about an outing to Bob-Lo, an amusement island
- on the Detroit River. And when the researcher suggested the
\joniéi Eindow exercise, a spontanecus dissenting outburst by
8imo’ caused the researcher and the group to disregard the
exercise altogether. .

Simo stated flatly that he had not learned anything
in the group. S{;e and John had uithnrawn from the greup
‘eirecle and together sat on a table. = '

The researcher then asked the remaining group nenbers
how they Ielt. Pat said that she had expected more games,
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She relt that the researcher should have "kept them happy. _
And Pat criticized the researcher for not raising his voice v
when she "fooled around." She expressed discomfort when

the researcher had, 1nstead, loohed at her “rnnnyalike.

Janice began uandering about the ropn. She - began
drauing aon the blackboard Later,‘when she had returned to
the group, JanIce and Pat turned their backs on the gronp.
when the researcher commented on: this behaviour, Janice

'.said, "We'll be good." ' . ’

3

Anne prlaj_ned she wasn't ready to say anything. And
Tom said he had leerned a few games. Pat expressed concern
because Tom enly got to play his game, : blindman's blnrf,
once. Tom denied that he was cencerned. |

The group-became restless._ Simo” wanted to know vhy -

‘.he and the otherhchdldren had been selected for the gronp.‘

Simo folt his name Had somehcw 1nrluenced the researcher's

-

decision.
Several children attempted to help Simo. Anne got
all nixed up explaining 'randomization' The researcher

dwelt on. the. whys and uheretores of - chance selection.

But Simo seemed unconvinced. Finally, John told Simo, "You-

had the choice’ or not. belonging to the. group, )
'Gina and Sylvia then uanted to know uhy they had been

selected. ‘Gina claiﬁed that she ‘and Sylvia -were "best. friends“

- By this time, the group appeared, to the researcher,

as a collectfgg of. apprehensive children, rather than as a

\



o

‘shoulder. Anne stroked the researcher's arm;‘ Simo wrote on

members.

M6,

.. cohesive body of involved group‘participanrs,

Nen-verbal behaviour emphaSizedfshe regressive steps

which the group had taken. Tom leaned on.the:researcher's -

the blackboard; "™What a relief, we get out at 2:30.”
The researcher decided to remind the group oI their

-forgotten taskc hou did the group members feel about the -

meetings? | IR . _

Joe didn't have anything to say. Sylvia sald that
she had expected to learn mathematics and games. Gina con-
curred uith Sylvia's expectations. Sylvia then said that
‘the discussions had not been serious enough. Gina remindedn
the group - that Janice had
about Skylab._.

terrupted the group's discussion-

The group reassessed thei position following John's
self-assessment. John felt tha he'nad learned a iot(- He

-said, "] feel nore easy talking in a gronp now. . Simo said
~that all he had. 1earned was "hov to talk to others,"

Sylvia commented that- she had learned the names of . the group tes,
Simo, still sitting uith John outside the group circle,

suggested that it was difficult for John to practice group~

1earned 5kills in the classroom. Simo said,‘“The teachers. |

vouldn't stand for it.® L |
Anne related how her teacher would "get mad" At she

4+

didn't get good answers. Other children added that they did
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not talk about'their.feelings_in the.classroom._

The‘researcher noted-that.lach of ‘ouplinvoIVement

. by Pat, Janlce, Tom and Joe at this'po t. .Patmsaid-she |
had'a Iei.qnestions to ask, but that she wasn't going to
ask them. She felt the other children wouldn't give her al

" chance - to talk. Tom agreed with Pat. He stated he had
‘nquit®” also. ' :‘:: - "\\\ |
‘ Gina, having -1tstened to Tom, broke in with, “You'll
Just have to get Iﬂ_there," emphasizing her remark with-a"
pushing gesture of her band. '«:C. | .

The researcher attempted to" explain his rofe to the
éroup. He referred to himselr as a group member with skills
in working with groups.' He explained that he had purpose-
Inlly let the group handle its own problems. He indicated
that he hoped the group would have carry-over effects for

,l them. 'The group made no comment. ®
. Finally, the - researcher discussed possible post-group
,interview appointments uith the children.- He explained that
he‘would like to get their opinions individually.:

- During the rerreshment period, Anine reminded the re-
searcher about the "2? summer programme schedule. She uas
interested in rinding outimore about the programme, she said.

The researoher spoke to each group member 1ndividually,
thanking him or her for perticipating in the group.

Tom brought refreshments, saying he had brought them
"for the family". Several children remained vhile others

'left the room._ '
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" CHAPTER VI

ﬁﬁnd-here, oo, at your university--shall

I be wrong in ass that at this very
moment, invisible to me, there are several
rings-~independent systems ' or concentrie
rings--present in this room? And I can
assure you.that in whatever hospital, inn.
or court, diocese, school, business, or-

"college you arrive after going down, you -
will find the Rings--what Tolstoi calls

the second ‘or unwritten systems.®l

=

4

—

1

148,

e

"“C.S. 'Lewis, The Inner Ring, in  Transpositi .
and Other Addresses, (Londong Geoffrey Bles Ltd., ps57. . - ..
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~ EVALUATION OF THE. DEIONSTRATI oN PROJECT

- This chapter describes the results of the
demonstratidn preject The chapter is diV"dCd into two
pafts : The first part 1ncludcs the analyses of the
":hypotheses. The acceptance or IEJQClen of cach
hypoth951o is described.’ Cerﬁa;n serendipitous flnéiﬁgs
are reported o - : S ' IR

The - second part provzdes the *esultu of post ~Crocup
| llntcrv1ews. Anal?sos of two self- repozt measures given
.to experlmental and inact1va con g%l ChlldrCD is given.
Interv1cw schedulc dcta 1llu§f?atlnc the irpact 5f the
| group on. etperlmental chlldren 1¢ dlec4e°ed .
| e Orlglnally there. were twnlvc chwldrenlln cach of
the cxperlmental and 1nact1ve_ccntrol groups. Twe exﬁeri-
mental children - é younger bo&'and an clde*'girlr-Awe*e

dropped . from the statlstlcal analygec as %he" ﬂ*fﬁndcd

/"

only two gr%ﬁp se351ons. Ne new children weore added to
the experlmental greup. -“‘h . | | |
Three randomly selected nlder boys *p.+bo inactive
control groap falled to complete both pre teet ng. anc poct-
tcst:nc of the Llpq1tt Self- Concept Scale -Two new randomly
selected older boya were ‘&dded. They ‘had been se lﬂc;c4
a

“aq inactive control group alternatcs at the time the

orlglnal samples were drawn.



LN

150,

Partll

Rhaly 5es of Hypotheses ST

1

" Saven Hypothesn;QLmre feéfed Each hypothe51s was
stated in terms @f the null hypoth931s of ns "+atlst1ca1
fiiffa:ence. The hypotha,szts Ho pn-!--:.-—O was tested agai nat
thn al*er'xahve H: }-u-‘;k::.}@ .  Each hypothesrs was

accepLed or rajected at -the ;DS'Ievel'of'brbbab*T&fy g

'walnc a one- +a*led test glgnwflcanéf was congldered in

the positive dlrectlon enly.  Data for all seven

ihypdtheses is found in\Table\$3.

/

"The primarv hypothesis was:.

1.  Theraz will be no 51gn1f1cant dlfference betwean the
experimental group or the children receiving socfal work
practioce with groups (E} and the inactive control group or
the children receiving no attention (I.C. ) at post- testlng

. on the Lipsitt Self- Concﬁpt Scale for Chlldren

¥

The Drlnary hypothegls was accepted No significan%
d ‘Iﬁrmﬁce 1n the positivae dwrectlon was Fouﬂ% Howéver;

a si gﬂlf‘C&Ht difference in the negatlva direction was
found.‘ The inactive control group’s mean self -con apt
Folloxlnq the group sessinns was hlgﬁer tha1 tlie mean selfa.
concept of thc experimental group. Neither group showad )
1mprovemenu "in self conc¢pt Both gréﬁps recérded lowér
méan self-concept scores-at po;t testing than at pre-
testvng . t.y

]
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Apparently social work practlcc with grrups as uscd
in’ thlS demonstration pr03ect had an adverse effect on tho
.solf-concept of e: erlmcntal chlldren The group expericnce
might have made +;§‘ children more -aware of themselves,
resulting in a neoa;jil\rev131on of *he1r self ~-ccncept
at poét teofing : Unfortunately, the rosaarchor did not -
pro 1d9 for an 1ncubatlon period durlng which these
chlf&qen could have had .an opporgunlty to th*nk about their

revised selfa concept - The prov1alon of an incukation

period mlght have helpcd thesé children to accept £hcmselves,

and te see themselves more p051t1vely. : v
Certaln subgoups.within the exper*men tal group

might have contrlbuted to the worscned mean self-concept
" of the exper*mental group. It was alqo possible that
.certain subgroups might havo 1mprofod their mean solf-
concept. The tegtlng of‘—gﬁﬁﬂsecondary hypothesps was
to deal wi{hléhese issues.
- Theré were six secondary hypotoescs-
1. .. Thetre will be no significant difference between
‘boys in the experimental group and boys in the inactive
- control group at post test‘ng on the L1p31tt Self Conccpt
Scale for Chlldre : ‘ |

- .The flrst secondary hypothesls was, ejcctod’iﬁ favour
of the alternatlve hypothesis, Boys in the experimental
. group appeared to “show 1mproved self concept in comp risen

with boys in thef;qact;vp oontrol groupy  The mean selfJ

$ '?



concept of inactive control hoys actually decreased at S
. o . . . . ]“ .
N ‘ ) L““ et} . - '.‘

post«tésting. ' Lo \
Experlm ntal boys had one same sex~group member\;ho \
r“corded the hlqheat aelf concept among experlmental chlldron
at preQ atln" and post testlng " This- boy m*ght have
served as a.model to the expcrlmental boys.} uxperlmental -
boys might hav: learnnd from’ thls high self- conﬂept boy s N
behaviour in the group. Thelr own self-concept mlcht havc
baen 1mnroved becauue of thls learning ﬁxperlencc .
Experlmental boys mlght have 1d9nt1f1°d wlth'*he B
researcher, u51ng the rcsearchcr as a model As there was
Aonly one exoer1wen*al group conduct;d thb reseatéﬁér,
thera'was no way of determlnlng‘the significance of this
'speculation. . | |
' The observed 1mprovemnnt in the experlmental boys'

A

self-concept might have bnen due to the attention whlch

they rﬁéélvnd 'as cxperlmental group members. Slnce no vt
Hawthorne .control gToups, 2 ér groups recelvzng attnnLlon

“but no counsel*ng, wers uged there" was no way of aocountlnﬁ

]

for thisg att;ntlon factor ‘ o ST .

.

”~

: 2 Leland G. Qrlev, “”An Experlmengal St\dy of the
Effacts of Gpoup Counsellng with Behaviour Problcm Chlldrﬁn
at the Elementary School Level - pﬁ 13 34
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2. . Thére will be no 51cn1f1cant difference between

" girls in the experimental group and girls in the inactive

- control group at poot test’nc on.the Lipsitt qe"f Con"ept
'»Scale foa Children .

"' =

m7e -decond sccondary h,po;he31s was accepted No

signifi cant HlfferenCﬂ 1ﬂ thc p051t1vo A!rectibnfbetwoen

.

.H "‘ . T

expcr*mcntal and 1nact1va cont%ol girls’ mean self-concept

B 3 s

was fo nd. Howpvor' a. s*cn‘f canh dﬁfforoncp i, the -

negatife dlrcctlon was Found B h s

~

. Inac*ive control q1r75 mean'se1F-c~hcnpt?was higher
] o U .
fhan experimental g,rls mean self-"oncept The rean
..f -

qelf Cﬁncept of both 1nact1ve control and egpcrlnenLEI
clrls decreasnd at post thtinc. There was nc 1nyrovcmunt

“in mean SQlF-anCpr by ﬂluher group. A " | ‘

n
1]

Pour of the flve erﬁprlmentaT girls recorded*lowér

-

solF éoncoot scorﬂs at post {estlnc Thoso alrls accounted

* '."\
t‘
for thm'worsened mean self concect oF Lhc eaner;rﬂﬂtal

" . : R . . & b'.. e
croup. , ' et : )

/ .
The experimental glfl’ had no ‘safmc scx, hlgh sel

-

'concept star whose behav:our they could have'studied., Thc

. .. (SN

speculatlon wo"‘d be that,xhﬂ prcsence of such a girl..

the oxnerlmonLaI orOLp micht have contributed to tbe .

1ﬁprovement in méan selF-conCGpt of the exper*mepLaE gl*ls.
The.range of Lndlviﬂual self- concent SCOYED amcng

exﬁerimental'giflé dpcreashd between pro thtknc and post-

testing.  There was & di fo*owce of n:netccn peints betwecn

©ne
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%

exp2rimental and inas

the 1owest'and highesﬁ

rph rp was a dlffﬁr?ncn

P

tha rang%‘of'sccras.

N V

n\per menﬁal gl:l at pre- testlnc.
N .
of only seven p01nts at post-testing.

9

-

M r

"Thcuqroup @xperience-apparently.caﬁsed this naerﬁing_of

Tt w1oHt have been +Hat tha Drnsence of boys in the

N

morlr'mnta~| aroup somnhow affected thp etporlmental glrl“,

caualqJ them to perCGWVﬁ ThequIVﬂs ]mss p051t1Vﬂ1v

LY

war: times during the—group_sessic 15 when the c1rlq notice-

cpy &R 4,
oWl AT

1

hemselves, turning the

+

L N
tomediate group

,:s

tion Canadiaﬂs

clg,

third "ﬁ"O*daryhypothe51s*»a" accepted.

in zither grOLp

‘fr);‘grcup‘interacti n by ta]Plng among
4~a~f‘x

ir Radls on the. jroup, and leaving ™

PR

,43u311V‘oc urrﬂd nhen boja controlled group, &iscuSEiiiﬂ e
l;tipn Jould bﬁ thaf the qroub‘d d not-

de enough oxparionces in Jhwch the gl?lu had tLn

*hems elv:s poaltlv y

" "

Al

fl“ﬂnt difference b*twecn £i irst
2xperimental group and first
“inactive control group at pocst-
-Concept SraTﬂ for Chlldren.

ig
h
e
>

ﬂ) rhat
?-h o m \_)
4D |-‘-

i Fi caw* i.f'ﬂrmnca betwsen first generation

The mean self-concept of first
. I

in ﬁxomrlmental and inactive control

i

O'I"J’ pg dor“rr;ag‘xr‘T at pO..at tp'fflng o . . o

Only two o;

nine,

tive control groups improved thei

firgt geperation Canadians in’

g

mhhso nccasions of w1thdrawal -

There -

'Thero_f



' wéll b2 examined in the following czeccndary hyr

A : c. s | : ' ' -
self-éonceﬁtJat'post-testing; 'Tﬁese_children, a Crade B
boy and a Srade 6§ gixl, were exporimental droup &embérs.
Thej geff the oldest boy . and girl fgSpec{ively ‘nothe

experimental group. It might have been: that these fuo
. I . .

:children were'ready tc cxamine and'accept themselves through

. the group preocess, Younger children might have ., heen, less .

N L]

ready fp pursue such a task. ' o -

-

+ The possibility of claiming that developrental

~ readiness had & major part ta play in detcrmining *he .

effectivensss: of the GYoUp precess In improving selfeconcept

{

4, There will be no significant dMfference
children in the experimental group and Cradc‘4'c&‘1¢ren in-
the inactive control group at post-terting on the Lipsitt .
Self-Concept Scale for Children.

The fourth Secondary hypothesis was acccpted., Ne
significant differcence in the proitive dircction war Tound

A significamt Aiffzrence faveuring the Grade 4 inaciwe |

contresl. children however, was Sound. Thic Ziffarorce was

~in the opposite direction thén dupected.

* -
.

The mean self-concopt of Crade 4 inactive conirs)

children’improved -and was-higher than the mear sclf-concept

of experimental children at pest-test!ng. The mean s21f.

concept of experimentsl children decreased.



156.
coacopt botwzen boys and girls, in Grades 4, 5 and S.Sf This

wonld indizate that sel -concapt was stable and re Slstan+'
. . ! 1
~

*o cHanga. r If change "as to be bronght abau; in sel‘-concept
. /
+hz chang: aanﬁ would have' to bo p werful enough-uo

ovorsome thig rasi ience.
-

Tscial work practics ”th groups as provided in this
projizct was not halpful fo‘qxperimental Grade .4 children
3 their s31f-aoncept. There were several

possitlie oxplinations for this failure to effec* change

re only two Grades i.thildren, a boy and.a
Firloin the 2xpericzental greoup. Thelr 1nd1v dual self-
concapt scorss at post-fosting dec reaqnq sl=ght7} Qf

rade 4 -inactive corirol children only one, a

1 2]

\:ll‘-'

{i

oncept 3 posi-test 1nu. Tt might

9
§
3
J
<
i)
R
7
w
2]
UI

e Grade

.

diffuzn 321f-concent. _"vj szmpl; mi CH* noL hav; begun.

o
)
-
hl
vl
¥
[
[§9]

3
-4+
ur
bl
n—f-
r+
r
)
i

S

chi ld*cn as a jroup had a

to ask thomselwves, “wh I°"

-
'

Whils the Lipsit+ Self-Concept Scale for Children was-
- "q. .

intonded to be used with Grades 4, 5 and 6 children, it

mizht -have beoen tha¥ *he items on this scale were ‘not’
' N L. ' : ' .

rolevani to Trade 4 Izhildren in Canada “in lQiS{f The

SLIF—Con”ept Scale for
o the Chlldren Form of the

f
3 Lewis P. Lps
ati t .
7 0 L _ .

”h-l@E'l and Tts Rel 12

tt,
aship
Manifest Anxlet).dcal , b. 4€
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rescarcher noted thdt the items on- this scale arpcarcd fo

focus on evaluative aspects of the sclf. There wore ne

items directed at physical self aspects. - Durirg the feurth

aroup meeting. the cxperimental children gave one ancther

feedrack which centered on rhysical evaluations.

Social work practice withvgroups might heve koen an

e

1 ldrer

inappropriate change agent tc uze with Crade 4 ch

vhen the goal was to impreove thair self-concept. "he ccal
- of improving Grad: 4 children’s self-concept might hawe

been inzppropriate as well. The cheicd of a losser geal,

-

such ‘as helping these children to examire tremselves ard to

‘ , _ o ] . .
appreciate their differencces might have been a more Approp-
’ - ‘ . - . .

riate goal for sécial work practice - with groupr.

4 - ' . .

S. .. ‘There will be no significant difference betw
Grade S cHildren in the experimental greup ang Cr
children in the inactive.centrol group at peost-ts
on the Lipsitt Self-Concept Scale for Childreon,

The fifth secendary hypothesisz was accepird. There
was-no significant differente in the positive dircetion

between Grade 5. experimental anﬁ'inactive contresl grovp . -
-children. The mean - self-concept of Grade 'S children in betk
groups decrecased at post-testing.

‘The mzan sclf-concept of the Grade S inactive contrel

childrgn'was hctually higher, tut not significantly, than.

. . ’ . . N N . X : .
the mean self-conccpt of the Gfﬁde S cxrerimental children.
‘ o - R R LT -

~
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Apparén*ly, these Grade 5 experlmental chlldrcn ere

ne more rzady to make uso of the group procass. to im roVe

i

th~ir self-concept than-were th Gradg‘é‘exﬁeriment 1
_éhildren;‘ | .

How?ver,.it shculd ba pointed,out that thé boy with
the;ﬁighﬁst and most 1Ppro"ed salf concept amonyg experi-
mental Cbllir‘n was a mgwbﬁr oF the vadn 5 experimental
subv~0Ln Apparently, he was. T'c:a:iy to mak,,use-of tﬂe

group process: to imprové his self-concept.

I* could have bren that self-concept was an

appropriate criterion measure for some, but not for all

. . ~
cxparimental children. Differential readiness for specific

criterion measurss, such as s2]lf-concept, should have been

tested by the Tescarcher before, and-during the éroup

]

ssions. TH; problem was that the. researchcr did not

o]

know how to determ*na this dlffereﬂL1a1 roadlnnso.

There will be no s*gnlflcant difference be+wcan

-t Q g N

;adc g Ch’ldr“ﬂ in the experimental group and Grade 5
hildren in the inactive control group at post- tmstlng on
he Li s1t+ Self-Cohncept Scale for Chlldrﬁn. '
The sixth,secdﬁdary'hyooth¢sié was rejectad in favour
‘the alternative hypothes1s Hnradc 6 expcr*nental

_chl drﬂw appeared to show 1rprovnd solf ~concept 1n comparlson
with-Grade A inact 1vn control chlldrcn. The mean sclf-ﬂcncept

of nrado 6 1nncL1vn'control ch11dren decreased at post- tﬁs+1ng.
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L rr'hrnc ou+ of four Grade 6 experlmcntal children

4

uprovmd thelr qolf concept ¢ qi pns+ testlnc. A 51ﬁg1e

=

— ..

Grada 6 xperlmental girl had -~ a lower sclf- conccpt at

- N .
s, b

. . . ) o .
post-testing. ' ' ‘ -

” -

-

‘e

- Self- Concept snnned to have bccn ‘an arpqopvlaLﬂ
crlterloﬁ'measurc for urada 6 experimental. chl‘drcn The !

‘pOQS“bll ty was that tﬁese "blldrcu wcre ready tc 1*prové

I

tbo;- self- CDWC“pt through the rIOLp process. Apparcntly,
/
+}e goal of 1mpr071ng u*ade B Chlloren s celf-concept was

justified. Soc1al-work practie with g*o"pd scemed to have

been a ‘powerful enough cbange agﬂnt to overcome tho raputﬁd
static nature oF s_l_-concept.

— Tbe qucst*on c;le ke r.a:sc'q that these Crade 6

chlldren were rea43 to irprove their self- conce5+ with
LOT % 1thout ‘the 1ntervent10n of qoc*al work .practice with
groups. mh¢ provision of a control vronp in-the rfsoa*ch
design provided an opportunlty to answer this questie on.
' The data showed that the inactive cortrsl group,
composed of Grade 6 chlldren did not improve thelr'gean
self- corccpt @ppa:;ntly,‘socialuwork practice with qfoups'l

'd;d make a difference.
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Serend1p1t0u° Flndlncs

-

rr'he resnarcher attempted to dotermlne if any

additijonal rhﬁc?mafzo W&3 reccverable from‘thc sglf-
‘concept data. "All'statiStical tests were accoptcd or
rejected at the .OS level of pfobab;11 LY.

- The areas 1nvést1gahed were: compariscon hétween

cfyerlmental and 1nact1vn control groups at pre- tos+1nv

1nc1Ld1ng a CJmparlqon betwecn oxpcrlr:enta1 ano Jnacfive

control group reans and variances; and comparisdn

-

between combined experlmengal and 1nact1 e conarol group

self« coqcept gscores, and self-concept scores of Lip=itt’s

samples.,’ ‘ (::‘\ ‘ ' : ' . .
A Comparlson bet reen Experlwental and Inactive Control

Groups At Dre-meétlng of rr'he_ Llps*tt Self-Conceoot 5@
Scale For Chi ldren ' S

' Because a form of straflfled random %ﬁﬂpl’ﬂﬁ hed
been uqed to forw beth the expcrlmental and 1nact1ve con*rol
:g*oups it was nc+ ant1"1pated *hat'thcre wculd havc bcen
aﬁy differenéss at Pre-testing between these two group

.However Pawpbe‘l and Stanley implied that
random:‘atlon mﬂght not He ennLﬁh to overceme dlffe;enccs
ncfwnen expﬂrzmcntal and CQntrol groups. In computing at
-score betwcen.these two‘groups thcy )UQULSt’d that

randomlzed b¢ocP1nw or lCVDllln” on’ protost Scores and
the analysis of covariance with pretest‘scpres'as‘thg

LS



3

csvariate wore prﬂforable to Slle‘ qa*n-qcore
: K
c:wpaTJSﬁnﬁ :

Tf there were significant diffaren-cs batween
2xoorimantal and ina tive congrﬂl Sroups at pré-testing of
the Lipsitt S?lf-COncept Seale for Children, then any

comparison bitween these twe gr ups at post-testing woulad
. . - N v .

TATLE 14

- -IJL_I—‘

COoM P\QI?OV pL hN ?YD RIMZNTAL AND TWR“TIVD
CONTRQOL GROUP MZAVQ AT PRE-TZSTING OF LIPSITT
SELF-CONCEDPT Q"ELL FOR CHILDREN

,

. Ex _er imental Tnaciive Control
N 10~ 11
zZx 138 Q17
_ X 83.80 83.35
8N 7.83 o 11.43
Thz t secore com": ted ﬁas 253
To be I”nlflvaﬁt, 12 4r 05 level of probabeItv
2—fJn}e test, t-wonld Wave to ba > 2.003

Therzforé, there was no significant <iffarence

botweaen

!D

xperirmental an .4 inactive conirel grnup means at

pré-tusting of the Lipsitt Self. Concept Scale for CHl_erﬂ

£y

4Donald T. Campbz21! and Jul1a' C. Starley,
Yxparimental and Qu331-nxper1n nLal Designs for Research
on rr1'=ac‘“ng ‘p. 193 o oo : .

4
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#LTABLE 15 °

'COMPARISON BETWEEN EXRLRIMENTAL APD'I"RCTIV“ CONTRCI,
VARIANCES AT PREJEEQTIN” OF LIPSITT QELF—_
CONCEDT SCALE *OR CHITDQFW

\_‘\\ .

Experimental _ Inaétive'Controlg'
Variance 61,2889 . H;o;ssso
Differenge - - : 62.2661

.

‘The F valie obtained was 2, 131p - ' 7
To be significant, .05 level of probab; 1 ty, 2- tailed ‘

test, df (nurerator) 10, 4Af (dens cminator) 9, F wenld
have to be Z 3 13 - :

Therefcrn .there was no significant-3; iffercnce
between exoerwnontal and 11ac+1vc conirel, drcup variances

at pre togtlng of the Llps1+t Jelf-Concept Scale for S

'Chlld:en; - L R -

Rased on thcse rosu‘t 1t can be stated that.the
forn oF stra 1F~ed rondom sampling LQCJ wn this p'o*gc

D*ov1ded two 1ndcpﬂwdewt groups which were net siqnificantlv

4

- different from cach other at Pre~tosting.-

R Comcarlwon between the Cradcs 4, 5 aﬁd )
Children used in this Proicet w1th
LlpSltt's uamplx,s

Out of curiosity, the researchcr was interestsd i
dntcrmlnlng 1f terr were any d1 Fcrcncos b‘taﬂ’n his sarrnlcs.

and those of prq1+t _“or cempari son pPurposecsz, the




researcher comblned the pre- test scores of experlmental

and 1nact1ve control group chlldren. Pre test scores

‘were used in order to a701d the p0531b1e blasing effects

s

_of treatment.on the experlmental group. The researcher

recognlzed that the few N's (children in-various strnta)
in- the combined experlmental inactive control data

jeopardized the meanlngfulness of this‘comparlson.

v

!

g
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Therefore, there was a signrflcant dlfference between (
'the means " of the combined experlmentel and inactive control
groups "and Lipsitt’s samples. However,fthe faCt that there
were dlsproportionately fewer N's in the combined
experlmental and inactive control groups prevented the = .
researcher from maklng generalizatlons about that ' o

difference. - - R

o
3
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'THE RESULTS OF POST-GROUP'ISTERVIEws.

»

Two -splﬁ-report criteria

.
'

werc G*ven to eéch

axperincental and control Broup memoer. Thesc crxtoria

C were reseercher-constructed and

-

included: A 15-item,

Q;point'scale which JReasu red” characteristic affect and

bnhaV1nuv- a 72-1tom yes - no scale, which mﬁasured levcl

"

availa bl_ For oltber measvre.
R o

AltHough ten experinental and cleven 1uac+ e

¢

contrdh children' ceomploated both
n-t considered,

One 1na~t1vo contrnl VOLF

eriteria, some Aata was

. &

ger boy’ s c“arac*“*l tic

'af self-awarenﬂss. Mo T‘cllabll ty or validi b SCO*CS were-

affect and b;ha‘}our data was excluded, Ho had aiven him-"

-

self a nerfect rating {8) on cov

'scale had been used, it was deci

i

misintercreted the task.
~ -Tvo inactive ccnirol chil
- r .
IS{SOlanwarcness items. Thesc

-

same ysunger - boy who hz d pfobabl

characLerlstlcrbehavzour measure,

Hata was nnt- conqlihr d Hccau*n
distingulsh a chcck statement.

thé antithesiz to andther stato

ory item. As a’Grpoint.

ded that the boy had

. i | .
dren checked "yes” to all

]

ch174ron Mclufird fhé'

o ]
y misirn -rprcted the.

q°

.and an older airl., Thei

- s E
“they Lad failed to

This statement, which was
cat included in the scale,

v

r

SN

T
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was purp 1’1? so ted.' - . : _ ,

.Th}_ymscarchnr adminisferod.both criterid Huring_

‘a prst-group intervifr. - He was available, in cdse any

for hclp in completing these criteria.

. \
P d . ) .
cristic Afféct -and Bohaviour Data e x .
B . . : . L
) [ W, - ' ' . ' .
[ " s -
The ros archcrmdnf* tuced this post- groun mcaSUIC
. \ . N . .
Aftar thz bagil nn iy o‘ th; 1roup bﬁbbfén? He' ant1c1patcd -
. - b
.that;tﬁa ﬁ%bﬁrlmnn a1 Jroup wou‘d do 51Gn1f1cantly brtto* oo
in conpletinyg his. aule asuro than the ;nachlvo ‘control group,
: : ".,~'T‘AQTE 17 - . |
""\ i . L . ' ] .
: ”"ﬂ°%CmﬁPTGTTP HV””“T AVD BJ“QVIOU? -- T TEST E
Y L A
v ; _ ‘ . Degrees of .
Sroups Yariahle 't ) A Frondom . -
Rxperimzntal | fraatment 1.07832° Y 5. 20 18 .
3. . ' * . i :
TRactive T, - "
Contrel ' . .

¢ ‘.
i : : T
' mhnrﬁfore; there ;as no 1gn1f1“an+ di fqrfnCP T
Botuson the meaﬁsfof'%he nxpmrlmen+ ?/and\lnactwve c0ﬂ+ cl™x L
‘ Co L . . » s 7 S
Grovius, gThS-ngcr1¢>.Lal gTOLD dld not do algnzflcantly .o
s . . . ‘ . - ¥
frzttor on this m asuro than thr 1nnct1ve nontro] group.
.;T.J .. - 3 ' : ”s . .r
THL resoarch“r bad homnd *Hat thlu meagurc wou]d bavo
demanst Lwd t“n b f :CthLnGSS of ooz 1al ”ork pranch wLLL o '
. - - . -.: -.; S con o . ,' ». ‘ . ‘ ‘ . . .‘ UA - o i :’.
’ 2, . . ‘-ﬁ.w
Sl L : ~ : ‘

. To ba. 51~n1f«can+ 18.df; «03 lcvel of probab llty, B
SRR ta*le* test t Wﬁuld havr to bé : ‘

2 1,734

-0 - A o
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affect ard behavicur The failure of this meanure t+ da S0
. - » v .

1. The fiftcan-items selectsd Ly the rescarchor for
thkiz scale covernd 4%:ge variety cf issues., The fa{t
that no one issus was zircssed: right have prevented, the
cxperimental group from demonstrating pezitive qhangoe in
characteristic affect and hehaviour.  The group cxpericnce
amight very well have not -provided. the experirental group
with the opportunify to change in 311 the items tezted.

,I' might have been caused by zeveral factors:

S thont naving had this srportunity, the experinmental gronp

coinld not have bgen. expected to do .zignificantly bettér -
this measure than the inactive contrel group.

TI.

. H

difficulty understanding certatn items. Eight items had

groups in imbquing“the.prerimentdl groun’s characlteriztic

2. - This mcasure was nst pre-tested, and the children had,

. to be cxplicated by the rasearcher uring the administration

of this-measure, including: ability to express oresc¢lf,
a feeling of being self-confidert, ability to a

as you are, ability to understand yeour cwn bohaviour,
‘ability to understand vyourcelf, atility to wark
~with other childrén in a grevp, avility o understand
adults, and abkility tg make une of krowledys lprned in
onc situation in another situation.. o “

. e ' : ’
- While not all of the <childrin as
‘understanding all of the: above items, i

that: certain children were unwilling to . e
g ! . .
FE This measurc should have been p t sd, ~and
items should have been writfen in words understandable tc
all *of the children.. S

=3
v

2. The' improvemert of characteristic affrat and -
inrealistic gcal.for“?he experimental grovp. | -

’ ) : : -"‘;'\!‘"\‘f._ . t ’ ‘
4‘ v -
to 'please the researcher by rating /them:clves higher éon-
these items than they would have,had A perszn unknown bo
théh‘administercd_this-m&asurn.r The <xperimental group

children might hato *ricd 4o please the roscardher as well.
i - - 4 ) . -

cocpt yourecs

‘a

bbhév{our'followihg oight group sessions micht have been arn

. ‘The inactive goitrdl group children.might have tried

..1‘:
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- their self concept at post testlng of: the Lipsitt Self-

" » . . -
- . . Lo ’

Self-Awareness Data

Thls post-group measure was also developed by the

researcher after the beglnnlng of the group se331ons. He

specu ated that the group experlence mlght have helped
the experlmental chlldren to become more self—aware- oo
thar the inactive control chlldren. o Y g%
TABLE 18 S, -
S AR >

" SELF-AWARENESS --_THE'FiSHERtsxmcr:paoaaalnrrrfrxsr :
. T ' . i ‘ : . ‘ . .
| Grotps =~ 7 -'>~'.Medlian & Median Total

Experimentalu : -, 7(A)43 : ‘;3(3) 1 ) 10(57; B) .
- ‘Inactive Control | ~4(C) | . s(0) | . s(c +‘D)"'
. Total | . 11{A +C) ~ &(B + D). 19(N)

Table ‘18 revealed that wrth these marqxnal totals
and wlth A= 7 thelobserved value of C was » than the

'value of C ate = .05, Therefore, there was no sxgnxflcant"

dlfference between the experlmental and 1nact1ve control

. groups 1n self-awareness. : S f - o -

'Acqordlng to thls measure, soC1al work practlce.

‘ wlth groups d1d not 51gn1flcan¢ly 1mprove the self-~‘5

awareness of the experlmental chlldren.

H “1-

% It had been prevrcusly stated that’the gr p .
experience mlght have made the experlmental ohtiaren more

”aware of themselves, resultlng 1n a negatrve revrslon of .

1

-,
pu
-
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~

Concept Scale for Chlldren. Thisﬁ%peonlation was not

.‘verlfled by the self-awareness data avqilebie to the

researcher.

_____
—'-r

constructlon 3f a dlfferent klnd of sélf-awareness scale.

Instead of being requlred to- glve a- yes - no response

" . the chlldren might’ have been requlred to rate themselves

along a contlnuum.of possrble responses. The developmentﬂ

of this- type of scale mlght have allowed the children to

g be more selectlv;bln their response to eifh 1tem.

r

Intervrew Schedule Datai

FJ/;Q/? Experlmental chlldren s responses to their group |
-~  eXxperience are presented. These responses are presented e

o through statlstlcs and through verbatlm reportlng.

4

TABLE 139 = T

| EXPERIMENTAL CHILDREN WHO WOULD REPEAT GROUP EXPERIENCE

-

Total _~' 10
Yesﬁ -

No

~ O (O

Noncommitt&i

The researcher was 1nterested_1n f1ndrﬁg’out if

the group s purpose, to help chlldren examlne themselves

L and thelr relatlonshlps wlth other people had been

s T




T

‘ chlldren had 51gn1f1cantly improved thelr‘

accepted as a legltimate cause by the group’s members.'l
He assumed that those chlldren who had accepted

the.- group 5 purpose would look for.an exten31on of that

'purpose in future groups.' He also expected that those
: chlldren who had not accepted the group s purpose would

- look for somethlng dlfferent in future groups._‘

Of the group members Grade L chlldren seemed to.
be the most acceptlng of the group 8 purpose., ‘Their '
responses 1nd1cated thag they had 1nterpersonal and
1ntrapersonal reasons for wantlng to repeat the group-
experlence. , .

Sylvia expected to ’1earn how foltalk -with other
kids” and 'to make new fr1end$ ; . John’ antlclpated that

the group would help him to improve himself' and "to -

flnd out somethlng dlfferent about myself' Simo felt

\i“’ ~

: that the group would provide him wlth a forum 1nmwhich,-

you can dlscuss deep ppoblems that you aren t able to
dlscuss w1th other people .. For Slmo, 'deep proBlems
1ncluded 'hav1ng problems w1th another boy .t the house .

Ae prevrously reported these same G de 6

lf—concept

.,1n comparlson with Grade 6 inactive. control 'hildren.

Grades 4 and S chrldren seem'to have beeh less

'.1nfluenced by the group 8 purpose than the Grage 6

chlldren. However they too particularly the boys

v
O

—
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- commlttal about whether or not to report/the gro

-

1?3.

' seemed interested in "finding out about other people’s

'“feélings'.- Tom Grade S5, was surprlsed by his group

experlence.' "I dldn t know that they thought those thlngs,
about me”. Joe, Grade 4, found the group helpful. ®Ttls t
fun. We talk abont thlngs. ,It's exc1t1ng.- If you talk. -

. properly. We'talked,aboutgeverybody.‘ I found it
“thelpful" ' "

-

It appears that the chlldren s expressed post-group_"'_ﬂ |

"acceptance or reJectlon of the group s purpose was

_-1ndlcat1ve of thelr 1mproved or worsened: selfwconcept

Besrdes the stated 1mprovement 1n self—concept of Grade S.fihs,, :
chlldren boys in the group also 51gn1f1cantly 1mproved e
thelr self-concept in comparlson with 1nact1ve control
bOYS-‘; | . : |
. It mlght have been that ‘the group s format -

prqvented certaln chlldren from gettlng the most out of
.

.thelr group experlence.r Grna Grade 6 who was, non

.experlence had thls to say:

'The group wae\Sbmet1mes boring and other

times fun. I didn’t like it when you always
had topics. I liked it when we all got
involved and brought our own ‘topics, like
-~ Skylab. We. really get 1nvolved talking.
about teachers. o

Glna s self-concept worsened between pre- téstlng and
post testlng. '

= T _‘ P
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TABLE 20
™~

. EXPERIMENTAL CHILDREN WHO HAD UNDERGONE SIMILAR

GROUP EXPERIENCE BEFORE THIS GROUP Lo

Total rf_ ~'lp 0.
_ ) Yes 2
T N T

., v

None of the chlldren had prev;ously been 1nvolved

in SOClal work practlce wlth groups in or out of the -

school settlng. : oo S ll.;:;,

Two of the chlldren compared . the group w1th a

summer act1v1ty group, and Cub and Scout meetings. Anne,‘
' Grade S, uhose self-concept'had worsened the most among

group members, said that sh® had been a member of the

‘Sunflowet Club Besades making doll houses, earning

_badges and gettlng stars, she tmplled that honesty was

~stressed. 'You are supposed to be honest not to be 1n

,thlngs you don t like.” The fact that the experimental

group had discussed honesty of feellngs mlght have a

prompted her to equate the two group experxences.
o Aldo Grade 5 found s1m11ar1ty in Cub and Scout

-meetings wlth the exper1menta1 group. This similarity
1‘seems to. have been’ based on-the piejence of discu331on in:
fthese groups. 'If's Just the same. They. 'learn_‘you_tomﬂg'

d° ‘things, 11ke ftrst aid.” jHe:chatt.d around. EIt;iasnt A

™3

e

N . e
S S
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klnda learnlng club and hav;ng-fun club ’ _
T The 'researcher was 1nterested by the absence of
.31m11ar group comparlsons by other chlldren in the group.
He belleved that these: chrldren had a need.for group
experlence 1n various forns Several children had asked
him about the summer 'Y' programme durlng group se331ons.
o He speculated that they had not been involved in-

communlty groups for the followlng reasona“'thelr parents

“‘had prevented thelr.part1c1pation, the chlldren themselves

'were unw1lling or Here afrald to challenge thelr parents

authorlty, the avalleble communlty group programmes had not
‘been adequately advertlsed or 1nterpreted |

‘. The researcher noted that not one parent had
Jrefused hlS or her child’s. part1c1pat10n in the

N

—experimental group. -~
43«.. - .
T Tg@LE 21 ‘ - .

EXPERIHENTAL CHILDREN ChFELT THAT THE GROUP HAD
" HELPED THEH WITH IR PROBLEyS

..Total f_ A 10 {f . ; L,

.n: Yey . 7‘ " . ‘- . | . - ..‘ - | .
Mot Tz - S
Noncommittal . 1

Four'children héd’;eported that they turned to

friends when they experlenced proplems. The researcher

»

. . o } . , . L
;r —h - : . . L
u : ) - e '. t R [ s
. . . . c . . . .
. . . : ", )
. .
§ . “
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assumed that these children would have been able to use

the group as a resource for thelr problems too

-1nd1cated that they had purposefully used the group to -

Presumably these chlldren had‘e;perience in. sharing

'theuselfes wtth others.

' None of the four children, Sy1v1a Joe Grne or Pat

.;'"

helplthem with personal problens. However all of these

'oh:l9ren reported that thelr feellngs about themselves
be

ha changed by -the group. Also, one q1r1 explalned

«that.her relatlonship with a g1r1 frlend had becone ‘more

.
~

nutually satlsfylng than it had been in the pest,
| _'Sy1v1a, Gradehﬁ, and-Pat,'Grade S, said they had

‘had negative‘feelinds'about themselves. Sylwia explalned '

- that she had felt shy and "pretty stupld‘ enong her peers.'u

Sylv1a suggestedbthat the . group had shown her how to
take: more rlsks with others end to be .more:self-\

confldent’ S - ._ f o - ..1‘ R .

' Pat confessed that she had been unable to’ share her

r“:mothersw1th her'31ster. And Pat felt that the- experlence
) U”of *taking turns 1n “the group had helped her to share her *»E.
_?;fmother s affectlons.' Pat also credlted ‘the group with -
}Hhelplng her to’ deepen what had been a superficzel

frlendshlp w1th a g1r1 friend. 'When we were talklng ebout

E how we felt about peOple, At helped ne out, cause I told
'?her (glrl frlend) what I really thoughf“of her, then we. got

s . e

-
e ye
e
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to be better friends.” - X

A check of individual 1tems on the Lipsitt Self-_'
Concept Scale for Children did not verlfy Sylv1a s and
Pat's claims. | | |

Sylv1a s scores on pre-test and post test self-'
ratings‘of the statement ~*1 am bashful” eere 1dent1cal
She scored herself 'Soue of the tlme on both admlnlst-
rations. No comparable 1tem for"thlnk I was pretty -
stupid” was found on the LlpSltt Scale.

Pat‘s pre- test and post- test self—ratlng scores

of the statements “1 am jealous and -1 am honest'-
fuere 1dent1ca1 Pat claimed that she was not -jealous

.at all and that she was honest 'most of the time’. /'

. Glna, Grade 6, didn't think the group had helped

"*her wlth her problems very much® ] However, she did -
| .complaln of having felt uncertain about what others had .
E -thought about her. She also inplied that she had -

- practlsed suppressing her true feelings. She said that

the group had helped her with both of these complalnts.

Glna 51ngled out the qroup feedback se551on,'

'because 1t told you what other chlldren thought of you .

‘She added that she- had learned you shouldn 't JnSt h1de
" your: feel1ngs, right away it mlght be better .

.Joe, Grade 4, felt the - group had helped hlm wlth

- some. of his’ problems. He appeared to have‘esed dther
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'children in' the group as. models. According to Joe, these "
models made ‘him more aware more knowledgeable- |
- ‘Tom said sonething about being generous,
- things like that. I didn t know what
generous meant too good. 'I used to think
* generous meant, if you pick up the ball,
you don’t give it back. Now I know that it
means you’re kind to people, that you pick
‘up things and give 1t back oL

I knew more things. I learned new thlngs.
I learned about being’ kind and useful -

An examinatlon of Joe S pre test and post test'

.self concept ratings .of the statenents 'I am kindf, and-

"I am helpful'(useful) showed an’ 1mprovement at post-

testing. | .

The total self—concept scores.of three of thesé
four children, decreased ‘at post testlng. ‘Only Sylvia“
recorded an improved self-concept scdre. . |

& None of the remaining six children hedlreported |
having turned‘to friends'in times of ;ersonal crisis.,

. The researcher expected that these chlldren would"
experlence some difgiculty 1n sharing themselves wlth
others in the gro&pv - @ o

. Contrary to expectations, all 81x of these e
chlldren reportéd that they had. been helped by ‘the group.f

The researcher listed the children s comments under four

;headlngs. carry over effects‘ feeling of emotional

-closeness- need to be honest and the value of @roup |

comments.‘ - : L : R

. . - . R
v : : - W
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Aldo, Grade S, and Simoi Grade 6, stated that the

group had helped them to ‘be more at ease in the classroom..

-Aldo said, 'I learned to keep my cool I don't yell at -
'those guys in the classroom ‘as much either . |
' Janice Grade 4 Tom, Grade 5 John,. Grade 6 and
Simo, Grade 6, 1nd1cated that they had acquired a feeling
‘of emotional closeness because of  the group. Simo°
explalned that the group “helped me to get closer . : 0
together, to get the feel of getting answers from some~
body else cause I usually solve my problems by myself'
' Tom, John and Simo all recorded an 1mproved self-
__concept at post testing on the Lipsitt Self-Concept
Scale for Children. Janice.s self-eoncept worsened
slightly, - L T
| Anne, Grade 5 continued te stress the value of

7-\honesty._ She said the group 'helped nme to be more honest.

ks

'iIf you don’t 1ike to do something, Just be honest about it-

and we would do something else.”

Simo appeared to be the most pragmatic of these
_children. He seemed to use the group as a problem- ‘
| solv1ng resource-' ‘ |

| *When I asked a question, I listened to the
- kids and heard ‘their answers, and I.saw which"

one T liked the best. Then I tried it out on
" my Problem to see if it worked or not,.”
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from 1 (most important) to 5 (least 1mportant).

s

’ 189.
- ’ y A
: TABLE~22-a.'“, g
% MOST HELPFUL ASPECTS OF GROUP EXPERIENCEGAS RANK
: ORDERED BY EXPERIMENTAL CHILDREN .
L ‘\ . Finding Out
Rank Discu- esting - Finding Out . About Other
. Orders ssions Games New People About Yourself People .
13 0. 1. ', L2
. 2 A 0 S 1 2
3 3 1. 2 2 2~
g 2 1 2 2 7y N
' (ﬁ ‘ D .. - ‘ . v 1 . e l \\\ .
- &Median ITS.? z, g 2. 3 ‘ ... I.% - 1 o
The researcher assumed that those c'hildregfwhos 3 o
- -

ranked 'findfhg out about yourself” first (most helpful
aspect of group experience) would have recorded an 1mproved
self-concept at post- teSting on. the LlpSltt Self-Concept
Scale for Children. .? e, )

Three of the four children who ranked 'finding out
about yourself', as most important actually did improve
their self-concept. o '

Two of the three chlldren who ranked 'finding out .
about yourself”, 4th or Sth (least helpful aspect of Al
group experience) actually worsened their self concapt, -

. " These results suggest that the ‘children themselves
might have been able- to help the researcher determine

" their different1a1~read1ness.for the.self-concept c1:iteri,¢':zi'.'T

. % .
. . . l :

,’ . } o
' 6"10 Experimental children ranked 3 group’ reports L

-

v * ' e '
P _ ‘ S \.
" ’ Al ‘ ’ ! '
, .
S y
.
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These children might have been able to identify 1\\

: appropr1ate criterla, by whlch the1r group progress

,could have been measured. - . - --,-. -h
\TABLE 22-b .. .. | e
' RANKS ASSIGNED TO § GROUP ASPECTS BY ‘
: 10 EXPERIMENTAL. CHILDREN '
! té' Group Aspects : ' oL , -
. R  _' | - oHeetlng'TFiﬂaing . finding L
. Experimental Discu- _ - New - . out About. out About
Children " ssions"Games'"Pecple Yourself Other‘People'f
T S T s R L L
B- 4 S 2 AR N R T .t
Cc 1 3. L2 T4 S B
D 2 5 4 / 1 "3 '
. E> 3 5 4 v IEQ 2
F . 2 ] L S } 4
G 1 S 3 24 4
H . . 1. - 4 -3 _ 5\.- 2
I J 4 2. 3
J P res S 2 S 4 1
Ry ! 2z - 3. 35 25 27 "y A
- R Cr e H - . kN : . . r
. To determine the degree of agreement Q?Lng' . R
‘experimental children, the Kendall Coe ficient of
Concordance- "W was’ computed. - - o ' A
. The- computed W was .3832 e } A R i
This value of W was found to be slgnifrcant at L i/'“' b
the ~01 level of probnblllty. gyt s o
Therefore, according to. this non-parametrlc \ - ‘% .
h‘technique, there was a high degree of agreement among ,(' :
hexperimental children. However from xnspeqtlon, the S
L \- h
researcher speculated that the degree of agreement might
‘have been inflnenced by the chlldren s response to one b
. L S . ‘ L,,[—— R \ 7
iy . "



: and 'frndlng out ebout other people were elmost as’ low; SN, -

that the'group experience served'

. f.- . - \ . o . ' . .- - .“- : L 182). -_"
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specrfic group espect.\.As1de from Rj 47 (games) there!
lwas very lrttle dlfference betueen the varlous Rj s. |

Further follow1ng Slegel's suggestion.$ the
reseercher 1nspected the order of the sum of- reﬁks (RJ s)

-
w

The researcher reesoned that the ‘lower- the value*of Rj,

;- the more helpful the spec1f1c group aspect was to the

children. ' B ':' )

The researcher found thet 'discussions' had the

lowest Rj value: However, the Rj velues assoc1eted wlth

meetlng new people 'flndlng out about yourself' | '
Therefore, he concluded that he could not determlne uhich
group espect was percelved by the children as being most

‘helpful K f“_f . L

_xhe above reasoning.sug ted to the researchef - ;

e experrnentel chlldreﬁ'

; in dszerent ways. ;;hese\chlldre had brought to the - -~

- they perceived ‘the helpfulness
.differently. |

-...

group speclfic needs and deslres. thle in the group they

sought to s&tisfy these needs end sires, Consequently,

erious group espects

‘.
,

S8 - : - ".' \
ZSidney Siegel, Nonparametric Statistics for the
Behegloural Sciences P. Zgg :

. B R ‘ " '
- -

B

Y



Programme content for the experlmental gro’p_mxght

.

-have ‘been. enhanced had the researcher been aware of the
children’s dlfferentlal perceptlons. The researcher
could have heiped the group ‘to develop programme confenﬁ

meetlng theaneeds and’ de31res of spec1f1c chlldren.r

!The ‘researcher also could have helped the children to 3@~.-

understand and accept fhelr 1nd1v1dual dlfferences.-f

T

v o - °
. , o -

-
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_ . " . TABLE 23
_ POST GROUP RESPONSES] BY EXPERIHENTAL CHILDREN TO
. ITEMS CONCERNING THEIR GROUP EXPERIENCE
T | YES NO ., . TOTAI:_ X2
o " No. Pct. No. 'Pct. No. Pct. Sum
7 Comments by group members : - i -
* helped me ‘to understand . o : : S
. myself 7 __70.0 3 30.0 10 .100.0- .9
kxamples given by ofher- ) ‘ R
group members helped me - ) oo T e S
* to see my own situation 7 70.0 3 30.0 10 100.0 .9
A private commenft made : ‘ I _ L
" to me was helpful 6- 60.0 4 . 40.0 10 .'100.0 1.0
1 felt good because I ~ )
was able to help some -~ . : _
one else 8  80.0 2 20.0 10 100.0 2.9
*The good feellng in the_ . S
group helped me to feel o ,
better .. ~.10 100.0 "0 0:0_10 100.0 8.1t
1 felt that the group . = A Y . .
listened tome . ' - 5§ . 90;,0 5. 50 0 10 100.0 0.0
Knowing that others have S ‘ o
problens makes f? feel . s : : B
better. 70.0 3 ' 30 0' 10 100:0- .9
The Ieader talked too T - . 7
much 1 _10.0 9. 90.0 10 .100.0 4.5l
The leader didn’t talk , - ' .
enon% | 1 10.0 9 90.0 10 100.0 4.9
: ader’s comments ' . o
" helped me . 10 10050 0 0Qco__10 100.0 8.1l .
.. The discussions didn't AR _ e ‘ x
interest me - 0 0.0 10 100.0 10 100.0 8.1l
ound 4 new way o . . ‘
'Jooking at myself - 8 80.0 2 120.0 10 100.0 2.5
Jther iEIsE,z : N

»

T

g Individual comments cited in discussion below

705,

i Square Sum Statlst
1 af,

'

Thé formula used- was X2 =
N . ’

cal'Slgnlfzcance at Alpha

: \

With Yhtes correction
for contlnulty. ’
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The group experlence was essentlally positive.‘-' _
- The ratio of. the total number of YES responses tQ the total
.number of NO responses on all 1tems was 70:50.,

, Chlldren reported that they had felt better because
of the group, and that they had been interested in the
group’s discussions. They indicated that they had
accepted the researcher s role, and that they had seen’

. him-as a helping person.;. .' -
When asked to comment on the least helpful aspects '

psd

‘of thelr group experience however, certain chlldren

remembered negatiﬂe 1nc1dents.
b Sylvia remarked 'Sometlmes when talklng got ont

‘- of hand, and krds started giggllng,I felt llke I didn’t

want to be there sometimes .

e
]

.

Janice reflected on. boring tlmes, “Like when Simo
was talklngsbﬁe wrote on the chalrs with chalk . It was _
the_only way of tellang hle how we felf; because we.thought
if‘we-said somethtng,-it would\hﬁfthsfio ’s feelings”. °

| Slmo expressed dlspleasure with the researcher s, | g

inablllty to control Janice’s and Pat's behav10ur, saying,

- “Janice and Pat fedling around and- everythlng. “You

shouldn’t have let them go. You shouldn”t have let them
do anything they: wanted ~ |

4 -
f

. Joe Sald he felt 1nt1m1dated by the group. “*1
didn t get to talk tod much : People always butted'to;

-

-
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I-didn’t like to talk too much. I felt shy.”
When asked to talk about those thlngs they

temembered most about the group, children reflected on -
both the}r own self-lnvolvement and ‘on thelr awareness

of others' needs.

~

Y

Tom, who ‘had both the highest and most 1mproved
- .self-concept commented. o . | »

“The dlscussrons about other people, and. téachers:

and what other people thought of yourself. «~By
finding out more. about other people, you can _
‘find out'about them, and make friends with them."
-Well, you know what kind of person he is.

I found out” thlngs I drdn't know before about
~ Julius. I didn’t expect him to be that silly.
..We couldn’t get ‘any discussion done,” When

asked how he had felt about Julius’ dismissal
from the group, ‘he added"I was glad and sad”.

. Anne, whose self-concept worsened the most among
group menbers remenbered planned experrences, such as the
joharl window ‘and. broken square act1v1ties. ' She also |
reflected on\her defence of the teacher s role first nade_

.during the sixth group meet1ng.

*Janice thought teacher made her mad; 1t'
~really us that make teacher ‘mad.”

.t'Simo recounted a game he had introduced to the
group and spoke of the 1mportance llstenlng trlads had been .
for hm ' ‘ ‘ '

.”9' '.' ' 'That really got to me!. Sone of' the - younger

people couldn’t explaih. They didn’ t explain
" very good llke Julius.



;31gn1flcant 1mprovement in self-concept when compared

'dlscu531ons, playlng games end planned experiences.z

4
“ *I think that Grade 6 and John did. the best. -
I think the whole group -should have helped
the Grades 4, 5 children. They are very
Shy sometlmes.‘ ‘ .

Interestingly, the Gradé’ﬁ“chlldren had made a '
J

wlth the Grade 6 1nact1ve control children. John s eelf-

.concept had 1mproved but(net as much as Tom S.

Dlscu581ng student-reachereproblems during the

31xth group meetlng was mentloned by five chlldren, two .

"

boys and three glrls -

2 . 1-
Of the flve ¢hildr®n who speclflcally mentioned

ST e

.';f

experlences of self-awareness and 1nterpersonal closeness,vw

there was only one g1rl - Pat " The girls tended to speak

d

out more generally aboutremembering . student teacher

o q

.

* ' Cor




| SUMMARY - M\\

Stmmary of Hypotheses: ) _ - oz f".
N —_ ,K\ . _
Primary KR ' .

1. Social work proctice ﬁith'grouos did uot help
h, experiMental chlldren to imprové their self-concept
-51gnif1cant1y when compared with 1nact1ve control chlldren.‘
” Inactlve control chlldren were signlflcdhtly

fsuperlor to experlmental children 1n self-concept at

’

— pOstJtestlng. . ' :'“g

35, However both groups recorded lower mean self-
-concept scores at post testlng than at pre-testlng.
‘ It was speculated that the experlmental chlldren
B had become moqg self-aware gecause of thexr group -
: ,experlence. Th13 self-awareness mlght have affected
 their post-group response to the L1931tt Self-Concept
p - Scale for Children.' . '
 An incubation perlod follow1ng the group sessxons, .
.'fand prior to post- testlng on the Llpsitt Self-Concept :
i;Scale miqht have provided the experlmentil‘chlxxaen.with
. an opportunity to adjust to the;r new. self-awareness. -

b‘

: Once"ha71ng accepted themselves, they might have rated

: thenselves more positively on. the Lipsrtt Self-Concept ‘
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: Secondagx o '["' ‘ S

,jfrom recelvlng sufflclent positl?e re-lnforcenent

did not %1gn1ficantly 1nprove therr self-concept in .

TR o R o
l‘ . v ‘-;' . . /

7

~

1. Exper1mental boys signlflcantly 1mproveq,the1r
self-concept when compared with 1nactlve control boys.
i It was p0551b1e that th1s improvement was due to
the presence of same sex models in the persons of a self- C

concept star and the researcher. Improvement.ln selfa

concept also might have been due to the attentron which

these experlmental boys had-recelved., ;

2. Exper1mental glrls falled to 1mprove, and were -

-actually significantly 1nfer10r to inactlve control girls '

‘1n self-concept at post-testlng.

These experlmental-glrls accounted for the'failure'

of the experimental group to improve its mean self-concept

szgn1f1cantly in comparlson~u1th the 1nact1ve control group.f

It was speculated that these experimental.glrls

mlght have missed the advantage of a same sex, self-

' concept sta?’ - The absence of such a star migh hava

.accou.nted for the narrowlng of the Id‘Of pos: t-tGBt . ‘

¥

‘self-concept-scores anong experllental rls.
It was thought p0351b1e that the presence of prs
in the group mlght have 1mpeded the experlmental girls ‘

-

"3? Flrst generat1on Canad;an experxnental chiflilicen

i

'comparlson wlth first‘generatlon Canadian 1nactive control

189,



[}

. Coh

14

190.

L

r

| children. e : o .

Both groups recorded lower mean self-conoept !

ascores at post tfsting than at pre-testing.

/
It was suggested that the young age of most of these

children might have ‘prevented them from u51ng this

[

particular group experienoe to improve their’ self-concept.

4, Crade 4 experimental children failed to 1mprove_ .

.and were actually 31gn1ficantly inferior to Grade 4
/1nactive ~tontrél children in self-concept at post testing._
The self-conoept of these Grade 4 experimental
children might .have 'been too diffuse to be 1mproved through

social work practice with- grohps.

It. was pointed ‘out that the Lip31tt Self-Concept

It night have been that ‘the phy31ca1 self was more’

' important to these children than evalustive self aspects‘
+ which were stressed by the'Lip51tt Scale. &

P
Scale for éhildren failed to con51der phy51cal self aspects.'

As a practical goal the 1mprovement of self-concept ;

m.gh::’ have been 1nappropriate. Less global goals lught
have been more, easily achieved. | .'.”- ,

‘5. Grade S experimentdi children did not

‘signifioantly inprove their self-concept when conpared with

Grade 5 1nactivescontrol children. 7

Again, it was thought possible that these Grade S
experimental ohildren were not developnentally ready to
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_ make use of social work practice with groups to 1mprove

thelr self-concept

v L.
.’ TTheas o ——— B

v However, because of the successful performance
‘fof one, experimental Grade 5 boy, it was speculated that
differential developmental readiness should have been
con51dered The researcher was not able to explain-now
- this developmental readiness could have been measured. T:
L 6. Grade 6 experimental children 81gnif1cant1y "
1nproved thelr self-concept in comparison'with Grade 6
1nact1ve control children. _ - |
| ' Self-concept as a criterion measure might have been
‘ appropriate for Grade 6 experimental children. Their‘
.pre-group self-conCept might have been'well enough |
established to permit social work practice with groups to
act as a qhange agent. ' ' B

. The worsened self-concept of 1nactiva control
_ children at post testing suggested that spcial«work
practice with groups might have been instrumental 1n
'_inducing pos1tlve change in Grade 6 experimentaL children's

*q‘

self-concept o o B _" ot

_ Summary of Serendipitous Findi_g_- -
| . 1. ~.«The form of stratified random sampling used in
_selecting experimental and inactiVe control groups was /
accepted as an appropriate method of providing for two

~



ZSummarzfof Post- Group Interviews

.+ 1924

- | RN
independent samples. These samples were not 51gnif1cantly

idifferent from each’ other et pre-testing of the Lip51tt
- Self-Concept Scale for Children.

2. A 81gnif1cent difference between the means of
the combined experimental end 1nact1ve control groups, ,and:

the Lipsitt samples was found. This difference might have

| beenAdue to the disproportionetelf fewer N’s in the

combined experimental and'inactive control groups. S

Self Report Criteria

_1nactive control children. » ' o .

1. Social work practicq with groups did’not help _

'experimental children to improve their cheracteristic

_effect and. behaviour szgnificantly when compared w1th

»

Uncontrolled variances such as an. inadequately
designed criterion measure, the failure to pre-test this -
measure, the ineppropriateness of attempting to 1mprove N
cheracteristic affect and behav1our in eight group seSSions,
and the researcher 8 1nfluence as criterion administrator
might have accounted for this result ’

2. Social work prqctice with qroups dld not help

."experimentel children to become significantly more Yelf-

-‘auare in oonparison with innctive control,children.:- '\\

This result ran counter to’ the speculetion.c1ted

'in the discussion of the primery.hypothesis. It had been

-



.. aware through their group experrence.lﬁ

o i R Fuuh_,' ‘ f. 193r

=

speculated that the experimental children s poor showing .
at post testing on the Lipsitt Self- Concept Scale for
Children was due to their having been made more self-:l
It was- 1mplied that the "yes"="no” ecale used to

test self awareness might have. been 1nedequate, and that

. the provrsion of a Wider range of responses to each item -

might have led to different results.

| Intervzew Schedule Data

& 1. Nine out of ‘ten experimental_children'seid
that if they were‘given the opportunity they would'repeat
their group experience.' Grade 6 children seemed to have
endorsed the group S purpose more‘than any other grade
level children in the experimental group. ‘ .

The children s responses suggested that the group s

_programme content did not meet everyone s needs.

2. Two aut of ten experinental children reported

- “that they had undergone a simllar group experienoe before
.'therr perticipation in the experimental group. However,
none of the children had previously participated in social :

work practice wrth groups . or any . other form of group '

o

counseling. o
p—

Tg Aside fron classroom groups, these children had

almost no experience with available recreational groups in :

the community. . : N -

-
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- 3.e " Seven’ odt of ten experrmental children_sgrd
that thelr grogp exper1enoe had helped them to deal wlth
) certaln problens.- These probiems 1nc1uded learnlng to:
(1) accept thenselves- (2) relate w1th peers and parents,
- ~(3) expect and recelve feedback fron peers (4) understand
new concepts; (5): be more at ease rn ‘the classroom,
(6) be more; honest with thenselves and wlth others- and
(7) look for alternative problen solvrng technlques.
4. In the case of three out of four experlpental
_ chrldren there was . eudenc‘e that the chlldren themselves
could have helped the researchep to 1dent1fy thelr
readlness for the self-conoept crlterion neasure._ |

This ev1dence ‘Was based on these chrléren 's abllltY

.ﬂ"/}/ to identify 'flnding out about yourselﬁ' as the’ most

1nportant of five, pre-selected group aspects, wh11e
recordlng inproved self-concept scores at post testlng
‘on the Lapsitt Self-Concept Scale for Children.

et 3

This flndlng threw some llght on the researcher 5
reported in the discnssiom,of the fifth secondﬁry

hypo eszs. It had been stated that the researcher did
not know how to neasure th;nchrldren s developmental
readiness for. the self-concept crlterion neasure.

.. ;' Sr The researcher was unable,to determine whlch

- of five group aspects (d;scicjlons ganes, neetlng new .

people, flndJng out about yourself and fxndlng out about

- . .. : N

e . D ‘ ' o i '. . B i . :’191'_. ' Il' .
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de51res.

i _’__gx’? other.childrenfe_needs.

. i \.

other people) were ost helpful to- the experimental group.

The children epparently used the gronp experie?ce

" differentially to satisfy their 1ndividual needs and

Prior knowledge of these 1nd1vidual differences }

L would have beentinvaluable imN eveloping programme content
‘ ;and in helplng the. children to derstand_and.accept.

themselves. E o . :
. 6.; Experimental children said that they- (a) had
liked the grpnp s discussions, (b) had been helped to.feel

. better because of the group; . (c) had accepted the
.Tesearcher’s role as a group nember and (d) had. seen the

u'_researgher as’'a helping person. o ~‘; /(f‘\f—\\

Y Experimental children ‘expressed’ concern with-

‘(a) the researcher s failure to keep certain group nenbere
- in line, (b) their inability to express their true feelings
.to other group meﬁbers during group meetings, end (c) -

their 1nab111ty to influence &ertain group members. '

.8.;‘ Experinentel children reported that the things

-. they remembered most about the grzup experience centered

on their self-involvement in the Yroup and on their eyare-,'

]




CHAPTER VII. - . -

" ™We have all been induced to give up our dreams

"of "adventure and romance ‘in favour of the eg~

.calator of succéss, but 1t says that the escalator
' ' And these, things,

many of us, are

1 out . - affirmed by a grows=

ing multitude of young people who seem too heal thy,

“inte ligent,'and‘alive'to_be,wholly insane, who -

appear,.in their collective strength, capable of

making 1t happen,l e o '

a,

‘r\_"
S8 . e — ™

. lcharlen A. Reich; “Bue Groinl
 .Bantam Books of Canada Ltd,,
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS J/ |
N, - o . .

Purpose of Demonatration Projeet T ' '

" -

>

The purpose. of ,this project: was to demonstrate the.t:
soclial work practice with groups in the elemeptar'y school .
s‘etting could be an erfective means of helpi¥ig children
examine themselves and their relationships with, other people. _
e Children 1n grades h., 5 and 6 were choeen as’ a target
.population becauqe their ages fell within a rIexibl,e ch.ron- ‘
ologica‘l period notecb by Redl and Sullivan as the Years of
.;preadoleecence. The researcher’s interest 1n the preadolesoent
developmenltal phase was based on his understanding of the .
importa,nce of this phase to personallby dewrelopment.
Sociel work- practice with groupe wa g selected as .en
intervention method because of the reaearcher'e 1nterest: 1n
the. group appmach, e.nd because of hie ewe.reneee of - reported
benerits resulting rrom -this epproach'e epplication. C y' .
‘The pmctice objectives attributed tot h!.s proj;ct eerez
{1} tep determine 1f social work preetiee with groups
dealing with children in grades l, S and 6 was an
errective meane of "helping these chlldren. : -

‘ (2) to determine the epeciﬁc neesds of- these children
. agw they were axpreseed in the. group. eontext. ag’

’(Bj to help theee chndren leam teuse the- group prOceee. '
- The primary meeareh goal or “this prof’ect was to determine
1f soclal work practice with groupe 1n the elenentary eehool |
setting was an effective means or 1mprov1ng the eelf-concept of
' children in gradee h, S and 6 as meaaured by the I.lpeitt Se‘lr-

a

-Concept Scale ror Children. .
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'Demonstration Project Procedure

. A pre-test, post-test control group design was used. .
This design was chosen because 1t wa; considered to be a type
of true experimentsl design. The control group called for by
this design provided a basis or comparing the erfects of social
work. practice with: groups on the experimentel group.
| Four eriteria were used in an attempt to detemine the _ |
| outoome of - the demonstration project: - Only one .of these )
' criteris satisfied ‘the requirements of the pre-test, post-test
control group design. . e

‘The I‘.'Ipsitt Selt—Concept Scale for Children was giveni : .
‘t:o sll grades k, 5 and .6 children one’ week prior to the i‘irst
group meeting, and again :!.medietely rollouing the last group
' meeting. This pre-test, post-test administretion fulfilled the |
" requiremsnts-of the research design. - LN ‘

The remaining ‘three eriteria were selected after the '.
group sesslons he.d begun. 'I'he researcher's rationale for de-
: psrting from the researeh design was that he did not want to
linit; his evsluﬂ:bion or the projecb only to rigid, pre-deter—
mined oriteria. S

"Two researoher-constructed self-report: measures were .

L]

: administered by the researcher during post-group 1ndiv:ldue.1 .

1nterviews with experimentsl end control children. These -
1

- meas.ures 1nolu.ded a rlrteen itenm, nine-polint acale. which meas-,.'

e d

d characteristic affect and behaviour, and a twelve item.

"yes" 'and_‘f'ne" .s'enle_w'hilc'h measured self-awareness.’.
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A researcher-developed 1ntervieu sohedule wéslgiveh toﬂuﬂﬁﬁ_—_

experimentgl children only. by the reSearcher‘through the same

‘post-group tndividual 1ntarviews.. . .'f

Face ‘sheet 1nrormationiras collected from experimontal
and - control::hildren during ths post-group 1nterview sesaions.

’ 'y form of stratiried r andom sampling procedure was uaed
to select twenty-rour grades u, 5 and 6 children from & pop-.
ulation of seventyifiva‘potentlag subjeots for the following
treatment conditions:' An experimantal wroup (aix boys and six

girls) and an 1nact1ve control group (six boys and six girla}.'

The experimental group met ror elght, woekly one hour :

to one and one-quarter hour sesaions whore a doveloymental

social group work. approach was- used. The researcher himselr
ran the group sessions. Programming contered on structured

experiences, and required the children to examine themsalves

and ‘thelr relationships with other peopla. } _‘ I S

., -
Experimentdl group sessiona were carrié& on in the

school setting. Use was made of an available art room. This

room was aelr-contained and had approximately 450 aqnare feet

of apace.

The 1nact1ve control group remained 1n the olassqé;m,-‘
N

did not meet as a group, wers unknoun to each other and to

: their teaohers, -and received no atténtion rrom the reaearcher.

_ . Seven hypotheses dealing wiﬁh the Lipsitt Selr-concopt
Scale for Children data were tested. _Stated_tn terms o;'thg‘
null hypothesis of no statlstical difference the pfimary
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‘hypotheeis weg:

_rrom an ordinal scale.

. -:3\" L ' -' o -V:I - ..‘ ‘- ) . [l I 200- -

& .

There will be no significant di;rrerence between the

‘ experimental group or the children receiving social work

practice with groups (E) and the inective control group or

the children receiving no attention (I.GC.)} at post-teeting"—_‘ T
on the Lipsitt Seli‘-Concept Scale for Children._ ) =

The remaining aix h;rpotheees dealt with subgroups '

,within the experimmtal and inactive control groups including
_boye, girls, firet generation Canadians, and grades 4, S and 6

children conaidered Beperately.

K

The t test uns used to analy‘ae the Lipsitt Self-Concept .

"Scale for Cb.ildren data. Thie test was used despite the fact

that aelr-cqncept had been' measured in,an ordinrel ;cne.' Pre-

- . o : 5 - {
cedences for.using the t 'test with ordinal data were cited.‘

The & test uas aleo used to.analyse characteriatic ot

arrect and behavionr data, although this data had been collected

o

[
W

\ elf-awarenese data was analyzed by the. Fisher Exact
‘ )
Probability statistic. This statistic was used because 1t was

1ntended ror the. ‘analydis of discrete d&ta when two' independent

eamplee were emll in slze.

-

Scale-type ir:n:ervzl.eur questiona were .analyzed by two

' nonpernmetric tests. The Xendall COQrficient of Concordance.‘ |

. W was uaed to determine the degree of . agreement among exper-

N .
imntal children regarding their asaesement .of rive _group aspects.

This teat was availablegto the analysis oi‘ ordinal data,

X

- Chi' SQ“M‘O (1 ) with Yates' correction for -continuity

"uaa ueed to qnalyee the chiidren's responees to items concerning

('1

Fy
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thelr group experience. This teat was selected because it

' atuld be used to analyze nominal data, derived‘frem a single

best, = L e e e

~

Three children were dropped;from.the enelysis of the
self—concept data, THo experimental children, a boy and a

girl completed only tho group sessions. The boy was dismissed

rrom the group because of the adverse effects which he was

’having on the group process._ The girl movedfrrom the school. i'

Three inactive control boys railed to complete both

pre-testing snd post testing of the Lipsitt %elf—“oncept Scele

for Children.. All but one of these boys Here replaced by

randomly selected, predetermined elternates._

: Oneinactive control boy 8 cheracteristic arfect and

\behaviour data was disregsrded becauee evidence ehowed he hed '

‘misinterpreted the task. Self-awerenese date from- two inactive

control children, a boy end | girl was excluded becsuee they

'railed to distinguish a purposerully insefted check stetement.;

All'ten remaining experimental children completed post-
. hY
group. individual interview schedules uith«the researcher.

LN . M

Evaluetion or the Demonetration Preject d]{- S

';\-' F e

Sunmary of . H.Ypotheses' : - T . ” -

..3-.,‘

The primery hypotheeis wds\accepted. The group ex—,”

periment railed to dmprove signirioently the selr-cOncept of

'exparlmental children in comparieon with inactive control

children.

P -

o ) ,:; o - ‘”201...
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The meen selr-concept of inactive control children
' was significently superior ‘to the mean self-concept of ex-
..perimentel children. This result was not expected.

Both groups recorded lower mean self-concept scores ;
at post-testing than at pre-testing of th the Lipsitt Self~

ncept Scele ror Children.

Of eix secondery hynotheses tested, only two hypotheses

;-were rejected in favour of the alternative hypothesis. Ex-

;‘ perimen el boys and ‘grade b experimentel.children signiricantly

. imprOVed*their self-eoncept in _comparison with Inactive control
| boys end grade 6 inactive control children respectively. ‘
| éocial work practice with~groups did not significantly
', improve the selr-concept or the- rollowing experimental subgroups‘ f
girls, rirst generetion Canadian children, -grades | and 5 ‘
children when these subgroups uere.compared with corresponding
inactive control subgrcups, - “ . . T
;,The mean eelf-concept or inective control girls ard

grade |} children was signiricently superior to the mean self—
| concept of experimental girls @ grade | children.
Theee results suggested ‘that social workgpractice with _
i. groups affected ‘the experimental children dirrerentiallyi Ihey
also suggeat‘e\d that the choice of the Lipsftt Self-Cancept |
' Scale for children es 8 criterion messure was ineppropriate.
' ' The’ inappropriateness of this meesure stemmed from

*the inedequacy or this scele a8 a measure or self-concept, and.
«:.rrom the unrealietic introduetion or selr-concept es a criterion

. % N

. A . C .. oo to. .
e : .
' C ' ' o 1 .
(LI E . '



_measurs in the first place. o ' _ ) . i ':.'T“
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.

. The' researcher's fallure to demonstrate thet: social
work practice with groups was- en effective means or improving
the selr-concept of c@:ﬂdren in grades L4 and 5 prompted him to
1nvest igate a number of probeble ceuses. ‘ " ‘ : ’

This 1nveetigation pointed to three speciric areas of

concerns group ccmposition, research procedure and awarenees of

.member readiness for apeciric criterion meaeuree.

- While both experimental and 1nective control groups. hed
been rendomly selected, no attention was peid to “the possible

influences of the pPresence or a‘bsenoe of high selr-concept modela,

and the combining of aexes on group perrormance. The data in-.

.dicated that both -of theee rectors might have afrected the group

performance of experimental children. Further reaea.rch to

LRl

'exp].ore the effects. of purposefully including models and come 7

binirg the sexes uith children ingradee b,, 5 and 6, aeemed to

hd -

r

be uerranted.

. Reseairch procedure was questioned beonuhe' no allowance - -

* had been made ﬁror the posslble efrectn or attention, and height~

ened eelr-awereneea on the experinental chﬂdren. The 1nc1ueion

~of at 1east one Hawthorne controi group, génd the provision of an '

1ncubation perﬂ.od rollouing tﬁe group eesaions wers' thought to
be necessary m:'lditions to procedural ooneiderations. A

' Dirrerential readiness fopr the aelr-concept critorien

was. observ.ed emeng experimentel children. Houever, this ob=

.servation was made. after the group sessiona had ended. Further
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research to. dotormine~the readiness or chiidred\in grades
i, 5 and 6 ror spegigic criterion measures seemed called for.
The advisability or applying identical criterion megsures
to.all group mombars at the same time was questioned.‘

-

S ary of Serendipitoua Findigg H

The ferm-of stratified random sampling used in sel-
'ecting experimentelland inactive control groups was accepted as
an appropriate method of providing for two independent samples.
Becauae of. tbe small N in experimental and inactive
control groups, it was. impossible to datermine the significance
or an observed: difreronco between tho*means of tho combined
experimental and inaotive control groups and Liositt's samples,
' The inclusion of additional grouns in the demonstration

project would have increased the number of children participating B
“and - made it possible to generalizo about tbcxresearch rindinga.

‘Summary of Post-Grodn Intorviews.- CR—

; Selrhnoport Measuires o f' qi . ;j/

i ‘cc, . ]

' No signiticant dirreronco betwoen‘oxperimental and

“inactivo control,child}en was found rollouing ‘the analysis or

l:tuo rasearcher-constructed selrhreport measurea. These méasures'

o

includod oharacteristic arrect -and behaviour, and selr-auareneqs :

:,‘

soales. [;-'- -

_ Because of flaws in the construction and administration
‘of theso moasufea, it uas impoaaiblo to dotermino whotper or '
. tnot tbe group experionce bad 1mpPOVed the obaracteristic affect

‘_and~behaviour, and aelr-auarencas of the experimental cbildren.

¢ 1".

. 1}
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Research invblving the development and testing of .a

wide veriety of criterion measures sesmed to be required.

Thieﬂreeearcher belleved that emphasie should Ue placed on.
' l fb‘ement of ahort term goals, measured by euiteble
;'_H_e believed that._inetitutione such as schools
_ 3" more pilling to accapt the contributions of social -
work prnctitionersr%en these practitioners produced Ob=-
servable, measureabl results in relatively short periods of

time .

Interview Schedule Result s .

Ninety per cent of the eitperimental chlldren desired
to repeat their group experience even though some modification' ’
of progranme content wis indicated. :

‘ This was the first time thet these children had 'been/l
involved in sociel work practice with groupe, or any other.

F

fc;rm of group counseling. o,
Seventy per cent or the experimentel children reported
that social work practice with- groups had helped them uith
personal probleme. Theee probleme centeresd on their personal
adequecy in the school .8t home end in the ccmunity.
There way’ evid‘ence the.t the experimental children .
themeelves might" have been able te help the‘ reeearcher 1dentiryl )

_ their readinese rpr the eelr-eoncept criterion _measure.

LA l.a\- K

'I‘he experimentel' uchi.'l.dren eeemed to have
experience dirferentielly. The development of individual goals

) - ) - .
S L e
. . -
. . N . M "



' the‘group\had made them»feel better. The researchefds'rcie

;_or the grcup bothered some of thelsxperimental children. The -

rewarding for group members,

_Social work practice with groups might be uaed to help children

206,
A , : N

L»d

-and objectives might have made the‘grodp experlente more \\;;)n
. ' o . . ' ' : . '

’ :
A statistically signiricsnt number of experimental

Y
»

| children approved of the group!'s discussions and said that .

and participation in the group was spprovdd#?y a statistically
signiricant numher ‘of children as well " ' '

) There were 1ndications ‘that the gIVe and take atmosphere.'

necessity of having to fend for themselves might have been a
unique eiperience ror these children. ‘

The experimental children:were-eble to‘consider botH'
thelr own needs and the needs of others in the group setting.
This indicated that social uork practlce\with groups mdght be

_ used to help children gain some perspective about themselves.

answer the qnestion who am I?"
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J“-. Recommendstions : R

That attention be given to the construction, and develop-

™
ment or criterion measures relevant to social HOPk practice

' with groups. And that these measures be varied enough to

2.

=\

.

-

3.

ovaluste different, speci le aspects of group 11fe._ ..‘

That developmental counseling programmes, such as the .
demonstrstion project completed by this’ researcher, be made_
;h integral part of the school curriculum. "By . legitimetizing
the discussion-of problems commcn to children at varlous life
stages within the §chool setti g the school would be helping :
- to improve the mental health of 1ts students. .
| Thst teschers be required to take colirses deali with

the emotional socisl and physical needs of children. And

- that these teachers be provided with readlly available help

in understsnding how to implement uhst they learn from these

:_courses in the clsssroom. Such help could be provided in the

5.

A

form of regularly scheduled group discussions led by school .
‘soclel workeLs snd psychologists.

hl\)‘mh}That the number of school socisl workers and psychologists
' t

in the Windsor Separate School System be incressed so that

-recommendsticns (2) and (3) cculd be effected properly. Be--

cause or the dirrquflzgl skills or school soclal workers and
psychOIOgists, 1t 1is suggested that a mfnimum of one social

1 e

worker and one psychologist be msde respoueible Tbr esch of

the four areas within the Wigdsor Separste Sohool System. -A> S
That consideration be giv’e_n\tc the erfects or combining

grade levels uithin 3 single classroom, particularly in tho

\ -
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. . .
“grades h, 5 and 6 rangé. Because or‘dirfering stages or

L »emotional and social matﬁrity among cLildren ‘in these grades,
certain children might find difriculty in making friends and
fesling a part of: the clags group.: o

6. N

stand dirfering social and culturaltzi}ues be’ developed in

' s

That prograrmes helping children to identify and under-

schools sorving multiple ethnic, social and cultural grouns.,‘L; o

£ . -~
-
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| Lipsitt Self—Concept Scele For Children

: Instruction Sheet y ,
1 S Y
Note to teachers.,

Please give each chilolin your class a copy of this .
- instruction sheet.- Go over the 1nstructions with them
S berore giving thel a8 copy or the Lipsitt Self-Concept ‘
| Soale.‘ Each child should be given as much’ time. as he, or
'~ she requires to co-plate the. senle." Each child should
~ work’ 1nd1v1dually, and should- not discuss .the scale with
other children vhile conpleting the scale. You mnay help
a ohild uho asks a qoegtion during the conpletion of. the
scale. -ﬁl o O
Please ask’ each child to put his or her name at the
top of page 1 or the scale. Ask each child to put the
date on which the- scale 13 conpleted, -the school he, or she,“
‘ attends, and t

""Ganp by

See Page B - ror quciric instructions to ohildren.'.

class he, or she, is 1n (ie. Mrs Smith,

< ) .
r

s

~\ Give each ch;ld a copy of Pege B.

"Iﬁank.you for your help.z'

s 7 " . Glenn Campbell



. Lipsitt Self-Concept Scale For .
LT s . - ° l .
‘Instruction Sheetvto chiidren._

- wa vould like you to rate a
according to'

A Not at all

B Not/gery orten

C me of the ti;equ
D Most of the time

e .

All of the time

Lo

w

. Please rate all of the statements
There are no right or irong an#uers

!bur choices will not be seen’ by other class nenhers
Indicate your chqice by placing ‘an. x in an appropriate hox

1e b R

I like ice crean /-A7 4'37 é Lf?é

YA
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. Lipsitt -Sel_f-Concept Scale -for _Childrén

Nems .+ rate
" Sehool . . . . . Class. .

1ttty 7 2y Y =7 ,—‘:—7
2. 1 ambhappy W 4—% /4“7' —7 7
.3 Iamk‘inq'm 7“74—37:/27/ 7 ¢ ’

: . - D g.'
¢ I am brave .- L 7 [/ 7 L 7 / / / -./‘ -

o

5. I am honest ) 'L_A7 /ﬁ /_%' L_] /ﬁ

, .'6 T am iikleable Z_A7 /_27 [‘c7 L‘D_f /"'7”.

L7 am‘trusfmé' L'—‘7 Z—B7 /—Sj L_n7 /—ﬁ

| ',B.Ial-n"gbodev" /“7 /“577—974 7 7 .
9 Iamprowd Wi /‘37 /—L] 2 =7
‘;6.‘1;;_1'“‘;_- g /—B7 /_9.7 4‘% Yo
- '.1'1:"'1@*153';&1 4—"7 /Jj /47 2 7 -E/
'12 I an eooperative /"H /—B'7 z_c? /'27 /‘T .
""13 I am cheortul | 4_‘7 /_9'7 — ’B_Q
_mwmjm === =y
. Lszanéopular . /"‘57/“9'7[2'7/'57

-continued -
. oy
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. '.16 I am courteous 7 /_% Z:s—f /—D7 /—37_

17.I-gm .Jeal'ous CH 5&7 L_% 517 /J7I

181 an obettent 27 5‘27 4—97 5”7 7

19 T am polite ['&7 =7 /7 1“'7 /‘—7

20 I am ba_éh:ul -ﬁ 7./ 4;57 L-—T /_L7 [—7; )

2;'1@3:19@ o /;‘f%/_g? L-p_/ o 2

22 I mﬁelpfﬁl , /_‘7 L—B7 C_L7 L_D7' lJ-7

-0

Egrt B. 7

11 would like to be IrIendly d? /ﬁ [%’ /'D7 /_7‘ -

' _’ 2 1 would like %o be. happy ﬁ 27 Lnj Ln7 (f?
| ‘l‘lsxwouldlgk{tobeakmd' ﬁ C7 C¢7£5 L‘J
i '1 wc.mld lil‘:e to be brave [% /"B7 /\'57 LD7 L‘_E?
5 1 vouta like to be honest —d [37 /‘97 [D7 /‘37

6 I would like to be likeable LA7 [_B7 ﬁ? LD7 LE7
3 '? I would l:lke to be trusted /-5' /—% /_G7 I_D7 /-57

= BIwould like to be kood. L'_‘7 LB7 /-?7 /-D7 4-37
' '_‘.9Iwouldlike¢tobeprond’/é L‘a? lﬁ L£7 LB7

; . '.-'f-eonunued-jﬂ_

e
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'1'910 Iwould like to belazy [_A7 [_37 ng [37 [_’7

’ o '.'11 I would like to be loyal LA7 LB7 /'97 /'n7 [37

. | 12 d would like to be cooperativd &7 lf7 [_p7 C_E7 o

- ‘13 I would like to be cheerfnl L-A7 J% ZJ97 /—37\

l.'lliIvould like to be moughtruILA? (:57 é L_Dy P, ’
L '151\rou1d like to btpOpﬂl&r [_A7 &7' L_%' L‘_p7 D -
:,16Iwon1d11k9tohecourteousé & Lg7 /_,/ LB7

17 I would like to de jea.lous % .
| 18 I wonld 11ke to be obedient /“7 z

E

o ._ ].9Ivould11ketobepolite é LB7 Lf? LD7 L7

_wxmuanketobebasmu (_'_‘_7 7 C:7 LDZ &
2J.Iwou1d11ketobeelean _/-‘7 L_B7V£7 CB? &
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,fBesearcher-censtructed Characteristic Arreét and
haviou: Scale Instruction Sheet

1 would like you to rate’ yourself according to how
you feel about certain conments.

/

Look at the Ioilowing example._

S A SR S SR A Y
Ability to write: T Tnability to write

letters | : CoN letters -
'y A . ' v .

Consider thie-line te'be 11ike a.thérmometer.
\ ‘ - '

'To the 1eft (ability to urite letters) represents
the best score that you can give yourselr.‘

To the right (inability to write letters) 1ndicates A
that you need to 1nprove.

.In the middle, indicates average- ability.

Place an X on the line at that point which describes
- how.you’ upuld rate,yqprselt., .

The .X should“be placed on the line et a point .where
the (/) meg;s the line, or halr-uay betueen tuo R
(/) marks. S T N S I L

- ¥ '_,.

You are asked to rate 15 conments abont yourself. 3;,7"

Please rate all of the comments. .

This 1nstruction sheet was not ayailable té.the
experimental and inactive control group children. 'The re-

searcher gave the instructions verbally to each childe .The . -

researcher demonstrated how ‘the scale Has to bo used.

7

LI . v e



Resaa.rcher-(:onstrnctbd Charac teristic

Affect nndBohaviour Scale.

'-E'x.perilenta.l Gronpr .

Inac’c:lve-Control Gronp

Da
]

ihst‘ﬁanp_

| "T.OW'a i'hte 7 y

i

LA

T _:",-, 216. .

o ',Hl’:_ﬁ:t_l-“ﬁa.ne .

.-

¥4

fﬂ'ﬁty to express =

" . oneselfl.

;}B‘Ility to be honest

Al .

. /- . ,
- fnability_’ to express oneedl

[
Vo

: abont ybnr feelinga

.

~Inabllity to De honest .

. about ,yopr feelings

A S Y A

é?ﬂlni of i,ei;ng -

B -self-confident

e

VALY Y )
w  lacking self-confidence

:I. to accopt
y_ourse ' as you are

mor Tkt

. Inabllity to accept
_yourself as;,_y_ou are.
. .& T

yAa
Tiabﬂ:tty to teﬁ otherq

uhat yon really think of them
a ﬂ ‘.

PR
mty to undersfand
your behavtour ..... o

'_-":"-"'wha.t yon are roal]; like

In'_aﬁﬂéﬁ to EeII others

what you are really like
| emtinﬁed:
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adults

YA

L p
N3 |
b [ 4 / 1{ Vi /
Abillity to work and talk . Inability to work and tdik
with other children in a - "with other children in a
group group_ -
(. / / / ‘-/ / / /
. Ability to understan& bi ty to understand ‘
yourself ' , yonrself .
7 / L [/ 4 g /
1ty to accept the Inability to accept the
behaviour of others behariour of others ‘
- ' - a - oot .
- VAR l / / / / w4 A /
- -+ Ability to learn rron : i Inability to learn from -
' others . " others -
b [ o/ 7 VAR . A /o
Ability to understand Inablility to nnderstand
: “adults -

)

/ Y A
Ability to take responsiﬁ‘iity
,:ror oneself o

, s -
TEEEITfty to téﬁe responsiﬁiiity'

ror oneself

é /- y AR
Ability - to -accept. dizrerent

kinds of behaviour .

of Y

'_‘_—BIiity %o aceept '_%_erent /-

kinds- of

/ / / /

(Abllity to e use
knowledge learned in one
situation, in another
situation

.Ina ty to make use of
"knowledge learned in one
situation, in another
sitnatien .
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-

Resea'rche;j-dcns tructed- Se'li_’-Awarencss Scale

: ‘ ‘ » S _ _
) '_-Experiment"&l_ Groupr [ [ - < L L _'
V_"'Inactivfc‘-gontrolj Group L7 ' T
SRR | _ |
. Last Name . | . . First Name -
Today's Date
ck onl se jtems c | vy to you:.

I qncsticn a.dnlt decisions and opinions.

I am able to show how I really feel. .
I am com.tcrtableﬁ beins in a group with other children.

1 an able to be honest ‘about my feelings.

o § knov that there are thi,ngs about me that I need to inprove.

]

I accept nseli' as I am.

I an not conrortable bei.ng in a group uith othcr children.
I have an idea ot how othcr poople see me.

I have an idea of how 1 conpa.re with other chi].dren.
D | can acccpt help i’ron othcr children. . ;
! 4

.I take responsibility for what I do. / o
T like to givethelp to other childrem. .

it
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Iﬁterview.Scheduie ' _ | Expexiianfal-uroup Dnly -

‘ S
.

Tast Name ' “¥irst Wame —

hd ’ - -

Today's Date - . "Gradeland name of teacher

If you had the opportunity , 'uould'yon-agree to be a mémber-
of another group, likq}the one that has just ended?_

or your ansver?

What are your reasons

Have you ever bélonged to a group like .the one that has just

ended before? L : . o -~

- If your auswer was yes, vhat did you do? Hhat did you talk

| v ¢ S
' about? ‘ . - : : .

(- ' . ' : . R 4 . ST

It is ‘common for children your age to have problels. What
qould you say are probleas or. concerns that you are ha!ing

-
S ' u‘n L LIRS .- v o -~ E
right noyr? P PO S r.*;. R
' . ..‘ .{ :: B R T "1_\,;"“ .). ST A
F ) Ty Lo
3o -.-:J ) ! .: “
- - L L3 r 2 e
[T S [ e -
; .H‘_ . 1‘1 : i ? < <5 !
. ~ LI . I




I e SRR o . 220,
*3“To;uhonedo yoﬁ;hegh;iigidiﬁfdvbi“yqni_ﬁiobieue'and concerns? !

ar

A L ' o . : Lo - . \

"1'Do you feel thatﬂthe group has helped you with any. pf your

problens and concerns?

o’

.

v o ,;

",what 414 you : £1nd most helprul ahout the gronp? -

&) discussions -

' b) games

. €)  meeting new peeple B o

"'Q) finding out about yourselt -

" o) rinding but about other people
| f)erother (indicate)

~ What.did you find‘least lielpful about“the. group?

N



: ‘.-" 7 | 2210 ‘ '-
,-ﬁg@. o

" during the group neetings-thnt you rememben most?

.....

fg

—y

Check se statenents uhich ere nost 1npo&tantly true of
your group experience: _ . ‘ t
Comments by group nenbers helped me' to undbrstand myself

Examples given by othex gronp nenhere helped me to see

'my own situation )

A private comment made to me was. helprul

I Ielt good because I was able to help someone else
IThe gond Ieeling in the group helped me to feel better
I felt that this grOup listened to me ) S ! \

'..Knowing others have problems too makes me reel better
The leader talked too nuch O
The leader dldn't talk enough —— I' T

- e * ‘\
p - T
- ¢

/

.Ihe leader's comnents helzfd me
‘The discussion did net’in erest me \

I fonnd a new way ‘of looking et nwself} ; N
'_"Other s®) -~ S




come rro- this conntry'to Canada?

‘f\“\_‘P?iibefﬁ}-”"

f //(/ B i
A~ R T

t

oo - . Children's Face Sheet Information’

. 232,

Last Name = '~ o f;rst yﬁﬁe

# .

~,TpﬂaY's Date ' ' Ggadqoand_gane.ot teacher - -

\.,-_ g

N

Birthdate P Place of BIFEH (city,toun,country)

N

ar . -

II you were born in a conntry other than Canada, when did

| you.come to. this conntry? S e

144 your parents cone Iron a country other than Cangda, where
aiad thay come rron? ST and when did they

Othora Living in Your anez'-

Namwe . - - jQ-' Age(appraxilately) Reiatidnéhgp‘ ': -

~ -

/
3
. -
i . -
T H
Fil '
’- R R E @
vt . [ B
. . © e
..r.. L. '
A 2
I3 . L ‘
¢ . '
P ¥
[
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S 51? .

-

S - ' Fage eet'InrqfﬁaiihoQEOntinﬁed

’ o “-_e Page 2.

3

Is yourfather employed:______ Is your mother e-ploredz___;, %

1f yes, what dges.heido?  S Ir_yee, uhet.deee she do? -

-

. RQll fime . Full time.
. : EEa - o+ I . . ' L

. Part time . Part-time g |
Seeking work\ Seeking uork — : o

'-Health does not” . . \Health dees not - _ :
permit work m; e Per“ii-!???;u_ e .

‘ Howﬂloﬂg heve‘you'atteeded_fhie‘sehool?

————————rcre—

S ——————
* a

b ———

- ' ’ « o. ) t . : . ) . . - Fl R ) ,"
Y : . . * . . LV . . .
.9 v d. . B .. o
o Tr— T ™ g y ‘ . . s

u,

I} -, . . 07[ . - K .
How many different %chpbls-have you attended?’

X

R

Is there anyone. 1n/your fanily other than yourselr attend-

J

1ng this school? = If yes, -how many are. there? R o
and uhich.grades aré they 1n? RO - = < T

>

[ T . L

Ir there is . a nenber ot your Ianily.in your class how do you

reel about 1t? I thinx 1tr3 grea;_ ‘t ﬁ;.._:_ | e .: ?'f,ﬁ
Ithink:bt's o.;. o NG |
. “‘é‘ L don't know ‘q:;¢ .

B BN

v gn'k like 1t
. _;: . ".", v ’- . .
v . '
,
Comments: z -
7 . -
’ e’ . .
" . , . R :
e “ EEEORE A , v .
. ' . o o . N . D o .
f ."’"L %.":'-',‘.‘ ' o - 3
e T K Eais - - LR




.Dear Parent:

G R A R TE SRS I it KA S T I D AP AR L PE
‘54-."._..‘. Lo . I Fy PR . N

s APPENDII.G ;"'f'j“;;j*¢’;“f='225.';3.

< lf_"t-_vu  Maroh 30, 1973

I would like your perniss:lon to mclude *k% Wroup"-'
e

that Iwill’ be-running at #++. Schoel. ) _
This group will meet once a week for eight weeks begin-

.ning Wednesday, Lpril ‘& 19?3. Involving 12 ch:lldren, 6

girls and' 6 hoys, this gronp will hopel’ully provide an.

: Opportunity ror these children to explore and to discuss

‘ 1ssues, and needs that are :Lpportant to then.- Some of Qg’

these 1ssues end needs may mclude the learning o.t f‘riend- )

' ship skills,(frthe need to belong to-a group ot peers, end

' ,to ran thie gro‘np. - ' el

'.2 -1 do not approve or u,y child's partioipation

. tion 1n this group, vill yon pleese %:mn your me in the .

the need to learn about oneselt throngh relationships with

'other chi,ldren. Progrm:l.ng in this group will ’.!nclmle dis- ‘

'cussions, games and aetivj.ties.

-~ -

I have reeeived the pern:lssion of the Ronan Catholio
Separate School Board, and ot *t* Princlpal of *x# School -

IS g you epprove, or- disapprove of your child's pertic:lpa—-

‘space provided below.

- . :
N A A T v A B

I you have- ‘any queetione‘ abonLth:ls gr’onp, I can be . | ~ -
reached at ***, or at *'* School on l(ondaya and Hednesdus. ‘
' I e S:lncerely, R -

‘h— - |~.

_ T R -_llaater of 8001..1 work. Cand:ldate' _
' ...~ i Uniwversi: orilindsor, R

e JClaas of 973.
11 approve of ay child'e perticlpation -

W . . L . B . ' .- .
. Lt . Cw . - K N
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